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Introduction 

Alachua County Public Schools (ACPS) is committed to the success of every student.  During 
the 2019-2020 school year, we served approximately 29,500 students, with 34% identifying as 
African American. These students have historically and consistently performed below their 
peers across core curriculum areas. We believe a comprehensive K-12 African and African 
American Studies curriculum will help to improve the academic achievement of our African 
American students.  We also believe an African and African American Studies curriculum 
will positively change the perception of African Americans for all students, regardless of race. 
When researching the curricular possibilities, we concluded, that by following the criteria for 
the exemplary status designation from the Florida Commissioner of Education’s African 
American History Task Force, we would produce a curriculum capable of resulting in the 
desired effects of improved performance and perception. 

ACPS decided to seek the designation of an exemplary school district from the Florida 
Commissioner of Education’s African American History Task Force in the spring of 2018.  We 
began with an examination of Florida Statute 1003.42(2)(h) as a starting point to guide decision 
making to ensure a comprehensive African and African American studies curriculum.  From 
that starting point we utilized the six criteria for the receiving of exemplary status published 
by Florida Commissioner of Education’s African American History Task Force as a 
framework to assist in the design and implementation process for the curriculum. Our process 
included examining the curriculum already in place, finding the gaps in that curriculum, 
creating a plan for the building a curriculum to fill in those gaps, and creating mechanisms to 
continuously enrich the curriculum every year.  The process was undertaken in consultation 
with various stakeholders including the school board, district teachers, the community, the 
Alachua County African American History Task Force (ACAAHTF), and representatives 
from the University of Florida. 

Over the past two years, we systemically worked to create a holistic curriculum that integrates 
African American Studies from kindergarten through twelfth grade.  Included on the 
following pages are a summary of the steps taken to create the curriculum and fulfill the 
requirements for exemplary status.  This includes a description of the curriculum, how it was 
disseminated to district staff, administrators, and teachers along with the relationships 
established with the ACAAHTF, the University of Florida, and the community. Knowing 
that receiving the designation of an exemplary school district is not an endpoint, but an 
assertion of a commitment to an ongoing process of growing refining and implementing an 
ever evolving and culturally relevant curriculum, this report concludes with the plan for 
continuation of the process of implementing the sustained teaching of African and African 
American Studies in every classroom, K- 12, throughout the Alachua County school district.   
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CRITERIA 1: SCHOOL BOARD APPROVAL OF THE AFRICAN 
AMERICAN HISTORY INITIATIVE. 
Evidence that the school board has developed a plan for the implementation of the Florida African and 
African American History required instruction. 

In August 2018, ACPS initiated and began implementing a plan for the infusion of an African 
and African American Studies into the K-12 curriculum.  The curriculum specialist for Social 
Studies, Dr. Jon Rehm, was tasked with leading the effort for the creation of the curriculum. 
The initial stages included data gathering on the perceived needs of teachers within the district 
as related to the teaching of African American Studies through survey and teacher interviews 
(See Appendices A and B for survey questions, and research briefing). From this data an 
educational conference was planned that would springboard into the creation of the 
curriculum. A committee consisting of Executive Director of Curriculum Jennifer Wise, 
curriculum specialist, Dr. Jon Rehm, professional development supervisor, Bessie Criscione 
community member, Desmond Walker, ACAAHTF representatives Dr. Jacob Gordon and 
Dr. Barbara McDade Gordon, Florida Commissioner of Education’s African American 
History Task Force member, Dr. Diedre Houchen, and University of Florida Librarian 
Stephanie Birch, convened to plan and implement the conference (See Appendix C and D for 
conference program and agenda). The Florida Commissioner of Education’s African American 
History Task Force became a cosponsor of the conference held on May 4, 2019 at the A. Quinn 
Jones Center. In conjunction with the conference a community gathering was hosted by the 
Alachua County NAACP and attended by members of the Florida Commissioner of 
Education’s African American History Task Force, local African American leaders, the 
Alachua County African American History Task Force, and representatives from the 
University of Florida, Alachua County School Board members, Superintendent Karen Clark, 
Deputy Superintendent Donna Jones, Executive Director of K- 12 Curriculum Jennifer Wise, 
and Social Studies Curriculum Specialist, Dr. Jon Rehm and representatives the Marion 
County school board was held on the evening of May 3rd, 2019. The purpose of this gathering 
and the African American History Educator’s Conference was to seek feedback from the 
community, interact with and solicit assistance from local experts in the field, collaborate with 
other school districts, and patriciate in exploring the local history of Alachua County. 

On April 16, 2019, Social Studies Curriculum Specialist, Dr. Jon Rehm and the Chairman of 
the ACAAHTF, Dr. Jacob U’Mofe Gordon, on the recommendation of the Florida 
Commissioner of Education’s African American History Task Force, met with Dr. Patrick 
Coggins of Stetson University, who gave a presentation on the requirements for exemplary 
status. In August of 2019, Dr. Coggins was hired as a consultant for the project with Dr. Rehm 
as the project coordinator.  Dr. Coggins and Dr. Rehm gave a presentation to Superintendent 
Karen Clark on September 6, 2019 (See Appendix E for presentation PowerPoint).  From this 
meeting Dr. Jon Rehm was named African and African American Studies exemplary status 
district coordinator and an advisory committee of Deputy Superintendent, Donna Jones, 
Executive Director of K- 12 Curriculum, Jennifer Wise, and Director of Equity and Outreach, 
Valerie Freeman was formed (See Appendix F for district initiative organization). 

A timeline for the plan of the creation of the curriculum and curriculum overview were created 
by consultant, Dr. Coggins and district coordinator, Dr. Rehm and provided to the School 
Board, Superintendent, advisory committee and public (See Appendix G and H for timeline 
and overview).  On February 4, 2020 a review of the plan and progress report were delivered to  
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the School Board at a board workshop by consultant Dr. Patrick Coggins and district 
coordinator Dr. Jon Rehm (See Appendix I and J for agenda and PowerPoint & link the video 
recording of presentation). 

Implementation guides in the form of curriculum frameworks were created in each of the core 
academic disciplines of English/ Language Arts, Fine Arts, Mathematics, Science, and Social 
Studies. Each framework gives teachers a list of Florida standards and benchmarks through 
which to develop their own lessons to infuse African and African American Studies to 
guarantee that coverage stretches over the entire school year (See Appendix K for 
comprehensive framework of all disciplines). 

Evidence that the plan has been publicized in school district’s curriculum guides etc. 

ACPS has created numerous avenues with which it’s faculty and staff can access the African 
and African American Studies curriculum.  The district utilizes a teacher portal through which 
faculty members access all curricular materials. Within the portal there are access points to the 
scope and sequence and curriculum maps.  These access points are differentiated by 
elementary, middle, and high school levels.  An interdisciplinary studies access point has been 
created at each of these levels and will house curriculum frameworks, units of study, and other 
resources for each of the required areas of studies: African and African American Studies, 
Holocaust Studies, Women’s Studies and Hispanic Studies. Through these individual access 
points, teachers have access to the full African and African American Studies curriculum for 
their grade level and access to the other grade levels within either elementary, middle and high 
school levels. All materials within these access points are also linked within the curriculum 
maps for each grade level. Specific units of study are linked to the curriculum maps where the 
unit would best be infused during the school year (See Appendix L and M for screenshot of 
location within the portal). 

An African and African American Studies webpage for the community has been established 
to ensure transparency in the process and in the curriculum 
(https://www.sbac.edu/Page/1034). This site includes the district’s mission and vision for 
infusion of African and African American Studies, access to exemplary status materials 
including this report, samples of the curriculum frameworks, sample units of study, and 
examples of infusion occurring in classrooms across the district. 
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CRITERIA 2: STRUCTURED PROFESSIONAL DEVELOPMENT 
Evidence that the school district has developed and implemented an ongoing professional development 
plan for training teachers, students and school staff in strategies for teaching African American History. 

Alachua County Public Schools developed a series of trainings to ensure that all district and 
school site faculty and administration including curriculum specialists, media specialists, and 
academic coaches received training in strategies and implementation of the African and 
African American Studies curriculum. In October of 2020, all district and school site personnel 
received the introductory training in the curriculum and how to access the curriculum created 
and conducted by consultant Dr. Patrick Coggins, and district coordinator, Dr. Jon Rehm (See 
Appendix V for PowerPoint). In addition, 258 district staff members including district 
administration, principals, assistant principals, school coordinators and curriculum writers 
received in depth training that will be available to all faculty and staff as voluntary professional 
development. 

School Board members received training, created and delivered by the consultant, Dr. Patrick 
Coggins, and district coordinator, Dr. Jon Rehm, at the school board workshop held on 
February 4, 2020 (See Appendix I and J for agenda and PowerPoint link the video recording of 
presentation). Superintendent Karen Clark received training, created and delivered by 
consultant, Dr. Patrick Coggins, and district coordinator, Dr. Jon Rehm, in a meeting held on 
September 6, 2019 (See Appendix E for PowerPoint). The superintendent’s executive staff of 
Deputy Superintendent, Donna Jones, Executive Director of K- 12 Curriculum, Jennifer Wise, 
and Director of Equity and Outreach, Valerie Freeman received training, created and delivered 
by the consultant Dr. Patrick Coggins and district coordinator Dr. Jon Rehm, in a meeting 
held on September 27, 2019 (See Appendix E for PowerPoint). 

Forty-one principals, 41 assistant principals, 2 professional development supervisors, and 2 
exceptional student learning supervisors received training, created and delivered by the 
consultant, Dr. Patrick Coggins, and district coordinator, Dr. Jon Rehm, in meetings held on 
January 28 and 30, 2020 (See Appendix N for PowerPoint).  Training for principals and 
assistant principals will continue on an annual basis as part of regular district wide principal 
and assistant principal meetings and will be conducted by district coordinator, Dr. Jon Rehm. 

Training for the district’s 6 curriculum specialists and 5 district curriculum supervisors, was 
created and conducted by district coordinator, Dr. Jon Rehm, in a meeting held on October 9, 
2019 (See Appendix O for PowerPoint). Training for curriculum specialists and district 
curriculum supervisors will continue on an annual basis as part of regular district curriculum 
meetings and will be conducted by district coordinator, Dr. Jon Rehm. 

Forty-one school coordinators attended a training created and conducted by consultant, Dr. 
Patrick Coggins, and district coordinator, Dr. Jon Rehm in a meeting held on November 19, 
2019 (See Appendices P and Q for agenda and PowerPoint). A second meeting was scheduled 
for training of school coordinators in April of 2020 was cancelled dues to stay at home orders 
by Governor Ron DeSantis and will be rescheduled during the 2020-2021 school year. The 
training for the 2020-2021 of the school coordinators took place on October, 14 2020. School 
coordinator training will be ongoing and will continue on an annual basis as part of regular 
district curriculum meetings and will be conducted by district coordinator, Dr. Jon Rehm. 
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Training for 42 curriculum writers, curriculum specialists and academic coaches was created 
and conducted by consultant, Dr. Patrick Coggins, and district coordinator, Dr. Jon Rehm in 
a meeting held on October 1 2019 (See Appendices R and S for agenda and PowerPoint). 
Training for curriculum writers, specialists and coaches will continue on an annual basis as 
needed and will be conducted by district coordinator, Dr. Jon Rehm. 

Training for the ACAAHTF, a community advisory task force, was created and conducted by 
consultant Dr. Patrick Coggins, and district coordinator, Dr. Jon Rehm in a meeting held on 
October 14, 2019 (See Appendix T and U for agenda PowerPoint). 

In October of 2020, all district teachers, guidance counselors, and media specialists participated 
in virtual training sessions created and conducted by consultant Dr. Patrick Coggins, and 
district coordinator, Dr. Jon Rehm (See Appendix V for PowerPoint). Training was conducted 
virtually during the school’s October faculty meeting. The training will be annually be held 
during preplanning or at the first faculty meeting of the year. Any teachers not in attendance 
or hired after this training will be able to access the training from the interdisciplinary studies 
portal that houses the curriculum for African and African American Studies. Additional 
training and an assessment for continuing education credits will be available for all teachers.  

In addition to trainings specifically related to exemplary status, ACPS, has conducted and or 
participated in the following professional development programs related to the teaching of 
African and African American Studies: 

Alachua County Public Schools and the Commissioner of Education’s African American 
History Task Force hosted the African American History Educator’s Conference for teachers 
of Alachua, Marion, Putnam and surrounding counties held on May 4, 2019 at the A. Quinn 
Jones Center for Excellence (See Appendix I, J, and W for program, agenda and flyer). The 
keynote was delivered by Dr. Patrick Coggins of Stetson University, and four sessions were 
delivered by Dr. Patrick Coggins, Dr. Barbara McDade Gordon, Professor emeritus at the 
University of Florida, and University of Florida Librarians Dr. Daniel Reboussin of the 
African Studies Collection and Stephanie Birch of the African American Studies Collection. 
Fifty-six Alachua county teachers, 42 Marion County teachers and 3 Putnam county 
counselors attended the conference. A post conference reception was held for participants at 
the A. Quinn Jones Museum & Cultural Center where participants toured the museum. 
Planning for a virtual follow-up conference in the summer of 2021 began in September of 2020. 

The University of Florida hosts an annual K-12 Teacher Summer Institute on Africa for ACPS 
teachers and preservice teachers.  The institute is headed by Dr. Agnes Leslie, Director of 
Outreach for the University of Florida’s Center for African Studies. The objective of the 
institute is for participants to increase their knowledge about Africa, including its geography, 
history, and culture. Participants develop lesson plans for use in their classrooms. Since 1999, 
two hundred ten teachers have attended the Summer institute 

Alachua County Public Schools collaborates with Everfi to offer Everfi 306 to all teachers as 
professional development on a continuous basis. Everfi 306 is an online course that gives 
teachers an overview of African American History exploring the journey of African 
Americans from the transatlantic slave trade to the present day. To date 73 district teachers 
have participated in Everfi 306. 
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Beginning with the 2019-2020 school year, an annual professional learning community was 
established for the teachers of the African and African American History courses. Facilitated 
by district coordinator, Dr. Jon Rehm, and Technology Coach, Patrick Kee, the teachers met 
throughout the school year to plan curriculum build resources and develop their course from 
the scope and sequence. Dr. Agnes Leslie and Dr. Barbara McDade Gordon from the 
University of Florida were guest presenters during one of the sessions (See Appendix CC for 
the Agenda of the first meeting). 

During the 2020-2021 school year, an African and African American history professional 
learning community was established for the teachers at Oak View Middle school. Facilitated 
by district coordinator, Dr. Jon Rehm, the teachers met throughout the school year to plan how 
to infuse African and African American history into their curriculum and build resources to 
expand the scope and sequence for 6th grade World History, 7th grade Civics, and 8th grade 
United States History. 

Evidence that adequate resources have been allocated to structured professional development programs 
and for enhancing the instruction of African American History in an infused format. 

In addition to specific structured professional development programs, numerous resources 
have been created to enhance instruction of the African and African American Studies 
curriculum.  The district coordinator, Dr. Jon Rehm has developed and coauthored with the 
school coordinators a monthly digital newsletter that is distributed to all district teachers 
through the school coordinators (See Appendix X for sample newsletters). Each newsletter is 
themes so as to include information to help teachers infuse information from a specific topic 
that month.  

Two websites have been developed in conjunction with the University of Florida. District 
coordinator Dr. Jon Rehm worked with the University of Florida African American Studies 
librarian Stephanie Birch and African Studies Curator Dr. Dan Reboussin at the George A. 
Smathers Libraries to create two University of Florida library-based websites to assist district 
teachers with accessing library content and open access resources online.  These sites are: 
https://guides.uflib.ufl.edu/AFAM_K-12/home and https://guides.uflib.ufl.edu/AFAM_K-
12/Africa 

Alachua County Public Schools teachers who participate in the University of Florida’s annual 
K-12 Teacher Summer Institute on Africa create lesson plans and write articles that are
included in the Center for African Studies magazine Teach African/ Irohin
(https://africa.ufl.edu/outreach/irohin/). These magazines are available to all ACPS teachers
as resources to enhance infusion of the African and African American Studies curriculum.

Ongoing professional development in African and African American Studies will generate 
additional units of study and modules that will be added to the Interdisciplinary Studies 
portal as they are vetted by the district coordinator and curriculum specialists. 

6



CRITERIA 3: AFRICAN AMERICAN STUDIES CURRICULUM 
Evidence of African American History Curriculum Frameworks K-12 has been integrated as part of its 
school district policy with respect to required curriculum. 

In accordance with FL1003.42(2)(h) Alachua County Public Schools developed a 
comprehensive framework for each of the core subject areas of English/Language Arts, Fine 
Arts, Mathematics, Science, and Social Studies (See Appendix K).  Each framework gives 
teachers a list of Florida standards and benchmarks through which to develop their own lessons 
to infuse African and African American Studies to guarantee that coverage stretches over the 
entire school year. These frameworks are integrated into the scope and sequence and 
curriculum maps for each of the core subject areas (See Appendix M for scope and sequence 
and curriculum map samples). The curriculum units constructed for the African and African 
American Studies curriculum have been added to the district curriculum maps as resources for 
teachers to draw upon in their teaching (See Appendix M for scope and sequence and 
curriculum map samples and Appendix Y for units of study). The documents within the 
interdisciplinary studies portal along with the district’s scope and sequence and curriculum 
maps are living documents and will continuously be updated as new materials are created 
and/or introduced into the African and African American Studies curriculum.  

Beginning in the 2019-2020 school year, ACPS expanded its offering of African History and 
African American History courses form two high schools to being introduced as electives in 
all seven district high schools. New scopes and sequences and curriculum maps were created 
for these courses by African and African American History teacher, Jemeshia Lyons, and 
district coordinator, Dr. Jon Rehm. 

Evidence that the curriculum has been disseminated to curriculum specialists, teachers, media specialists 
and other educators in the district. 

The African and African American Studies curriculum has been disseminated to the faculty, 
staff and administration of all the schools in the district and curriculum specialists, media 
specialists, and academic coaches.  The curriculum has been integrated into the teacher portal 
as a fundamental part of the curricular material alongside the scope and sequences and 
curriculum maps for each grade level and course (See Appendix L for screenshot of location 
within the portal). The material is also referenced within the curriculum map with direct links 
to the interdisciplinary studies portal for teacher ease of access.  The curriculum is housed 
within our interdisciplinary studies portal along with materials for the other subjects mandated 
in FL1003.42(2) including Holocaust Studies (section G), Women’s Studies (section Q), and 
Hispanic Studies (section P). All faculty, staff and administration of the schools in the district 
including curriculum specialists, media specialists, and academic coaches have and/ or will 
receive training in how to access and use the curricular materials. Additionally, all schools will 
have a designated school coordinator to assist schools with dissemination and assist individual 
teachers in accessing materials on the portal. All faculty and staff will receive training at the 
beginning of each school year and a version of the training will be available for any faculty or 
staff who were unavailable at the time of the training or were hired after the training has been 
completed for that school year (See Appendix V for PowerPoint). 
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Evidence that there are adequate teaching resources including books, CD’s, digital media, and lesson 
plans available to support this required instruction. 

All resources for African and African American studies are housed within access points 
available within the district’s online portal accessible by all district teachers and staff.  Each 
individual unit is housed within a folder that contains separate documents or links to all 
resources related to that unit including but not limited to audio and video recordings, readings, 
games and activities, assessments and assessment rubrics (See Appendix Y for units of study). 
The online portal will also contain a resource bank divided by grade level that includes 
websites, documentaries, readings and PowerPoint presentations (see Appendix L).  A public 
website was created that contains sample elementary, middle and high school units, a sample 
curriculum framework, and sample materials.  

The district coordinator, Dr. Jon Rehm, in conjunction with school coordinators publish a 
monthly African and African American Studies newsletter containing resources on a specific 
topic, divided by grade level (See Appendix Y). District coordinator, Dr. Jon Rehm, worked 
with the University of Florida African American Studies Librarian, Stephanie Birch, and 
African Studies Curator, Dr. Dan Reboussin, at the George A. Smathers Libraries to create 
two University of Florida library-based websites to assist district teachers with accessing 
resources within the Smathers library and open access resources online.  These sites are 
https://guides.uflib.ufl.edu/AFAM_K-12/home and https://guides.uflib.ufl.edu/AFAM_K-
12/Africa. ACPS has collaborated with Matheson History Museum, a local history museum 
with a local history library and archives to provide resources, along with library and archival 
access for the creation of local African and African American Studies curriculum (See 
Appendix FF for resource list). 
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CRITERIA 4: STRUCTURED TEACHING OF THE AFRICAN 
AMERICAN HISTORY CURRICULUM 
Evidence that the African American History content appears in lesson plans over the sustained period of 
180 plus days. 

Before beginning the process of creating an African and African American Studies Curriculum 
the scope and sequence and curriculum maps were analyzed and a series of surveys and 
interviews were conducted to determine what content was already being taught and what 
content needed to be addressed by the curriculum (See Appendices A and B for survey 
questions, and research briefing).  This research determined a preexisting curriculum existed 
consisted of: Kindergarten- Dr. Martin Luther King Jr./ The Dr. Martin Luther King Jr. 
Memorial and Rosa Parks; Grade 1- The “I Have a Dream” speech, African fables and folk 
tales, the biography of Harriet Tubman and Martin Luther King Day; Grade 2- Freedom quilts, 
African American inventors, Bitnou’s Braids, Fredrick Douglas, Mary McLeod Bethune, the 
Montgomery Bus Boycott, Rosa Parks, Dr. Martin Luther King Jr. Harriet Tubman, George 
Washington Carver, and President Barack Obama; Grade 3- African Art, The Anansi Spider, 
Serafina’s Promise, Madame C.JK. Walker, Martin Luther King, Jr.: A Man with a Dream, 
Rosa Parks: Fighting for Civil Rights, African American Aviators; Grade 4- African 
Conquistadores, Fort Mose, Florida and slavery, African American involvement in the 
Seminole Wars, Florida’s African Americans during Reconstruction, Mary McLeod Bethune, 
Zora Neale Hurston, Nathaniel Adderley, A. Philip Randolph, and Sidney Poitier and the 
Civil Rights movement in Florida; Grade 5- African Conquistadores, African Slavery in the 
New World, African Americans during the Revolutionary War, Crispus Attucks, Slavery in 
the US Constitution; Grade 6- Monster by Walter Dean Myers, Ancient Egypt, Carthage, and 
African involvement in Indian Ocean trade; Grade 7-Booker T. Washington, W.E.B. Du Bois, 
Jim Crow, Slavery and the US Constitution, Thurgood Marshall Civil Rights and Civil Rights 
amendments; Grade 8- Gwendolyn Brooks, Langston Hughes, Maya Angelou, James Weldon 
Johnson, the Atlantic Slave Trade, Middle Passage, African Americans in the American 
Revolution, Crispus Attucks, the Haitian Revolution and the Louisiana Purchase, African 
American Inventions in the first half of the 19th century, the abolitionist movement, Fredrick 
Douglas, the Underground Railroad, Harriet Tubman, and the Civil Rights Amendment; 
Grade 9- Islam in Africa, African involvement in Indian Ocean trade, Ghana, Mali, Songhai, 
Great Zimbabwe, Mansa Musa, and Ibn Battuta; Grade 10- A Raisin in the Sun by Lorraine 
Hansberry, A Lesson Before Dying by Ernest Gaines, Between The World and Me by Ta-
Nehisi Coates, Freedom Writers by Erin Gruwell, Sojourner Truth, Oprah Winfrey, the Little 
Rock Nine, and President Barack Obama; Grade 11- Beloved by Toni Morrison, The Bluest 
Eye by Toni Morrison, The Color Purple by Alice Walker, To Kill a Mockingbird with 
Connections to Rosewood, Emitt Till, Alice Walker, Langston Hughes, Maya Angelou, Letter 
from Birmingham Jail by Martin Luther King Jr., Jim Crow, W.E.B. DuBois, Black 
Nationalism, the Harlem Renaissance, the Civil Rights Movement, Back Panthers, and 
President Barack Obama; Grade 12- Their Eyes Were Watching God by Zora Neale Hurston, 
Things Fall Apart by Chinua Achebe, slavery in the US Constitution, the Civil Rights 
Amendments, and Brown v. Board of Education. 
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Preexisting Curricular Topics by Grade Level Prior to the Development of the 
Exemplary Status African American History Curriculum 
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ACPS developed comprehensive frameworks for each of the core subject areas of English/ 
Language Arts, Fine Arts, Mathematics, Science, and Social Studies (See Appendix K for 
curriculum frameworks). These frameworks were created from the preexisting material, the 
scope and sequence, and feedback data from surveys and interviews.  The frameworks 
thematically organized and augmented the preexisting curriculum to ensure K-12 coverage that 
builds upon the knowledge gained in previous school years.  Each framework gives teachers a 
list of Florida standards and benchmarks, and suggests topics, important individuals, types of 
activities, and assessments through which to develop their own lessons to infuse African and 
African American Studies, to guarantee that coverage stretches over the entire school year. 

Teachers have been provided African and African American units of study that have been 
integrated into the district’s curriculum maps and can be utilized throughout the school year 
(See Appendix Y). The units of study were either created by district teachers or adopted from 
units publicly provided by The Commissioner of Education’s African American History Task 
Force, The National Endowment for the Humanities, The Library of Congress, The National 
Museum of African American History and Culture, and the Reginald F. Lewis Museum of 
Maryland African American History and Culture. These units cover all subject areas and grade 
levels from K-12. Adopted units were adapted and placed at specific grade levels so as to meet 
the thematic needs of the district’s curriculum frameworks. These units can be used by teachers 
as created, modified, or used as inspiration for teacher in the creation of their own materials.  

The choices for subject matter of units and themes for the assignment of units to specific grades 
were determined based upon teacher feedback from surveys and interviews conducted by the 
district coordinator, Dr. Jon Rehm, from October 2018 until January 2019 (See Appendix A and 
B for the needs assessment survey questions and research brief). Dr. Rehm also utilized pre 
and post survey data from the African American History Educator’s Conference held on May 
4, 2019 (See Appendix Z for pre and post surveys). Additional surveys along with data from 
the districts progress-monitoring instrument will be used to determine changes to the grade 
level themes and the creation of additional materials on an annual basis (See Appendix AA 
monitoring instrument).  

Evidence that there are approved methods for teaching and assessing the African American History 
Curriculum. 

ACPS believes that certain methodologies are best suited for the teaching of African and 
African American Studies. Professional development trainings in African and African 
American Studies for all faculty, staff and administration has included the use of Culturally 
Responsive Teaching (CRT). In addition, frameworks for each of the core subject areas of 
English/ Language Arts, Fine Arts, Mathematics, Science, and Social Studies include 
suggested method for the teaching and assessing of African and African American Studies 
curriculum (See Appendix K). This includes specifically the use of higher order thinking, 
research and inquiry-based lessons, problem solving strategies, and cooperative learning. All 
sample units whether created by district teachers or adopted for teacher use, utilize both CRT 
and the methodologies suggested within the curriculum frameworks (See Appendix K). The 
usage of these methods will be assessed annually using the districts progress-monitoring 
instrument (See Appendix AA). 
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Evidence that there are African American History content infused and linked to the United States History 
End-Of-Course Assessment and other high-stake tests and requirements. 

All content created or adopted for the African and African American Studies curriculum has 
been aligned to the most current Florida standards and benchmarks. Specific content was 
created to be linked to the End-of-Course assessments in U.S. History and Civics (See 
Appendix Y for units of study).  African and African American Studies content was also 
assessed in all district made quarterly monitoring assessments: the Alachua Instructional 
Monitoring System or AIMS tests. These assessments take place quarterly in elementary 
English/ Language Arts, Mathematics, and Science; middle school English/ Language Arts, 
Mathematics, Science and Civics; and high school English/ Language Arts, Algebra, 
Geometry, Biology, and U.S. History (See Appendix BB for sample questions). For course 
that do not have state mandated tests the district has developed district made end-of-course 
assessments (DEOC), African and African American Studies content has been infused into 
these tests K-12 (See Appendix BB for sample questions). 

Evidence that the African American history content is infused in all subject areas. 

ACPS utilized two method for the infusion of African and African American Studies into all 
subject areas, the creation of K-12 subject area curriculum frameworks for each of the core 
subject areas and K-12 sample units of study (See Appendix K for curriculum frameworks). 
The comprehensive frameworks for each of the core subject areas of English/ Language Arts, 
Fine Arts, Mathematics, Science, and Social Studies supply teachers with an annual theme, 
guiding questions, suggests topics and important people, types of activities and assessments, 
and a list of Florida standards and benchmarks through which to develop their own lessons to 
infuse African and African American Studies and guarantee that continuity of content with 
coverage stretched over the entire school year. This guidance will ensure that each year covers 
different materials and topics, avoiding duplication, and that there is a progression of rigor 
from K-12. The themes are: Elementary: African American Culture and Traditions, 
Kindergarten- My World; Grade 1- My School and Family; Grade 2- Neighbors, Grade 3- 
Communities, Grade 4- African American Culture and Technological Development in 
Florida; Grade 5- African American Culture and Technological Development in the United 
States; Middle School: The African Diaspora in Europe, Asia, the Caribbean, and Florida, 
Grade 6- Culture and Movement of the African Diaspora; Grade 7-African American’s Role 
in the Political Development of the United States; Grade 8- Culture and Movement of the 
African Diaspora in the Unites States and Florida; High School: Contributions of Africans 
and African Americans to the World, Grade 9- African Influence on World Culture; Grade 
10- African and African American Diaspora’s Influence on World Culture; Grade 11- The Civil
Rights Movement and Its Influence on the Freedom and Legal Rights of African Americans;
Grade 12- Contemporary Issues Impacting Africans and African Americans.
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Grade Level Themes for the Exemplary Status African American History Curriculum 

ELEMENTARY AFRICAN AMERICAN CULTURE AND TRADITIONS 

KINDERGARTEN MY WORLD 

GRADE 1 MY SCHOOL AND FAMILY 

GRADE 2 NEIGHBORS 

GRADE 3 COMMUNITIES 

GRADE 4 AFRICAN AMERICAN CULTURE AND TECHNOLOGICAL DEVELOPMENT IN FLORIDA 

GRADE 5 
AFRICAN AMERICAN CULTURE AND TECHNOLOGICAL DEVELOPMENT IN THE UNITED 
STATES 

MIDDLE THE AFRICAN DIASPORA IN EUROPE, ASIA, THE CARIBBEAN, AND FLORIDA 

GRADE 6 CULTURE AND MOVEMENT OF THE AFRICAN DIASPORA 

GRADE 7 AFRICAN AMERICAN’S ROLE IN THE POLITICAL DEVELOPMENT OF THE UNITED STATES 

GRADE 8 
CULTURE AND MOVEMENT OF THE AFRICAN DIASPORA IN THE UNITES STATES AND 
FLORIDA 

HIGH CONTRIBUTIONS OF AFRICANS AND AFRICAN AMERICANS TO THE WORLD 

GRADE 9 AFRICAN INFLUENCE ON WORLD CULTURE 

GRADE 10 AFRICAN AND AFRICAN AMERICAN DIASPORA’S INFLUENCE ON WORLD CULTURE 

GRADE 11 
THE CIVIL RIGHTS MOVEMENT AND ITS INFLUENCE ON THE FREEDOM AND LEGAL RIGHTS 
OF AFRICAN AMERICANS 

GRADE 12 CONTEMPORARY ISSUES IMPACTING AFRICANS AND AFRICAN AMERICANS 

The second method, units of study were created or adapted for each grade level and subject 
area (See Appendix Y). Within grade levels, units were created to ensure that various subject 
area were addressed at the elementary, middle and high school levels.  Additional units were 
created or adapted to ensure coverage in elective classes such as Physical Education and 
Culinary Arts. In total 132 units of study have been created or adapted. While there is not 
currently a specific unit for every subject area at every grade level, curriculum will continue to 
be written on an annual basis to fill any holes that are identified annually using the districts 
progress monitoring instrument (See Appendix AA). The current units have been developed 
as follows: Kindergarten- four multidisciplinary units from Social Studies and English 
Language Arts, 3 units from Social Studies; Grade 1- three multidisciplinary units from English 
Language Arts and Social Studies and one unit from Social Studies; Grade 2- four 
multidisciplinary units from Social Studies and English Language Arts, two units from Social 
Studies, and one unit from Music; Grade 3-two multidisciplinary units from Social Studies 
and English Language Arts, four units from Social Studies, one unit from English Language 
Arts, one unit from Mathematics, one unit from Music, and 2 units from Fine Arts ; Grade 4- 
two multidisciplinary units from English Language Arts and Social Studies, two units from 
Science, one unit from Mathematics, one unit from Social Studies, one unit from English 
Language Arts, one unit from Music, and four units from Fine Arts Grade 5- one 
multidisciplinary unit in Science, Social Studies and English Language Arts, three 
multidisciplinary units from Social Studies and  English Language Arts, ten units from Social 
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Studies, one unit from Mathematics, one unit from the Fine Arts, and one unit in Music; Grade 
K-5- one unit from Music, Grades 3-5- one unit from Mathematics, Grade 6- one
multidisciplinary unit in Social Studies and English Language Arts, four units in English
Language Arts, and two units in Social Studies, Grade 7- three multidisciplinary units from
Social Studies and English Language Arts, three units from English Language Arts, and one
unit from Social Studies; Grade 8- one unit from Social Studies, Grades 6-8- 3 units from
English/ Language Arts and one unit in Physical Education, Grade 9- one unit from Social
Studies, two units from Science, two units from English Language arts and one unit from
Music; Grade 10- one multidisciplinary unit from English Language Arts and Theater, one unit
from Social Studies, and one unit from English Language Arts,  Grade 11- eleven units from
Social Studies, and 2 units from English Language Arts; Grade 12- one unit from Science, tow
units from English Language Arts, and five units from Social Studies Grade 9-12- 3 units from
Fine Arts and one unit from Culinary Arts (See Appendix L & X for specific unit content).

From within the Fine Arts fields units have been constructed in visual arts, theater, and music. 
From within, mathematics units have been constructed in general mathematics, algebra, and 
geometry. From within the Science fields units have been constructed in Biology, Earth Space 
Science, Physics/ Engineering.  From within the Social Studies fields units have been 
constructed in history, civic/ U.S. government, and psychology.  

Units of Study by Grade Level and Field of Study 

GRADE 
LEVEL 

# OF 
UNITS 

# OF 
MODULES FIELD OF STUDY 

K 7 7 Social Studies English/ 
Language Arts 

Music 

1 4 4 Social Studies English/ 
Language Arts 

Music 

2 7 15 Social Studies English/ 
Language Arts Music 

3 11* 28 Social Studies English/ 
Language Arts 

Mathematics Music Fine Arts 

4 12* 16 Science English/ 
Language Arts 

Math Social Studies Fine Arts 

5 16* 37 Social Studies English/ 
Language Arts Science Music Mathematics 

6 8* 20 Social Studies English/ 
Language Arts 

Physical 
Education 

7 8* 20 Social Studies English/ 
Language Arts 

Physical 
Education 

8 20* 53 Social Studies English/ 
Language Arts 

Physical 
Education 

9 7* 23 Social Studies English/ 
Language Arts 

Science Music Culinary Arts 

10 6* 20 Social Studies English/ 
Language Arts 

Culinary Arts Fine Arts Theater 

11 16* 46 Social Studies English/ 
Language Arts 

Fine Arts Culinary Arts 

12 10* 22 Social Studies English/ 
Language Arts Science Fine Arts Culinary Arts 

*includes multi grade level units
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CRITERIA 5: UNIVERSITY – SCHOOL DISTRICT 
COLLABORATION 
Evidence of university involvement in professional development, curriculum and instruction support, etc. 

Alachua County Public Schools has involved Stetson University and the University of Florida 
in professional development and curriculum and instructional support in association with the 
creation and implementation of the African and African American Studies curriculum. Dr. 
Patrick Coggins from Stetson University was the keynote speaker and a presenter at the 
African American History Educator’s Conference held on May 4, 2019 (See Appendices C and 
D for conference program and agenda). Dr. Coggins was also hired as a consultant for the 
attainment of exemplary status by the school district. In this capacity he has assisted with the 
creation of the curriculum, curriculum frameworks and the professional development provided 
for the superintendent on August 6, 2019, district supervisors on September 27, 2019, school site 
administrators on January 28 and 30, 2020, curriculum writing teams on October 18, 24, 30, 31, 
2019, school coordinators on November 4, 2019, and the virtual training video for faculty and 
staff of all schools in the district (See Appendices E, I, J, K, N, O, P, Q, R, S, T,U, and V for 
agendas and PowerPoints). He also took part in the presentations to the school board on 
February 4, 2020 and the community forum that took place on October 19, 2020 (See Appendices 
G, H, T and U for agendas and PowerPoints). 

ACPS has extensive associations with the University of Florida. Every summer, Dr. Agnes 
Leslie the Outreach Director for the University of Florida’s Center for African Studies 
conducts a K-12 Teacher Summer Institute on Africa on for ACPS teachers and preservice 
teachers. The program’s participants create a lesson plan that is included in the Center for 
African Studies magazine Teach African/ Irohin. University of Florida professors Dr. Barbara 
McDade Gordon and librarians Dr. Dan Reboussin and Stephanie Birch participated as 
presenters at the African American History Educator’s Conference held on May 4, 2019 (See 
Appendix C and D for conference program and agenda). In addition, University of Florida 
faculty assisted in planning of African American History Educators Conference as members 
of the planning committee.  These included Dr. Diedre Houchen, Dr. Jacob U’Mofe Gordon, 
Dr. Barbara McDade Gordon, and Stephanie Birch. University professors, Dr. Leslie and Dr. 
Agnes Barbara McDade Gordon have assisted with curriculum development and professional 
development as part of the district’s African and African American Studies Teacher 
Professional Learning Community. (See Appendix CC for agenda). District coordinator Dr. 
Jon Rehm worked with the University of Florida African American Studies Librarian 
Stephanie Birch and African Studies Curator Dr. Dan Reboussin at the George A. Smathers 
Libraries to create two University of Florida library-based websites to assist district teachers 
with accessing library content and open access resources online.  These sites are 
https://guides.uflib.ufl.edu/AFAM_K-12/home and https://guides.uflib.ufl.edu/AFAM_K-
12/Africa. University of Florida professors and doctoral candidates have assisted in the 
creation of the African and African American studies curriculum units including Dr. Robert 
Stevenson, Victoria McNeil and Dr. James Essegbey. University of Florida professors have 
volunteered as guest speakers in ACPS classrooms, including Dr. Jacob U’Mofe Gordon, Dr. 
Barbara McDade Gordon, Dr. James Essegbey, and Dr. Agnes Leslie. 
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Evidence of school district university partnership in seeking external funding (federal grants, foundation 
grants, etc.) 

ACPS has partners annually with the University of Florida Center for African Studies in 
conducting a K-12 Teacher Summer Institute on Africa for ACPS teachers and preservice 
teachers. This program utilizes external funding to pay a $700.00 stipend for participation. 
Additionally, district coordinator Dr. Jon Rehm collaborated with Dr. Deidra Houchen and 
Dr. Rebecca Cordova from the University of Florida on a written proposal for a National 
Endowment for the Humanities Landmarks of American History and Culture grant. The 
grant was to fund two one-week professional development workshops around using local 
landmarks to teach about African American history and local connections to the civil rights 
movement.  The application was not successful. 

Evidence that the school district and university partnership has aided in the preparation of pre-
professional teachers and other educators. 

ACPS works directly with the University of Florida College of Education to assist with the 
preparation of preservice teachers and the continuing education of ACPS educators.  UF gives 
annual presentations for the recruitment of ACPS teachers to the Masters and Doctoral 
programs.  ACPS also works with University of Florida students to collaborate with student 
internships within ACPS classrooms.  As part of the internship, University of Florida students 
are given access and exposed to the districts African and African American Studies curriculum. 
District coordinator, Dr. Jon Rehm was scheduled to conduct a brown bag session for 
University of Florida College of Education students on the African and African American 
Studies Curriculum.  This did not take place due to the closure and moving to remote learning 
of the University of Florida and ACPS by ordered of Governor Ron DeSantis and will be 
rescheduled during the 2020-2021 school year.  
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CRITERIA 6: PARENT/COMMUNITY PARTNERSHIPS 
Evidence that the school district’s initiatives in African American History has resulted in the development 
of strategies that include the involvement of parents through awareness information sessions. 

Alachua County Public Schools took part in a community meeting on May 3, 2019 hosted by 
the Alachua County NAACP and attended by members of the Florida Commissioner of 
Education’s African American History Task Force, local African American leaders, the 
Alachua County African American History Task Force (ACAAHTF), and representatives 
from the University of Florida, Alachua County School Board members, Superintendent 
Karen Clark, Deputy Superintendent Donna Jones, Executive Director of K- 12 Curriculum 
Jennifer Wise, curriculum specialist for Social Studies, Dr. Jon Rehm and representatives the 
Marion County school district. The purpose of this gathering and the African American 
History Educator’s Conference the following day was to seek feedback from the community, 
interact with and solicit assistance from local experts in the field, collaborate with other school 
districts, and patriciate in exploring the local history of Alachua County.     

ACPS conducted a community information session on Monday October 14, 2019 hosted by the 
superintendent, Karen Clark, the district coordinator, Dr. Jon Rehm, chair of the ACAAHTF, 
Dr. Jacob U’Mofe Gordon, and consultant, Dr. Patrick Coggins to introduce the initiative and 
have a public forum for community input (See Appendix Y and U for agenda and 
PowerPoint). Fifty-two community members attended. A community meeting at the main 
branch of the Alachua County Public Library on Saturday January 18, 2020 followed.  The 
ACAAHTF sponsored this meeting. At this event, information was presented by district 
coordinator, Dr. Jon Rehm. Seven members of the ACAAHTF attended the meeting. The 
community was also invited to the School Board Workshop presenting an update on the 
progress of the creation of the African American Studies Curriculum held on February 4, 2020. 
The workshop was presented by consultant, Dr. Patrick Coggins, and district coordinator, Dr. 
Jon Rehm (See Appendix I and J for agenda and PowerPoint).   

ACPS and the ACAAHTF held a joint ceremony to honor the seven teachers of African and 
African American History at the district high schools during the 2019-2020 school year. The 
ceremony, held via zoom on September 14, 2020, was attended by Dr Jacob Gordon, chair of 
the ACAAHTF, Dr. Agnes Leslie, of the University of Florida African Studies department, 
and Dr. Barbara McDade Gordon, of the ACAAHTF hosted. The event was attended by 
superintendent, Karen Clark, deputy superintendent Donna Jones, executive director of 
curriculum, Jennifer Wise, district coordinator, Dr. Jon Rehm, the seven African and African 
American History teachers Tara Gabriel, Nicole Harris, Jemeshia Lyons, Jordan Marlow, 
Jessica Morey, Annette Verschaeve, Amos Watts and various members of the ACAAHTF 
and community. The event was recorded and an edited version was played at the school board 
meeting on September 15, 2020 (link to video). 

Presentations were scheduled to be given at individual schools during parent night events 
during the spring semester.  These events were cancelled due to the closing of schools ordered 
by Governor Ron DeSantis and will be rescheduled during the 2020-2021 school year. The exact 
format is yet to be determined due to uncertainty with social distancing norms. A community 
information session was scheduled for May of 2020 to present the finalized curriculum. This  
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event was cancelled due to the closing of schools ordered by Governor Ron DeSantis and will 
be rescheduled during the 2020-2021 school year. 

Evidence that there are community partners who are involved in the development and ongoing 
implementation of the African American History Curriculum. 

ACPS has collaborated with the ACAAHTF in creation of the curriculum.  The district’s 
curriculum department meets with the taskforce biannually. The first meeting is held in late 
August or early September at the beginning of the fall semester.  The second meeting is held 
in late January or early February at the beginning of the spring semester. Additional meetings 
are held at regular intervals between the ACAAHTF and the district coordinator, Dr. Jon 
Rehm.  The ACAAHTF supplied a list of community content experts that were utilized by 
the district in the creation of the African and African American Studies curriculum (See 
Appendix DD and FF for community list and solicitation flyer).  Community input into the 
creation of the curriculum was also sought at the October 14, 2019 community forum, which 
led to the joint creation of units of study for the African and African American Studies 
curriculum. ACPS and the ACAAHTF collaborated to honor teachers of high school African 
and African American History courses.  Teachers were presented with certificates by the 
ACAAHTF at a zoom presentation ceremony held on September 14, 2020.  A video recording 
of the presentation of the event, edited for time, was played at the school board meeting on 
September 15, 2020. 

ACPS has collaborated with local museums to help contribute to the African and African 
American Studies curriculum and offer field trips when available. ACPS has collaborated with 
the A. Quinn Jones Museum, a tribute to one of the most influential African American 
educators in Alachua County. We have worked with the museum on the creation of local 
history curriculum, planned field trips and the museum curator Ms. Desmon Walker helped 
to plan and sponsor, the African American History Educators Conference held on May 4, 2019 
(See Appendix C for conference program). The museum also hosted a reception following the 
conference. ACPS has collaborated with Matheson History Museum, a local history museum 
with a local history library and archives. The Matheson provided resources, library and 
archival access for the creation of the African and African American Studies curriculum (See 
Appendix FF for resource list).  In the future, we plan to collaborate with the Cotton Club 
Museum and Cultural Center, dedicated to preserving, promoting, and protecting the African 
American history and culture of North Central Florida. The district coordinator, Dr. Jon Rehm 
has been in contact with the Cotton Club president about curriculum and field trips and work 
will begin once the Cotton Club is prepared to accept visitors. 
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Future Implementation 

The building of curriculum and relationships for African and African American Studies is an 
ongoing process that will not end with the designation of exemplary status.  Data will be 
gathered from schools on an annual basis utilizing the African American Studies Annual 
Curriculum Implementation Progress Monitoring Instrument to assess additional needs (See 
Appendix AA). ACPS will also continue to solicit community input through surveys and 
outreach programs to assist in determining additional needs. This data will be used to refine 
the curriculum frameworks and create additional units of study to enrich the curriculum 
already in use.  To make sure teachers are aware of these updates ACPS will provide 
continuous professional development for all staff, new hires and school site administration. 
ACPS will continue to work with the ACAAHTF, the University of Florida, and local 
partners to offer annual professional development continuing the legacy of the African 
American History Educator’s Conference for teachers in Alachua and surrounding school 
districts. ACPS will continue to develop assessment questions for district end-of-course exam 
and our locally developed progress monitoring assessments (AIMS) to better gather 
implementation data. Revisions to the curriculum’s frameworks and units of study will be 
made as needed, based upon data gathered by the district as well as updates to the Florida 
standards and benchmark. The district coordinator, Dr. Jon Rehm will provide regular reports 
to the superintendent and school board on the growth of the curriculum and the results of the 
African American Studies Annual Curriculum Implementation Progress Monitoring 
Instrument.   
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APPENDIX A: Teacher Needs Assessment Survey 
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APPENDIX B: Survey and Interview Research Brief 
 

Research Brief 
 
Background: Alachua County Public Schools (ACPS) is seeking to obtain exemplary status 
from the Florida Commissioner of Educations African American History Task Force. As a 
part of the process, ACPS is looking to create high quality professional development for its 
teachers to improve infusion of African American experience and culturally responsive 
pedagogy.  A committee composed of district personnel, a taskforce member and local experts 
were convened to create such PD.  A one- day conference, sponsored by the Florida State Task 
Force on African American History was deemed highly useful and engaging for district 
personnel. The committee decided to undertake a study to determine the content to be included 
in the conference.  
 

Objective: The pur
related to the infusion of the African and African American experience into their classroom 
teaching. 
 

Research Question(s):  What needs do teachers have concerning the infusion of African and 
African American History into the curriculum?  What perspective and needs to teachers 
have related to culturally responsive pedagogy? 
 

Methodology: In order to access ACPS teachers that were known to be participants in the 
conference and to do so in a manner that is culturally responsive and aligned with best 
practices, we identified 23 teachers who were already working in the domain of African 
American history infusion and as African American history infusion representatives within 
their schools as survey and interview recipients. Twenty-three surveys were disseminated via 
e-mail. To encourage participation any of the 23 who filled out the survey were entered into a 
drawing for a free gift. Sixteen individuals responded to the survey for a 70% return rate. In 
order to triangulate the qualitative interview data follow-up interviews were conducted.  The 
survey included a question as to whether individual would consider participating in a follow-
up interview.  Of the 16 survey respondents, 12 stated they were willing to conduct a follow up 
interview. Interviews were conducted with five individuals who volunteered. Interviewees 
were chosen to maximize a range of experiences based upon replies from the survey. 
 

Sample: The survey sample included all individuals identified as African American Experience 
Advocates a by the administrations of individual school sites. They represent one individual 
from each of the volunteer schools within ACPS.  The interview sample consisted only of 
those individuals who completed the survey and volunteered for the follow-up. A sample of 6 
were invited with only five responding by the time of this writing. The sample was chosen for 
equal representation between elementary, middle, and high school faculty.  Additional 
consideration was taken to maximize individuals with a variety of responses on the survey. 
 

Procedures: The survey was sent via e-mail to a list of all AAEA representative for each of the 
schools. The email included survey instructions and the incentive drawing. A time limit of 
one week was place for individuals to respond. Two follow up e-mail reminders were sent 
within the timeframe to maximize the number of responses. Once the response window was 

tilized upon the data.  The 
thematic analysis was used to pick participants for the follow-up interview.  Interviews were 
conducted the week after the survey. They followed a semi-structured format that guaranteed  
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similar questions for all participants while allowing for freedom to explore certain topics in 
greater depth. 
 
Results:  All individuals were familiar with both African American curriculum and culturally 
responsive pedagogy with a range of variations in ability to describe and implement both 
topics. Results were varied from some knowledge of the subject matter and limited to no 
implementation to one individual teaches course on both topics and fully implements both 
within the classroom.  Survey results indicated that the individuals felt somewhat 
knowledgeable about the African American and African history and culture with an average 
score of 3.5 with a standard deviation of .86, with 3 individuals indicating a high score of 5 and 
1 indicating a low score of 2.  Surveyed individuals felt comfortable infusing aspects of African 
and African American history and culture into their classroom with an average score of 4.2 
with a standard deviation of .72, with six individuals indicating a high score of 5 and 2 
individuals indicating a low score of 3.  Teachers were slightly less confident in their 
knowledge of where to access materials for infusion, with an average score of --- and a standard 
deviation of 1.2 with 4 a high score of 5 and 1 low score of 1.  For the results, related to culturally 
responsive teachers were in general confident in their knowledge of culturally responsive 
pedagogy. Average score for familiarity with culturally responsive teaching was 4.2 with a 
standard deviation of 1.1, with 7 individuals reporting a high score of 5 and 1 individual 
reporting a low score of 1. Teacher had similar responses in their implementation of culturally 
responsive pedagogy averaging 4.2, with a standard deviation of 1.1 and 5 high scores of a 5 and 
1 low score of 1. 
 
The interviews in particular resulted in additional data. These teachers have a desire to 
infusion of the African American Curriculum to be effectively and seamlessly integrated into 
the curriculum. In particular, a desire for integration into the scope and sequence and pacing 
guides was requested.  The request was due to a desire to overcome time barriers created by 
the pacing guide and a desire for expectations of what material to infuse.  Teachers also 
responded that they have a desire for grade level and course specific materials to improve 
infusion.  There was a strong desire for example lesson plans and activities, but that none of 
the resources were to be mandatory. Teachers states that the elements they were more 
comfortable teaching included civil rights and current events, while the most discomfort came 
from the teaching of slavery, although the reasons were varied.  The two social studies teachers 
were the most comfortable stating no discomfort or becoming comfortable with the 
discomfort.  
 
In relation to culturally responsive teaching, two distinct groups emerged from the interviews.  
All interviewees knew of culturally responsive pedagogy but only 3 of the 5 were able to define 
the term.  Those who were able to define the term felt that they practiced culturally responsive 
pedagogy every day.  A common theme from the interviews was greater desire for knowledge 
of culturally responsive pedagogy no matter current understanding.  There was also a feeling 
of limitation in the ability to practice culturally responsive pedagogy because of a lack of 
classroom diversity.  
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Implications: There is a strong desire for greater understanding and materials for both African 
American curriculum and culturally responsive pedagogy.  There is also a desire for infusion 
through the standards and thus course scopes and sequences and pacing guides.  The 
incorporation of these elements into the curricular framework of ACPS would be beneficial 
and utilized by teachers.  
 
Limitations: The research has some major limitations and should not be generalized to the 
larger population of faculty and staff within ACPS.  The individuals who were surveyed were 
identified by their administration for the AAEA position and volunteered for the position 
suggesting greater familiarity with the topics of the survey. The interviews share similar 
limitations.  An attempt was made to recruit individuals of high, medium and low interest and 
knowledge in the survey topics.  Because of the  position as the school AAEA 
there were no low interest responses.  Additionally, the lowest of the medium interest 
responses declined to be interviewed.  Thus, the results represent teachers who demonstrate 
facility with the subject areas of African American curriculum and culturally responsive 
pedagogy. As this is not a representative sample of the district, it does not reflect district needs.  

portion of the district faculty and staff in the future, to gain a clearer picture of the perspectives 
and needs of teachers in regards to African American Curriculum and culturally responsive 
pedagogy. 
 

Aronson, J. (1995). A Pragmatic View of Thematic Analysis. The Qualitative Report, 2(1), 1-3. Retrieved from https://nsuworks.nova.edu/tqr/vol2/iss1/3 
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Mrs. Karen Clarke, Superintendent and Team

Implementation of the K-12 
Comprehensive

Interdisciplinary African and 
African American Studies
Curriculum Initiative 

(C) Copyright  P. Coggins 2019
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Purpose is to update Alachua County 
Stakeholders on the African-American 
Studies Curriculum Initiative

The purpose of this Presentation is to appraise  

Implementation processes related to the African 
and African American Studies Curriculum 
Initiative.

(C) Copyright  P. Coggins 2019 3
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Purpose of Session
To  enable educators  
to understand  the   
relevant curriculum 
strategies to teach 

the African and 
African American 

Studies and cultures 
while enhancing 

academic 
achievement for all 

students

(C) Copyright  P. Coggins 2019 4
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Specific Objectives of the African and African 
American Studies Curriculum Initiative

The Objectives include:
Short Term:

1. Affirm the Implementation of the African American Studies 
curriculum by teaching rigorous elective and infused courses 
in African and African American Studies.

2. Achieve Exemplary Status in Spring of 2020 from the Florida 
Commissioner of Education  African American History Task 
Force consistent with the district equity plan.

Long Term Goals: 

1. To systematically infuse African and African American Studies and 
Contributions into core subjects including Language Arts, STEAM, 
Humanities, Social Studies and other subjects within the scope  of the 
seven (7) elements of the African and African and African American 
Studies Model.

2. Secure consensus on the African and African American Studies 
Curriculum Frameworks to be implemented as a seamless part 

3.

(C) Copyright  P. Coggins 2019
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Overview of African and African 
American Studies Curriculum

The African and African American 
Curriculum will be one of the 
vehicles included in the district 
equity plan to enhance student 
achievement and close the 
achievement gap with the infusion 
of the legacy and roots in Ancient 
Africa, the Diaspora, the Americas 
and the world. Unique perspectives 
on freedom, justice, and equality 
are major portions of this evolving 
legacy that will be infused in the 
African and African American 
studies Curriculum.

The Rationale

(C) Copyright  P. Coggins 2019 6

39



The African and African 
American Infusion Curriculum 
will enable students to 
experience a school culture of  
inclusiveness and respect for all 
cultures through the infusion of 
the African and African 
American studies content 

curriculum. 

Africa

(C) Copyright  P. Coggins 2019 7
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To develop and infuse the 
African and African 
American historic and 
contemporary experiences  
into the ACPS Curriculum 
This infused K-12 
curriculum will show the 
rich contributions of  
Africans and African 
Americans in Florida, 
United States and the 
world.

. 

(C) Copyright  P. Coggins 2019 8
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The Factors which are driving 
the implementation of the 
Florida Statute 233:061.as 
amended by Florida Statute 
1003.42 (2)(h)2002

FOCUS I

(C) Copyright  P. Coggins 
2019
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Understanding the Florida Educational Goals 
and Laws that are included in  Florida 
Statute 1003.42,(1994), as Amended (2002)

A. The Declaration of Independence
B. U.S. Constitution
C. Republican Form of Government
D. Flag Education, Display and Flag Salute
E. Civil Government
F. History of the United States
G. History of Holocaust (1933-1945)
H. History of African Americans
I. Principles of Agriculture
J. Effects of alcohol
K. Kindness to animals
L. History of Florida
M. Conservation of resources
N. Health 
P. Study of Hispanic Contributions to the United States
Q.
R. Free enterprise
S. Character Development
T. Patriotism

10(C) Copyright  P. Coggins 2019
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The Florida Statute

In 1994 and 2002, the Florida Legislature passed the following law that 
required instruction for African and African American History:

233.061 (2) (g) 1994 and 1003.42 (2) (h) 2002 as 
The history of African Americans, 

including the history of African people before the political 
conflicts that led to the development of slavery, the 
passage to America, the enslavement experience, 
abolition, and the contributions of African Americans to 

public schools shall teach efficiently and faithfully, using books 
and materials required, following prescribed course of study, 

(C) Copyright  P. Coggins 2019 11
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Why Teach It? It is the 
Law

To teach African and African American 
Studies is to teach American history
The research shows that teaching African 
and African American Studies:

Enhances self esteem of African American 
and all children.
Increases student academic performance.
Increases positive perception of  African 
Descent and African Americans as a group 
in American society, the world and especially 
Alachua  County.

© Copyright 2009. Dr. Patrick Coggins & P.C. Coggins & Associates. 12
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Strengthening Self Efficacy and 
DEBUNKING THE DEFICIT MODEL

Cognition is shaped by ideas/information.

When an individual fails to teach or learn their 
history and culture sooner or later it will be 
forgotten and the individual or group will be 

Carter G. Woodson (1926)

13(C) Copyright  P. Coggins 2019
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Paradigm Shift is Calling

Chinese and Japanese argue:

have low scores, it is a not sign of low 
ability, but    rather, it should be evidence 
that the student has not yet achieved 
his/her potential through persistence and 

(Stevenson & Sigler 2003, Gay, 2003)

14(C) Copyright  P. 
Coggins 2019
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African and African American Studies 
Curriculum Initiative

Theme:
Building a bright future based on real 
student achievement for African 
Americans students and all students in the 
School District of Alachua County.

(C) Copyright  P. Coggins 2019 15
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MORAL VS. LEGAL ISSUE?
THE QUESTION THAT EACH EDUCATOR 
MUST ANSWER AS HE/SHE 
CONTEMPLATES THE TEACHING OF 
THE CURRICULUM IN AFRICAN 
DESCENT AND AFRICAN AMERICANS 

WHETHER THE DRIVING FORCE IS A 
MORAL IMPERATIVE OR A LEGAL 
IMPERATIVE REQUIRED INSTRUCTION 
FROM K-12  ALL SUBJECT AREAS

(C) Copyright  P. Coggins 2019 16
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MORAL REASON FOR TEACHING AFRICAN AMERICAN 
HISTORY TODAY

Dr. Carter G. Woodson, in his 1957 book on the 
Miseducation of the Negro argued vigorously that 
his research (1926-1950s) showed that the failure to 
teach African Americans their history has been the 
source of miseducation.  

in his own words,
When a group or ethnic group fails to teach their history and 

culture, sooner or later that history and culture will be 
forgotten and the group or ethnic group will be rendered 

(Woodson, p.27)

(C) Copyright  P. Coggins 2019
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ACADEMIC ACHIEVEMENT IS 
POSSIBLE

COGNITION IS SHAPED BY THE IMAGES 

CULTURE AND CULTURAL INFORMATION
EVIDENCE THAT PHD IN 2010 from 

THE students who 
received the African and African American 
Studies content did better on FCAT TESTS

There is a strong 
relationship between culture and  positive 

(C) Copyright  P. Coggins 2019 18
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The Curriculum will Focus On?

1.The seven (7) elements of the 
requirement in 1003.42(2)(h)2002
2. Recommended content areas for 
teachers to include in the curriculum
3 Develop units, and lessons/modules 
in the content areas and post these 
electronically.

(C) Copyright  P. Coggins 2019 19
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THE MODEL FOR AFRICAN AND AFRICAN  
AMERICAN STUDIES CURRICULUM 

      FF  II  GG  UU  RR  EE      11        
   

         1             2                         3 
ANCIENT AFRICA :                           AFRICAN EXPLORATION         INVASION AND WEAKENING                                             
PRE-COLUMBUS                 OF THE WORLD:         OF AFRICA: EUROPEAN 
              PRE-COLUMBUS                                                       COLONIALISM  

 

        AA  FF  RR  II  CC  AA  NN      AANNDD  AAFFRRIICCAANN  AAMM  EE  RR  II  CC  AA  NN      SSTTUUDDIIEESS  
      

            4                                     5 
      SLAVERY:                            NEO-SLAVERY: 
                    POST-COLUMBUS                               ABOLITION 
    IN AMERICAS                                                                        CIVIL RIGHTS AND   
                             6                        CONSTITUTIONAL   

                   THE SOUL OF AFRICAN DESCENT                           RIGHTS 
PEOPLES                

 
    

7 
CONTRIBUTIONS TO THE WORLD AND USA 

 
(c)  Dr. P. Coggins (1994) 
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AN EFFECTIVE MODEL FOR AFRICAN 
AND AFRICAN AMERICAN STUDIES 
CURRICULUM

(C) Copyright  P. Coggins 2019
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AN EFFECTIVE MODEL FOR AFRICAN AND 
AFRICAN AMERICAN STUDIES CURRICULUM

1. Ancient Africa: Pre-Columbus

Kingdoms in Africa
Four Golden Ages of Southern Africa 1) First Pyramid Age 
2700BC-2160 BC, 2)Age of Classical Literature2140 BC-1784 BC,  
3) Grand Golden Age 1554 BC-1070 BC and 4)500 BC to 1500 
AD, Trade, Architecture, Arts, Culture
Classical Civilizations in Africa
Diaspora across Africa ,Asia, Pacific Islands and Latin America
Contributions of Ancient Africa to the World
MAAT- Reciprocity, Justice, Truth, Balance, Order, Harmony, 
Propriety
First Civilization of Europe was established in Crete in 1700 BC
The ancient Universities that were frequented by Europeans and 
others
The role of Arabs in Africa
Africans in sciences --Imhotep(C) Copyright  P. Coggins 2019
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AN EFFECTIVE MODEL FOR AFRICAN AND 
AFRICAN AMERICAN STUDIES CURRICULUM

2. African Exploration of the World: Pre-Columbus
Trade across world
Moors in Spain
Explorations in Asia,Pacific,Europe and Latin America
African Explorers in the world
African Presence in Europe
African presence in South America, North America and the world
Hannibal defeats Romans and occupy Rome and Italy
African Popes: Victor 186-197 AD, Miltiades 311-314 AD, Gelasius 
1492 Africans travelled with Columbus
The  Olmecs in the Americas in 1200 AD
1501 First Slaves transported to Hispaniola
1538 Stefanick explorer explored the South West of North America.

(C) Copyright  P. Coggins 2019

23

56



AN EFFECTIVE MODEL FOR AFRICAN AND 
AFRICAN AMERICAN STUDIES 
CURRICULUM

3. The Invasion and Weakening of Africa
European  Colonialism
European Exploitation 
Slavery as a long system that began in 1501 until 1808
Tribal/National Conflicts that enabled enslavement

The Expansion Sahara Desert
The resistance to slavery across Africa including Queen Nzinga
The invasion of Africa by the Arabs
Understanding the complicity of Africans

(C) Copyright  P. Coggins 2019
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AN EFFECTIVE MODEL FOR AFRICAN AND 
AFRICAN AMERICAN STUDIES CURRICULUM

4. Slavery: Post-Columbus in the 
Americas
Slave Trade in general
Slavery in North America
Slavery in South America
Slavery in Europe
Slavery in Asia 
Resistance to enslavement in Guyana, Jamaica, Puerto Rico, 
Brazil, Pacific Islands, and North America
St. Augustine 1565
Fort Mose
The 1804 Haitian defeat of the Napoleon and the Louisiana 
Purchase by the USA
Lynchings in Gainesville, Florida and the United States.

(C) Copyright  P. Coggins 2019
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AN EFFECTIVE MODEL FOR AFRICAN AND 
AFRICAN AMERICAN STUDIES CURRICULUM

5. Neo-Slavery: Abolition, Civil 
Rights and Constitutional Rights

Bills of Rights
Struggle for Civil Rights
The underground Railroad and the coalition of Blacks and 
Whites
Slavery in Canada
The Colonization movement back to Africa with Sierra Leonne, 
Jamaica, Liberia,
The emancipation Proclamation in 1865
The Civil War and its impact on the slavery system
The Trail of Tears and the migration of slaves to Oklahoma
The rescue of slaves by native Indian Nations and tribes in USA 
and North America (C) Copyright  P. Coggins 2019 26
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AN EFFECTIVE MODEL FOR AFRICAN AND 
AFRICAN AMERICAN STUDIES CURRICULUM

7. Contributions of African Americans to the 
United States of America and to the world

Art-Literature-Music USA, Caribbean and Afro Latino
Politics-Science
Religion- St.Augustine,Bilal
Medicine 

Development of the Historically Black Colleges and Universities
The Tuskegee Airmen and military contributions
Founding of Hawaii, New Zealand, Australia, Asia, Caribbean, Latin America

African American women scientists

Noble Prize Winners African descent
Contributions in arts, sports, politics, education
And other areas

(C) Copyright  P. Coggins 2019
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Aligning Differentiated Instruction 
with Culturally Responsive 
Pedagogy

The creation of a culturally 
responsive education system, 
grounded in the belief that all 
culturally and linguistically 
diverse students can excel in 
school when their culture, 
language, heritage and 
experiences are valued and 
used to facilitate their 
learning and development and 
they are provided access to 
high quality teachers, 

(Metropolitan Center for 
Urban Education, 2008, p. 2).

(C) Copyright  P. Coggins 2019 29
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Studying ethnic cultures from an 
interdisciplinary perspective.

This figure illustrates how 
a concept such as culture 
can be viewed from the 
perspectives of a number 
of disciplines and areas.  
Anyone discipline gives 
only a partial 
understanding of a 
concept, social problem or 
issue. Thus, ethnic studies 
units, lessons, and 
programs should be 
interdisciplinary and cut 
across disciplinary lines.

30(C) Copyright  P. Coggins 2019
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Goal

Consider the benefits of an 
Infusion Model
single courses will evolve at 

various grade levels.
Move to an Infused and 
Integrated Curriculum

(C) Copyright  P. Coggins 2019 31
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Elements of National Culture

32

Shared National 
CulturePacific 

Islanders

Hispanics 

European 
Descent

African 
Americans 
& African 
Descent 

Asians

Middle 
EasternersNative 

American 
Indians 

Other Sub 
Groups
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Relationship between Culture and 
School Failure

Lack of student success stems from a 
lack of synchronization between 
students and their teachers, as well as 

cultures (Irvine,1990; Howard,2006).

(C) Copyright  P. Coggins 2019 33
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Thus, the need to teach the unique history of African 
Americans is highlighted by Carl Grant (1995), in 
Educating for Diversity and James Banks in Teaching 
Strategies in Ethnic Studies (1997, 2003), whose 
research and books state,

Any program aiming to increase positive interaction among 
racial groups must include processes, which teach people the 

(p.21).  The key variable in ensuring such instruction is a well 

1997, 2003)

RESEARCH IN SUPPORT

34(C) Copyright  P. Coggins 2019
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Thus, Ruby Payne, Irvine (1990), Erickson 
(1987), Au and Kawakami (1991), and Asante 
(1998) all argued that their research and 
experiences conclude that, 
Only when teachers understand the cultural and 

historical background of students can they 
comprehend and react positively to minority 
students while enhancing their academic 

RESEARCH IN SUPPORT

35(C) Copyright  P. Coggins 2019
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African and African American Studies 
Curriculum Benefits All

Educating for Diversity (Grant et al, 1995, p.38) argued 
that her research found that to preserve the African 
American Culture, it will require the study of African 
American Studies as a means of enhancing the quality of 
life for all.

contributions should be an integral part of the 
education of all students in all grades, subjects 

African, Asian, Hispanic, of European descent, 

(C) Copyright  P. Coggins 2019 36
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(C) Copyright  P. Coggins 2019

Six Criteria for Being 
Considered an Exemplary 

School District for the 
Implementation of the 

African and African 
American Studies 

Curriculum

Criteria for Exemplary District

37
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Criteria for Being Identified as 
an Exemplary School District
1. School Board approval of the African and 

African American Studies curriculum initiative
2. Structured Professional Development
3. Evidence of the development of an African and 

African American Studies curriculum for 
infusion

4. Evidence of Structured Teaching of the African 
and African American Studies Curriculum (180+ 
days).

5. Evidence of University School District 
Collaboration

6. Evidence of Parent and Community 
partnerships and involvement

(C) Copyright  P. Coggins 2019 38
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Criteria for Being Identified as 
an Exemplary School District

1. School Board approval of the African and 
African American Studies initiative.
a)Evidence that the school board has developed 

a plan for the implementation of the Florida 
African and African American history 
required instruction.

b)Evidence that the plan has been publicized in 

(C) Copyright  P. Coggins 2019 39
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Criteria for Being Identified as 
an Exemplary School District

2. Structured Professional Development
a) Evidence that the school district has developed and 

implemented an ongoing professional development 
plan for training teachers, students and school staff 
in strategies for teaching African and African  
American Studies Curricula. 

b) Evidence that adequate resources have been 
allocated to structured professional development 
programs and for enhancing the instruction of 
African and African American Studies in an infused 
format. (C) Copyright  P. Coggins 2019 40
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Criteria for Being Identified as 
an Exemplary School District
3. African American Studies Curriculum
a) Evidence of African and African American Studies 

Curriculum Frameworks K-12 has been integrated as part of 
its school district policy with respect to required curriculum.

b) Evidence that the curriculum has been disseminated to 
curriculum specialists, teachers, media specialists and other 
educators in the district.

c) Evidence that there are adequate teaching resources 

this required instruction.

(C) Copyright  P. Coggins 2019 41
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Criteria for Being Identified as 
an Exemplary School District
4. Structured Teaching of the African and African 
American Studies Curriculum
a) Evidence that the African and African American Studies 

content appears in lesson plans over the sustained period of 
180 plus days.

b) Evidence that there are approved methods for teaching and 
assessing the African and African American Studies 
Curriculum.

c) Evidence that there the African American history content is 
infused and linked to the FSA and other high stake tests and 
requirements.

d) Evidence that the African and African American Studies 
content are infused in all subject areas.(C) Copyright  P. Coggins 2019 42
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Criteria for Being Identified as 
an Exemplary School District

5. University -School District Collaboration
a) Evidence of university involvement in professional 

development, curriculum and instruction support, 
etc.

b) Evidence of school district university partnership in 
seeking external funding (federal grants, foundation 
grants, etc.)

c) Evidence that the school district and university 
partnership has aided in the preparation of pre-
professional teachers and other educators.

(C) Copyright  P. Coggins 2019 43
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Criteria for Being Identified as 
an Exemplary School District

6. Parent/Community Partnerships
a)

African and African American Studies has resulted 
in the development of strategies that include the 
involvement of parents through awareness 
information sessions.

b) Evidence that there are community partners who 
are involved in the development and ongoing 
implementation of the African and African 
American Studies curriculum.

(C) Copyright  P. Coggins 2019 44
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I. Action Plan
Recap of Where We Are

Recap of where we are:
The Alachua County School District approved the 
implementation of the African and African American Studies 
Curriculum.
Planning meeting with key District Staff to review the Action 
Plan and decide on the African and African American 
Studies Timetable for Implementation.
It was decided that Jon Rehm will assume coordination 
responsibility for the project, while
Dr. Patrick Coggins/ Dr. Jon Rehm will coordinate the 
activities of the Writing Team, District and African American 
Advisory Committee/Staff Development with help from 

system and community relations. 

(C) Copyright  P. Coggins 2019 45
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Alachua County School
District African American and African 
American Studies Advisory Task Force

Donna Jones- Deputy Superintendent
Valerie Freeman- Director of Equity and 

Outreach
Jennifer Wise- Executive Director of K-12 

Curriculum 
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ALACHUA County School District
African and African American Studies Curriculum

WRITING TEAM MEMBERS: (Includes, but not limited to the following)

Elementary School

Middle School

High School School 
District

*Partial Listing

(C) Copyright  P. Coggins 2019 48
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Each unit will include the following 
content:

1. Appropriate grade level(s) and subject 
area(s)

2. Next Generation Sunshine State 
Standards

3. Unit objectives and essential questions
4. Cultural content/contextual 

information to be learned
5. Lesson specific vocabulary 
6. Timelines related to African 

American/American History, etc.
7. Link to the 7 elements of African/ 

African American Study
8. Focus area of the world
9. Assessment Criteria

Activity 5 Focus Unit and 
Module Format

Each Module will include the 
following content:
1. Background in relation to cultural 

content/ context
2. NGSSS specific to module
3. Clear activities linked to the unit 

objectives
4. Technological and material needs
5. Evidence of critical thinking skills
6. Detailed references

(C) Copyright  P. Coggins 2019 49
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(C) Copyright  P. Coggins 2019 50

Grade Total Units Total Modules

K 1 5

1 1 5

2 1 5

3 1 5

4 1 5

5 1 5

Total 6 30

Curriculum  Products to be Developed

Elementary School

83
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Curriculum  Products to be 
Developed

Middle School

Grade HIS/
SS

LA SCI MATH HUM/
ARTS

TOTAL 
UNITS

TOTAL 
MODULES

GRADE 6 1 1 1 1 1 5 25

GRADE 7 1 1 1 1 1 5 25

GRADE 8 1 1 1 1 1 5 25

Total 3 3 3 3 3 15 75

84
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Curriculum  Products to be 
Developed

High School

GRADES HIS/S
S

LA SCI MATH HUM/
ARTS

Career 
Tech

TOTAL 
UNITS

TOTAL 
MODULES

GRADE 9 1 1 1 1 1 1 6 30

GRADE 10 1 1 1 1 1 1 6 30

GRADE 11 1 1 1 1 1 1 6 30

GRADE 12 1 1 1 1 1 1 6 30

Total 4 4 4 4 4 4 24 120
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Curriculum  Products to be 
Developed

Units Modules
Elementary - Grades K-5      = 6 30 
Middle - Grades 6-8      = 15 75
High - Grades 9-12    = 24 120

TOTAL   = 45 225
Curriculum 45 Units with 5 Lessons each = 225 Modules/ 

Lessons  Available to teachers

Total

(C) Copyright  P. Coggins 2019
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Next Steps For 
Alachua County District

1. Commit to the completion of the Units and Lesson plans grade level 
specific on or before and possible unveil the curriculum in  February 
2020  and complete it all by JULY 2020.

2. Develop a creative monitoring and assessment strategy to ensure 
that the African and African American Studies content is taught to 

3. Ensure that the curriculum, units, resource units, and lesson plans 
are on-line and easily accessible to educators on or before February 
1,2020 and completed by the end of the school year June,2020.

4. Prepare a report of the African and African American Studies 
Curriculum Plan for Board approval in the month of FEBRUARY 2020.

55
(C) Copyright  P. Coggins 2019
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Next Steps for Alachua 
County District

5. Ensure that there is inclusion of the essential questions, FOCUS 
lessons and resource units into a seamless curriculum process that 
integrates African and African American Studies and culture studies in 
Social Studies, Language Arts, Science, Math and Humanities and other 
content areas by June 2020.

6. Select and train Coordinators in each school in the district to assist in 
the implementation of the African and African American Studies 
Curriculum.

7. Designate African and African American Studies Training dates for 

immediately in June 2020.

8. Develop and implement a marketing strategy that will inform the 
public, the schools, Community groups and organizations, students and 
other interested entities and parties immediately by October 30,2019.

56(C) Copyright  P. Coggins 2019
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Managing The Curriculum Initiative:
A Final Perspective

THE ATMOSPHERE YOU CREATE DETERMINES THE 
POSITIVE CROSS-CULTURAL RESULTS YOU 

(Albert Einstein)

The future never first happened; it was created. We 
must create a culturally sensitive, linguistic, 
and culturally competent classroom/school 

(Coggins)

(Coggins)
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right now is far better than a 

(General George Patton)

Program of Action- But they are less 
than the long-range risks and cost of 

(John F. Kennedy) 
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APPENDIX F: District Initiative Organization 
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APPENDIX G: African & African American Studies Curriculum Implementation 
Timeline 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

ACPS African and African American Studies 
Curriculum Exemplary Status Timeline 

The following list is an approximate timetable of the next twelve months. It is not 
intended to be utilized as a checklist or exact timeline of events to take place. 

 

SEPTEMBER 2019 

 Presentation by Dr. Patrick Coggins, consultant to, Ms. Karen Clarke, 
Superintendent and Ms. Jennifer Wise, Executive Director of Curriculum 

 Meeting with Dr. Gordon, Dr. Jon Rehm and Dr. Patrick Coggins, 
Consultant 

 Meeting every Friday with Dr. Patrick Coggins, consultant and Dr. Jon 
Rehm  

 Development of the Action Plan for implementation of the African and 
African American Studies Curriculum  

OCTOBER 2019 

 Alachua County African American History Task Force/ African and African 
American Studies Community Forum. 

 Meeting each Friday with consultant  
 Curriculum Writers Training 
 Overview session with Superintendent African American Studies 

Exemplary Status Taskforce 

NOVEMBER 2019 

 School Administrators training (first session) 
 School site African and African American Studies Coordinators training 
 Continue curriculum writing process  
 Meet with Superintendent African American Studies Exemplary Status 

Taskforce 

DECEMBER 2019/ JANUARY 2020 

 Curriculum writing team meetings 
 Progress report to the Superintendent and School Board 
 Completed infrastructure for online portal 
 Follow up with ACPS School Site Coordinators  
 Preparation of list of completed curriculum units and modules  
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Alachua County Public Schools African and African 
American Studies Curriculum Overview 

Alachua County Public Schools (ACPS) is in the process of applying for exemplary school district 
History Task Force. To 

earn exemplary status a school must meet 6 criteria: 

1. School Board approval of the African and African American Studies curriculum initiative.  
2. Structured Professional Development.  
3. Evidence of the development of an African and African American Studies curriculum for 

infusion. 
4. Evidence of Structured Teaching of the African and African American Studies Curriculum 

(180+ days).  
5. Evidence of University School District Collaboration.  
6. Evidence of Parent and Community partnerships and involvement. 

As of October 2019, ACPS has been given approval by the school board to seek exemplary 
status.  We have begun a series of professional development initiative to increase teacher and 
administrative knowledge of African American Studies and the exemplary status initiative.  This 
includes offering an online course for teachers in African American Studies, a one day African 
American Studies Conference and targeted training of individuals involved in exemplary status.  
Once the curriculum has been written professional development on the curriculum will expand 
to all district teachers and administrators.   

ACPS has just begun constructing the African and African American Studies Curriculum.  The 
curriculum is in two parts.  First is the offering of African and African American History at all 7 of 
the high schools in the district.  Second is a K-12 African and African American Studies infusion 
curriculum.  District teachers, with the assistance of local/ University subject area experts will 
be creating five lesson units at each grade level and beginning at the 6th grade in each subject 
area.  These units will be completed this school year so that training can be completed over the 
summer and teachers throughout the district can begin using the lessons at the beginning of 
next school year.  Assessment items on the material will be included in district made exams as 
part of our accountability program. 

We have reached out to members of the University of Florida, the Alachua County African 
American History Task Force and the local community to help partner with the initiative to 
make it as successful as possible.  This includes private meeting and public forums such as the 
one conducted on October 14, 2019. 

It is the intention of ACPS to apply for exemplary status over the summer of 2020 so that we 
will have exemplary status at the time of the roll out of the African Studies Infusion Curriculum 
for the 2020-2021 school year. 
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APPENDIX I: Agenda - February 4, 2020 
         African American History Exemplary Status Board Workshop 
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The School District of Alachua County
Presentation of the African and African 
American Studies Curriculum Initiative

Overview of the Legal, Structure 
and Curriculum Requirements

Presentation to SCHOOL BOARD MEMBERS 
OF ALACHUA COUNTY   

Implementation of the African and African  American Studies Curriculum Initiative 

Presented  by
Dr. Patrick Coggins

Ph.D., JD., LLD (Hon), EdS., M.S
February 4, 2020

(C) Copyright  P. Coggins 2019
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APPENDIX J: Presentation - February 4, 2020 

          African American History Exemplary Status Board Workshop 
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Presentation to the School Board Members of  
Alachua County Public Schools

Implementation of the K-12 
Comprehensive

Interdisciplinary African and 
African American Studies
Curriculum Initiative 

(C) Copyright  P. Coggins 2019

2
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Purpose is to update the Alachua County School 
Board members about the processes related to the 
African and African American Studies Curriculum 

Initiative leading to Exemplary Status

(C) Copyright  P. Coggins 2019 3
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Alachua County School
District African  and African American 

Studies Advisory Task Force
AFRICAN AND AFRICAN AMERICAN STUDIES INTERDISCIPLINARY INFUSION CURRICULUM

Mrs. Karen Clarke, Superintendent
Ms. Donna Jones, Deputy Superintendent
Ms. Valerie Freeman, Director of Equity and 
Outreach
Ms. Jennifer Wise, Executive Director of Curriculum

(C) Copyright  P. Coggins 2019 5
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THE FLORIDA LAW

6(c) Dr.Patrick Coggins,2019

102



The Florida Statute
In 1994 and 2002, the Florida Legislature passed the following 

law that required instruction for African and African 
American History:

233.061 (2) (g) 1994 and 1003.42 (2) (h) 2002 as 
amended, F.S. reads The history of African Americans, 
including the history of African people before the political 
conflicts that led to the development of slavery, the 
passage to America, the enslavement experience, 
abolition, and the contributions of African Americans to 

the public schools shall teach efficiently and faithfully, using 
books and materials required, following prescribed course of 
study, and employing approved methods of instruction

(C) Copyright  P. Coggins 2019 7
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Understanding the Florida Educational Goals 
and Laws that are included in  Florida 
Statute 1003.42,(1994), as Amended (2002)
The Declaration of Independence
Republican Form of Government
U.S. Constitution
Flag Education, Display and Flag Salute
Civil Government
History of Holocaust (1933-1945)
History of African Americans
Study of Hispanic Contributions to the United States

Character Development
Education for Speakers of Other Languages (ESOL) FS 
1011.62
Accomplished Practices
Diversity:  Uses teaching and learning strategies that 

needs and socio-economic background.

8(C) Copyright  P. Coggins 2019
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Six Criteria for Being 
Considered an Exemplary 

School District for the 
Implementation of the 

African and African 
American Studies 

Curriculum

Criteria for Exemplary District

9
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Criteria for Being Identified as 
an Exemplary School District
1. School Board approval of the African and 

African American Studies curriculum initiative
2. Structured Professional Development
3. Evidence of the development of an African and 

African American Studies curriculum for 
infusion

4. Evidence of Structured Teaching of the African 
and African American Studies Curriculum (180+ 
days).

5. Evidence of University School District 
Collaboration

6. Evidence of Parent and Community 
partnerships and involvement

(C) Copyright  P. Coggins 2019 10
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Criteria 1: School Board Approval

Hiring of Consultant- Dr/ Patrick 
Coggins
Creation of Action Plan and Timeline 
of Events for Approval of Exemplary 
Status by the Florida African 
American History Task Force during 
Summer of 2020.
Status: Complete

(C) Copyright  P. Coggins 2019 11
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Criteria 2: Structured Professional 
Development

Superintendent-9/06/2019
District Advisory Taskforce-9/27/2019
Curriculum Writers

Continuous beginning 10/18/2019

School Coordinators
Session 1-11/4/2019

Principals/ Assistant Principals
Session 1- 1/28/2020 & 1/30/2020

(C) Copyright  P. Coggins 2019 12
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Criteria 2: Structured Professional 
Development Yet to be Delivered

Curriculum Writers Post Writing- May 2020
School Coordinator 

Continuous 
Principals/ Assistant Principals

Session 2- April 2020
District teachers

Opening of schools- August 2020
Online- Continuous 2020-2021 school year

(C) Copyright  P. Coggins 2019 13
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Criteria 3: Curriculum

Development of Curriculum 
Frameworks for- English/ Language 
Arts, Mathematics, Science, and 
Social Studies
Development of unit assessment 
format

(C) Copyright  P. Coggins 2019 14
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Grade Total Units Total Modules

K 1 5

1 1 5

2 1 5

3 1 5

4 1 5

5 1 5

Total 6 30

Criteria 3: Curriculum  Products to be 
Developed

Elementary School

111
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Criteria 3: Curriculum Products 
to be Developed

High School

GRADES HIS/S
S

LA SCI MATH HUM/
ARTS

Career 
Tech

TOTAL 
UNITS

TOTAL 
MODULES

GRADE 9 1 1 1 1 1 1 6 30

GRADE 10 1 1 1 1 1 1 6 30

GRADE 11 1 1 1 1 1 1 6 30

GRADE 12 1 1 1 1 1 1 6 30

Total 4 4 4 4 4 4 24 120
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Criteria 3: Curriculum  Products 
to be Developed

Middle School

Grade HIS/
SS

LA SCI MATH HUM/
ARTS

TOTAL 
UNITS

TOTAL 
MODULES

GRADE 6 1 1 1 1 1 5 25

GRADE 7 1 1 1 1 1 5 25

GRADE 8 1 1 1 1 1 5 25

Total 3 3 3 3 3 15 75
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Criteria 3: Curriculum  Products 
to be Developed

Units Modules
Elementary - Grades K-5      = 6 30 
Middle - Grades 6-8      = 15 75
High - Grades 9-12    = 24 120

TOTAL   = 45 225
Curriculum 45 Units with 5 Lessons each = 225 Modules/ 

Lessons  Available to teachers

Total

(C) Copyright  P. Coggins 2019
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Criteria 3: Curriculum Products 
Currently  Developed

Units Modules
Elementary - Grades K-5      = 2 16 
Middle - Grades 6-8      = 5 25
High - Grades 9-12    = 4 20

TOTAL   = 11 61

Total

(C) Copyright  P. Coggins 2019
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To date units have been completed in: Fine Arts (2), ELA (2), 
Mathematics (1), Social Studies (6).

Currently there are 21 more units in progress.
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High School
Michelle Milinkivic
Jemeshia Lyons

Amanda Lacy-Shitama
Jessica Morey
David Fields
Jose Busot

Daniel Conde
Pamela Valconte

Tina Gennaro
Shelly Carol

Nicole Withers
Tammy Myers

Heather McKay
Nicole Harris

Shelton McArthur

Middle School
Jessica Katz

Lauren Provencher
Sophia Skoglund-Cotter

Susie Hill
Sherry Macguire

Lisa Sahadeo
Andrea Anderson
Jennifer Mendez

Tiara Tulloch
Kendriana Drayton

Thashea Miles
Sara Wellman

Andrea Anderson
Jaclyn Collins

Elementary
Devin Campbell
Sandra Hancock

Kim Hampton
Rhogeana Fleming
Rhogeane Fleming

Nicole Reno
Marco Thomas

School District
Casey Balkcom

Kevin Berry
Judith Chico-Roman
Donaldson Fitzpatrick

Derrick Frazier
Carly Mikell
Diana Rollo

LaTorria Mosley
Destiny Collins
Eliscia Mosley
Kristina Ford
Patrick Kee
Tiffany Drew
Jon Rehm

*Partial List

ALACHUA COUNTY SCHOOL DISTRICT
AFRICAN AND AFRICAN AMERICAN STUDIES WRITING TEAMS
*Writing Team Members: Includes, but are not limited to the following:

For Questions: District Coordinator- Dr. Jon Rehm
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Criteria 4: Structured Teaching 
of the Curriculum

Beginning next school year
an online workshop for teachers will 
orient them to the curriculum.
Each grade level will have access to 
approved unit
Approved units will be in the scope and 
sequence
Items will be imbedded in DEOC and 
Quarterly assessments

(C) Copyright  P. Coggins 2019 21
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Criteria 5:University School 
District Collaboration

Stetson University
Dr. Coggins- Consultant and presenter at African American 
History Educators Conference

University of Florida
Joint website site with the Smathers Library hosted by 
Stephanie Birch
Stephanie Birch, Dr.Dan Rebousin, Dr. Barbara McDade 
Gordon- Presenters at African American History Educators 
Conference
Psychology unit jointly produced by Dr. Jon Rehm, Social 
studies Curriculum Specialist and psychology instructor 
Victoria McNeil

(C) Copyright  P. Coggins 2019 22
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Criteria 6:Parent Community 
Partnership

Community Outreach Meeting-
10/14/2019

Ms. Clarke, Dr. Coggins, Dr. Rehm, Dr. 
Gordon presenting

Alachua County African American 
History Task Force

Curriculum update-9/4/2019
Status update to Chiarman-1/10/2020
Status update- 1/18/2020

(C) Copyright  P. Coggins 2019 23
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Criteria 6:Parent Community 
Partnership Planned

Alachua County African American 
History Task Force

Status Update- March 2020

Curriculum unveiling- April/May 2020

(C) Copyright  P. Coggins 2019 24
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25

Units and Lesson /Modules 
will be hosted on-line

(C) Copyright  P. Coggins 2019
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Public Information Page

(C) Copyright  P. Coggins 2019 26
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Just for Teachers Portal

(C) Copyright  P. Coggins 2019 27
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Managing The Curriculum Initiative:
A Final Perspective

THE ATMOSPHERE YOU CREATE DETERMINES THE 
POSITIVE CROSS-CULTURAL RESULTS YOU 

(Albert Einstein)

The future never first happened; it was created. We 
must create a culturally sensitive, linguistic, 
and culturally competent classroom/school 

(Coggins)

(Coggins)

(C) Copyright  P. Coggins 2019 28
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right now is far better than a 

(General George Patton)

Program of Action- But they are less 
than the long-range risks and cost of 

(John F. Kennedy) 

(C) Copyright  P. Coggins 2019 29

125



(C) Copyright  P. Coggins 2019 30

126



APPENDIX K: K-12 Interdisciplinary African & African American Studies 

Curriculum Framework 

127
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APPENDIX L: K-12 Interdisciplinary Studies Portal 
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APPENDIX M: Sample High School Scope & Sequence and Curriculum Map 

 

Grade 11 Social Studies Scope and Sequence 

 

Grade 11 Social Studies Curriculum Map (page 3) 
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The School District of Alachua County
Presentation of the African and African 
American Studies Curriculum Initiative

Overview of the Legal, Structure 
and Curriculum Requirements

Presentation to Principals and 
Assistant Principals  

Implementation of the African and African  American Studies Curriculum Initiative 

Presented  by
Dr. Patrick Coggins

Ph.D., JD., LLD (Hon), EdS., M.S
January 28 and January 30,2020

(C) Copyright  P. Coggins 2019
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APPENDIX N: African & African American Studies Curriculum Presentation for 

  School-Based Administrators 
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Presentation to Principals and Assistant Principals 
Alachua County Public Schools

Implementation of the K-12 
Comprehensive

Interdisciplinary African and 
African American Studies
Curriculum Initiative 

(C) Copyright  P. Coggins 2019
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Principals and Assistant Principals about the processes 
related to the African and African American Studies 
Curriculum Initiative

.

(C) Copyright  P. Coggins 2019 3

271



Specific Objectives of the African and African 
American Studies Curriculum Initiative

The Objectives include:
Short Term:

1. Affirm the Implementation of the African American Studies 
curriculum by teaching rigorous elective and infused courses 
in African and African American Studies.

2. Achieve Exemplary Status in Spring of 2020 from the Florida 
Commissioner of Education  African American History Task 
Force.

Long Term Goals: 

1. To systematically infuse African and African American Studies and 
Contributions into core subjects including Language Arts, STEAM, 
Humanities, Social Studies and other subjects within the scope  of the 
seven (7) elements of the African and African and African American 
Studies Model.

2. Secure consensus on the African and African American Studies 
Curriculum Frameworks to be implemented as a seamless part 

3.

(C) Copyright  P. Coggins 2019
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African and African American Studies 
Curriculum Initiative

Theme:
Building a bright future based on real 
student achievement for African American 
students and all students in the School 
District of Alachua County.

(C) Copyright  P. Coggins 2019 5
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The Factors which are driving 
the implementation of the 
Florida Statute 233:061.as 
amended by Florida Statute 
1003.42 (2)(h)2002

FOCUS I

(C) Copyright  P. Coggins 
2019

6

274



Understanding the Florida Educational Goals 
and Laws that are included in  Florida 
Statute 1003.42,(1994), as Amended (2002)
The Declaration of Independence
Republican Form of Government
U.S. Constitution
Flag Education, Display and Flag Salute
Civil Government
History of Holocaust (1933-1945)
History of African Americans
Study of Hispanic Contributions to the United States

Character Development
Education for Speakers of Other Languages (ESOL) FS 
1011.62
Accomplished Practices
Diversity:  Uses teaching and learning strategies that 

needs and socio-economic background.

7(C) Copyright  P. Coggins 2019
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Knowing the difference?

Moral vs Legal 
requirement in 
Florida

(c) 2015 Patrick C. Coggins 810/15/2020
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MORAL VS. LEGAL ISSUE?
THE QUESTION THAT EACH EDUCATOR 
MUST ANSWER AS HE/SHE 
CONTEMPLATES THE TEACHING OF 
THE CURRICULUM IN AFRICAN 
DESCENT AND AFRICAN AMERICANS 

WHETHER THE DRIVING FORCE IS A 
MORAL IMPERATIVE OR A LEGAL 
IMPERATIVE REQUIRED INSTRUCTION 
FROM K-12  ALL SUBJECT AREAS

(C) Copyright  P. Coggins 2019 9
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MORAL REASON FOR TEACHING AFRICAN AND 
AFRICAN AMERICAN STUDIES TODAY

Dr. Carter G. Woodson, in his 1957 book on the 
Miseducation of the Negro argued vigorously that 
his research (1926-1950s) showed that the failure to 
teach African Americans their history has been the 
source of miseducation.  

in his own words,
When a group or ethnic group fails to teach their history and 

culture, sooner or later that history and culture will be 
forgotten and the group or ethnic group will be rendered 

(Woodson, p.27)

(C) Copyright  P. Coggins 2019
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Why Teach It? 

To teach African and African American 
Studies is to teach American history
The research shows that teaching African 
and African American Studies:

Enhances self esteem of African American 
and all children.
Increases student academic performance.
Increases positive perception of  African 
Descent and African Americans as a group 
in American society, the world and especially 
Alachua  County.

© Copyright 2009. Dr. Patrick Coggins & P.C. Coggins & Associates. 11
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ACADEMIC ACHIEVEMENT IS 
POSSIBLE

COGNITION IS SHAPED BY THE IMAGES 

CULTURE AND CULTURAL INFORMATION
EVIDENCE THAT PHD IN 2010 from 

The students who 
received the African and African American 
Studies content did better on FCAT TESTS

There is a strong 
relationship between culture and  positive 

(C) Copyright  P. Coggins 2019 12
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Strengthening Self Efficacy and 
DEBUNKING THE DEFICIT MODEL

Cognition is shaped by ideas/information
About self achievements.

When an individual fails to teach or learn their history 
and culture sooner or later it will be forgotten and the 

individual or group will be rendered nameless and 

Carter G. Woodson (1926)

13(C) Copyright  P. Coggins 2019
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The Curriculum will Focus On?

1.The seven (7) elements of the 
requirement in 1003.42(2)(h)2002
2. Recommended content areas for 
teachers to include in the curriculum
3 Develop units, and lessons/modules 
in the content areas and post these 
electronically.

(C) Copyright  P. Coggins 2019 14
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THE MODEL FOR AFRICAN AND AFRICAN  
AMERICAN STUDIES CURRICULUM 

      FF  II  GG  UU  RR  EE      11        
   

         1             2                         3 
ANCIENT AFRICA :                           AFRICAN EXPLORATION                     INVASION AND WEAKENING                                             
PRE-COLUMBUS                 OF THE WORLD:         OF AFRICA: EUROPEAN 
              PRE-COLUMBUS                                                       COLONIALISM  

 

        AA  FF  RR  II  CC  AA  NN      AANNDD  AAFFRRIICCAANN  AAMM  EE  RR  II  CC  AA  NN      SSTTUUDDIIEESS  
      

            4                                     5 
      SLAVERY:                            NEO-SLAVERY: 
                    POST-COLUMBUS                               ABOLITION 
    IN AMERICAS                                                                        CIVIL RIGHTS AND   
                             6                        CONSTITUTIONAL   

                   THE SOUL OF AFRICAN DESCENT                           RIGHTS 
PEOPLES                

 
    

7 
CONTRIBUTIONS TO THE WORLD AND USA 

 
(c)  Dr. P. Coggins (1994) 

(C) Copyright  P. Coggins 2019 15

283



AN EFFECTIVE MODEL FOR AFRICAN 
AND AFRICAN AMERICAN STUDIES 
CURRICULUM

(C) Copyright  P. Coggins 2019
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Brain Break

18(c) Dr.Patrick Coggins,2019
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Ice Breaker: General Knowledge of U.S. 
and World Studies Bingo

What is the title and number of 
the state statute passed in 1994 

for teaching African and 
African American Studies in 

Florida?

Name the school 
superintendent who wrote, What was the name of the 

original first freed African 
town in Florida?

Name a renowned African 
American neurosurgeon.

Who was Bartolome 
de las Casas?

Name one African descent 
pope.

Name the group known as the Black 
Birds and/or Red Tails during World 

War II.

First man to reach the 
North Pole.

Trinidad, a Caribbean 
Nation, produces what 
two key products for 

export?

Who was the first female 
millionaire of African 

descent?

Name four African American 

located in Florida.

Who was the first NAACP legal 
mastermind that paved the toad to 

the 1954 Brown vs. Board of 
Education suit that was decided by 

the U.S. Supreme Court?

What groups helped 
found 

St. Augustine?

African American 
inventor of  blood plasma.

Who is the African Father 
of medicine?

What Black female led the 
campaign against lynching 

and abolition?

(c) Dr.Patrick Coggins,2019
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Why An Infusion Model?
Exploring why the strategy of using an 
Infusion Model works more efficiently 
than 
a stand-alone model.
The Limitation of time.
Development of a teacher-friendly 
Infusion Model.

(c) Dr.Patrick Coggins,2019 20
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Infusion Model

FACT
GENERALIZATION
THEORY
CONCEPT
Rank order of priority 
1 most important to 
4 least important

289



Studying ethnic cultures from an 
interdisciplinary perspective.

This figure illustrates how 
a concept such as culture 
can be viewed from the 
perspectives of a number 
of disciplines and areas.  
Any one discipline gives 
only a partial 
understanding of a 
concept, social problem or 
issue. Thus, ethnic studies 
units, lessons, and 
programs should be 
interdisciplinary and cut 
across disciplinary lines.

22(c) Dr.Patrick Coggins,2019
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Elements of National Culture

23

Shared National 
CulturePacific 

Islanders

Hispanics 

European 
Descent

African 
Americans 
& African 
Descent 

Asians

Middle 
EasternersNative 

American 
Indians 

Other Sub 
Groups

(C) Copyright  P. Coggins 2019
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Research in Support of the 
Curriculum Model

The sample of researchers that follow 
are intended to show that there is 
adequate research from the field to 
support an infusion of the African and 
African American Studies Model with 
benefits to all students.

(c) Dr.Patrick Coggins,2019 24
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SELECTED RESEARCH IN SUPPORT

Jacqueline Jordan Irvine in 
Black Students and School Failure writes:

and often misunderstood, ignored or discounted, 
Black students are likely to experience cultural 

25(c) Dr.Patrick Coggins,2019
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Relationship between Culture and 
School Failure

Lack of student success stems from a 
lack of synchronization between 
students and their teachers, as well as 

cultures (Irvine,1990; Howard,2006).

(C) Copyright  P. Coggins 2019 26
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Thus, Ruby Payne, Irvine (1990), Erickson 
(1987), Au and Kawakami (1991), and Asante 
(1998) all argued that their research and 

Only when teachers 
understand the cultural and historical background of 
students can they comprehend and react positively 
to minority students while enhancing their academic 

RESEARCH IN SUPPORT

27(c) Dr.Patrick Coggins,2019
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Thus, the need to teach the unique history of African 
Americans is highlighted by Carl Grant (1995), in 
Educating for Diversity and James Banks in Teaching 
Strategies in Ethnic Studies (1997, 2003), whose 
research and books state,

Any program aiming to increase positive interaction among 
racial groups must include processes, which teach people the 

(p.21).  The key variable in ensuring such instruction is a well 

1997, 2003)

RESEARCH IN SUPPORT

28(C) Copyright  P. Coggins 2019
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Six Criteria for Being 
Considered an Exemplary 

School District for the 
Implementation of the 

African and African 
American Studies 

Curriculum

Criteria for Exemplary District

29
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Criteria for Being Identified as 
an Exemplary School District
1. School Board approval of the African and 

African American Studies curriculum initiative
2. Structured Professional Development
3. Evidence of the development of an African and 

African American Studies curriculum for 
infusion

4. Evidence of Structured Teaching of the African 
and African American Studies Curriculum (180+ 
days).

5. Evidence of University School District 
Collaboration

6. Evidence of Parent and Community 
partnerships and involvement

(C) Copyright  P. Coggins 2019 30
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Criteria for Being Identified as 
an Exemplary School District

1. School Board approval of the African and 
African American Studies initiative.
a)Evidence that the school board has developed 

a plan for the implementation of the Florida 
African and African American history 
required instruction.

b)Evidence that the plan has been publicized in 

(C) Copyright  P. Coggins 2019 31

299



Criteria for Being Identified as 
an Exemplary School District

2. Structured Professional Development
a) Evidence that the school district has developed and 

implemented an ongoing professional development 
plan for training teachers, students and school staff 
in strategies for teaching African and African  
American Studies Curricula. 

b) Evidence that adequate resources have been 
allocated to structured professional development 
programs and for enhancing the instruction of 
African and African American Studies in an infused 
format. (C) Copyright  P. Coggins 2019 32
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Criteria for Being Identified as 
an Exemplary School District
3. African and African American Studies Curriculum
a) Evidence of African and African American Studies 

Curriculum Frameworks K-12 has been integrated as part of 
its school district policy with respect to required curriculum.

b) Evidence that the curriculum has been disseminated to 
curriculum specialists, teachers, media specialists and other 
educators in the district.

c) Evidence that there are adequate teaching resources 

this required instruction.

(C) Copyright  P. Coggins 2019 33
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Criteria for Being Identified as 
an Exemplary School District
4. Structured Teaching of the African and African 
American Studies Curriculum
a) Evidence that the African and African American Studies 

content appears in lesson plans over the sustained period of 
180 plus days.

b) Evidence that there are approved methods for teaching and 
assessing the African and African American Studies 
Curriculum.

c) Evidence that there the African American history content is 
infused and linked to the FSA and other high stake tests and 
requirements.

d) Evidence that the African and African American Studies 
content are infused in all subject areas.(C) Copyright  P. Coggins 2019 34
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Criteria for Being Identified as 
an Exemplary School District

5. University -School District Collaboration
a) Evidence of university involvement in professional 

development, curriculum and instruction support, 
etc.

b) Evidence of school district university partnership in 
seeking external funding (federal grants, foundation 
grants, etc.)

c) Evidence that the school district and university 
partnership has aided in the preparation of pre-
professional teachers and other educators.

(C) Copyright  P. Coggins 2019 35
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Criteria for Being Identified as 
an Exemplary School District

6. Parent/Community Partnerships
a)

African and African American Studies has resulted 
in the development of strategies that include the 
involvement of parents through awareness 
information sessions.

b) Evidence that there are community partners who 
are involved in the development and ongoing 
implementation of the African and African 
American Studies curriculum.

(C) Copyright  P. Coggins 2019 36
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Diversity 
initiatives, 

African 
Descent, 

Hispanics, 
Asians, 
Native 

Americans

Staff 
Developm
ent K-12 

All 
Content

Asst. 
Super. 

for 
Curric.

District 
Coord. 
AAASC

Principal 
of Each 
School

School 
Coordin-

ating 
Teachers

Teachers 
K-12

School
-

based 
SD

District
-wide 
Staff 

Develop
-ment

State-wide 
AAAHS 

Developed.
Printed 
Units/

Lessons 
K-12

Elec-
tronic 

Access of 
Lessons

Method-
ology 

Delivery 
System

Florida Statute 
1003.42 (2)(h), 

1994, 2002

Alachua School 
Board

African and African 
American Studies 

Curriculum 
Infusion Model

AAASC
Content K-12

All Grades/
All Subject 

Areas
AAASC 

Units/Lessons on 
District Website

- CPALMS -
State AAAHT 
Task Force
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History 
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Core 

Subject 
Super-
visor
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Alachua County School
District African  and African American 

Studies Advisory Task Force
AFRICAN AND AFRICAN AMERICAN STUDIES INTERDISCIPLINARY INFUSION CURRICULUM

Mrs. Karen Clarke, Superintendent
Ms. Donna Jones, Deputy Superintendent
Ms. Valerie Freeman, Director of Equity and 
Outreach
Ms. Jennifer Wise, Executive Director of Curriculum

(C) Copyright  P. Coggins 2019 38
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(C) Copyright  P. Coggins 2019 39

High School
Jessica Katz

Lauren Provencher
Sophia Skoglund-Cotter

Susie Hill
Sherry Macguire

Lisa Sahadeo
Andrea Anderson
Jennifer Mendez

Tiara Tulloch
Kendriana Drayton

Thashea Miles
Sara Wellman

Andrea Anderson
Jaclyn Collins

Middle School
Michelle Milinkivic
Jemeshia Lyons

Amanda Lacy-Shitama
Jessica Morey
David Fields
Jose Busot

Daniel Conde
Pamela Valconte

Tina Gennaro
Shelly Carol

Nicole Withers
Tammy Myers

Heather McKay
Nicole Harris

Shelton McArthur

Elementary
Devin Campbell
Sandra Hancock

Kim Hampton
Rhogeana Fleming
Rhogeane Fleming

Nicole Reno
Marco Thomas

School District
Casey Balkcom

Kevin Berry
Judith Chico-Roman
Donaldson Fitzpatrick

Derrick Frazier
Carly Mikell
Diana Rollo

LaTorria Mosley
Destiny Collins
Eliscia Mosley
Kristina Ford
Patrick Kee
Tiffany Drew
Jon Rehm

*Partial List

ALACHUA COUNTY SCHOOL DISTRICT
AFRICAN AND AFRICAN AMERICAN STUDIES WRITING TEAMS
*Writing Team Members: Includes, but are not limited to the following:

For Questions: District Coordinator- Dr Jon Rehm
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Grade Total Units Total Modules

K 1 5

1 1 5

2 1 5

3 1 5

4 1 5

5 1 5

Total 6 30

Curriculum  Products to be Developed

Elementary School
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Curriculum  Products to be 
Developed

Middle School

Grade HIS/
SS

LA SCI MATH HUM/
ARTS

TOTAL 
UNITS

TOTAL 
MODULES

GRADE 6 1 1 1 1 1 5 25

GRADE 7 1 1 1 1 1 5 25

GRADE 8 1 1 1 1 1 5 25

Total 3 3 3 3 3 15 75
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Curriculum  Products to be 
Developed

High School

GRADES HIS/S
S

LA SCI MATH HUM/
ARTS

Career 
Tech

TOTAL 
UNITS

TOTAL 
MODULES

GRADE 9 1 1 1 1 1 1 6 30

GRADE 10 1 1 1 1 1 1 6 30

GRADE 11 1 1 1 1 1 1 6 30

GRADE 12 1 1 1 1 1 1 6 30

Total 4 4 4 4 4 4 24 120

310



Curriculum  Products to be 
Developed

Units Modules
Elementary - Grades K-5      = 6 30 
Middle - Grades 6-8      = 15 75
High - Grades 9-12    = 24 120

TOTAL   = 45 225
Curriculum 45 Units with 5 Lessons each = 225 Modules/ 

Lessons  Available to teachers

Total

(C) Copyright  P. Coggins 2019

43
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44

Units and Lesson /Modules 
will be hosted on-line

(C) Copyright  P. Coggins 2019
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Brain Break

45(c) Dr.Patrick Coggins,2019
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Post-Test: Global Knowledge Test 
about African Descent Peoples

Who was the father of 
Negro History Week?

Who invented the traffic 
signal?

Who invented blood 
plasma?

Who was the African-
American who invented 

the cell phone?

Who developed the machine 
for sewing shoes?

Who invented the floppy disk 
and floppy drive?

Who invented the camera 
with use of ultraviolet light?

Who invented the hydrostatic 
lubrication for locomotive 

engines?

Who invented the 
electric lamp?

Who invented the 
telephone/telegraph 

system and automated 
airbrake?

Who developed the 
steamboat propeller?

Who developed a steam 
engine for a warship and sold 

the patent to buy his 
freedom?

Who received patents for 
creating horse reins, horse 
yolk design, and horse and 

carriage devices?

Who was the first African-
American woman to receive 

a patent for inventing the 
ironing board?

Who developed the golf 
tee?

Who did the first heart 
surgery?

46(c) Dr.Patrick Coggins,2019
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Seven Gifts from each Principal 
Know the Sections of the required instruction =FS 
1003.42 (2)(H),2002
Know the curriculum Frameworks for your School
Know the Units and Lesson/Modules that are available 
for use at each grade level
Know the Curriculum Writers and School Coordinators
Know and sign off on the District Monitoring Report on 

Know the interconnectedness of the required instructions 
in FS.1003.42,2002.

(C) Copyright  P. Coggins 2019 47
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Managing The Curriculum Initiative:
A Final Perspective

THE ATMOSPHERE YOU CREATE DETERMINES THE 
POSITIVE CROSS-CULTURAL RESULTS YOU 

(Albert Einstein)

The future never first happened; it was created. We 
must create a culturally sensitive, linguistic, 
and culturally competent classroom/school 

(Coggins)

(Coggins)

(C) Copyright  P. Coggins 2019 48
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right now is far better than a 

(General George Patton)

Program of Action- But they are less 
than the long-range risks and cost of 

(John F. Kennedy) 

(C) Copyright  P. Coggins 2019 49
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APPENDIX O: Exemplary Status Application Presentation for District Curriculum 

  Supervisors and Specialists 

 

Alachua County Exemplary 

Status

10/09/2019
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1.School Board approval of the African and African American 
Studies curriculum initiative
2.Structured Professional Development
3.Evidence of the development of an African and African 
American Studies curriculum for infusion
4.Evidence of Structured Teaching of the African and African 
American Studies Curriculum (180+ days).
5.Evidence of University School District Collaboration
6.Evidence of Parent and Community partnerships and 
involvement
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Curriculum  Products to be Developed

Units         
Modules

Elementary - Grades K-5 = 6  30
Middle - Grades 6-8  = 15  

75
High - Grades 9-12 = 24  

120
TOTAL   = 45  225

Curriculum 45 Units with 5 Modules each = 225 Modules 
Available to teachers
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Elementary
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Middle
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High School
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Unit Format
Each unit will include the following content:

1.Appropriate grade level(s) and subject area(s)
2.Next Generation Sunshine State Standards
3.Unit objectives and essential questions
4.Cultural content/contextual information to be learned
5.Lesson specific vocabulary
6.Timelines related to African American/American History, etc.
7.Link to the 7 elements of African/ African American Study
8.Focus area of the world
9.Assessment Criteria

325



Module Format
Each Module will include the following content:

1.Background in relation to cultural content/ context
2.NGSSS specific to module
3.Clear activities linked to the unit objectives
4.Technological and material needs
5.Evidence of critical thinking skills
6.Detailed references
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APPENDIX P: Agenda  November 4, 2019 
  African & African American Studies School Coordinators 
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APPENDIX Q: Presentation – November 4, 2019 

  African & African American Studies School Coordinators 
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APPENDIX R: Agenda  October 18, 2019 
  African American  
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APPENDIX S: Presentation – October 18, 2019 

  African American Studies Curriculum Writers’ Training 
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Presentation to Educators Alachua County African 
and African American Studies Curriculum Initiative

Implementation of the K-12 
Comprehensive

Interdisciplinary African and 
African American Studies
Curriculum Initiative 

(C) Copyright  P. Coggins 2019

2
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Purpose is to Provide Alachua County Teachers  
strategies for Writing  the Units and 
Lesson/Modules on African and   African-
American Studies Curriculum Initiative

The purpose of this Presentation is to appraise  
the Teachers  about the Implementation 
processes related to the African and African 
American Studies Curriculum Initiative.

(C) Copyright  P. Coggins 2019 3
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provide Educators  and 
Administrators with practical 

methods  that will assist in  the 
writing of the Curriculum that 

will enable the  Teaching of 
African and African American 

Studies Curriculum K-12.

PURPOSE:

(C) Copyright  P. Coggins 2019 4
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AFRICAN AND AFRICAN AMERICAN STUDIES CURRICULUM 
FRAMEWORKS AND WRITING MODEL

Building a bright future based 
on real student  achievement for 

African American and all 
Students.

THEME:

(C) Copyright  P. Coggins 2019 5
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1. To provide insights into the Florida Statute 233:061 (1)(g), 
(1994), as amended by Florida Statute 1003.42(h) 2002 

Studies.

2. To review  the seven (7) elements of the African and 
African and African American Studies Model.

3. To provide writers/educators with application techniques 
that enable the infusion of content across subject areas.

4. To provide writers/educators with strategies to link 
African American Studies to the  District, State Standards 
and Benchmarks while integrating relevant content.

OBJECTIVES:

6
(C) Copyright  P. Coggins 2019

432



The Ultimate Goal
Session

To  enable writers to 
begin the process of 
selecting topics and 
start writing units 

that are  relevant to 
curriculum goals for  
teaching the African 

and African American 
Studies and Cultures 
while enhancing the 

academic 
achievement for all 

students
(C) Copyright  P. Coggins 2019 7
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WHY THE AFRICAN AND AMERICAN STUDIES 
CURRICULUM IS ESSENTIAL?

To Correct past omissions and inaccuracies.
Supplement partial information which is lacking in many 
textbooks.
To Integrate African  and African American Studies and 

Contributions.
Avoid teaching African America History as an appendage.
To Go beyond teaching African American History during 

Black History month of February.

resources.
Involve the Community in the content of the local history 

and other areas.

FOCUS IS:

(C) Copyright  P. Coggins 2019 8
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Specific Objectives of the African and African 
American Studies Curriculum Initiative

The Objectives include:
Short Term:

1. Affirm the Implementation of the African and African American 
Studies curriculum by teaching rigorous elective and infused 
courses in African and African American Studies.

2. Achieve Exemplary Status in Spring of 2020 from the Florida 
Commissioner of Education  African American History Task 
Force.

Long Term Goals: 

1. To systematically infuse African and African American Studies and 
Contributions into core subjects including Language Arts, STEAM, 
Humanities, Social Studies and other subjects within the scope  of the 
seven (7) elements of the African and African and African American 
Studies Model.

2. Secure consensus on the African and African American Studies 
Curriculum Frameworks to be implemented as a seamless part 

3.

(C) Copyright  P. Coggins 2019
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Overview of African and African 
American Studies Curriculum

The African and African American 
Curriculum will be one of the 
vehicles to enhance student 
achievement and close the 
achievement gap with the  infusion 
of the legacy and roots in Ancient 
Africa, the Diaspora, the Americas 
and the world. Unique perspectives 
on freedom, justice, and equality 
are major portions of this evolving 
legacy that will be infused in the 
African and African American 
studies Curriculum.

The Rationale

(C) Copyright  P. Coggins 2019 10
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The African and African 
American Infusion Curriculum 
will enable students to 
experience a school culture of  
inclusiveness and respect for all 
cultures through the infusion of 
the African and African 
American studies content 

curriculum. 

Africa

(C) Copyright  P. Coggins 2019 11
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To develop and infuse the 
African and African 
American historic and 
contemporary experiences  
into the ACPS Curriculum 
This infused K-12 
curriculum will show the 
rich contributions of  
Africans and African 
Americans in Florida, 
United States and the 
world.

. 

(C) Copyright  P. Coggins 2019 12
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The Factors which are driving 
the implementation of the 
Florida Statute 
233:061.(2),1994 as 
amended by Florida Statute 
1003.42 (2)(h)2002

FOCUS I

(C) Copyright  P. Coggins 
2019

13
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NO TIME FOR MISTAKES

You were running a good race, who 
cut in on you and kept you from 

(C) Copyright  P. Coggins 2019 14
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THE NEW FLORIDA LAW

15(C) Copyright  P. Coggins 2019

441



Understanding the Florida Educational Goals 
and Laws that are included in  Florida 
Statute 1003.42,(1994), as Amended (2002)
The Declaration of Independence
Republican Form of Government
U.S. Constitution
Flag Education, Display and Flag Salute
Civil Government
History of Holocaust (1933-1945)
History of African Americans
Study of Hispanic Contributions to the United States

Character Development
Education for Speakers of Other Languages (ESOL) FS 
1011.62
Accomplished Practices
Diversity:  Uses teaching and learning strategies that 

needs and socio-economic background.

16(C) Copyright  P. Coggins 2019
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The Florida Statute

In 1994 and 2002, the Florida Legislature passed the following law that 
required instruction for African and African American History:

233.061 (2) (g) 1994 and 1003.42 (2) (h) 2002 as 
The history of African Americans, 

including the history of African people before the political 
conflicts that led to the development of slavery, the 
passage to America, the enslavement experience, 
abolition, and the contributions of African Americans to 

of the public schools shall teach efficiently and faithfully, 
using books and materials required, following prescribed 
course of study, and employing approved methods of 
instruction

(C) Copyright  P. Coggins 2019 17
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Why Teach It? It is the 
Law

To teach African and African American 
Studies is to teach American history
The research shows that teaching African 
and African American Studies:

Enhances self esteem of African American 
and all children.
Increases student academic performance.
Increases positive perception of  African 
Descent and African Americans as a group 
in American society, the world and especially 
Alachua  County.

© Copyright 2009. Dr. Patrick Coggins & P.C. Coggins & Associates. 18
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Strengthening Self Efficacy and 
DEBUNKING THE DEFICIT MODEL

Cognition is shaped by ideas/information.

When an individual fails to teach or learn their 
history and culture sooner or later it will be 
forgotten and the individual or group will be 

Carter G. Woodson (1926)

19(C) Copyright  P. Coggins 2019
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Paradigm Shift is Calling

Chinese and Japanese argue:

have low scores, it is a not sign of low 
ability, but    rather, it should be evidence 
that the student has not yet achieved 
his/her potential through persistence and 

(Stevenson & Sigler 2003, Gay, 2003)

20(C) Copyright  P. 
Coggins 2019
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African and African American Studies 
Curriculum Initiative

Theme:
Building a bright future based on real 
student achievement for African 
Americans students and all students in the 
School District of Alachua County.

(C) Copyright  P. Coggins 2019 21
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Knowing the difference?

Moral vs Legal 
requirement in 
Florida

(C) Copyright  P. Coggins 2019 22
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MORAL VS. LEGAL ISSUE?
THE QUESTION THAT EACH EDUCATOR 
MUST ANSWER AS HE/SHE 
CONTEMPLATES THE TEACHING OF 
THE CURRICULUM IN AFRICAN 
DESCENT AND AFRICAN AMERICANS 

WHETHER THE DRIVING FORCE IS A 
MORAL IMPERATIVE OR A LEGAL 
IMPERATIVE REQUIRED INSTRUCTION 
FROM K-12  ALL SUBJECT AREAS

(C) Copyright  P. Coggins 2019 23

449



MORAL REASON FOR TEACHING AFRICAN AMERICAN 
HISTORY TODAY

Dr. Carter G. Woodson, in his 1957 book on the 
Miseducation of the Negro argued vigorously that 
his research (1926-1950s) showed that the failure to 
teach African Americans their history has been the 
source of miseducation.  

in his own words,
When a group or ethnic group fails to teach their history and 

culture, sooner or later that history and culture will be 
forgotten and the group or ethnic group will be rendered 

(Woodson, p.27)

(C) Copyright  P. Coggins 2019
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ACADEMIC ACHIEVEMENT IS 
POSSIBLE

COGNITION IS SHAPED BY THE IMAGES 

CULTURE AND CULTURAL INFORMATION
EVIDENCE THAT PHD IN 2010 from 

THE students who 
received the African and African American 
Studies content did better on FCAT TESTS

There is a strong 
relationship between culture and  positive 

(C) Copyright  P. Coggins 2019 25
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THE DANGER OF A SINGLE 
STORY

Novelist Chimamanda 
Adichie tells the story 
of how she found her 
authentic cultural voice 
-- and warns that if we 
hear only a single story 
about another person or 
country, we risk a 
critical 
misunderstanding.

(C) Copyright  P. Coggins 2019 26
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Brain Break

(C) Copyright  P. Coggins 2019 27
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Ice Breaker: General Knowledge 
of US and World Studies Bingo

What is the title and 
number of the state 

statute passed in 1994 
for teaching African 
American history?

When is Kwanzaa 
celebrated?

What was the name of 
the original first freed 

African town in 
Florida?

Name a renowned 
African American 

neurosurgeon.

Who helped found St. 
Augustine?

Who was  Bartholome  
de las Casas?

What is the African name 
for Egypt?

Name the group 
known as the Black 

Birds and/or Red Tails 
during World War II.

First man to reach the 
North Pole.

Name the school 
superintendent who 

Name the one country 
that freed Africans 

migrated to after the 
1865 emancipation.

Who was the first female 
millionaire of African 

descent?

Name four African 
American colleges or 
universities (HBCU) 
located in the United 

States of America.

Which amendment gave 
Africans citizenship?

Name the educator who 
founded a college with 
only $1.50 for African 

American girls.

What year were 
Africans brought to 

the Americas?

Who is the African 
American inventor of  

blood plasma?

Who is the African 
Father of medicine?

Which is the oldest 
university in Africa?

What is the MAAT?

List the date and the 
names of 2 of the 

leaders of the Haitian 
Revolution.

Trinidad, a Caribbean 
Nation, produces what 
two key products for 

export?

Name one African 
descent pope.

What Black female led 
the campaign against 

lynching and abolition?

Who was the first 
NAACP legal 

mastermind that paved 
the toad to the 1954 
Brown vs. Board of 

Education suit that was 
decided by the U.S. 

Supreme court?
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CULTURALLY RESPONSIVE
THE TIME has come for us to focus on 

culture,(Banks,2009)
We tend to focus on the surface 

meanings and needs

(C) Copyright  P. Coggins 2019 29
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Two types of cultures
Material Culture - SURFACE
Immaterial Culture - DEEP

Material - SURFACE
This specifically represents the external the external and 
observable processed which we see as part of the composite 

Artifacts
Language
Dress
Behaviors
Color
Food
Songs
Others (explore)

30(C) Copyright  P. Coggins 2019
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Two types of Cultures
Immaterial - DEEP

This specifically represents the internal or intrinsic processes, 
which we cannot see.  It is the oral culture, which requires 
cultural translators.  Some examples of immaterial culture 
are:

Myths
Folklore
Stories
Feelings
Values
Oral Culture
Spiritualism
Message behind the values
Others (explore)

31(C) Copyright  P. Coggins 2019
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Implications for Point 1
Principal: Must work with school and 

district curriculum specialists to ensure 
that lessons exploring the deep culture 
of various groups are integrated into 

the curriculum of each course
Teachers: Must submit lesson plans 

that describe what culturally-
responsive teaching techniques will be 

used to integrate deep culture into 
each course and implement the plans 

with fidelity
All School Staff: Should attend 

community events and communicate 
regularly with parents and students to 
get a sense of the different cultures in 

the community
Parents: Must provide schools with 
input or feedback regarding how 
culture is taught to ensure each 

(C) Copyright  P. Coggins 2019 32
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Native American 
Culture

33

Folktales Pottery TeachersPainting

Inventors

Native American 
Culture

Poetry

Literature

Customs

Music

Myths

Fine Arts

Famous People

Legends

Beliefs

Creation
Story

Family 

Religious

Religion

Spiritualism
Organization

Interpersonal
Relations

Roles and Status 
Definition

Technology
Attitudes

Personal

Values

Schools
EducationDancing

Family

Utensils

Design

Materials

Characteristics

Shelter

Books

Food

Responsibilities

Preparation

Types

Acquisition

(C) Copyright  P. 
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THE FLORIDA STATUTE

In 1994 and 2002, the Florida Legislature passed the following law that required 
instruction for African and African American History.

233.061 (2)(g) 1994 and 1003.42(2)(h) 2002 as 

including the history of African Peoples before the political 
conflicts that led to the development of slavery, the 
passage to America, the enslavement experience, abolition, 

public schools shall teach efficiently and faithfully, using books 
and materials required, following prescribed course of study, 
and employing approved methods

(C) Copyright  P. Coggins 2019 34
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African American Studies Law
1003.42.  (2002)  Required Instruction

Members of the instructional staff of the 
public schools, subject to the rules of the State 
Board of Education and the district school 

Shall teach efficiently and faithfully, using the 
books and materials required, following the 
prescribed courses of study, and employing 

(C) Copyright  P. Coggins 2019 35
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WHAT WE HEAR DETERMINES OUR 
DESTINY

It is not what you tell 
people that counts

The most important space is 

(C) Copyright  P. Coggins 2019 36
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The Curriculum will Focus On?

1.The seven (7) elements of the 
requirement in 1003.42(2)(h)2002
2. Recommended content areas for 
teachers to include in the curriculum
3. Develop units, and 
lessons/modules in the content areas 
and post these electronically.

(C) Copyright  P. Coggins 2019 37
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THE MODEL FOR AFRICAN AND AFRICAN  
AMERICAN STUDIES CURRICULUM 

      FF  II  GG  UU  RR  EE      11        
   

         1             2                         3 
ANCIENT AFRICA :                           AFRICAN EXPLORATION         INVASION AND WEAKENING                                             
PRE-COLUMBUS                 OF THE WORLD:         OF AFRICA: EUROPEAN 
              PRE-COLUMBUS                                                       COLONIALISM  

 

        AA  FF  RR  II  CC  AA  NN      AANNDD  AAFFRRIICCAANN  AAMM  EE  RR  II  CC  AA  NN      SSTTUUDDIIEESS  
      

            4                                     5 
      SLAVERY:                            NEO-SLAVERY: 
                    POST-COLUMBUS                               ABOLITION 
    IN AMERICAS                                                                        CIVIL RIGHTS AND   
                             6                        CONSTITUTIONAL   

                   THE SOUL OF AFRICAN DESCENT                           RIGHTS 
PEOPLES                

 
    

7 
CONTRIBUTIONS TO THE WORLD AND USA 

 
(c)  Dr. P. Coggins (1994) 
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AN EFFECTIVE MODEL FOR AFRICAN AND 
AFRICAN AMERICAN STUDIES 
CURRICULUM

(C) Copyright  P. Coggins 
2019
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AN EFFECTIVE MODEL FOR AFRICAN AND 
AFRICAN AMERICAN STUDIES 
CURRICULUM

1. Ancient Africa: Pre-Columbus

Kingdoms in Africa
Four Golden Ages of Southern Africa 1) First Pyramid Age 
2700BC-2160 BC, 2)Age of Classical Literature2140 BC-1784 BC,  
3) Grand Golden Age 1554 BC-1070 BC and 4)500 BC to 1500 
AD, Trade, Architecture, Arts, Culture
Classical Civilizations in Africa
Diaspora across Africa ,Asia, Pacific Islands and Latin America
Contributions of Ancient Africa to the World
MAAT- Reciprocity, Justice, Truth, Balance, Order, Harmony, 
Propriety
First Civilization of Europe was established in Crete in 1700 BC
The ancient Universities that were frequented by Europeans and 
others
The role of Arabs in Africa
Africans in sciences --Imhotep(C) Copyright  P. Coggins 2019
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AN EFFECTIVE MODEL FOR AFRICAN AND 
AFRICAN AMERICAN STUDIES CURRICULUM

2. African Exploration of the World: Pre-Columbus
Trade across world
Moors in Spain
Explorations in Asia,Pacific,Europe and Latin America
African Explorers in the world
African Presence in Europe
African presence in South America, North America and the world
Hannibal defeats Romans and occupy Rome and Italy
African Popes: Victor 186-197 AD, Militiades 311-314 AD, Gelasius
1492 Africans travelled with Columbus
The  Olmecs in the Americas in 1200 AD
1501 First Slaves transported to Hispaniola
1538 Stefanick explorer explored the South West of North America.

(C) Copyright  P. Coggins 2019
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The Olmec History

42

www.youtube.com/watch?v=pzslPfShMzw
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Lost History of Africans in America

43

www.youtube.com/watch?v=73iM9nUTnGI
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African Presence in Pacific/Hawaii

THE PACIFIC Islands of 
Hawaii,NewZealand,Australia cries 
out for the African Presence
VIDEOS 
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Overthrow of The 
Hawaiian Queen and 

Kingdom 
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Today we need to look at some 
additional voices

I have been exploring the Pacific in terms of Hawaii 
and asked the question who founded it? The one 

But a more plausible answer is Africans/Polynesians 
who lived there centuries before and occupied the 
land until US marines overthrew Queen 
Liliuokalani(1891-
Thus manifest destiny struck with their defeat and 
they were replaced on the pineapple, sugar, and 
sandalwood plantations by Japanese, Puerto Ricans, 
Filipinos, Koreans, Portuguese, others. Thus we need 
to look at connections in Australia, New Zealand, 
Filipines ,Togo, Guam see connections why are people 
African descent people like me lived there before the 
Europeans came 
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How the 
Africans/Polynesians 
Discovered Hawaii
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The Native Black People of 
the Philippines
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https://www.youtube.com/watch?v=
KTJKOF7Twzw

Negritos of the 
Philippines
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AN EFFECTIVE MODEL FOR AFRICAN AND 
AFRICAN AMERICAN STUDIES 
CURRICULUM

3. The Invasion and Weakening of Africa
European  Colonialism
European Exploitation 
Slavery as a long system that began in 1501 until 1808
Tribal/National Conflicts that enabled enslavement

The Expansion Sahara Desert
The resistance to slavery across Africa including Queen Nzinga
The invasion of Africa by the Arabs
Understanding the complicity of Africans
Understanding the role of the Arabs in the slave trade

(C) Copyright  P. Coggins 2019
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AN EFFECTIVE MODEL FOR AFRICAN AND 
AFRICAN AMERICAN STUDIES CURRICULUM
4. Slavery: Post-Columbus in the 
Americas

Slave Trade in general
Slavery in North America
Slavery in South America
Slavery in Europe
Slavery in Asia 
Resistance to enslavement in Guyana, Jamaica, Puerto Rico, 
Brazil, Pacific Islands, and North America Louisiana, Carolinas
St. Augustine 1565
Fort Mose
The 1804 Haitian defeat of the Napoleon and the Louisiana 
Purchase by the USA

(C) Copyright  P. Coggins 2019
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AN EFFECTIVE MODEL FOR AFRICAN AND 
AFRICAN AMERICAN STUDIES CURRICULUM

5. Neo-Slavery: Abolition, Civil 
Rights and Constitutional Rights
Abolition
Bills of Rights
Struggle for Civil Rights
The underground Railroad and the coalition of Blacks and 
Whites
Slavery in Canada
The Colonization movement back to Africa with Sierra Leonne, 
Jamaica, Liberia,
The emancipation Proclamation in 1865
The Civil War and its impact on the slavery system
The Trail of Tears and the migration of slaves to Oklahoma
The rescue of slaves by native Indian Nations and tribes in USA 
and North America

(C) Copyright  P. Coggins 2019
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The African Diaspora
Haitian Revolution
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The African Diaspora
Jamaican Slave Rebellion
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The African Diaspora
Louisiana Uprising of 1811
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The African Diaspora
Slave Rebellion in Guyana - Cuffy
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AN EFFECTIVE MODEL FOR AFRICAN AND 
AFRICAN AMERICAN STUDIES CURRICULUM

6. The Soul of Africans and African 
Americans
Myths
Values of the MAAT and the Kwanzaa
The Harlem Renaissance
The inventions of Africans and African American sin the 
Arts,Sciences,Technology, Engineering, the Ahmed (Rhind) Papyrus and Moscow 
Papyrus. Problems solved predated the Greek mathematics' by 2000 years
The role of music, jazz, spirituals and classical
The role of Africans like St. Augustine in Catholic Theology and the three African 
Popes in Rome
African involvement in Islam like Bilal and was second only to Prophet 
Mohammed. 
Imhotep(2800 BC) the father of Medicine and was defied by the Greeks. The 
Hippocratic oath is dedicated to Aesculapius(Imhotep).
Africans founded the first University called Ipet Isut at Karnak. Moors established 
over 17 universities.Moors gave Europe first paved and lighted streets and kept 

Tony Browder, 1989).

(C) Copyright  P. Coggins 2019
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AN EFFECTIVE MODEL FOR AFRICAN AND 
AFRICAN AMERICAN STUDIES CURRICULUM

7. Contributions of African Americans to the 
United States of America and to the world

Art-Literature-Music
Politics-Science
Religion- St.Augustine,Bilal
Medicine 

Development of the Historically Black Colleges and Universities
The Tuskegee Airmen and military contributions
Founding of Hawaii, New Zealand, Australia, Asia, Caribbean, Latin America
African American Inventors

Noble Prize Winners
Contributions in arts, sports, politics, education
And other areas

(C) Copyright  P. Coggins 2019
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The seven Black presidents of 
America before Barack Obama
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What are the keys to 
successful 
implementation of the 
curriculum on African 
and African American 
History Curriculum?

FOCUS II
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1. Know the elements of the law.

2. Believe that all students have a right to be taught 
their culture and history .

3. Carter G. Woodson (1926) Father of Negro 
(Black) History Week/Month.

4. Use a curriculum infusion strategy that Links 
whatever we teach to the Standards and District 
requirements

5. Focus on all seven (7) elements of the model by 
Coggins (1994).
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Goal

Consider the benefits of an 
Infusion Model
single courses will evolve at 

various grade levels.
Move to an Infused and 
Integrated Curriculum
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Studying ethnic cultures from an 
interdisciplinary perspective.

This figure illustrates how 
a concept such as culture 
can be viewed from the 
perspectives of a number 
of disciplines and areas.  
Anyone discipline gives 
only a partial 
understanding of a 
concept, social problem or 
issue. Thus, ethnic studies 
units, lessons, and 
programs should be 
interdisciplinary and cut 
across disciplinary lines.

64(C) Copyright  P. Coggins 2019
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Why An Infusion Model

Exploring why the strategy of using 
an Infusion model works more 
efficiently than a stand alone model.
The Limitation of time
The Unreasonable Expectation have 
having more space 
Development of a teacher friendly 
Infusion Model
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Infusion Model
FACT
GENERALIZATI
ON
THEORY
CONCEPT
Rank order of 
priority 1 most 
important to 
least-4 
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A Scent of Cultures
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Use of Candles As the Theme for 
Learning About Cultures

A Model That Meets Five Mandates and One High Stake 
Test:  The Real Test is Whether Multicultural Education 
is fully integrated into the curriculum

68

Understanding the 
Infusion/Multicultural Model
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Use of Candles As the Theme 
for Learning About Cultures

A Model That Meets Five 
Mandates and One High Stake 
Test:  The Real Test is 
Whether Multicultural 
Education is fully integrated 
into the curriculum

69

Understanding the 
Infusion/Multicultural Model
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Table of 
ContentsObjectives

Sunshine State 
Standards
Introduction
History of 

Candles
Advent
Birthdays

Day of the Dead
Hanukkah 
Kwanzaa
Saint Lucia
Unity Candle 
Ceremony
Summary
References
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Objectives

Identify commonalities in cultures around 
the world.
The symbols of language play a role in 

Define symbols things that stand for or 
represent something else.
Will identify various ways a candle is used to 
symbolize different holidays/events around 
the world.
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Studying Ethnic Cultures from 
an Interdisciplinary 
Perspective

This figure illustrates how a 
concept such as culture can 
be viewed from the 
perspectives of a number 
of disciplines and areas.  
Anyone discipline gives 
only a partial 
understanding of a 
concept, social problem or 
issue. Thus, ethnic studies 
units, lessons, and 
programs should be 
interdisciplinary and cut 
across disciplinary lines.

(C) Copyright  P. 
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Sunshine State Standards

(LA.D.2.2.2) The student identifies and 
refers to symbol, theme, simile, 
alliteration, and assonance in oral and 
written texts .

(NWAX006X) The student can identify 
ways in which people learn beliefs, 
values and behavior patterns. 

(KUFX069X) Identify the nutrient 
quality of given foods including those 
of cultural diversity. 
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Introduction

The use of symbols is the very basis of 
human culture.  It is through symbols that we 
create our culture and communicate to group 
members and future generations (Holt).

A symbol is anything that stands for 

that the symbol has a shared meaning 
attached to it (Holt).
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Figure 1-5: Levels of Integration of Ethnic Content, 
Banks, 2009

75

Level 1

The Contributions Approach

Focuses oh heroes, holidays, and 
discrete cultural elements 

Level 2

The Additive Approach

Content, concepts, themes, and perspectives 
are added to the curriculum without changing 

its structure

Level 3

The Transformation Approach 

The structure of the curriculum is changed to 
enable students to view concepts, issues, 

events, and themes from the perspective of 
diverse ethnic and cultural groups

Level 4

The Social Action Approach

Students make decisions on 
important social issues and take 

actions to help solve them

(C) Copyright  P. Coggins 2019

501



Introduction 

Candles have become part of many 

history.  

Some of the most important classics were 
written by candlelight, and today, candles 
are used for special celebrations across the 
universe.
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History of 
Candles

There is no historical record of the first candles 
used by man, however clay candles holders dating 
from the fourth century B.C. have been found in 
Egypt.  Early Chinese and Japanese candles were 
made with wax derived from insects and seeds 
molded in paper tubes.  Wax skimmed from boiling 
cinnamon was the basis to tapers for temple use in 
India.  The first known candle in America dates to 
the first century A.D. Native Americans burn oily 
fish wedges into a forked stick.  
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Level 3 Transformation and/or 
Infusion level

The challenge is for us to infusion the African and 
African American content when we teach a 
concept
E.g 1) Role of women Eleanor Roosevelt UN 
Declaration of human rights  and Tuskegee 
Airmen entering WWII as Fliers.
Space program talk about the African descent 
women who enable the US to get to the moon.
Florida talk about the fact that Africans ,Spanish 
and Native Indians founded St. Augustine
How Many  African Popes ,Miltiades ,Victor and 
Gelasius
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Elements of National Culture

79

Shared National 
CulturePacific 

Islanders

Hispanics 

European 
Descent

African 
Americans 
& African 
Descent 

Asians

Middle 
EasternersNative 

American 
Indians 

Other Sub 
Groups
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RESEARCH  SUPPORTS   THE 
TEACHING OF AFRICAN AND 
AFRICAN AMERICAN HISTORY WITH 
FIDELITY AND SAW  Academic 

THAT INCLUDED READING 
MATERIALS AND VIDEOS ON THE 
African American CULTURE
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Relationship between Culture and 
School Failure

Lack of student success stems from a 
lack of synchronization between 
students and their teachers, as well as 

cultures (Irvine,1990; Howard,2006).
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Thus, the need to teach the unique history of African 
Americans is highlighted by Carl Grant (1995), in 
Educating for Diversity and James Banks in Teaching 
Strategies in Ethnic Studies (1997, 2003), whose 
research and books state,

Any program aiming to increase positive interaction among 
racial groups must include processes, which teach people the 

(p.21).  The key variable in ensuring such instruction is a well 

1997, 2003)

RESEARCH IN SUPPORT
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Thus, Ruby Payne, Irvine (1990), Erickson 
(1987), Au and Kawakami (1991), and Asante 
(1998) all argued that their research and 
experiences conclude that, 
Only when teachers understand the cultural and 

historical background of students can they 
comprehend and react positively to minority 
students while enhancing their academic 

RESEARCH IN SUPPORT
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African and African American Studies 
Curriculum Benefits All

Educating for Diversity (Grant et al, 1995, p.38) argued 
that her research found that to preserve the African 
American Culture, it will require the study of African 
American Studies as a means of enhancing the quality of 
life for all.

contributions should be an integral part of the 
education of all students in all grades, subjects 

African, Asian, Hispanic, of European descent, 
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Students will master essential reading, 
writing and computational skills.

skills when the teacher uses content that 
deals with significant human history and 
cultural events, especially the history and 
contemporary contributions of their ethnic 

History Enhances 
Achievement
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Thus, Ruby Payne, Irvine (1990), Erickson 
(1987), Au and Kawakami (1991), and 
Asante (1998) all argued that their research 
and experiences conclude that only when 
teachers understand the cultural and 
historical background of students can they 
comprehend and react positively to minority 
students while enhancing their academic 
achievement.

Research in Support of Teaching 
History
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Focus ON Benefits of the 
Diaspora 
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What are the  keys to 
successful outcomes from 

implementation of the 
curriculum on African and 
African American history?
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WHY FOCUS ON THE DIASPORA
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Diaspora Across the World
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The African Diaspora
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Understanding the Importance of the Caribbean to 
the Balance of Power in the Western Hemisphere
Lecture by Patrick C. Coggins, Ph.D., J.D., LLD (Hon.)
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Arrival in the Americas
5200BC - First Africans in the Americas Olmec

1492AD - Christopher Columbus arrives in Hispaniola

1503 - First 17 enslaved Africans brought to Hispaniola

1512 - Enslaved African population increases to over 1,000 
slaves 

Three Bloods developed Criollos, Mestizos, and Mullattos

1565 - Africans and Spanish settlers arrive in the first North 
American settlement called St. Augustine

1568 1738 Fort Mose is founded as the first African town 
in North America with 170 families. In 1738 Oglethorpe overran 
the settlement and the Africans fled to the Castillo de San 
Marcos. 
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Africans have been here since 14921492 1619 127 years before 20 Africans landed in 
Jamestown, Virginia. 
1619 1865 273 years before the 13th and 14th Amendments 
pass
1865 1896 34 years before Plessy v. Ferguson = separate but 
equal and Jim Crow rampant.
1898 1954 56 years before Brown Discussion reverses Plessy 
v. Ferguson and meant schools and public places were to be 
integrated. Jim Crow went underground
1954 1963 9 years before Civil Rights movement and the 
struggle for equal justice, equal education, and equal constitutional 
rights
1963 
investigation of Birmingham 
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There were about 3.5 million Caribbean immigrants residing 
in the United States in 2015.

accounting for 9.0 percent of the country's 38.5 million immigrants.
The Caribbean-born population in the United States has 
increased more than 17-fold over the past 50 years
Over 90 percent of Caribbean immigrants were from Cuba, the 
Dominican Republic, Jamaica, Haiti, and Trinidad and Tobago 
in 2015.

the vast majority of Caribbean immigrants were from Cuba (28.6 
percent), the Dominican Republic (22.9 percent), Jamaica (18.8 percent), 
Haiti (15.5 percent), and Trinidad and Tobago (6.4 percent).
Foreign born from all other Caribbean countries accounted collectively for 
only 7.8 percent of the Caribbean immigrants in the United States, with 
no individually reported country accounting for more than 2.0 percent of 
the overall Caribbean immigrant population. For example, Barbados was 
the birthplace of 1.4 percent of Caribbean immigrants, followed by 
Grenada (1.0), the Bahamas (0.9), Dominica (0.9), and St. Vincent and 
the Grenadines (0.5); the share of immigrants born in other Caribbean 
countries (2.1) and the West Indies (1.0) was also quite small.

Size and Geographic Distribution
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About 69 percent of Caribbean immigrants resided 
in Florida and New York in 2013.

In 2009, Florida had the largest number of resident 
Caribbean immigrants with 1,388,014, or 40.0 percent of the 
total Caribbean-born population in the United States, 
followed by New York (1,008,134, or 29.1 percent).
Other states with relatively large Caribbean immigrant 
populations (greater than 65,000) included: New Jersey 
(253,010, or 7.3 percent), Massachusetts (136,578, or 3.9 
percent), Georgia (83,735, or 2.4 percent), Connecticut 
(78,957, or 2.3 percent), Pennsylvania (77,527, or 2.2 
percent), and California (72,251, or 2.1 percent).

Nearly four of every ten immigrants in Florida were 
born in the Caribbean.

The Caribbean born made up 39.8 percent of all immigrants 
residing in Florida in 2009, and 24.1 percent of all 
immigrants residing in New York. 

Size and Geographic 
Distribution
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Barbados, 
1.4

Other 
Caribbean, 

6.4

Trinidad 
and Tobago, 

6.4

Haiti , 15.5

Jamaica , 
18.8

Dominican 
Republic, 

22.9

Cuba , 28.6

Caribbean Immigrants
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Nobel Prize Winners

(C) Copyright  P. Coggins 2019 97

Sir V.S. Naipaul (2001 Nobel Laureate in Literature)

Origin: Trinidad

incorruptible scrutiny in works that compel us to see the 
presence of suppressed histories"

Derek Walcott (1992 Nobel Laureate In Literature)

Origin: Saint Lucia

by a historical vision, the outcome of a multicultural 
commitment" 

Sir Arthur Lewis (1979 Nobel Laureate in Economics  for Human Capital Theory)

Origin: Saint Lucia

Joint winner with Theodore W. Schultz for their pioneering 
research into economic development research with particular 
consideration of the problems of developing countries. 
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(Sea)
British

Guyana
Barbados
Trinidad and Tobago
Belize
St. Kitts
St. Vincent
Greater Antilles
Jamaica
Grenada
British Virgin Islands
Virgin Islands
St. Lucia
Cayman Islands
Turks and Caicos
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Dutch
Aruba
Curacao
Surinam
St. Marteen
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(Sea)
French

French Guiana
Haiti
Martinique
Dominique
Montserrat
St. Barthelme
St. Martin
Guadeloupe
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Spanish
Dominican 
Republic
Costa Rico
Honduras
Nicaragua
Puerto Rico
Cuba
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Population in the Caribbean
Country Population

Antigua and Barbuda 80,139 

Bahamas 320,665 

Barbados 273,200 

Belize 282,600 

Dominica 69,810 

Grenada 104,490 

Guyana 751,400 

Haiti 7,482,000 

Jamaica 2,644,600 

Montserrat 4,681 

Saint Lucia 162,434 

St. Kitts and Nevis 47,318 

St. Vincent & Grenadines 102,631 

Suriname 492,829 

Trinidad and Tobago 1,290,646 

14,109,443 
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World Population = 6,602,224,175

Caribbean Population = 14,109,443

.2%
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Population of Afro-Latino in the Americas
Country Population %

Brazil 14,517,961        27%

Bolivia 40,000  6%

Colombia 4,689,000        10.6%

Costa Rica 179,000        8%

Argentina 149,493 3%

Cuba 1,126,894         35%

Dominican Republic 1,029,535         11%

Haiti 8,583,759       95%

Guatemala 110,000       1%

Chile 100,000             4%

Honduras 159,000  2%

Peru 1,200,000 4%

Panama 477,494 14%

Puerto Rico 461,996         12%

Mexico 1,385,556 1.2%

Venezuela 1,087,427 12.8%

Nicaragua 700,000 9.5%

Uruguay 350,000 4%

Ecuador 1,041,559 7.2%
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World Population = 6,602,224,175

Afro-Latino Population = 38,490,211

.3
%
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Population Comparisons among Afro-Latino in the 
Americas/Caribbean and  United States

African Descent 
Population in Americas

Afro-
Latinos 

in 
America

Afro 
Caribbean

African 
America

n in 
Florida

Afro 
Caribbean 
in Florida

Hispanic/Lati
nos in Florida

African 
American 

in USA

38,490,211 14,109,443 2,999,862 3,019,686 4,223,686 38,929,139

Afro-Latinos, Afro-Caribbean's,
Afro-Americans

Afro Latinos 
in America

Afro-
Caribbean

African 
American

In USA

38,490,211 14,109,443 38,929,319
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MAKING THE BIG CONNECTIONS

Closing the achievement while linking 
the gift of CRT,CRS,CRL to support 
and integrating the teaching of 
African and African American History 
and Culture. Hispanic Latino History 
and culture the Holocaust by infusing 
the role of the Tuskegee Airmen in 
WWII ,From Swastika to Jim Crow, 
Formation and support of the civil 
rights  NAACP and other Groups
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What are the Five KEY Strategies?
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1.  Debunking 
the Deficit 

model.

3. Understanding 
Senate Bill 

1003:42 (2002)

4.  Understand 
Senate Bill 850 and 

the new Military 
requirements, 

G.E.D., certificate of 
attendance are 
unacceptable

5. Two research 
studies on 

educational justice 
for diverse and 

unrepresented youth

2.  Knowing how 
Culturally 

Responsive 
Teaching 
increases 

academics
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STRATEGY  NO.1-DEBUNKING 
THE DEFICIT MODEL

Cognition is shaped by ideas/information.

When an individual fails to teach or learn their 
history and culture sooner or later it will be 
forgotten and the individual or group will be 

Carter G. Woodson (1926)
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PYGMALION EFFECT THEORY
PYGMALION EFFECT 

THEORY:
Stipulates that teacher 
expectations about a 

can be affected by 
factors that has nothing 
to do with his or her 
ability.

Yet these expectations 
can determine the level 
of achievement by 
confining learning 
opportunities to a 
certain track.

(Brophy and Good 
1978,Cooper and Good, 
1983,Kunjufu,2007).
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Teacher Behavior, 
Perceptions and 
Expectations

What is the Pygmalion Classroom?

Expectations influence student 

2. These perceptions and feelings play a 
significant role in determining how well 
and how much students learn 
(Smith,1981).
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Invisible Child 
Syndrome 

isolation, low achievement, suspension ,expulsion that is 
carried out in a climate that consciously or unconsciously  

Students are told about rule 110 (Kunjufu., p.119)

108(C) Copyright  P. 
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I. Teacher Perceptions

Teachers who believe that 
they are interacting with 
bright students, tend to treat 
them positively and affirm 
their talents. (Rosenthal & 
Jacobson, et. al., 2003)
Teachers who believe that 
they are interacting with 
slow/not bright students tend 
not to positively affirm their 
talents.
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Teacher Predictions
Teachers who rely primarily on the predictive 
factors, like test scores ,will provide students 
with less quality, challenging and dynamic 
classroom work that leads to stimulation of the 
innate abilities of students.
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Cumulative Impact from  
Prediction

1) Self-fulfilling prophecy
2) No evidence of assessment of the 

Learning Style /Multiple Intelligence
3) Misdiagnosis sets in i.e.
4) Emphasis on Ability rather than Effort
5) Key: Lack of focus on culture in the 

Quality instruction
6) Student effort and adequate progress
7) Parental involvement not fostered 

always
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Invisible Child Syndrome
through isolation, low achievement, suspension, 
expulsion that is carried out in a climate  where 
educators consciously or unconsciously discount 
minority children and reinforced by educators 
that are not committed to high expectations of 

Students are told about Rule 110 (Kunjufu., p.119)
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The Deficit Theory
Visually observe the glass and tell me what you 

words.
1.

Minority and culturally different child and 
perceiving deficits, and lack of ability to 
succeed!

2. How does the Deficit Model hurt students?
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Deficit Model is Half Empty or 
Half Full!

In other words the teacher looks at a 
child who is low SES or a minority and 
concludes either:

1.The glass is Half-empty (a deficit exists) 

2.The Glass is Half-full (an Empowering 
Positive Model that leads to high student 
achievement)
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The DEFICIT MODEL: The Invisible 
Minority/Diverse Student

Hope)

Invisible Black child.
Discussion about the Johari Window.

115(C) Copyright  P. 
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Johari Window & Student 
Potential
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Where is Student Potential?
Working with person next to you!:

1. Discuss which window predicts 
student potential?

2. What can we do to discover student 
potential?
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Having Affirming Views

118

color, and speakers of languages other than English, as 
learners who already know a great deal and who have 
experiences, concepts, and languages that can be built on and experiences, concepts, and languages that can be built on and 

Teachers 
should ADD 

to their 
learning

Students 
bring a 

wealth of 
information

Supports Achievement

Rigorous 
Curriculum

Monitor their 
Learning

High Expectations
Meaningful 

Relationships Accountability

(C) Copyright  P. Coggins 2019
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Johari Window & Student 
Potential

(C) Copyright  P. Coggins 2019 119
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Strategy Assessing Language 
Acquisition

Educators need to come to the 
conclusion that the foundation to 
success in schools is the extent to 
which the 

A Cella test may reveal that African 
American students are no better off 
than ELL/ESOL students with respect 
to the number of words they know 
and understand.(C) Copyright  P. Coggins 2019 120
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Do You Know how Many words 
Level 1, 2 students know 

How can we enrich the vocabulary of 
level 1, 2 students when we do not 
know how many words they can 
master.?
My experiment with public schools 
moved them from level 1, 2, to 3, 3.5 
and 4, 5, 6 in writing and 3-5 in other 

building vocab/confidence. 
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BICS AND CALP
BICS (Basic Interpersonal 
Communication Skills) is 
the face-to-face conversation 
language that takes place in 
day-to-day activities with 
peers and social situations.  
This type of language 
proficiency can be attained 
easily and in a short amount 
of time, usually 1 to 3 
years.(Cummings and 
Krashen)

(C) Copyright  P. Coggins 2019 122

CALP (Cognitive Academic 
Language Proficiency) is the 
ability to read and comprehend 
content area textbooks and perform 
demanding tasks that are necessary 
for academic achievements.  
Language acquisition takes from 5 
to 7 years to become proficient.
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Native Speaking Learners in terms of the English Language at their 
disposal, shows the challenge ESL learners face by 10th Grade:

123

ESL Learners Native English Speaking Learners

5,000 7,000 word vocabulary 40,000 word vocabulary

Reading speed: approximately 100 words 
per minute for narrative materials

Approximately 300 words per minute

Reading Grade equivalent: 6-7 Reading at grade 10 level or higher

Difficulty with writing in expository mode Writing skills assumed

Familiar with standard English only Familiar with a variety of dialects (Ebonics, 
the language of children)

Lacking experience with puns, double 
meanings, idioms

Enjoy humor based on language

The language of imagery, metaphor, 
symbolism, tone, bias in English will be a 
challenge

Can access abstract thought through English
language

(C) Copyright  P. Coggins 2019
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People Generally 
Remember:

10% of what they 
read
20% of what they 
hear
30% of what they 
see
40% of what they 
hear and see
70% of what they 
say and write
90% of what they do

124

People Are Able to :
(Learning Outcomes)

Define Describe, List, 
Explain
Demonstrate, Apply, 
Practice
Analyze Design 
Create Evaluate

(C) Copyright  P. Coggins 2019
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MAKING THE CONNECTIONS

EXCELLENCE=
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Brain Break
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STS-114 Shuttle Mission Imagery
Courtesy NASA spaceflight.nasa.gov
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Post-Test :Global Knowledge Test 
about African Descent Peoples

1
Who was the father of Negro 

History Week?

2
Who invented the traffic 

signal?
3

Who invented blood plasma?

4
Who was the African-

American who invented the 
cell  phone?

Who revolutionized the 
electric microphone?

Who invented the floppy disk 
and floppy drive?

Who invented the camera 
with use of ultraviolet light?

Who invented the hydrostatic 
lubrication for locomotive 

engines?

Who invented the electric 
lamp?

Who invented the 
telephone/telegraph system 
and automated airbrake?

Who developed the 
steamboat propeller?

Who invented the fountain 
pen?

Who patented the blimp in 
1887?

Who patented the pencil 
sharpener in 1897?

Who developed the golf tee?
Who did the first heart 

surgery?

Who developed the machine 
for sewing shoes?

Who received patents for 
creating horse reins, horse 
yolk design, and horse and 

carriage devices?

Who developed a steam 
engine for a warship and sold 

the patent to buy his 
freedom?

Who was the first African-
American woman to receive 

a patent for inventing the 
ironing board?
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Closing the Cross Cultural  & Achievement 

Think systematically about their practice 
and learn from experiences

Exemplify the virtues they seek to inspire in 
students: curiosity, tolerance, honesty, fairness, 
respect for diversity, and appreciation of 
cultural differences
Examine their practice, seek to expand their 
repertoire, deepen their knowledge and adapt 
their teaching to new research and theories 
(NEA, 2004)

130(C) Copyright  P. 
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Preamble to the Universal 
Declaration of
Human Rights

Whereas, recognition of the inherent 
dignity and of the equal and 
unalienable rights of all members of 
the human family is the foundation of 
freedom, justice and peace in the 

131
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Why CRT ?
Two Human Rights issues that Eleanor 
Roosevelt was involved in?
1. Tuskegee Airmen Experience in 1939
2. The 1948 Universal Declaration of Human 

Rights (30 Rights)

132(C) Copyright  P. Coggins 2019
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Article 26
Everyone has the right to an education
Education shall be directed to the full 

development of human personality and to 
strengthening of respect for human rights 

and friendship among all nations, peoples, 

133
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First
Some

definitions
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WHAT IS 
CULTURALLY 
RESPONSIVE 
TEACHING 
(CRT)?

TEACHING HAS BEEN DEFINED 
AS AN APPROACH TO 
TEACHING THAT USES 

TO FACILITATE THE TEACHING 

(Gay, 2000; Ladson-Billings, 
1994; Nieto, 2000; Tate, 2005 
cited in Ukpokodu, 2011, p. 48)

Empowered, 
enlightened, 

engaged learners
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Aligning Differentiated Instruction 
with Culturally Responsive 
Pedagogy

Nearly 42% of all school 
children in public schools, 
grades K-12 are students of 
color. While this student 
diversity has been present 
for more than two decades, 
within the past ten years, 
there has not been a 
significant change in makeup 

(Metropolitan Center for 
Urban Education, 2008, p. 
3).

Most elementary and 
secondary teachers 
are white female
African Americans 
make up 7% of the 

children of color are 
taught test driven, 
Eurocentric curriculum 
that does not connect 
with their historical 
sociocultural 
experiences
Education research 
shows that children 
learn best when their 
culture and language 
are reflected in the 
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What the Experts Say

Dr. Sonia Nieto
University of 

Massachusetts
Teaching 
Tolerance 
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What the Experts Say

Dr. Dorothy 
Strickland

Rutgers University
Teaching 
Tolerance 138
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What the Experts say

139

Dr. Geneva Gay
University of 
Washington

Founder of CRT
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Gay (2000) defines Culturally 
Responsive Teaching as using 
the cultural knowledge, prior 
experiences, and performance 
styles of diverse students to 
make learning more appropriate 
and effective for them; it 
teaches to and through the 
strengths of these students.
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What is CRT?

Culturally Responsive Teaching

experiences, and perspectives of 
ethnically diverse students as 
conduits for teaching them more 

Other names: culturally compatible, 
culturally congruent, culturally 
relevant. 
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Culturally  Responsive Teaching 
(CRT)

(C) Copyright  P. Coggins 2019 142

Validating

Comprehensive

Multidimensional

Emancipatory

Empowering 

Transformative
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What is cultural 
competence?

Cultural competence is 
the ability to successfully 
communicate and 
empathize with people 
from diverse cultures 
and incomes, skills 
needed to close the 
achievement gap, 
according to the national 
education association. 
(Brown,2003)
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(C) Copyright  P. Coggins 2019

Banks (1991) asserts that if education is to empower 
marginalized groups, it must be transformative. Being 
transformative involves helping "students to develop 
the knowledge, skills, and values needed to become 
social critics who can make reflective decisions and 
implement their decisions in effective 

personal, social, political, and economic

action" (p. 131).

-
www.intime.uni.edu
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CRT IS- VALIDATING
Gay also suggests that validating 

teaching includes the following 
characteristics:
It acknowledges the 
legitimacy of the cultural 
heritages of different ethnic 
groups, both as legacies that 
affect students' dispositions, 
attitudes, and approaches to 
learning and as worthy content 
to be taught in the formal 
curriculum. 
. . 
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CRT is COMPREHENSIVE

Ladson-Billings (1992) explains that 
culturally responsive teachers develop 
intellectual, social, emotional, and political 
learning by "using cultural referents to impart 
knowledge, skills, and attitudes" (p. 382).
Culturally responsive teachers realize not only 
the importance of academic achievement, but 
also the maintaining of cultural identity and 
heritage (Gay, 2000).
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CRT is Multidimensional

(C) Copyright  P. Coggins 2019 147

Multidimensional culturally responsive 
teaching involves many things: 
curriculum content, learning context, 
classroom climate, student-teacher 
relationships, instructional techniques, 
and performance assessments.
Teachers from various disciplines 
(language arts, science, social studies, 
music) may collaborate in teaching a 
single cultural concept, such as protest. 
Students can also participate actively in 
their own performance evaluations 
(Gay, 2000).
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CRT  IS - EMPOWERING

(C) Copyright  P. Coggins 2019 148

Empowerment can be described as academic 
competence, self-efficacy, and 
initiative. Students must believe they can 
succeed in learning tasks and have the 
motivation to persevere. 
This can be done through attribution retraining, 
providing resources and personal assistance, 
modeling positive self-efficacy beliefs, and 
celebrating individual and collective 
accomplishments (Gay, 2000).
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Culturally Responsive Teaching is 
Emancipatory

Culturally responsive teaching is liberating.

It guides students in understanding that no single version of 
"truth" is total and permanent.

It does not solely prescribe to mainstream ways of knowing.

It incorporates the thinking of diverse ethnic groups in the 
discourse

(C) Copyright  P. Coggins 2019
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Banks (1991) asserts that if education is to empower 
marginalized groups, it must be transformative. Being 
transformative involves helping "students to develop the 
knowledge, skills, and values needed to become social critics 
who can make reflective decisions and implement their decisions 
in effective personal, social, political, and economic action" (p. 
131).

-
www.intime.uni.edu
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---
---

Brown, D. F. (2003). 
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What is Culturally Responsive Teaching?

Culture is 
central to 
student 

learning.

Empowers 
students 

intellectually, 
socially, 

emotionally, 
and politically

Recognizes, 
respects, and 
uses students' 
identities and 
backgrounds 

as meaningful 
sources of 
learning

by using 
cultural 

referents to 
impart 

knowledge, 
skills and 
attitudes.
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Key Features of CRT: Inclusion 
Explore Personal 

and Family Histories

and Communities

Develop Appreciation
for Diversity

Participate in Reforming 
the Institution/school
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Key Features of CRT: 
Expectations

Communicate High Expectations

Actively Engage Students in Learning

(C) Copyright  P. Coggins 2019 154
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Do You Know how Many words 
Level 1, 2 students know 

How can we enrich the vocabulary of 
level 1, 2 students when we do not 
know how many words they can 
master.?
My experiment with public schools 
moved them from level 1, 2, to 3, 3.5 
and 4, 5, 6 in writing and 3-5 in other 

building vocab/confidence. 
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Native Speaking Learners in terms of the English Language at their 
disposal, shows the challenge ESL learners face by 10th Grade:

156

ESL Learners Native English Speaking Learners

5,000 7,000 word vocabulary 40,000 word vocabulary

Reading speed: approximately 100 words 
per minute for narrative materials

Approximately 300 words per minute

Reading Grade equivalent: 6-7 Reading at grade 10 level or higher

Difficulty with writing in expository mode Writing skills assumed

Familiar with standard English only Familiar with a variety of dialects (Ebonics, 
the language of children)

Lacking experience with puns, double 
meanings, idioms

Enjoy humor based on language

The language of imagery, metaphor, 
symbolism, tone, bias in English will be a 
challenge

Can access abstract thought through English
language

(C) Copyright  P. Coggins 2019
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Dales Model is indicated below argues;
People remember / retain as follows:

10% - what they read
20% - Hear
30% - See
50% - Hear and See (Simultaneously)
70% - Say and Write (Simultaneously)
90% - Say, Do and Write  ( 
Simultaneously)

N.B. Focus on Learning Styles
Multiple Intelligence /Authentic Assessment

157(C) Copyright  P. 
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People Generally 
Remember:

10% of what they 
read
20% of what they 
hear
30% of what they 
see
40% of what they 
hear and see
70% of what they 
say and write
90% of what they do 158

People Are Able to :
(Learning Outcomes)

Define Describe, List, 
Explain
Demonstrate, Apply, 
Practice
Analyze Design 
Create Evaluate

(C) Copyright  P. Coggins 2019
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Task:
Examine the nine (9) dots carefully and working alone try to use 
four (4) continuous lines to connect all of the dots.

159

Exercise

(C) Copyright  P. 
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How many triangles are there in this figure?

Thinking Outside of the Triangle

160
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The Three Domains of Learning
(Blooms Taxonomy, 1954, 1971, 1972)

161

Cognitive:
1. Knowledge
2. Comprehension
3. Application
4. Analysis
5. Synthesis
6. Evaluation

161

Psychomotor:
1. Perception

2. Set
3. Guided Response

4. Mechanism
5. Complete Overt Response

6. Adaptation
7. Organization

Affective:
1. Receiving
2. Responding
3. Valuing
4. Organizing
5. Characterization

Tasks
and 

Needs

(C) Copyright  P. 
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Aligning Differentiated Instruction 
with Culturally Responsive 
Pedagogy

The creation of a culturally 
responsive education system, 
grounded in the belief that all 
culturally and linguistically 
diverse students can excel in 
school when their culture, 
language, heritage and 
experiences are valued and 
used to facilitate their 
learning and development and 
they are provided access to 
high quality teachers, 

(Metropolitan Center for 
Urban Education, 2008, p. 2).
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Resistance will persist and children from 
ethnically and linguistically diverse backgrounds 

will go unserved until schools and faculty 
acknowledge the need for culturally competent 
teachers in the classroom and the responsibility 

(C) Copyright  P. Coggins 2019163
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increasing numbers of 
culturally and 

linguistically diverse 
student populations in 

schools, not all teacher 
education programs 

(TEPs) readily embrace 
multicultural education 
or culturally responsive 

teacher education 

2002). 

Teacher Education 
Programs 

that focus on:
o Specific guidelines 

that ensure exposure 
to multicultural 
perspective. 

o Identification of best 
practices for diverse 
students. 

o Issues of diversity and 
multiple perspectives.

Where do we begin?

(C) Copyright  P. Coggins 2019164
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Four Conditions Necessary for Culturally 
Responsive Teaching

Establish 
inclusion: 

Emphasize the human 
purpose of what is 
being learned and its 
relationship to the 
students' experience.

Share the ownership of 
knowing with all 
students.

Collaborate and 
cooperate. The class 
assumes a hopeful 
view of people and 
their capacity to 
change.
Treat all students 
equitably. Invite them 
to point out behaviors 
or practices that 

Develop 
Positive 

Attitudes: 
Relate teaching and 
learning activities to 
students' experience 
or previous 
knowledge.

Encourage students 
to make choices in 
content and 
assessment methods 
based on their 
experiences, values, 
needs, and 
strengths.

Enhance       
Meaning:

Provide challenging 
learning 
experiences 
involving higher 
order thinking and 
critical inquiry. 
Address relevant, 
real-world issues in 
an action-oriented 
manner.

Encourage 
discussion of 
relevant 
experiences. 
Incorporate student 
dialect into 
classroom dialogue.

Engender 
Competence 
Connect the 
assessment process 
to the students' 
world, frames of 
reference, and 
values.

Include multiple 
ways to represent 
knowledge and 
skills and allow for 
attainment of 
outcomes at 
different points in 
time.

Encourage self-
assessment.
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Raising Self-Awareness

develop a strong understanding of 
their own biases, identity, and 

(Barrera & Corso, 2003; Ladson-Billings, 1994; Sanchez, 1995)
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Key Point 2: 
Acceptance and 
Acknowledgement-Principle 4

Immersion into 
communities, homes

Needs 
assessments, learning styles

Real-world connections

Entertainment, social media, news, curriculum. 

Lobbying, leadership.
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Article cited 
A Correlational Study of Teacher Efficacy 
and Culturally Responsive Teaching 
Techniques in a Southeastern Urban 
School District

Author: Roberta Callaway

Journal of Organizational & Educational 
Leadership

Volume 2, Issue 2, Article 3 
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Introduction

Study aims to examine how teacher 
efficacy impacts culturally responsive 
teaching techniques, instructional 
strategies, student engagement, and 
classroom management.

Two measures:
PTE: Personal Teacher Efficacy -
feeling of confidence in their 
personal teaching abilities
GTE: General Teacher Efficacy -
general belief about the power of 
teaching and learning 169
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District Demographics 
and Data

3 of 5 high schools in a large district 
participated in survey, 70 teachers 
answered the survey.  

47 total schools
32,000 students

District is dedicated to MCE, 
spearheaded segregation in 1950s, 
oversight committee to oversee 
equality in place until 1991. 
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Teacher Efficacy and 
CRT

No significant relationship was 
found to exist between GTE and 
culturally responsive teaching, 
data analysis uncovered a positive 
statistically significant relationship 
between culturally responsive 

[p. 15]

Overall PTE score was 4.57 out of 6.

Overall GTE score was 3.49 out of 6.                                          
[p. 13]

Claim 
1 
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Teacher Efficacy and 
CRT

No significant relationship was 
found to exist between GTE and 
culturally responsive teaching, 
data analysis uncovered a positive 
statistically significant relationship 
between culturally responsive 

[p. 15]

Overall PTE score was 4.57 out of 6.

Overall GTE score was 3.49 out of 6.                                          
[p. 13]

Claim 
1 
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Teacher Perceptions
Researchers have found that it is 

possible for a teacher to have 
confidence in his or her teaching 
ability yet feel as though outside 
influences have more of an 
impact on student learning than 

[p.18]

have confidence in  his or her 
own personal teaching ability 
while lacking faith in the general 
ability of teachers to teach at risk 

Claim 
2 
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Efficacy and use of CRT 

the teachers together with the 
percentage of minority 
students that they teach 
supports research that 
suggests that when teachers 
possess elevated levels of PTE, 
they are more likely to use 
culturally responsive teaching 

[p.19]

Claim 
3 
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Implications 

Teachers see a 
strong link between 
their teaching skills 
and their ability to 
implement 
culturally 
responsive teaching 
strategies. 
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Implications 
There needs to be 
training for the basics 
along with training for 
culturally effective 
teaching. Classroom 
management, content, 
and learning strategies 
trainings should be 
interwoven with 
culturally effective 
teaching strategies to 
increase teacher 
perception of efficacy so 176
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Six Criteria for Being 
Considered an Exemplary 

School District for the 
Implementation of the 

African and African 
American Studies 

Curriculum

Criteria for Exemplary District

177
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Criteria for Being Identified as 
an Exemplary School District
1. School Board approval of the African and 

African American Studies curriculum initiative
2. Structured Professional Development
3. Evidence of the development of an African and 

African American Studies curriculum for 
infusion

4. Evidence of Structured Teaching of the African 
and African American Studies Curriculum (180+ 
days).

5. Evidence of University School District 
Collaboration

6. Evidence of Parent and Community 
partnerships and involvement
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Criteria for Being Identified as 
an Exemplary School District
3. African American Studies Curriculum
a) Evidence of African and African American Studies 

Curriculum Frameworks K-12 has been integrated as part of 
its school district policy with respect to required curriculum.

b) Evidence that the curriculum has been disseminated to 
curriculum specialists, teachers, media specialists and other 
educators in the district.

c) Evidence that there are adequate teaching resources 

this required instruction.
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Criteria for Being Identified as 
an Exemplary School District
4. Structured Teaching of the African and African 
American Studies Curriculum
a) Evidence that the African and African American Studies 

content appears in lesson plans over the sustained period of 
180 plus days.

b) Evidence that there are approved methods for teaching and 
assessing the African and African American Studies 
Curriculum.

c) Evidence that there the African American history content is 
infused and linked to the FSA and other high stake tests and 
requirements.

d) Evidence that the African and African American Studies 
content are infused in all subject areas.(C) Copyright  P. Coggins 2019 180
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I. Action Plan
Recap of Where We Are

Recap of where we are:
The Alachua County School District approved the 
implementation of the African and African American Studies 
Curriculum.
Planning meeting with key District Staff to review the Action 
Plan and decide on the African and African American 
Studies Timetable for Implementation.
It was decided that Jon Rehm will assume coordination 
responsibility for the project, while
Dr. Patrick Coggins/ Dr. Jon Rehm will coordinate the 
activities of the Writing Team, District and African American 
Advisory Committee/Staff Development with help from 

system and community relations. 
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Diversity 
initiatives, 

African 
Descent, 

Hispanics, 
Asians, 
Native 

Americans

Staff 
Developm
ent K-12 

All 
Content

Deputy 
Super. 

for 
Curric.

District 
Coord. 
AAASC

Principal 
of Each 
School

School 
Coordin-

ating
Teachers

Teachers 
K-12

School
-

based 
SD

District
-wide 
Staff 

Develop
-ment

State-wide 
AAAHS 

Developed.
Printed 
Units/

Lessons 
K-12

Elec-
tronic

Access of 
Lessons

Method-
ology 

Delivery 
System

Florida Statute 
1003.42 (2)(h), 

1994, 2002

Alachua School 
Board

African and African 
American Studies 

Curriculum 
Infusion Model

AAASC
Content K-12

All Grades/
All Subject 

Areas
AAASC 

Units/Lessons on 
District Website

- CPALMS -
State AAAHT 
Task Force
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District School 
Superintendent 

Mrs. Karen 
Clarke

AC 
African 

American 
History 

Task 
Force

Executive 
Director of 
Curriculu

m 

District 
Equity 

Director
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Alachua County School
District African American and African 
American Studies Advisory Task Force

Donna Jones- Deputy Superintendent
Valerie Freeman- Director of Equity and 

Outreach
Jennifer Wise- Executive Director of K-12 

Curriculum 
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ALACHUA County School District
African and African American Studies Curriculum

WRITING TEAM MEMBERS: (Includes, but not limited to the following)

Elementary School

Middle School

High School School 
District

*Partial Listing
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Each unit will include the following 
content:

1. Appropriate grade level(s) and subject 
area(s)

2. Next Generation Sunshine State 
Standards

3. Unit objectives and essential questions
4. Cultural content/contextual 

information to be learned
5. Lesson specific vocabulary 
6. Timelines related to African 

American/American History, etc.
7. Link to the 7 elements of African/ 

African American Study
8. Focus area of the world
9. Assessment Criteria

Activity 5 Focus Unit and 
Module Format

Each Module will include the 
following content:
1. Background in relation to cultural 

content/ context
2. NGSSS specific to module
3. Clear activities linked to the unit 

objectives
4. Technological and material needs
5. Evidence of critical thinking skills
6. Detailed references
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Grade Total Units Total Modules

K 1 5

1 1 5

2 1 5

3 1 5

4 1 5

5 1 5

Total 6 30

Curriculum  Products to be Developed

Elementary School
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Curriculum  Products to be 
Developed

Middle School

Grade HIS/
SS

LA SCI MATH HUM/
ARTS

TOTAL 
UNITS

TOTAL 
MODULES

GRADE 6 1 1 1 1 1 5 25

GRADE 7 1 1 1 1 1 5 25

GRADE 8 1 1 1 1 1 5 25

Total 3 3 3 3 3 15 75
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Curriculum  Products to be 
Developed

High School

GRADES HIS/S
S

LA SCI MATH HUM/
ARTS

Career 
Tech

TOTAL 
UNITS

TOTAL 
MODULES

GRADE 9 1 1 1 1 1 1 6 30

GRADE 10 1 1 1 1 1 1 6 30

GRADE 11 1 1 1 1 1 1 6 30

GRADE 12 1 1 1 1 1 1 6 30

Total 4 4 4 4 4 4 24 120
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Curriculum  Products to be 
Developed

Units Modules
Elementary - Grades K-5      = 6 30 
Middle - Grades 6-8      = 15 75
High - Grades 9-12    = 24 120

TOTAL   = 45 225
Curriculum 45 Units with 5 Lessons each = 225 Modules/ 

Lessons  Available to teachers

Total
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African And African American Studies 

Curriculum Matrix
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Grade K
MY WORLD

African American Culture and 
Traditions 

Famous African Americans 

Kindergarten Scope & 
Sequence 

Grade 1
MY SCHOOL AND FAMILY

African American Culture and Traditions

Famous African Americans

Independent Readers:
Harriet Tubman: A Woman of 
Courage by Sarah Chapman

1st Grade Scope & Sequence
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Grade 3
COMMUNITIES 

African Enslavement and Migration to 
America

African American Life

Ancient Egyptian Civilization

Independent Readers:
Madam C.J. Walker by Carol Peske

3rd Grade Scope & Sequence

Grade 2
NEIGHBORHOODS

African American Culture and Traditions

Famous African Americans

Independent Readers:
John J. Johnson by Eileen Bromley

Sojourner Truth, Speaker for Equal 
Rights by Chris Anderson

2nd Grade Scope & Sequence
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Grade 4

FLORIDA HISTORY

Early African American Migration to Florida 
The Life of Free Blacks & Slaves in Florida

Famous African American Floridians
Twentieth Century Immigration (Haiti, etc)

Independent Readers:
Zora Neale Hurston by Carl W. Grody

Biographical Reader:
African Americans in Florida by Maxine D. Jones and Kevin M. McCarthy

4th Grade Scope & Sequence
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Grade 5

AFRICAN AMERICAN HISTORY FROM EXPLORATION TO THE PRESENT
Enslavement and the African Diaspora

African American Patriots of the Revolutionary War
African American Military Involvement 

African American Inventors 
Freedom & Reconstruction

The Black Codes & Jim Crow
The Harlem Renaissance

Brown v Board of Education
Civil Rights Movement and Legislation

Independent Readers:
Peter Salem, Hero of the Revolution by Eric Oatman

I care: American Reformers by Julia Jones
Thurgood Marshall and Civil Rights by Jerome Foster

5th Grade Scope & Sequence
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African  and African American Studies  
Curriculum Matrix

Grades 6-8
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K SS LPQ3 031 Holidays Through The Year

K SS LPQ4 056 People Around the World

01 SS LPQ2 005 Cultural Diversity

01 SS LPQ3 040 PARADE OF HEROES

Slavery in the South

The Women in the Civil Rights Movement

African American Inventors 

Grades: K-5
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01 SS LPQ3 083 I Have a Dream

N 04 SS LPQ2 093 African Settlement at Fort Mose

N 03 SS Breaking Racial Barriers: Ruby Bridges

Rosa Parks and the Montgomery Bus Boycott 

Slavery 1788-1865 

Harriet Tubman and the Underground Railroad

The Amazing Life of James Weldon Johnson 

Grades: K-5
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04 SS LPQ3 049 Reconstruction
05 SS 071 20th Century Social/Cultural 
Revolution
Mary McLeod Bethune, Florida Educator and 
Activist
Freedom Quilts by Harriet Tubman
Jackie Robinson and the Negro Leagues
African Art and Culture 

Grades: K-5
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SS 06 Whis 020 The Daily Lives of Ancient 
Egyptians
07 SS Geo LPQ4 019 African Eco-Challenge
SS 08 AHis LPQ1 022 Africans in America
Juneenteenth and Emancipation
Harlem Renaissance
Castles and Forts
African Proverbs 
MAAT (Kwanza) 

Grades: 6-8
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SS 08 AHis LPQ3 Haitian Connection to Louisiana Purchas

SS 08 LPQ4 024 Slave Trade in the U.S. 1789-1861

African Kingdoms: Mali, Ghana, Songhay

African Kingdoms Iron Age 

Grades: 6-8
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SS AmHis LPQ1 Natives, Early Europeans, African Migration 
SS AmHis LPQ4 From Segregation to Integration

SS WGeo LPQ2 The Nation of Haiti
African Americans in Jurisprudence
Nubia Land of the Bow
African Septimus Severus, Emperor of Rome
Madam C. J Walker 
13th, 14th and 15th Amendments
Coming to America, Europeans and Africans: The Age of Expiration 
Caribbean Life
African American Inventors 
Nubia 

Grades: 9-12

(C) Copyright  P. Coggins 2019 204

630



SS W Geo LPQ3 027 Population 
Demographics 
SS WHis LPQ3 032 Women in Traditional 
African Societies  
LA & SS LPQ4 037 Literature of the Harlem 
Renaissance
Slave Literature
Slave Rebellions 

Grades: 9-12
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Grade 6
GEOGRAPHY: ASIA, AFRICA, 

AND OCEANIA

Physical, Cultural and Political 
Geography of North Africa

Physical, Cultural and Political
Geography of Sub-Saharan Africa

Empires and Kingdoms in Africa

Enslavement and the African 
Diaspora

6th Grade Scope & Sequence

Grade 7
GEOGRAPHY: EUROPE AND THE 

AMERICAS

Enslavement and the African Diaspora
Physical, Cultural and Political 

Geography of the Western 
Hemisphere 

7th Grade Scope & Sequence
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Grade 8
ARICAN AMERICAN HISTORY FROM EXPLORATION TO THE PRESENT 

Florida History
Enslavement and the African Diaspora in America 
African American Patriots of the Revolutionary War

African American Military Involvement 
African American Inventors
Freedom & Reconstruction 

The Black Codes & Jim Crow
Plessey v Ferguson

The Nadir
African American in Florida

8th Grade Scope & Sequence
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African And African American 
Studies Curriculum Matrix

Grades 9-12
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Grade 09

SOCIAL STUDIES ELECTIVE

World Culture / Geography

9th Grade Scope & Sequence
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Grade 10
WORLD HISTORY SURVEY: PREHISTORY TO PRESENT

Ancient African Kingdoms, Colonies and Modern-day countries in Africa

African Explorations to Asia, Oceania and the Americas

African and Mediterranean Cultural Exchanges (ancient and medieval)

The African Diaspora in the Americas

Western Colonialism in Africa

World History SLCSD Standards

10th Grade Scope & Sequence
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Grade 11

AMERICAN HISTORY FROM EXPLORATION TO THE PRESENT
Enslavement and the African Diaspora 

African American Patriots of the Revolutionary War
African American Military Involvement 

African American Inventors
Freedom & Reconstruction

The Black Codes & Jim Crow 
Plessey v Ferguson

The Nadir
The Harlem Renaissance

Brown v Board of Education
Civil Rights Movement and Legislation 

American History SLCSD Standards

11th Grade Scope & Sequence
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Grade 12
AMERICAN GOVERNMENT AND ECONOMICS 

The Founding of Black America
Constitutional Amendments (13th, 14th & 15th)

Black Codes and Jim Crow
Immigration Politics and Policies 

Civil Rights Act of 1964
Voting Rights Act of 1965
Brown v Board Education

Reparations for African Americans 
African American & the American 

Political System 

American Government SLCSD Standards

12th Grade Scope & Sequence
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Next Steps For 
Alachua County District

1. Commit to the completion of the Units and Lesson plans grade level 
specific on or before and possible unveil the curriculum in  February 
2020  and complete it all by JULY 2020.

2. Develop a creative monitoring and assessment strategy to ensure 
that the African and African American Studies content is taught to 

3. Ensure that the curriculum, units, resource units, and lesson plans 
are on-line and easily accessible to educators on or before February 
1,2020 and completed by the end of the school year June,2020.

4. Prepare a report of the African and African American Studies 
Curriculum Plan for Board approval in the month of FEBRUARY 2020.

213
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Next Steps for Alachua 
County District

5. Ensure that there is inclusion of the essential questions, FOCUS 
lessons and resource units into a seamless curriculum process that 
integrates African and African American Studies and culture studies in 
Social Studies, Language Arts, Science, Math and Humanities and other 
content areas by June 2020.

6. Select Coordinators in each school in the district to assist in the 
implementation of the African and African American Studies Curriculum.

7. Designate African and African American Studies Training dates for 

immediately in June 2020.
8. Select and train Writing Team on October 18,2019

9. Develop and implement a marketing strategy that will inform the 
public, the schools, Community groups and organizations, students and 
other interested entities and parties immediately by October 30,2019.
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WHAT IS SUCCESS?

destination is not nearly as important as 
what you become by reaching that 

As we work towards the infusion of 
African and African American studies in 
the curriculum remember we are 
changing lives of our students, ourselves 
and our community
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Managing The Curriculum Initiative:
A Final Perspective

THE ATMOSPHERE YOU CREATE DETERMINES THE 
POSITIVE CROSS-CULTURAL RESULTS YOU 

(Albert Einstein)

The future never first happened; it was created. We 
must create a culturally sensitive, linguistic, 
and culturally competent classroom/school 

(Coggins)

(Coggins)
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What disparities?

If both of these young boys engaged in the same 
behavior in class, chances are far greater that 

the boy on your right would be punished.
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https://www.youtub
e.com/watch?v=b9A
uw0MzW50
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right now is far better than a 

(General George Patton)

Program of Action- But they are less 
than the long-range risks and cost of 

(John F. Kennedy) 
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Closing

https://www.youtube.com/watch
?v=XYTtcLUWyCU
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and Student Achievement through Activation of 
Psychomotor, Cognitive and Affective Skills

argues that people retain more information when 
they are actively rather than passively involved in the learning 

percent or more of what they say, write and do.

individuals it is essential to focus on what they hear and see 

Thus, I argue based on my experiments in Volusia County Elementary 
Schools, I enhanced learning performance on the FCAT by having 
students 

a)Read
b)Write and
c)Discuss what each student read and wrote
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3 times
As likely to get suspended as white students

This need not remain 
the status quo

2 times
They lose

D
id

 y
ou

 k
no

w
?

African American Students are 

as many days of instruction as a result of exclusionary 
discipline
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AFRICAN  AND AFRICAN AMERICAN STUDIES

FOCUS LESSON / UNIT PLANS

ELEMENTARY
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AFRICAN AND AFRICAN AMERICAN sTUDIES

CURRICULUM MATRIX
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MIDDLE SCHOOL
Grades 6-8
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Brain Break
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AFRICAN AND AFRICAN AMERICAN STUDIES CULTURE
CURRICULUM MATRIX
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Culturally Responsive Educational Practices 
Include

Cooperativ
e Learning 

Peer-
assisted 
Learning

Supports 
for ELL

Explicit 
Instruction 
in Critical 

and 
Foundation

al Skills

Collaborativ
e Problem 
Solving, 
Direct 

Assessments
, and Multi-

tiered 
Supports

Culturally 
Responsiv

e 
Practices

Multicultural 
Education 

PBS
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Diversity 
initiatives, 

African 
Descent, 

Hispanics, 
Asians, 
Native 

Americans

Staff 
Developm
ent K-12 

All 
Content

Asst. 
Super. 

for 
Curric.

School 
Super. 

Dr. 
Clark

Distric
t Core 
Subjec

t 
Super-
visor

Distric
t 

Coord. 
AAASC 
Dr.Rh

em

Princi
pal of 
Each 

School

School 
Coordi

n-
ating
Teach

er

Teach
ers K-

12

School
-

based 
SD

District-
wide 
Staff 

Develop
-ment

State-
wide 

AAAHS 
Develop

.

Printed 
Units/

Lessons 
K-12

Elec-
tronic
Access 

of 
Lessons

Method-
ology 

Delivery 
System

Florida Statute 
1003.42 (2)(h), 

1994, 2002
Alachua School 

Board

African and 
African 

American 
Studies 

Curriculum 
Infusion Model

AAASC
Content K-12

All Grades/
All Subject 

Areas
AAASC 

Units/Lessons on 
District Website

- CPALMS -
State AAAHT 
Task Force
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1. To provide insights into the Florida Statute 233:061 (1)(g), 
(1994), as amended by Florida Statute 1003.42(h) 2002 

Studies.

2. To review  the seven (7) elements of the African and 
African and African American Studies Model.

3. To provide writers/educators with application techniques 
that enable the infusion of content across subject areas.

4. To provide writers/educators with strategies to link 
African American Studies to the  District, State Standards 
and Benchmarks while integrating relevant content.

OBJECTIVES:

235
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AN EFFECTIVE MODEL FOR AFRICAN 
AND AFRICAN AMERICAN STUDIES 
CURRICULUM
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AN EFFECTIVE MODEL FOR AFRICAN AND 
AFRICAN AMERICAN STUDIES CURRICULUM

1. Ancient Africa: Pre-Columbus

Kingdoms in Africa
Four Golden Ages of Southern Africa 1) First Pyramid Age 
2700BC-2160 BC, 2)Age of Classical Literature2140 BC-1784 BC,  
3) Grand Golden Age 1554 BC-1070 BC and 4)500 BC to 1500 
AD, Trade, Architecture, Arts, Culture
Classical Civilizations in Africa
Diaspora across Africa ,Asia, Pacific Islands and Latin America
Contributions of Ancient Africa to the World
MAAT- Reciprocity, Justice, Truth, Balance, Order, Harmony, 
Propriety
First Civilization of Europe was established in Crete in 1700 BC
The ancient Universities that were frequented by Europeans and 
others
The role of Arabs in Africa
Africans in sciences --Imhotep(C) Copyright  P. Coggins 2019
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AN EFFECTIVE MODEL FOR AFRICAN AND 
AFRICAN AMERICAN STUDIES CURRICULUM

6. The Soul of Africans and African 
Americans
Myths
Values of the MAAT and the Kwanzaa
The Harlem Renaissance
The inventions of Africans and African American sin the 
Arts,Sciences,Technology, Engineering, the Ahmed (Rhind) Papyrus and Moscow 
Papyrus. Problems solved predated the Greek mathematics' by 2000 years
The role of music, jazz, spirituals and classical
The role of Africans like St. Augustine in Catholic Theology and the three African 
Popes in Rome
African involvement in Islam like Bilal and was second only to Prophet 
Mohammed. 
Imhotep(2800 BC) the father of Medicine and was defied by the Greeks. The 
Hippocratic oath is dedicated to Aesculapius(Imhotep).
Africans founded the first University called Ipet Isut at Karnak. Moors established 
over 17 universities.Moors gave Europe first paved and lighted streets and kept 

Tony Browder, 1989).
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AN EFFECTIVE MODEL FOR AFRICAN AND 
AFRICAN AMERICAN STUDIES CURRICULUM

7. Contributions of African Americans to the 
United States of America and to the world

Art-Literature-Music USA, Caribbean and Afro Latino
Politics-Science
Religion- St.Augustine,Bilal
Medicine 

Development of the Historically Black Colleges and Universities
The Tuskegee Airmen and military contributions
Founding of Hawaii, New Zealand, Australia, Asia, Caribbean, Latin America

African American women scientists

Noble Prize Winners African descent
Contributions in arts, sports, politics, education
And other areas

(C) Copyright  P. Coggins 2019
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AN EFFECTIVE MODEL FOR AFRICAN AND 
AFRICAN AMERICAN STUDIES CURRICULUM

4. Slavery: Post-Columbus in the 
Americas
Slave Trade in general
Slavery in North America
Slavery in South America
Slavery in Europe
Slavery in Asia 
Resistance to enslavement in Guyana, Jamaica, Puerto Rico, 
Brazil, Pacific Islands, and North America
St. Augustine 1565
Fort Mose
The 1804 Haitian defeat of the Napoleon and the Louisiana 
Purchase by the USA
Lynchings in Gainesville, Florida and the United States.
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AN EFFECTIVE MODEL FOR AFRICAN AND 
AFRICAN AMERICAN STUDIES 
CURRICULUM

3. The Invasion and Weakening of Africa
European  Colonialism
European Exploitation 
Slavery as a long system that began in 1501 until 1808
Tribal/National Conflicts that enabled enslavement

The Expansion Sahara Desert
The resistance to slavery across Africa including Queen Nzinga
The invasion of Africa by the Arabs
Understanding the complicity of Africans

(C) Copyright  P. Coggins 2019
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AN EFFECTIVE MODEL FOR AFRICAN AND 
AFRICAN AMERICAN STUDIES CURRICULUM

5. Neo-Slavery: Abolition, Civil 
Rights and Constitutional Rights

Bills of Rights
Struggle for Civil Rights
The underground Railroad and the coalition of Blacks and 
Whites
Slavery in Canada
The Colonization movement back to Africa with Sierra Leonne, 
Jamaica, Liberia,
The emancipation Proclamation in 1865
The Civil War and its impact on the slavery system
The Trail of Tears and the migration of slaves to Oklahoma
The rescue of slaves by native Indian Nations and tribes in USA 
and North America (C) Copyright  P. Coggins 2019 242
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AN EFFECTIVE MODEL FOR AFRICAN AND 
AFRICAN AMERICAN STUDIES CURRICULUM

2. African Exploration of the World: Pre-Columbus
Trade across world
Moors in Spain
Explorations in Asia,Pacific,Europe and Latin America
African Explorers in the world
African Presence in Europe
African presence in South America, North America and the world
Hannibal defeats Romans and occupy Rome and Italy
African Popes: Victor 186-197 AD, Miltiades 311-314 AD, Gelasius 
1492 Africans travelled with Columbus
The  Olmecs in the Americas in 1200 AD
1501 First Slaves transported to Hispaniola
1538 Stefanick explorer explored the South West of North America.

(C) Copyright  P. Coggins 2019
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Phase II: Engaging Personal 
Culture

ability to from and model effective cross cultural relationships 

1. Feeling of belonging
2. Trust in people around them, 
3. Belief that teachers value their intellectual competence 

impacts in student motivation and performance (Aronson 
and Slede, 2005)

Your strategy: 
As an educator to engage personal culture that positively 

impacts
on student motivation and performance, I will do the 

following: 
_____________________________________________
_____________________________________________
________________________
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Phase III: Confronting Social Dominance/Social Justice (White 
Privilege)
Proposition:
Systems of white privilege and preference create enclaves of exclusivity 
in colleges/schools. Some demographics are served well. Other languish 
in limitations, mediocrity and failure (Howard, 2006, Banks, 2003, Gay, 
2004, Hirsh, 2005, Peggy McIntosh, 1988).
Could your college/school show clear and convincing evidence of 
equitable participation of ethnic minorities in all aspects of University life, 
etc.

Your strategy: As an educator, I would implement the following strategy:
__________________________________________________________
__________________________________________________________
__________________________________________________________

Phase III-Social Dominance/White 
Privilege
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Five (5) Actions that must be taken
1.Building Trust
2. Engaging Personal Culture
3. Addressing Social 
Dominance/White Privilege
4. Transforming Instructional 
Practices
5. Engaging the entire School 
Community 
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Phase IV: Transforming 
Instructional Practices
It is essential that schools shift the instructional strategies 
to meet the diverse learning needs of students by 
instituting CRT (Culturally Responsive Teaching) as 
evidenced in ESE, ESOL strategies. CRT in now way avoids 
having high expectations for all students (GAY, 2000, 
Ladson-Billings, 1996, McKinley, 2005, Shade, Kelly and 
Oberg, 1997, Howard, 2006, Coggins, 2005)

Your strategy: 

the following ways:
_________________________________________________
_________________________________________________
____________________________
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Building My Action Plan for 
Transforming My Classroom and 
School

1. The administration of my school could implement and support the following 
changes to eradicate the Deficit Model by doing the following:
__________________________________________________________________
__________________________________________________________________
____

2.  The teachers and staff in my school could make the following changes to 
eradicate the Deficit Model and the Pygmalion Effect by doing the following:
__________________________________________________________________
__________________________________________________________________
____

3. I personally plan to make the following changes to eradicate the Deficit Model 
and the Pygmalion Effect by doing the following:
__________________________________________________________________
__________________________________________________________________
____
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Phase V: Engaging the Entire 
School Community

Changing demographics have profound implications for all 
levels and functions of school. To create a welcoming and 
equitable environment for diverse students and their 
families, school leaders must engage the entire school 
community (Howard, 2006, Banks, 2003, Coggins, 2002).

Your strategy: 
As an educator, how would you engage the Entire School 
Community?
_________________________________________________
_________________________________________________
____________________________

(C) Copyright  P. Coggins 2019 249

675



Criteria for Being Identified as 
an Exemplary School District

1. School Board approval of the African and 
African American Studies initiative.
a)Evidence that the school board has developed 

a plan for the implementation of the Florida 
African and African American history 
required instruction.

b)Evidence that the plan has been publicized in 

(C) Copyright  P. Coggins 2019 250

676



Criteria for Being Identified as 
an Exemplary School District

2. Structured Professional Development
a) Evidence that the school district has developed and 

implemented an ongoing professional development 
plan for training teachers, students and school staff 
in strategies for teaching African and African  
American Studies Curricula. 

b) Evidence that adequate resources have been 
allocated to structured professional development 
programs and for enhancing the instruction of 
African and African American Studies in an infused 
format. (C) Copyright  P. Coggins 2019 251
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Criteria for Being Identified as 
an Exemplary School District

5. University -School District Collaboration
a) Evidence of university involvement in professional 

development, curriculum and instruction support, 
etc.

b) Evidence of school district university partnership in 
seeking external funding (federal grants, foundation 
grants, etc.)

c) Evidence that the school district and university 
partnership has aided in the preparation of pre-
professional teachers and other educators.
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Criteria for Being Identified as 
an Exemplary School District

6. Parent/Community Partnerships
a)

African and African American Studies has resulted 
in the development of strategies that include the 
involvement of parents through awareness 
information sessions.

b) Evidence that there are community partners who 
are involved in the development and ongoing 
implementation of the African and African 
American Studies curriculum.
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Student Centered Instruction

What

Student Centered Instruction
Learning is cooperative, collaborative, and community oriented.
Students become self-confident, self-directed, and proactive.

Why
Learning is greater when it is a socially engaging.
These interactions allow students to think, experiment, and 
receive feedback.

How

Promotes student engagement.
Students share responsibility of instruction.
Creates a question/discovery curriculum
Encourages a community of learners.
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1. Positive 
perspectives on 
parents and families.
2. Communication of 
high expectation.
3. Learning within the 
context of culture.
4. Student-centered 
instruction

5. Culturally 
mediated instruction.
6. Reshaping the 
curriculum.
7. Teacher as a 
facilitator. 

Culture is Central to Learning
including students 'cultural references in all aspects of 
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CULTURE IS AT THE HEART OF WHAT ALL FACULTY 
DO IN THE NAME OF EDUCATION, WHETHER IT IS 
CURRICULUM, INSTRUCTION, ADMINISTRATION, OR 

(Gay, 2000)
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APPENDIX T: Agenda  October 14, 2019 
        African & African American Studies Community Forum 
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APPENDIX U: Presentation – September 6, 2019 

        African American Studies Curriculum with the ACAAHTF 
 

 

The School District of Alachua County
Presentation of the African and African 
American Studies Curriculum Initiative

Overview of the Legal, Structure 
and Curriculum Requirements

Presentation to the Alachua County 
African American History Task Force

Implementation of the African and African  American Studies Curriculum Initiative 

by

Dr. Patrick Coggins, Consultant
Ph.D., JD, LLD (Hon), EdS.,M.S

September 6,2019
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Purpose is to update Alachua County 
Stakeholders on the African-American 
Studies Curriculum Initiative

The purpose of this Presentation is to appraise  
the African American History Task Force about 
the Implementation processes related to the 
African and African American Studies Curriculum 
Initiative.
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Presentation to Alachua County African American 
History Task Force headed by Dr.Gordon.Professor
Emeritus

Implementation of the K-12 
Comprehensive

Interdisciplinary African and 
African American Studies
Curriculum Initiative 
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The Ultimate Goal
Session

To  enable 
community 

stakeholders to 
understand  the   

relevant curriculum 
strategies to teach 

the African and 
African American 

Studies and Cultures 
while enhancing the 

academic 
achievement for all 

students
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WHY THE AFRICAN AND AMERICAN STUDIES CURRICULUM 
FRAMEWORKS?

To Correct past omissions and inaccuracies.
Supplement partial information which is lacking in many textbooks.
To Integrate African  and African American History and Contributions.
Avoid teaching African America History as an appendage.
To Go beyond teaching African American History during Black 
History month of February.

resources.
Involve the Community in the content of the local history and other 

areas.

FOCUS IS:
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Specific Objectives of the African and African 
American Studies Curriculum Initiative

The Objectives include:
Short Term:

1. Affirm the Implementation of the African and African American 
Studies curriculum by teaching rigorous elective and infused 
courses in African and African American Studies.

2. Achieve Exemplary Status in Spring of 2020 from the Florida 
Commissioner of Education  African American History Task 
Force.

Long Term Goals: 

1. To systematically infuse African and African American Studies and 
Contributions into core subjects including Language Arts, STEAM, 
Humanities, Social Studies and other subjects within the scope  of the 
seven (7) elements of the African and African and African American 
Studies Model.

2. Secure consensus on the African and African American Studies 
Curriculum Frameworks to be implemented as a seamless part 

3.

(C) Copyright  P. Coggins 2019
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Overview of African and African 
American Studies Curriculum

The African and African American 
Curriculum will be one of the 
vehicles to enhance student 
achievement and close the 
achievement gap with the  infusion 
of the legacy and roots in Ancient 
Africa, the Diaspora, the Americas 
and the world. Unique perspectives 
on freedom, justice, and equality 
are major portions of this evolving 
legacy that will be infused in the 
African and African American 
studies Curriculum.

The Rationale

(C) Copyright  P. Coggins 2019 7
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The African and African 
American Infusion Curriculum 
will enable students to 
experience a school culture of  
inclusiveness and respect for all 
cultures through the infusion of 
the African and African 
American studies content 

curriculum. 

Africa

(C) Copyright  P. Coggins 2019 8
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To develop and infuse the 
African and African 
American historic and 
contemporary experiences  
into the ACPS Curriculum 
This infused K-12 
curriculum will show the 
rich contributions of  
Africans and African 
Americans in Florida, 
United States and the 
world.

. 

(C) Copyright  P. Coggins 2019 9
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The Factors which are driving 
the implementation of the 
Florida Statute 
233:061.(2),1994 as 
amended by Florida Statute 
1003.42 (2)(h)2002

FOCUS I

(C) Copyright  P. Coggins 
2019
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THE NEW FLORIDA LAW

11(c) 2015 ,2018Patrick C. Coggins
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Understanding the Florida Educational Goals 
and Laws that are included in  Florida 
Statute 1003.42,(1994), as Amended (2002)
The Declaration of Independence
Republican Form of Government
U.S. Constitution
Flag Education, Display and Flag Salute
Civil Government
History of Holocaust (1933-1945)
History of African Americans
Study of Hispanic Contributions to the United States

Character Development
Education for Speakers of Other Languages (ESOL) FS 
1011.62
Accomplished Practices
Diversity:  Uses teaching and learning strategies that 

needs and socio-economic background.

12(C) Copyright  P. Coggins 2019
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NO TIME FOR MISTAKES

You were running a good race, who 
cut in on you and kept you from 

(c) 2015 ,2018Patrick C. Coggins 13
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The Florida Statute

In 1994 and 2002, the Florida Legislature passed the following law that 
required instruction for African and African American History:

233.061 (2) (g) 1994 and 1003.42 (2) (h) 2002 as 
The history of African Americans, 

including the history of African people before the political 
conflicts that led to the development of slavery, the 
passage to America, the enslavement experience, 
abolition, and the contributions of African Americans to 

of the public schools shall teach efficiently and faithfully, 
using books and materials required, following prescribed 
course of study, and employing approved methods of 
instruction

(C) Copyright  P. Coggins 2019 14
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Why Teach It? It is the 
Law

To teach African and African American 
Studies is to teach American history
The research shows that teaching African 
and African American Studies:

Enhances self esteem of African American 
and all children.
Increases student academic performance.
Increases positive perception of  African 
Descent and African Americans as a group 
in American society, the world and especially 
Alachua  County.

© Copyright 2009. Dr. Patrick Coggins & P.C. Coggins & Associates. 15
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Strengthening Self Efficacy and 
DEBUNKING THE DEFICIT MODEL

Cognition is shaped by ideas/information.

When an individual fails to teach or learn their 
history and culture sooner or later it will be 
forgotten and the individual or group will be 

Carter G. Woodson (1926)

16(C) Copyright  P. Coggins 2019
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Paradigm Shift is Calling

Chinese and Japanese argue:

have low scores, it is a not sign of low 
ability, but    rather, it should be evidence 
that the student has not yet achieved 
his/her potential through persistence and 

(Stevenson & Sigler 2003, Gay, 2003)

17(C) Copyright  P. 
Coggins 2019
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African and African American Studies 
Curriculum Initiative

Theme:
Building a bright future based on real 
student achievement for African 
Americans students and all students in the 
School District of Alachua County.

(C) Copyright  P. Coggins 2019 18
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MORAL VS. LEGAL ISSUE?
THE QUESTION THAT EACH EDUCATOR 
MUST ANSWER AS HE/SHE 
CONTEMPLATES THE TEACHING OF 
THE CURRICULUM IN AFRICAN 
DESCENT AND AFRICAN AMERICANS 

WHETHER THE DRIVING FORCE IS A 
MORAL IMPERATIVE OR A LEGAL 
IMPERATIVE REQUIRED INSTRUCTION 
FROM K-12  ALL SUBJECT AREAS

(C) Copyright  P. Coggins 2019 19
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MORAL REASON FOR TEACHING AFRICAN AMERICAN 
HISTORY TODAY

Dr. Carter G. Woodson, in his 1957 book on the 
Miseducation of the Negro argued vigorously that 
his research (1926-1950s) showed that the failure to 
teach African Americans their history has been the 
source of miseducation.  

in his own words,
When a group or ethnic group fails to teach their history and 

culture, sooner or later that history and culture will be 
forgotten and the group or ethnic group will be rendered 

(Woodson, p.27)

(C) Copyright  P. Coggins 2019
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ACADEMIC ACHIEVEMENT IS 
POSSIBLE

COGNITION IS SHAPED BY THE IMAGES 

CULTURE AND CULTURAL INFORMATION
EVIDENCE THAT PHD IN 2010 from 

THE students who 
received the African and African American 
Studies content did better on FCAT TESTS

There is a strong 
relationship between culture and  positive 

(C) Copyright  P. Coggins 2019 21
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WHAT WE HEAR DETERMINES OUR 
DESTINY

It is not what you tell 
people that counts

The most important space is 

(c) 2015 ,2018Patrick C. Coggins 22
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THE DANGER OF A SINGLE 
STORY

Novelist Chimamanda 
Adichie tells the story 
of how she found her 
authentic cultural voice 
-- and warns that if we 
hear only a single story 
about another person or 
country, we risk a 
critical 
misunderstanding.

(c) 2015 ,2018Patrick C. Coggins 23
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The Curriculum will Focus On?

1.The seven (7) elements of the 
requirement in 1003.42(2)(h)2002
2. Recommended content areas for 
teachers to include in the curriculum
3 Develop units, and lessons/modules 
in the content areas and post these 
electronically.

(C) Copyright  P. Coggins 2019 24
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THE MODEL FOR AFRICAN AND AFRICAN  
AMERICAN STUDIES CURRICULUM 

      FF  II  GG  UU  RR  EE      11        
   

         1             2                         3 
ANCIENT AFRICA :                           AFRICAN EXPLORATION         INVASION AND WEAKENING                                             
PRE-COLUMBUS                 OF THE WORLD:         OF AFRICA: EUROPEAN 
              PRE-COLUMBUS                                                       COLONIALISM  

 

        AA  FF  RR  II  CC  AA  NN      AANNDD  AAFFRRIICCAANN  AAMM  EE  RR  II  CC  AA  NN      SSTTUUDDIIEESS  
      

            4                                     5 
      SLAVERY:                            NEO-SLAVERY: 
                    POST-COLUMBUS                               ABOLITION 
    IN AMERICAS                                                                        CIVIL RIGHTS AND   
                             6                        CONSTITUTIONAL   

                   THE SOUL OF AFRICAN DESCENT                           RIGHTS 
PEOPLES                

 
    

7 
CONTRIBUTIONS TO THE WORLD AND USA 

 
(c)  Dr. P. Coggins (1994) 
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AN EFFECTIVE MODEL FOR AFRICAN AND 
AFRICAN AMERICAN STUDIES 
CURRICULUM

(c) 2015 ,2018Patrick C. 
Coggins
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What are the keys to 
successful 
implementation of the 
curriculum on African 
and African American 
History Curriculum?

FOCUS II
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Aligning Differentiated Instruction 
with Culturally Responsive 
Pedagogy

The creation of a culturally 
responsive education system, 
grounded in the belief that all 
culturally and linguistically 
diverse students can excel in 
school when their culture, 
language, heritage and 
experiences are valued and 
used to facilitate their 
learning and development and 
they are provided access to 
high quality teachers, 

(Metropolitan Center for 
Urban Education, 2008, p. 2).

(C) Copyright  P. Coggins 2019 29
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1. Know the elements of the law.

2. Believe that all students have a right to be taught 
their culture and history .

3. Carter G. Woodson (1926) Father of Negro 
(Black) History Week/Month.

4. Use a curriculum infusion strategy that Links 
whatever we teach to the Standards and District 
requirements

5. Focus on all seven (7) elements of the model by 
Coggins (1994).
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Goal

Consider the benefits of an 
Infusion Model
single courses will evolve at 

various grade levels.
Move to an Infused and 
Integrated Curriculum

(C) Copyright  P. Coggins 2019 31
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Studying ethnic cultures from an 
interdisciplinary perspective.

This figure illustrates how 
a concept such as culture 
can be viewed from the 
perspectives of a number 
of disciplines and areas.  
Anyone discipline gives 
only a partial 
understanding of a 
concept, social problem or 
issue. Thus, ethnic studies 
units, lessons, and 
programs should be 
interdisciplinary and cut 
across disciplinary lines.

32(C) Copyright  P. Coggins 2019
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Elements of National Culture

33

Shared National 
CulturePacific 

Islanders

Hispanics 

European 
Descent

African 
Americans 
& African 
Descent 

Asians

Middle 
EasternersNative 

American 
Indians 

Other Sub 
Groups
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Relationship between Culture and 
School Failure

Lack of student success stems from a 
lack of synchronization between 
students and their teachers, as well as 

cultures (Irvine,1990; Howard,2006).

(C) Copyright  P. Coggins 2019 34
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Thus, the need to teach the unique history of African 
Americans is highlighted by Carl Grant (1995), in 
Educating for Diversity and James Banks in Teaching 
Strategies in Ethnic Studies (1997, 2003), whose 
research and books state,

Any program aiming to increase positive interaction among 
racial groups must include processes, which teach people the 

(p.21).  The key variable in ensuring such instruction is a well 

1997, 2003)

RESEARCH IN SUPPORT

35(C) Copyright  P. Coggins 2019
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Thus, Ruby Payne, Irvine (1990), Erickson 
(1987), Au and Kawakami (1991), and Asante 
(1998) all argued that their research and 
experiences conclude that, 
Only when teachers understand the cultural and 

historical background of students can they 
comprehend and react positively to minority 
students while enhancing their academic 

RESEARCH IN SUPPORT

36(C) Copyright  P. Coggins 2019

719



African and African American Studies 
Curriculum Benefits All

Educating for Diversity (Grant et al, 1995, p.38) argued 
that her research found that to preserve the African 
American Culture, it will require the study of African 
American Studies as a means of enhancing the quality of 
life for all.

contributions should be an integral part of the 
education of all students in all grades, subjects 

African, Asian, Hispanic, of European descent, 

(C) Copyright  P. Coggins 2019 37
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(C) Copyright  P. Coggins 2019

Six Criteria for Being 
Considered an Exemplary 

School District for the 
Implementation of the 

African and African 
American Studies 

Curriculum

Criteria for Exemplary District

38
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Criteria for Being Identified as 
an Exemplary School District
1. School Board approval of the African and 

African American Studies curriculum initiative
2. Structured Professional Development
3. Evidence of the development of an African and 

African American Studies curriculum for 
infusion

4. Evidence of Structured Teaching of the African 
and African American Studies Curriculum (180+ 
days).

5. Evidence of University School District 
Collaboration

6. Evidence of Parent and Community 
partnerships and involvement

(C) Copyright  P. Coggins 2019 39
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Criteria for Being Identified as 
an Exemplary School District

1. School Board approval of the African and 
African American Studies initiative.
a)Evidence that the school board has developed 

a plan for the implementation of the Florida 
African and African American history 
required instruction.

b)Evidence that the plan has been publicized in 

(C) Copyright  P. Coggins 2019 40
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Criteria for Being Identified as 
an Exemplary School District

2. Structured Professional Development
a) Evidence that the school district has developed and 

implemented an ongoing professional development 
plan for training teachers, students and school staff 
in strategies for teaching African and African  
American Studies Curricula. 

b) Evidence that adequate resources have been 
allocated to structured professional development 
programs and for enhancing the instruction of 
African and African American Studies in an infused 
format. (C) Copyright  P. Coggins 2019 41
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Criteria for Being Identified as 
an Exemplary School District
3. African American Studies Curriculum
a) Evidence of African and African American Studies 

Curriculum Frameworks K-12 has been integrated as part of 
its school district policy with respect to required curriculum.

b) Evidence that the curriculum has been disseminated to 
curriculum specialists, teachers, media specialists and other 
educators in the district.

c) Evidence that there are adequate teaching resources 

this required instruction.

(C) Copyright  P. Coggins 2019 42
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Criteria for Being Identified as 
an Exemplary School District
4. Structured Teaching of the African and African 
American Studies Curriculum
a) Evidence that the African and African American Studies 

content appears in lesson plans over the sustained period of 
180 plus days.

b) Evidence that there are approved methods for teaching and 
assessing the African and African American Studies 
Curriculum.

c) Evidence that there the African American history content is 
infused and linked to the FSA and other high stake tests and 
requirements.

d) Evidence that the African and African American Studies 
content are infused in all subject areas.(C) Copyright  P. Coggins 2019 43
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Criteria for Being Identified as 
an Exemplary School District

5. University -School District Collaboration
a) Evidence of university involvement in professional 

development, curriculum and instruction support, 
etc.

b) Evidence of school district university partnership in 
seeking external funding (federal grants, foundation 
grants, etc.)

c) Evidence that the school district and university 
partnership has aided in the preparation of pre-
professional teachers and other educators.

(C) Copyright  P. Coggins 2019 44
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Criteria for Being Identified as 
an Exemplary School District

6. Parent/Community Partnerships
a)

African and African American Studies has resulted 
in the development of strategies that include the 
involvement of parents through awareness 
information sessions.

b) Evidence that there are community partners who 
are involved in the development and ongoing 
implementation of the African and African 
American Studies curriculum.

(C) Copyright  P. Coggins 2019 45
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I. Action Plan
Recap of Where We Are

Recap of where we are:
The Alachua County School District approved the 
implementation of the African and African American Studies 
Curriculum.
Planning meeting with key District Staff to review the Action 
Plan and decide on the African and African American 
Studies Timetable for Implementation.
It was decided that Jon Rehm will assume coordination 
responsibility for the project, while
Dr. Patrick Coggins/ Dr. Jon Rehm will coordinate the 
activities of the Writing Team, District and African American 
Advisory Committee/Staff Development with help from 

system and community relations. 

(C) Copyright  P. Coggins 2019 46
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Alachua County School
District African American and African 
American Studies Advisory Task Force

Donna Jones- Deputy Superintendent
Valerie Freeman- Director of Equity and 

Outreach
Jennifer Wise- Executive Director of K-12 

Curriculum 
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ALACHUA County School District
African and African American Studies Curriculum

WRITING TEAM MEMBERS: (Includes, but not limited to the following)

Elementary School

Middle School

High School School 
District

*Partial Listing

(C) Copyright  P. Coggins 2019 49
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Each unit will include the following 
content:

1. Appropriate grade level(s) and subject 
area(s)

2. Next Generation Sunshine State 
Standards

3. Unit objectives and essential questions
4. Cultural content/contextual 

information to be learned
5. Lesson specific vocabulary 
6. Timelines related to African 

American/American History, etc.
7. Link to the 7 elements of African/ 

African American Study
8. Focus area of the world
9. Assessment Criteria

Activity 5 Focus Unit and 
Module Format

Each Module will include the 
following content:
1. Background in relation to cultural 

content/ context
2. NGSSS specific to module
3. Clear activities linked to the unit 

objectives
4. Technological and material needs
5. Evidence of critical thinking skills
6. Detailed references

(C) Copyright  P. Coggins 2019 50
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(C) Copyright  P. Coggins 2019 51

Grade Total Units Total Modules

K 1 5

1 1 5

2 1 5

3 1 5

4 1 5

5 1 5

Total 6 30

Curriculum  Products to be Developed

Elementary School

734
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Curriculum  Products to be 
Developed

Middle School

Grade HIS/
SS

LA SCI MATH HUM/
ARTS

TOTAL 
UNITS

TOTAL 
MODULES

GRADE 6 1 1 1 1 1 5 25

GRADE 7 1 1 1 1 1 5 25

GRADE 8 1 1 1 1 1 5 25

Total 3 3 3 3 3 15 75
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Curriculum  Products to be 
Developed

High School

GRADES HIS/S
S

LA SCI MATH HUM/
ARTS

Career 
Tech

TOTAL 
UNITS

TOTAL 
MODULES

GRADE 9 1 1 1 1 1 1 6 30

GRADE 10 1 1 1 1 1 1 6 30

GRADE 11 1 1 1 1 1 1 6 30

GRADE 12 1 1 1 1 1 1 6 30

Total 4 4 4 4 4 4 24 120
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Curriculum  Products to be 
Developed

Units Modules
Elementary - Grades K-5      = 6 30 
Middle - Grades 6-8      = 15 75
High - Grades 9-12    = 24 120

TOTAL   = 45 225
Curriculum 45 Units with 5 Lessons each = 225 Modules/ 

Lessons  Available to teachers

Total

(C) Copyright  P. Coggins 2019
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Next Steps For 
Alachua County District

1. Commit to the completion of the Units and Lesson plans grade level 
specific on or before and possible unveil the curriculum in  February 
2020  and complete it all by JULY 2020.

2. Develop a creative monitoring and assessment strategy to ensure 
that the African and African American Studies content is taught to 

3. Ensure that the curriculum, units, resource units, and lesson plans 
are on-line and easily accessible to educators on or before February 
1,2020 and completed by the end of the school year June,2020.

4. Prepare a report of the African and African American Studies 
Curriculum Plan for Board approval in the month of FEBRUARY 2020.

56
(C) Copyright  P. Coggins 2019
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Next Steps for Alachua 
County District

5. Ensure that there is inclusion of the essential questions, FOCUS 
lessons and resource units into a seamless curriculum process that 
integrates African and African American Studies and culture studies in 
Social Studies, Language Arts, Science, Math and Humanities and other 
content areas by June 2020.

6. Select Coordinators in each school in the district to assist in the 
implementation of the African and African American Studies Curriculum.

7. Designate African and African American Studies Training dates for 

immediately in June 2020.
8. Select and train Writing Team on October 18,2019

9. Develop and implement a marketing strategy that will inform the 
public, the schools, Community groups and organizations, students and 
other interested entities and parties immediately by October 30,2019.

57(C) Copyright  P. Coggins 2019
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WHAT IS SUCCESS?

destination is not nearly as important as 
what you become by reaching that 

As we work towards the infusion of 
African and African American studies in 
the curriculum remember we are 
changing lives of our students, ourselves 
and our community

(c) 2015 ,2018Patrick C. Coggins 58
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Managing The Curriculum Initiative:
A Final Perspective

THE ATMOSPHERE YOU CREATE DETERMINES THE 
POSITIVE CROSS-CULTURAL RESULTS YOU 

(Albert Einstein)

The future never first happened; it was created. We 
must create a culturally sensitive, linguistic, 
and culturally competent classroom/school 

(Coggins)

(Coggins)
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right now is far better than a 

(General George Patton)

Program of Action- But they are less 
than the long-range risks and cost of 

(John F. Kennedy) 
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Closing

https://www.youtube.com/watch
?v=XYTtcLUWyCU
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What disparities?

If both of these young boys engaged in the same 
behavior in class, chances are far greater that 

the boy on your right would be punished.

63
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As likely to get suspended as white students

They lose

D
id

 y
ou

 k
no

w
?

African American Students are 

as many days of instruction as a result of exclusionary 
discipline
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https://www.youtub
e.com/watch?v=b9A
uw0MzW50
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AFRICAN  AND AFRICAN AMERICAN STUDIES

FOCUS LESSON / UNIT PLANS

ELEMENTARY
(c) 2015 ,2018Patrick C. Coggins 66
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AFRICAN AND AFRICAN AMERICAN sTUDIES

CURRICULUM MATRIX

(c) 2015 ,2018Patrick C. Coggins 67
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MIDDLE SCHOOL
Grades 6-8

(c) 2015 ,2018Patrick C. Coggins 68
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Brain Break
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AFRICAN AND AFRICAN AMERICAN STUDIES CULTURE
CURRICULUM MATRIX

(c) 2015 ,2018Patrick C. Coggins 70
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Culturally Responsive Educational Practices 
Include

Cooperativ
e Learning 

Peer-
assisted 
Learning

Supports 
for ELL

Explicit 
Instruction 
in Critical 

and 
Foundation

al Skills

Collaborativ
e Problem 
Solving, 
Direct 

Assessments
, and Multi-

tiered 
Supports

Culturally 
Responsiv

e 
Practices

Multicultural 
Education 

PBS
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1. To provide insights into the Florida Statute 233:061 (1)(g), 
(1994), as amended by Florida Statute 1003.42(h) 2002 

Studies.

2. To review  the seven (7) elements of the African and 
African and African American Studies Model.

3. To provide writers/educators with application techniques 
that enable the infusion of content across subject areas.

4. To provide writers/educators with strategies to link 
African American Studies to the  District, State Standards 
and Benchmarks while integrating relevant content.

OBJECTIVES:

77
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AN EFFECTIVE MODEL FOR AFRICAN 
AND AFRICAN AMERICAN STUDIES 
CURRICULUM

(C) Copyright  P. Coggins 2019
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AN EFFECTIVE MODEL FOR AFRICAN AND 
AFRICAN AMERICAN STUDIES CURRICULUM

1. Ancient Africa: Pre-Columbus

Kingdoms in Africa
Four Golden Ages of Southern Africa 1) First Pyramid Age 
2700BC-2160 BC, 2)Age of Classical Literature2140 BC-1784 BC,  
3) Grand Golden Age 1554 BC-1070 BC and 4)500 BC to 1500 
AD, Trade, Architecture, Arts, Culture
Classical Civilizations in Africa
Diaspora across Africa ,Asia, Pacific Islands and Latin America
Contributions of Ancient Africa to the World
MAAT- Reciprocity, Justice, Truth, Balance, Order, Harmony, 
Propriety
First Civilization of Europe was established in Crete in 1700 BC
The ancient Universities that were frequented by Europeans and 
others
The role of Arabs in Africa
Africans in sciences --Imhotep(C) Copyright  P. Coggins 2019
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AN EFFECTIVE MODEL FOR AFRICAN AND 
AFRICAN AMERICAN STUDIES CURRICULUM

6. The Soul of Africans and African 
Americans
Myths
Values of the MAAT and the Kwanzaa
The Harlem Renaissance
The inventions of Africans and African American sin the 
Arts,Sciences,Technology, Engineering, the Ahmed (Rhind) Papyrus and Moscow 
Papyrus. Problems solved predated the Greek mathematics' by 2000 years
The role of music, jazz, spirituals and classical
The role of Africans like St. Augustine in Catholic Theology and the three African 
Popes in Rome
African involvement in Islam like Bilal and was second only to Prophet 
Mohammed. 
Imhotep(2800 BC) the father of Medicine and was defied by the Greeks. The 
Hippocratic oath is dedicated to Aesculapius(Imhotep).
Africans founded the first University called Ipet Isut at Karnak. Moors established 
over 17 universities.Moors gave Europe first paved and lighted streets and kept 

Tony Browder, 1989).

(c) 2015 ,2018Patrick C. Coggins
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AN EFFECTIVE MODEL FOR AFRICAN AND 
AFRICAN AMERICAN STUDIES CURRICULUM

7. Contributions of African Americans to the 
United States of America and to the world

Art-Literature-Music USA, Caribbean and Afro Latino
Politics-Science
Religion- St.Augustine,Bilal
Medicine 

Development of the Historically Black Colleges and Universities
The Tuskegee Airmen and military contributions
Founding of Hawaii, New Zealand, Australia, Asia, Caribbean, Latin America

African American women scientists

Noble Prize Winners African descent
Contributions in arts, sports, politics, education
And other areas

(C) Copyright  P. Coggins 2019
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AN EFFECTIVE MODEL FOR AFRICAN AND 
AFRICAN AMERICAN STUDIES CURRICULUM

4. Slavery: Post-Columbus in the 
Americas
Slave Trade in general
Slavery in North America
Slavery in South America
Slavery in Europe
Slavery in Asia 
Resistance to enslavement in Guyana, Jamaica, Puerto Rico, 
Brazil, Pacific Islands, and North America
St. Augustine 1565
Fort Mose
The 1804 Haitian defeat of the Napoleon and the Louisiana 
Purchase by the USA
Lynchings in Gainesville, Florida and the United States.

(C) Copyright  P. Coggins 2019
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AN EFFECTIVE MODEL FOR AFRICAN AND 
AFRICAN AMERICAN STUDIES 
CURRICULUM

3. The Invasion and Weakening of Africa
European  Colonialism
European Exploitation 
Slavery as a long system that began in 1501 until 1808
Tribal/National Conflicts that enabled enslavement

The Expansion Sahara Desert
The resistance to slavery across Africa including Queen Nzinga
The invasion of Africa by the Arabs
Understanding the complicity of Africans

(C) Copyright  P. Coggins 2019
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AN EFFECTIVE MODEL FOR AFRICAN AND 
AFRICAN AMERICAN STUDIES CURRICULUM

5. Neo-Slavery: Abolition, Civil 
Rights and Constitutional Rights

Bills of Rights
Struggle for Civil Rights
The underground Railroad and the coalition of Blacks and 
Whites
Slavery in Canada
The Colonization movement back to Africa with Sierra Leonne, 
Jamaica, Liberia,
The emancipation Proclamation in 1865
The Civil War and its impact on the slavery system
The Trail of Tears and the migration of slaves to Oklahoma
The rescue of slaves by native Indian Nations and tribes in USA 
and North America (C) Copyright  P. Coggins 2019 84
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AN EFFECTIVE MODEL FOR AFRICAN AND 
AFRICAN AMERICAN STUDIES CURRICULUM

2. African Exploration of the World: Pre-Columbus
Trade across world
Moors in Spain
Explorations in Asia,Pacific,Europe and Latin America
African Explorers in the world
African Presence in Europe
African presence in South America, North America and the world
Hannibal defeats Romans and occupy Rome and Italy
African Popes: Victor 186-197 AD, Miltiades 311-314 AD, Gelasius 
1492 Africans travelled with Columbus
The  Olmecs in the Americas in 1200 AD
1501 First Slaves transported to Hispaniola
1538 Stefanick explorer explored the South West of North America.

(C) Copyright  P. Coggins 2019
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APPENDIX V: Understanding Implementation of African and African American 

  Studies, Virtual Training 

 

 

“Understanding the Requirements for 
Implementing the African and African 

American Studies Initiative”

Alachua County School District 
Guidelines for the African and African 
American Studies Curriculum

Presented By

Dr. Patrick C. Coggins, Ph.D., JD, LLD
Stetson University
pccoggins@att.net

(c) Dr.Patrick Coggins,2019 1

PROFESSIONAL STAFF DEVELOPMENT

Alachua County School District
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Curriculum  Purpose

To  enable educators  
to understand  the   
relevant curriculum 
strategies applied  to  
teach the African and 
African American 
Studies and cultures 
while enhancing 
academic achievement 
for all students

(c) Dr.Patrick Coggins,2019
2
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1. The Multicultural Education Law of 1992.

2. The Florida Statute 233.061 required 
instruction in African and African American 
Studies (since 1994). As amended by 
F.S.1003.42 (2)(h), 2002.

3. School Improvement Law of 1991 
(F.S. 229.594, as amended by 
F.S. 1003.41, 2002).

4. School Districts Policies and Procedures .

(c) Dr.Patrick Coggins,2019 3

Important Elements of the Initiative
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THE FLORIDA STATUTE

In 1994 and 2002, the Florida Legislature passed the following law that required 
instruction for African and African American History.

(c) Dr.Patrick Coggins,2019 4

233.061 (2)(g) 1994 and 1003.42 (2)(h) 2002 as 

including the history of African Peoples before the political 
conflicts that led to the development of slavery, the 
passage to America, the enslavement experience, abolition, 

public schools shall teach efficiently and faithfully, using books 
and materials required, following prescribed course of study, 
and employing approved methods
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THE MODEL FOR AFRICAN AND AFRICAN  
AMERICAN STUDIES CURRICULUM 

      FF  II  GG  UU  RR  EE      11        
 

    
          1             2                         3 

ANCIENT AFRICA :                           AFRICAN EXPLORATION         INVASION AND WEAKENING                                             
PRE-COLUMBUS                 OF THE WORLD:         OF AFRICA: EUROPEAN 
              PRE-COLUMBUS                                                       COLONIALISM  

 
 

        AA  FF  RR  II  CC  AA  NN      AA  MM  EE  RR  II  CC  AA  NN      HH  II  SS  TT  OO  RR  YY  
      

             4                                     5 
       SLAVERY:                            NEO-SLAVERY: 
                     POST-COLUMBUS                               ABOLITION 
     IN AMERICAS                                                                        CIVIL RIGHTS AND   
                              6                        CONSTITUTIONAL   
                    TH E SOUL OF AFRICAN AMERICANS                           RIGHTS 

                
 
    

7 
CONTRIBUTIONS TO THE WORLD AND USA 

 
        

© Copyright 2009. Dr. Patrick Coggins & P.C. Coggins & Associates. 5

(c) Dr.Patrick Coggins,2019 5
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Why Teach It? 

To teach African and African American Studies
is to teach American history.
The research shows that teaching African and 
African American Studies:

Enhances self-esteem of African American and all 
children.
Increases student academic performance.
Increases positive perception of African Descent and 

African Americans as a group in American 
society, the world.

(c) Dr.Patrick Coggins,2019
6

© Copyright 2009. Dr. Patrick Coggins & P.C. Coggins & Associates.
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7

Units and Lesson /Modules 
will be hosted on-line

(C) Copyright  P. Coggins 2019
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All resources are in Just for 
Teachers

(c) Dr.Patrick Coggins,2019 8
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(c) Dr.Patrick Coggins,2019 9

All resources are in 
Just for Teachers
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The Lesson Plans

(c) Dr.Patrick Coggins,2019 10
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11

Seven Takeaways for Each 
Teacher

(C) Copyright  P. Coggins 2019

Know the Sections of the required instruction =FS 
1003.42 (2)(H),2002
Know the curriculum Frameworks for your School
Know the Units and Lesson/Modules that are 
available for use at each grade level
Know the Curriculum Writers and School 
Coordinators
Know and sign off on the District Monitoring Report 

Know the interconnectedness of the required 
instructions in FS.1003.42,2002.
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Brain Break

12(c) Dr.Patrick Coggins,2019
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Post-Test: Global Knowledge Test 
about African Descent Peoples

Who was the father of 
Negro History Week?

Who invented the traffic 
signal?

Who invented blood 
plasma?

Who was the African-
American who invented 

the cell phone?

Who developed the machine 
for sewing shoes?

Who invented the floppy disk 
and floppy drive?

Who invented the camera 
with use of ultraviolet light?

Who invented the hydrostatic 
lubrication for locomotive 

engines?

Who invented the 
electric lamp?

Who invented the 
telephone/telegraph 

system and automated 
airbrake?

Who developed the 
steamboat propeller?

Who developed a steam 
engine for a warship and sold 

the patent to buy his 
freedom?

Who received patents for 
creating horse reins, horse 
yolk design, and horse and 

carriage devices?

Who was the first African-
American woman to receive 

a patent for inventing the 
ironing board?

Who developed the golf 
tee?

Who did the first heart 
surgery?

13(c) Dr.Patrick Coggins,2019
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Managing Cultural Competence:
A Final Perspective

THE POSITIVE CROSS-CULTURAL RESULTS 

(Albert Einstein)

We must create a culturally sensitive, linguistic, 
and culturally competent classroom/school 

(Coggins)

administrators celebrating cultures in 

(Coggins)
(c) Dr.Patrick Coggins,2019
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right now is far better than a 

(General George Patton)

Program of Action - But they are 
less than the long range risks and 

(John F. Kennedy) 

(c) Dr.Patrick Coggins,2019 15
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PERSONAL RESPONSIBILITY  PRINCIPLE
The price of greatness is taking Responsibility for what you 

say and do

I cannot be responsible for someone I cannot change and 
that is you. I must be responsible for myself and the things I 
say or do in the conduct of myself. Only you have the power 
to change the things you do and yourself. If you will accept 
personal responsibility for your own behavior, and I accept 
personal responsibility for my behavior, then, together we 
will influence others around us to accept the same 
responsibility for the things they say or do and their 
behavior. (Coggins, 2001)

(c) Dr.Patrick Coggins,2019 16
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Paradigm Shift is Calling

Do you believe that :

When a student is not succeeding and has low scores it is not  
a sign of low ability, but rather, it should be evidence that the 
student has not yet achieved his/her potential through 

(Stevenson & Sigler 2003, Gay, 
2003)

Nothing splendid has ever been achieved except by those who 
dared believe that something inside them was superior to 

(Bruce Barton, 2001)

(c) Dr.Patrick Coggins,2019
17
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APPENDIX X: K-12 Interdisciplinary Studies Units of Study  
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LESSON 4 
 
Museum Connection: Art and Intellect 
 
Lesson Title: The Portraits of Joshua Johnston 
 
Purpose: In this lesson students will become acquainted with the artwork and painting 
style of Joshua Johnston, a portrait painter from Baltimore, Maryland.  Students will 
examine the time period and culture in which this African American artist painted, and 

 
 
Note to the teacher:  Please be sensitive to the fact that not all students come from 
home situations where they are willing or able to create a family portrait.  In such 
situations, consider having students create a portrait of people who are important to 

 
 
Note to the teacher:  Joshua Johnston is also sometimes called Joshua Johnson. 
 
Grade Level and Content Area: Elementary, Art 
 
Time Frame: 3-5 class periods 
 
Visual Arts Essential Learner Outcomes: 
II.B.2  Inspired by the art of people from different times and cultures, create a  

work of art that reflects aspects of his or her daily life. 
 
Visual Arts State Curriculum: 
2.3.b (Grade 4)  Categorize attributes of theme, style, and form that convey 

meaning in artworks. 
 
2.3.b (Grade 5) Use selected attributes of theme, style, and form to convey 

meaning in visual compositions. 
 
Correlation to State Reading and English Language Arts Maryland College and 
Career Ready Standards: 
1.E.3 (Grades 4 and 5)  Use strategies to make meaning from text (during reading). 
 
1.E.3.h   Visualize what was read for deeper understanding. 
 
1.E.3.i Use a graphic organizer or another note taking technique to 

record important ideas or information. 
 
1.E.3.j  Explain personal connections to the ideas or information in 

the text. 
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Objective:  
 Students will 

creating a family portrait using his techniques and by comparing what they create to 
one of Johnston's portraits. 

 
Vocabulary and Concepts: 
Abolition  Abolition is the act of putting an end to a condition or cause, as in the 
abolition of slavery. 
 
Commission  A fee paid to an agent or employee for transacting a piece of business or 
performing a service is called a commission. 
  
Freedmen  People who had been freed from enslavement were known as freedmen. 
 
Limner  A painter or drawer of portraits is sometimes called a limner. 
 
Manumission  The formal release of a slave from slavery was called manumission 
and could be performed by an individual or by state law. 
   
Portrait  A portrait is a drawing, painting, or sculpture of a person. 
  
Pose  A pose is an assumed posture or attitude, usually for artistic purposes. 
 
Props  Anything used to create or enhance a desired effect is called a prop. 
 
Materials  
For the teacher: 
Teacher Resource Sheet 1  Mrs. Thomas Everette and Her Children 
 
For the student: 
Student Resource Sheet 1  Joshua Johnston 
Student Resource Sheet 1b Joshua Johnston: Biography Questions  
Student Resource Sheet 2  Build a Portrait Web 
Student Resource Sheet 3  Sketch Your Family 
Student Resource Sheet 4  Painting Label 
 
Resources 
Books: 
Rugoff, Milton, ed. et al.  The Britannica Encyclopedia of American Art.  Chicago: 

Encyclopaedia Britannica Educational Corporation, 1976. 
 

Weekley, Carolyn J., et al.  Joshua Johnston: Freeman and Early American Portrait 
Painter.  Baltimore: Maryland Historical Society, 1987. 

 
Artwork: 
Print of Mrs. Everette and Her Children (Maryland Historical Society brochure cover) 
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Two advertisements by Joshua Johnston (Maryland Historical Society) 
 
Web sites: 
AskART.com 
www.askart.com 
 
Joshua Johnston: Freeman and Early American Portrait Painter 
Maryland Historical Society 
http://www.mdhs.org/digitalimage/joshua-johnson-manumission-record-july-15-1792 
 
papers.) 
The Metropolitan Museum of Art, New York 
www.metmuseum.org 
 
National Gallery of Art, Washington, D.C. 
www.nga.gov 
 
Teacher Background 
Baltimore: 
During the late 18th and early 19th centuries, Baltimore, Maryland, was a growing and 

globe, and many shipbuilders, sailors, laborers, warehousemen, and merchants made 
their homes in the city.  In 1800, one-
and census takers reported that half of them were free.  Although there were many 
legally free African Americans living in Baltimore, the kidnapping and sale of African 
Americans was common.  This made it necessary for the freedmen in Baltimore to carry 
freedom papers at all times.  
 
Enslaved African Americans in Baltimore were used as house servants, unskilled 
laborers, and skilled laborers in trades such as shipbuilding.  Most of those who were 

domestics, laundresses, and cooks, and men were carters, draymen, laborers, 
stevedores, sawyers, water men, and waiters.  Only a small percentage worked in 
skilled occupations barbers, blacksmiths, boot and shoe makers, gardeners, tanners, 
coopers, as well as the already mentioned caulkers, ship carpenters, riggers, and 

 
 
In 1789, 90 citizens from all across the city of Baltimore formed the Abolition Society.  
Comprised primarily of wealthy merchants and professional men, the Abolition Society 
used its collective wealth and power to fight against the institution of slavery and to 
protect the status of free African Americans.  These sympathetic men and their families 
were the neighbors and clients of portrait-artist Joshua Johnston. 
 
Joshua Johnston 

name was George Johnston, and his mother was an unknown African American slave.  
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until he completed an apprenticeship with a blacksmith or until he turned 21, whichever 
came first.  Johnston was freed in 1782, and that same year he began his career as a 
portrait painter, also known as a limner. 
 
The camera had not been invented yet, and business was good for Johnston.  Baltimore 
was growing rapidly at this time, and he was able to make his living painting the 
portraits of his wealthy white neighbors, as well as their friends, and families.  In fact, 
during his lifetime, Johnston painted more than 80 portraits of local merchants, traders, 
and sea captains.  Of all the limners in Maryland, he was the one who produced the 
most portraits of children and their parents.   
  
Johnston spent his entire life in Baltimore, where many people supported the abolition 

One of his first paintings was commissioned by Mr. John Moale, a white man who 

word of his talent were spread around Baltimore, and many local wealthy families 
commissioned portraits from him.  As a result, Johnston had a very successful career. 
 
At one time during his life, Joshua lived only one block away from the first museum of 
art in the United States: the Peale Museum in Baltimore.  The museum was founded by 
the Peales, who were a family of painters, and some people think that they may have 

Even if this is true, Johnston had no formal training as a painter, and he always 
described himself as  "a self-  
 
Joshua Johnston overcame many obstacles to become the first professional African 
American portrait artist.  Johnston was also the first portrait artist in Baltimore who 
worked continually from around 1795 until 1825.  With confidence and perseverance he 
made his dream come true. 
 
Lesson Development: 
1. Motivation: Ask students to think about their families.  Have them brainstorm a list 

of things that are unique to the members of their families.  Individual students can 
share their ideas with the class. 

 
2. Tell students they will be learning about Joshua Johnston, a black portrait artist who 

was from Baltimore and who worked there until his death in 1825.    
 
3. Distribute Student Resource Sheet 1a, Joshua Johnston, and Student Resource 

Sheet 1b, Joshua Johnston: Biography Questions.  Have students read the selection 
and answer the accompanying questions.  Discuss their responses. 

 
4. Tell students that they will be examining the artistic style of Joshua Johnston in order 

to create a family portrait using his techniques. 
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5. Display Teacher Resource Sheet 1, Mrs. Thomas Everette and Her Children.  Have 

students observe this portrait for several minutes, then participate in a class 
discussion using these questions:  

 What do you see?  (Mrs. Everette is seated and holding a baby girl with her 
older daughter standing to her right.  The older daughter is placing her  

anding and 
one is seated.  The boy in the center of the painting appears to be a toddler 
wearing a festive red jumpsuit.) 

 What is happening?  (They look like they are dressed formally and waiting to 
go somewhere special.) 

 What did you see first?  (The faces of the people are what I saw first.) 
 Describe the people and their clothing.  (The people are dressed in good 

clothes, their faces are fresh, and their hair is combed neatly.  Mrs. Everette 
is wearing a fancy white hat that matches her white lacy ruffled collar.  With 
the exception of the baby and the toddler, everyone is wearing a dark outfit 
with a white collar
dress is a sheer white.)  

 Describe the furniture.  (There is a very dark, long black couch on little wheels 
with brass tacks outlining the seat.  The look is very formal.) 

 What else do you see?  (All the people have a pleasant or mild expression on 
their faces.  There are no large smiles with teeth showing, and there are no 
frowns.  Their lips look tightly closed, their eyes have heavy lids, and all are 
facing with a three-quarter view.)  

 Are there any props?  (There are books, a pen, strawberries, and roses in the 
hands of the children.) 

 What is the relationship of the people?  (It appears to be a loving, close family 
with the bodies in close proximity and with everyone dressed in coordinated 
outfits.)  

 Is anyone missing?  (Perhaps the father is missing.) 
 What does it tell us about their relationship?  (The mother is holding the 

wealthy family together and wants a memory created of her well-behaved, 
loving, successful, and educated family.  She is proud of her position and 
family and wants others to see her accomplishments and children.) 

 Has the artist used contrast to make the people and objects stand out?  (Yes!  
The foreground, mid-ground, and background are all dark.  Most of the 
clothing is dark, which emphasizes the pale faces of the people.)  

 What kind of music would be playing in this work of art?  (Classical music 
would be playing.)  

 What type of mood does this picture portray?  (Somber) 
 Is there a relationship between this work of art and your experiences?  
 How is this like or different from your own world? 
 How could you change this work of art to be more like your world? 
 What would the artwork look like? 
 What does the artist want you to think about in this work of art? 
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 Is the painting successful because it is realistic?    
 
6. Display Student Resource Sheet 2, Build a Portrait Web. Tell students that they will 

be completing it using their family members.  Work through the following questions 
with them: 
 

o My family includes: (fill in all your family members) 
o Will you include pets? 
o What type of clothing best describes your family? 
o How will they be posed? 
o What props can you use? 
o Will their whole bodies show? 
o Is there furniture? 
o What kind of values will be used in the background? 
o What is the mood?  

 
7. Next, display Student Resource Sheet 4, Sketch Your Family.  Begin by sketching 

the furniture first, very lightly.  Explain each step as you go.  Fo
sketching the furniture very lightly because the bodies will be in front of the 
furniture."  Next add the family members in seated or standing positions.  Remember 
to have the arms drawn so they can hold props or pets.  Sketch the clothing and 
other details of each person.  Add props or pets.  Next color in the background and 
foreground, then the furniture.  Color the people and their clothing. 

  
8. Ask students to sketch a different family grouping and explain why their pose may be 

different from that of their own families, e.g., a family that loves camping and hiking.  
Help students decide on ideas for establishing the family members, pets, clothing, 
pose, props, furniture, background, and mood.  

 
9. Let students take turns coming up to the overhead projector to draw examples of 

furniture (very lightly), family members in various positions, clothing, props, pets, etc. 
As each student draws, he or she should explain why he or she is adding the 
elements. 

 
10. Have students complete Student Resource Sheet 2, Build a Portrait Web, and then 

draw their family portrait on Student Resource Sheet 3, Sketch Your Family. 
 
11. Assessment:   Have students complete Student Resource Sheet 4, Painting Label.  

They should use this as an organizer with which to write a paragraph that explains 
how their portrait used the techniques of Joshua Johnston.  They will compare the 
similarities and differences in their portrait to one of Johnston's portraits. 

 
12. Closure: Ask: What is unusual about Joshua Johnston choosing to be a portrait 

painter in the late 1700s?  What made it possible for him to follow his dream?  Who 
supported him throughout his career?  Why was he able to paint for 30 years in the 
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Baltimore area?  Name five characteristics of a Joshua Johnston painting. 
 

Thoughtful Application: 
How could you become a better portrait artist?  Are there careers in portrait painting 
today?  How could you advertise yourself as an artist?  What is another way you could 

ith old paintings?  
Is there a way you can offer support to friends who are trying something new? 
 
Lesson Extensions: 
 Visit the Reginald F. Lewis Museum of Maryland African American History and 

Culture. 
 Plan a visit to the Maryland Historical Society to se

paintings, including Mrs. Everette and Her Children
original manumission papers, as well as the newspaper ads that he placed in local 
newspapers. 

 Visit the National Gallery of Art in Washington, D.C., which has five of Joshua 
The Westwood Children 

the portrait.  See if you can find something missing in this portrait.  (Hint: Look at 
their heads.) 

 Visit the Baltimore Museum of Art, which also owns some paintings by Joshua 
Johnston and is the home of a group called the "Joshua Johnston Council."  

 
Wilson Peale, Charles Peale Polk, Rembrandt Peale, and Raphaelle Peale.  Can 
you find similarities between their paintings and those of Johnston?  Differences? 

  
Try to use the technique of dark background and illuminated faces in your  
portrait.  Tape your label to the back of the painting so art historians will be  
able to identify it as your portrait. 

 Use online museum and web resources for virtual field trips. 
 Create student narratives of family portraits. 
 Investigate the earliest known fine artwork by African American Scipio Moorehead, 

which was a copper engraving of Phillis (sic) Wheatley and later nineteenth century 
African American landscape painters Robert Duncanson, Edward Bannister, and 
portrait painter Henry Ossawa Tanner.  Discuss the developing contributions of 
African Americans in the fine arts. 
 

953



©Copyright 2004 MSDE/Reginald F. Lewis Museum of Maryland African American History and Culture 
 

4-8 

Teacher Resource Sheet 1 
Mrs. Thomas Everette and Her Children 

 
Mrs. Thomas Everette (Rebecca Myring) and Her Children, 1818, by Joshua Johnson, Oil on Canvas. 

 
The Maryland Historical Society, Baltimore, Maryland.
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Student Resource Sheet 1a  
 

Joshua Johnston 
 
Joshua Johnston was born a slave in Baltimore, Maryland, aro
name was George Johnston, and his mother was an unknown African American slave.  

until he completed an apprenticeship with a blacksmith or until he turned 21, whichever 
one came first.  Joshua was freed in 1782, and that same year he began his career as a 
portrait painter, also known as a limner. 
 
The camera had not been invented yet, and business was good for Joshua.  Baltimore 
was growing rapidly at this time, and he was able to make his living painting the 
portraits of his wealthy white neighbors, as well as their friends and families.  In fact, 
during his lifetime, Joshua painted more than 80 portraits of local merchants, traders, 
and sea captains.  Of all the limners in Maryland, he was the one who produced the 
most portraits of children and their parents. 
 
Joshua spent his entire life in Baltimore, where many people supported the abolition of 
slavery.  Some of the same people also supported Joshu
his first paintings was commissioned by Mr. John Moale, a white man who recognized 

also stood up for his rights as a free black man.  Joshu
were spread around Baltimore, and many local wealthy families commissioned paintings 
from him.   
 
At one time during his life, Joshua lived only one block away from the first museum of 
art in the United States: the Peale Museum in Baltimore.  The museum was founded by 
the Peales, who were a family of painters, and some people think that they may have 
influenced Joshua because the style of his paintings was similar to theirs.  Even if this is 
true, Joshua had no formal trainin
self-  
 
Joshua Johnston had a very successful career as a painter, and he overcame many 
obstacles to become the first professional African American portrait artist.  He was also 
the first portrait artist in Baltimore to work continually from around 1795 until 1825.  With 
confidence and perseverance Joshua was able to make his dream come true.  
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Student Resource Sheet 1b 
 
 

Joshua Johnston: Biography Questions 
 
 
 

1.  List at least 3 of Jos  
 

Struggles    Accomplishments 
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Student Resource Sheet #2 
 

Build a Portrait Web 
 

 
My family 
includes 

Type of  
clothing 

Background 
colors 

What 
Pose? 

Pets 

Props 
Foreground 

Colors 
Furniture 

What is 
mood? 

What is the 
story? 
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Student Resource Sheet 3 

Sketch Your Family       
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Student Resource Sheet 4 
 
 
 

Painting Label 
 
 

Title: 
 
 
By: 
 
 
Date: 
 
 
Medium: 
 
 
Names of people in your portrait: 
 
 
What is the relationship of the people? 
 
 
What is happening in your portrait? 
 
 
What props did you use? 
 
 
What is the mood of your portrait? 
 
 
What do the props tell us about your people? 
 
 
How is this portrait like a Joshua Johnston portrait? 
 
 
How is this portrait different from a Joshua Johnston portrait? 
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LESSON #11 
 
Museum Connection:  Art and Intellect 
 
Lesson Title:  Stories in Fabric: Quilting in the African American Community 
 
Purpose:  The purpose of this lesson is to introduce the art of telling stories through 
quilts by examining the work of Harriet Powers.  Students will learn about the quilting 
technique known as appliqué and why Harriet Powers chose quilting as a way to 
express her thoughts and feelings. 
 
Grade Level/Content Area: Intermediate Elementary, Art 
 
Time Frame: 3-5 class periods 
 
Visual Art Essential Learner Outcomes 
Outcome II- Historical, Cultural, and Social Context 
The student will demonstrate understanding of the visual arts as a basic  
aspect of history and human experience.  
 
Expectation A- The student will determine ways in which works of art express  

 
 
Indicators of Learning- 2 Creative Expression: Inspired by selected art works  
from different times and places, the student will create images and forms  
that express ideas  
 
Objectives:  
 Students will describe how artist Harriet Powers used quilts to tell stories. 
 Students will create a quilt block that tells a story about themselves. 

 
Visual Art Standards  
2.2.a. (Grade 4) Identify technologies, processes, and materials from different times and 
places used to create visual art. 
 
2.2.b (Grade 5) Describe the origins of selected forms of expression and stylistic 
innovations used in the visual arts. 
 
3.1.a. (Grade 4) Experiment in media, processes, and techniques to express thoughts 
and feelings that have personal meaning.  
 
3.1.b. (Grade 5) Manipulate art media, materials, and tools safely.  
 
 4.1.c. (Grade 5) Use criteria recognized in exemplary models to support responses to 
personal artworks and the artworks of others.  
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Reading State Standards 
1.4.h. (Grade 4) Connect the text to prior knowledge or personal experience.  
 
2.2.b. (Grade 4) Use graphic aids: photographs, drawings, sketches. 
 
Vocabulary 
Appliqué  A quilting method in which cloth cutouts are sewn or fastened to a larger 
piece of material 
Muslin  An undyed woven cotton fabric frequently used as the underlayer of a quilt. 
Quilt  (n.) A bed coverlet of two or more layers of cloth filled with padding (such as 
down or batting) held in place by ties or stitched designs  
Quilt  (v.) To stitch in patterns through the three layers that make up a quilt. 
Quilting bee  A gathering of people for the specific purpose of producing or sewing a 
quilt 
Story quilts  These quilts incorporate symbols and figures to tell a story  
Utilitarian  An item that is created primarily for everyday use rather than for beauty 
 
Materials: 
For the teacher: 
Teacher Resource Sheet 1   
Teacher Resour  by Harriet Powers 
  
For the student: 
Student Resource Sheet 1 Quilting and Harriet Powers  
Student Resource Sheet 2  My Story in Fabric 
Student Resource Sheet 3 Story Quilt Block  
colored pencils 
 
Resources 
Publications 
Dobard, Raymond G.  "Signs and Symbols."  Footsteps.  Jan./Feb. 2003: 27-31. 
 
Flournoy, Valerie. The Patchwork Quilt. New York: Dial Books, 1985. 
 
Freeman, Roland L.  A Communion of the Spirits: African American Quilters, 

Preservers, and Their Stories.  Nashville: Rutledge Hill Press, 1996.  
 
Freeman, Roland.  Southern Roads/City Pavements: Photographs of Black Americans. 

New York International Center of Photography, 1981. 
 
Fry, Gladys-Marie.  Stitched From the Soul: Slave Quilts from the Antebellum South 
.  New York: Dutton Studio Books, 1990. 
 
Kordak, Mary.  "The Quiet Legacy."  Footsteps.  May/June 2003: 6-10. 
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Lyons, Mary.  Stitching Stars, The Story Quilts of Harriet Powers.  New York: Aladdin 
Paperbacks, 1993. 

 
Ringgold, Faith, Linda Freeman, and Nancy Roucher.  Talking to Faith Ringgold.  New 
York: Crown Publishers, Inc., 1996. 
 
Ringgold, Faith.  Tar Beach.  New York: Crown Publishers, Inc., 1991. 
 
Sanders, Nancy.  .  Chicago: Chicago Review 

Press, 2000. 
 
Web sites 
African American Quilters of Baltimore. http://www.aaqb.org 
Brenneman, Judy Anne Johnson.  "Quilts and Quilters ~ Yesterday and Today."  

Women Folk. http://www.womenfolk.com  
 N   

1 June 2003 <http://www.americanhistory.si.edu/collections/quilts/pictoria.htm>  
 QuiltEthnic.com. African-American Quilting: Historical 

.http://www.quiltethnic.com/historical.html  
                                                          
 
Teacher Background: 
Quilting is the process of sewing together in continuous stitches (or tying with yarn 
knots) three layers of material-- a patterned top, an inner batting, and a backing often 
made of muslin to create a bed covering known as a quilt.  
 
In Colonial America, quilting and other 
Responsibility for the spinning, weaving, and sewing of fabric into quilts and clothing fell 
to the women. Quilts provided warmth and were used by the slaves and free African 
Americans who made them.  They were used on beds, floors, wagon seats, and any 
place extra warmth was needed. Enslaved women who worked the fields tied their 
babies to fence posts in old quilts to keep them safe while they worked. Special quilts 
called healing quilts were used to cover the sick and nurture them back to health. Quilts 
were used during religious ceremonies such as baptisms and burials. By adding sun 
patterns, crosses, and coffin shapes to a quilt, a memorial could be created for 
someone who had died. 
 
Quilting was one of the few ways African Americans could record their past history and 
present life. Fabric scraps were cut into shapes and pieced together to preserve 
memories of their African heritage. The color choices, stitching patterns, and even tears 
recorded their despe
about that person by sparking a memory.  
 

"These textiles clearly demonstrate the influence of the African American 
experience in America and throughout the Diaspora. They also remind us that 
the human mind, spirit, and talent can transcend the cruelest form of human 
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degradation  slavery. Although slavery denied these women their physical 
freedom, it did not diminish their creative talent and artistic genius." (Fry 83) 

 
Quilting met another need: the need to socialize. Quilting parties moved among the 
slave cabins on a rotating basis. The women helped each other finish quilts. Men, 
women, and children took part in the quilting parties, for which permission from the 
master was required. Children heard stories and gossip while they sat on the floor under 
the quilting frame threading needles for the women. The men also socialized but 
traditionally they did not quilt. Held at different times of the year such as Christmas or 
end of harvest, special quilting parties included singing, dancing, games, and even a 
little courtship. 
 

(Fry 77) 
 
Today, in Maryland, African American quilters continue the tradition, meeting to quilt 
together and socialize as their ancestors did. The African American Quilters of 
Baltimore host a Web site where their history reads:  

 
The African American Quilters of Baltimore was founded in 1989 by three African 
American quilters seeking the community of other African American quilters. 
Their primary goal was to offer support and information for African American 
quilters in an environment of acceptance and welcome. Since that time, we have 
grown steadily and now include quilters of all skill levels, from beginners to 
professionals. 
 
In addition, our members participate in projects in schools and libraries in 
keeping with our "Each One, Teach One" philosophy. Our biannual quilt show 
has become a popular event that also serves to enlighten the public as to the 
diversity of African American quilters and to express our pride in our work and 
our traditions.  www.aaqb.org 

 
The Quilting Tradition 
In 19th-century America, many women engaged in some form of needlework. African 
American women sewed and quilted out of necessity to keep their families clothed and 
warm. Enslaved women and girls spent hours sewing and mending clothing and making 

ful eyes of the 
mistress of the plantation. They returned home at night and made quilts for their 
families, using worn clothes, sacks, old quilts, raw cotton, newspapers, and scraps from 
the mistress., Many enslaved people were issued a blanket every three years and slept 
on a dirt floor or a plank bed. The warm quilts offered some relief from these harsh 
conditions. Quilts had to be sturdy to endure years of hard use.  
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At night when they had returned home, enslaved women might gather to work on a quilt; 
these get-togethers were called quilting bees. A quilt would be stretched over a large 
frame and the women stitched and talked the night away. This was one of the few times 
African Americans were allowed to gather together for pleasure. Quilting was also a way 
for them to connect and express some of their talents. Slave quilts from this period were 
not recognized as works of art, and, indeed, few have survived for us to admire and 
value.  
 
One quilting technique used by southern, enslaved women was appliqué: Small pieces 
of fabric were cut into shapes or designs and sewn to a larger piece of fabric. This 
technique is common in Benin, a West African country that was the source of many 
slaves. It is interesting to note that in Benin, men (not women) are the experts in 
appliqué. The subject matter may be animals, shapes, people, and other things in their 
environment. The products ranged from clothing to flags. Stories and traditions from 
Benin are evident in the quilts created by an enslaved woman named Harriet Powers.  
 
Harriet Powers 
Harriet Powers was born into slavery in 1837 in Georgia and raised on a plantation in 
Georgia.  She was never taught to read or write but learned about the Bible during 
church services and from stories passed down orally. She probably learned how to sew 

seamstress throughout her life. She married Armstead Powers with whom she had nine 
children. The quilts that Harriet made while raising her family on a small farm, were 
utilitarian--everyone needed to keep warm on cold winter nights.    
 
Later in life Powers focused on artistic expression in her quilts. She was 49 years old 
when she expressed her spiritual life in her first story quilt. A deeply religious person, 
she wanted to record stories from the Bible that would tell her spiritual journey. Her 
second story quilt included stories she had heard growing up as an enslaved child.  
Nature, shooting stars, meteors, snow, and eclipses were common subjects.  
 

"How did Harriet learn to make these figures? She was an African American with 
African ancestors. She might have seen her mother, an aunt, or a grandfather 

possible that she knew someone who had been born in Africa, then captured and 
brought directly to Georgia as a slave." (Lyons 33) 

 
In 1886 Harriet entered her precious Bible Quilt in the Athens, Georgia, Cotton Fair--a 
fair similar to our present-day county fairs held in Maryland during the summer months. 
In the exhibition tent, amidst jars of preserves and pickles and other needlework, local 

beauty, she offered to buy the quilt on the spot, but Harri
creation. Four years later, when Harriet needed money, she sold the beautiful quilt to 
Jennie for five dollars. 
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In 1895 Jennie entered the prized quilt in The Cotton States International Exposition in 
Atlanta. It was here in the "Negro" Building, constructed for ten thousand dollars raised 
by the African American community," (Fry 86) that the world was introduced to the 
artistic genius of Harriet Powers. Today, the Bible Quilt made by Harriet Powers is in the 
collection of  
 
Lesson Development 
1. Motivation: Display Teacher Resource Sheet 1, "They Sold Aunt Nettie Down 

South" Quilt. Tell students that this is a quilt by Baltimore artist Barbara Pietila. 
  

Ask students: What story do you see in the design of this quilt? 
 
2. Explain to students that they will be examining the life and work of another famous 

quilter, Harriet Powers. Display Teacher Resource Sheet 2, Bible Quilt. Read aloud 
or have students read Student Resource Sheet 1, Quilting and Harriet Powers. 

 
Ask students to ponder the thoughts of Harriet Powers as she: 

 Reminisced about Bible stories from her childhood 
 Chose feelings to express from her spiritual life  
 Searched and scrounged for fabric 
 Worked out the composition and style of each block, figure, and shape 
 Cut out hundreds of small pieces 
 Stitched the quilt top with thousands of stitches 
 Sandwiched the quilt top, batting, and quilt backing 
 Quilted the Bible Quilt together with thousands of stitches 
 Sold this adored work of art for five dollars 

  
Tell students that creating a quilt was a labor of love for Harriet Powers. Being a 
religious person, Harriet used Bible stories as the theme for one of her quilts.  Ask:  
"If you could not read or write but wanted to tell a story about yourself, what would 
you choose to illustrate in fabric?" 

 
3. Display Teacher Resource Sheets 1 & 2 again. Lead a discussion that allows 

students to share their interpretation of the quilts. Then, discuss the characteristics 
of Ha
broken vertical strips, simple shapes, contrasting colors, and use of patterned fabric, 
symbols, and subject matter.   

 
4. Distribute Student Resource Sheet 2, My Story In Fabric.  Students should use this 

worksheet to brainstorm the elements in their lives that they would want to include in 
their personal story quilt.  Teachers should model this activity.  A possible example: 

   Complete a 
sample drawing for the students. 

 
5. Using colored pencils, students should draw their own ideas and feelings in each 

block. Students can take turns telling the class how they expressed their ideas in 
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some of the blocks. They may use their own ideas to fill in the blocks if the supplied 
ones do not apply. 

 
6. Students should take their ideas from Student Resource Sheet 2, My Story in Fabric, 

and design a quilt block on Student Resource Sheet 3, Story Quilt Block. The 
finished drawing should capture a memory or tell about a meaningful event or 
feelings.    

 
7. Assessment:  Students should create a display card that explains their quilt block. 

They should include answers to the following questions: 
 What events, beliefs, aspirations, or people did you capture in your story quilt 

block and what did you preserve? 
 What does your quilt block show the world about you? 
 How is your work similar to that of Harriet Powers? 

 
8. Closure: Have a class discussion about the following: How did Harriet Powers, a 

woman who could neither read nor write, record history? Why was it important to 
her? What does her artwork tell us of her spirit and talent?  

 
Thoughtful Application  
Have you ever created some type of art that captured a memory? What was the 
memory and what did you make? (Photo, painting, drawing, sculpture,  
banner, jewelry, scrapbook, collage, etc.) Could you create a work of art to honor 
someone who has done something great and not been recognized? What would it be? 
Where could you display it for many people to see? 
 
Lesson Extensions  
 Visit the Reginald F. Lewis Museum of Maryland African American History and 

Culture.  
 Read the book, Stitching Stars: The Story Quilts of Harriet Powers. Find out how a 

young white artist named Jennie Smith preserved the legacy of 
Quilt, which eventually was given to the people of the United States. 

 Read about Faith Ringgold and her story quilts in Talking to Faith Ringgold, or watch 
  

 Read The Patchwork Quilt by Valerie Flournoy. Discuss the importance of the 
fabrics in the quilt and the finished quilt in the story. 

 
le Quilt.  

 Create a real story quilt block on muslin. Use the lesson, Creating a Story in Fabric.  
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Teacher Resource Sheet 1 

 
 

They Sold Aunt Nettie Down South 
by Barbara Pietila 

 
 
 

 
 

© Barbara Pietila, Baltimore, MD 
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Teacher Resource Sheet 2 
 

Bible Quilt, 1886 
by Harriet Powers 

 
 

For resource, 
Open hyperlink(s) below 

 
National Museum of American History, Kenneth E. Behring Center 

Treasures of American History online exhibition 
 

http://americanhistory.si.edu/collections/search/object/nmah_556462 
 
 

971



©Copyright 2004 MSDE/Reginald F. Lewis Museum of Maryland African American History and 
Culture 
 

11-10 

Student Resource Sheet 1 
 

Quilting and Harriet Powers 
 
In 19th-century America, many women engaged in some form of needlework. African 
American women sewed and quilted out of necessity to keep their families clothed and 
warm. Enslaved women and girls spent hours sewing and mending clothing and making 

ld under the watchful eyes of the 
mistress of the plantation. They returned home at night and made quilts for their 
families, using worn clothes, sacks, old quilts, raw cotton, newspapers, and scraps from 
the mistress., Many enslaved people were issued a blanket every three years and slept 
on a dirt floor or a plank bed. The warm quilts offered some relief from these harsh 
conditions. Quilts had to be sturdy to endure years of hard use.  
  
At night when they had returned home, enslaved women might gather to work on a quilt; 
these get-togethers were called quilting bees. A quilt would be stretched over a large 
frame and the women stitched and talked the night away. This was one of the few times 
African Americans were allowed to gather together for pleasure. Quilting was also a way 
for them to connect and express some of their talents. Slave quilts from this period were 
not recognized as works of art, and, indeed, few have survived for us to admire and 
value.  
 
One quilting technique used by southern, enslaved women was appliqué: small pieces 
of fabric were cut into shapes or designs and sewn to a larger piece of fabric. This 
technique is common in Benin, a West African country that was the source of many 
slaves. It is interesting to note that in Benin, men (not women) are the experts in 
appliqué. The subject matter may be animals, shapes, people, and other things in their 
environment. The products ranged from clothing to flags. Stories and traditions from 
Benin are evident in the quilts created by an enslaved woman named Harriet Powers.  
 
Harriet Powers 
Harriet Powers was born into slavery in 1837 and raised on a plantation in Georgia.  
She was never taught to read or write but learned about the Bible during church 
services and from stories passed down orally. She probably learned how to sew from 

throughout her life. She married Armstead Powers with whom she had nine children. 
The quilts that Harriet made while raising her family on a small farm, were utilitarian--
everyone needed to keep warm on cold winter nights.    
 
Later in life Powers focused on artistic expression in her quilts. She was 49 years old 
when she expressed her spiritual life in her first story quilt. A deeply religious person, 
she wanted to record stories from the Bible that would tell her spiritual journey. Her 
second story quilt included stories she had heard growing up as an enslaved child.  
Nature, shooting stars, meteors, snow, and eclipses were common subjects.  
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"How did Harriet learn to make these figures? She was an African American with 
African ancestors. She might have seen her mother, an aunt, or a grandfather 

possible that she knew someone who had been born in Africa, then captured and 
brought directly to Georgia as a slave." (Lyons 33) 

 
In 1886 Harriet entered her precious Bible Quilt in the Athens, Georgia, Cotton Fair--a 
fair similar to the present-day county fairs held in Maryland during the summer months. 
In the exhibition tent, amidst jars of preserves and pickles and other needlework, local 

beauty, she offered to buy the quilt on the spot, bu
creation. Four years later, Harriet and Armstead fell on hard times and they sold the 
beautiful quilt to Jennie for five dollars. 
 
In 1895 Jennie entered the prized quilt in The Cotton States International Exposition in 
Atlanta. It was here in the "Negro" Building, constructed for ten thousand dollars raised 
by the African American community," (Fry 86) that the world was introduced to the 
artistic genius of Harriet Powers.  
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Student Resource Sheet 2 
My Story on Fabric 

 
 

974



©Copyright 2004 MSDE/Reginald F. Lewis Museum of Maryland African American History and 
Culture 
 

11-13 
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Student Resource Sheet 3 
Story Quilt Block 
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LESSON 16

Museum Connection: Labor and the Black Experience

Lesson Title: Harriet Tubman: A Journey to Freedom

Grade Level and Content Area:  Elementary, Social Studies

Time Frame: 2 class periods

Purpose:  In this lesson students will examine how the geographic characteristics of the 
regions where Harriet Tubman lived influenced her life.  Working independently, 
students will use a map and photographs in order to create a book that describes 
Tubman’s journey to freedom.  They will also make a poster that explains how 
geographic characteristics influenced her life.

Correlation to Social Studies Standards:
USH 2.3.5.5 Examine the gradual institutionalization of slavery into America, 

including various responses to slavery, and how slavery shaped the 
lives of colonists and Africans in the Americas

GEO 4.1.5.3  Identify and locate physical and human characteristics of places 
and explain how those characteristics have affected people living 
there

GEO 4.3.5.3  Describe causes and consequences of migration to and within 
Maryland and the United States

                   
Social Studies: Maryland College and Career Ready Standards
3.A.1 (Grades 4 and 5) Locate places and describe the human and physical 

characteristics of those places using geographic tools

3.C.1.b  (Grade 4) Identify reasons for the movement of people to, from and 
within Maryland

5.A.1.c (Grade 4) Describe the establishment of slavery and how it shaped life 
in Maryland

5.B.2.c (Grade 5) Describe the different roles and viewpoints of individuals and 
groups, such as: women, men, free and enslaved Africans, 
and Native Americans during the Revolutionary period

6.F.1 (Grades 4 and 5) Interpret information from primary and secondary sources
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Culture

14-1

977



Objective:
Students will identify the geographic characteristics (both physical and human) of the 
regions in which Harriet Tubman lived and how those characteristics affected her life.  

Vocabulary and Concepts:
Abolitionist – An abolitionist advocated or participating in the movement to end 
slavery.

Geographic characteristics – Divided into physical characteristics and human 
characteristics, geographic characteristics distinguish one place from another.  Physical 
and human characteristics are explained in the Teacher Background.

Overseer – A slave owner would hire an overseer to tend to the daily control of the 
slaves.

Station – A “safe house” or stopping point along the Underground Railroad was called a 
station.

Underground Railroad – In the years before the Civil War, many slaves used the 
Underground Railroad—a secret network of “safe houses” and trails—in order to escape 
to freedom.

Materials
For the teacher:
Teacher Resource Sheet 1 – Maryland Map
Teacher Resource Sheet 2 – Geographic Characteristics
Wall map that shows Maryland and surrounding states

For the student:
Student Resource Sheet 1 – Harriet Tubman: A Journey to Freedom Photographs
Student Resource Sheet 2 a, b, c, d– Harriet Tubman: A Journey to Freedom
Student Resource Sheet 3 – Harriet Tubman: A Journey to Freedom Assessment

Resources
Books:
Bentley, Judith.  Harriet Tubman.  New York: Franklin Watts, 1990

Chapelle, Suzanne E. and Glenn O. Phillips.  African American Leaders of Maryland, A 
Portrait Gallery.  Baltimore: Maryland Historical Society, 2004.

Christian, Charles M.  Black Saga: The African American Experience.  New York: 
Houghton Mifflin, 1995.  

Clinton, Catherine.  Harriet Tubman: The Road to Freedom.  New York:  Little, Brown 
and Company, 2004.
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Fields, Barbara Jeanne.  From Slavery to Freedom on the Middle Ground. New Haven: 
Yale University Press, 1986. 

Humez, Jean.  Harriet Tubman: The Life and the Life Stories.  Madison: University of 
Wisconsin Press, 2003.

Koestler-Grack, Rachel A.  The Story of Harriet Tubman.  Philadelphia: Chelsea Club 
House, 2004.

Larson, Kate Clifford.  Bound for the Promised Land: Harriet Tubman, Portrait of an 
American Hero.  New York: Ballantine Books, 2004.

Petry, Ann.  Harriet Tubman: Conductor on the Underground Railroad.  New York: 
HarperCollins Publishers, 1955.  Reprint, New York: HarperTrophy, 1996.

Schroeder, Alan.  Minty: A Story of Young Harriet Tubman.  New York: Dial Books, 
1996.

Sterling, Dorothy.  Freedom Train: The Story of Harriet Tubman.  Garden City, New 
York: Doubleday & Company, Inc., 1954.  Reprint, New York: Scholastic Inc., 
1987.

Note to Teacher: Petry, Schroeder, and Sterling’s accounts are partially fictionalized.  
Bentley’s book is better and more closely factual.  Koestler-Grack’s book is the most up-
to-date children’s book about Tubman and uses the latest research findings and places 
Tubman’s life within the context of slavery: how it functioned, the abolition movement, 
the Underground Railroad, the Fugitive Slave Act, the Civil War, and Reconstruction.  It 
is written for 4th through 8th graders.

Web sites:
Scenes in the Life of Harriet Tubman by Sarah Bradford
http://docsouth.unc.edu/neh/bradford/bradford.html
This is the first book-length biography of Harriet Tubman.  Published in 1869, it covers 
Tubman’s life through the Civil War and was written in order to help Tubman pay her 
mortgage and support her large household of dependents.  Bradford wrote this 
biography in less than three months, and in her haste she made many mistakes 
recording Tubman’s story.  Nevertheless, it is a good primary published source for the 
first half of Tubman’s remarkable life. 

Harriet: The Moses of Her People by Sarah Bradford
http://docsouth.unc.edu/neh/bradford/bradford.html

Originally published in 1886, this book is the second biography about Harriet Tubman 
written by Sarah Bradford.  It contains many of the same stories revealed in the first 
biography, Scenes in the Life of Harriet Tubman, but some of them have been 
significantly altered or altogether removed from the text.  This book is also more overtly 

©Copyright 2004 MSDE/Reginald F. Lewis Museum of Maryland African American History and 
Culture

14-3

979



racist and uses derogatory terms when referring to African Americans.  Bradford quotes 
Tubman with a “thicker” plantation dialect than in the original edition of the biography. 

Both of these books, among others, can be viewed and downloaded for free online at 
the University of North Carolina’s “Documenting the American South” Web site: 
http://docsouth.unc.edu/. This site has hundreds of slave narratives, fugitive slave 
narratives, and other examples of African-American literature from the 18th and 19th 
centuries.

Harriet Tubman Biography
www.harriettubmanbiography.com
This site is filled with the latest research, photographs, a brief narrative, a timeline, and 
information about Tubman’s work along the Underground Railroad among other 
activities.

The Life of Harriet Tubman
http://www.graceproducts.com/tubman/life.html

Harriet Tubman, The Library of Congress
http://www.americaslibrary.gov/cgi-bin/page.cgi/aa/tubman

Teacher Background:
Harriet Tubman was born a slave in Dorchester County on the Eastern Shore of 
Maryland around 1822.  Her real name was Araminta Ross, and she was the fifth of 
nine children of slaves Harriet and Ben Ross.  Although she used her mother’s name, 
Harriet, when she got older, as a child she was simply called “Minty.”  

When Harriet was young, her master (Edward Brodess) often hired her out to other 
plantation owners, who were cruel and who forced her to live under very harsh 
conditions. As a young teen, Harriet once refused to help an overseer punish a fellow 
slave, and the overseer seriously injured her by hitting Harriet in the head with a heavy 
object.  As a result, Harriet suffered from headaches, seizures, and sleeping spells for 
the rest of her life.  In 1844, 22-year old Harriet married John Tubman, a free African 
American.  Five years later, she escaped because she was afraid that she would be 
sold South.  Since her husband John was already free, however, he did not want to 
follow her North.

On her path to freedom, a white neighbor helped Harriet to the first “safe” house, a 
place where abolitionists would protect her.  After receiving assistance from many black 
and white abolitionists, she settled in Philadelphia, Pennsylvania, where she met 
William Still, Philadelphia’s most famous African American “Stationmaster” on the 
Underground Railroad.  With help from Still and other members of the Philadelphia Anti-
Slavery Society, Harriet learned how the Underground Railroad operated.  Having 
operated successfully for decades, the Underground Railroad included in its network 
both African American and white agents throughout Maryland, Delaware, Pennsylvania, 
New Jersey and New York. 
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In 1851, Harriet began relocating members of her family to St. Catharines, Ontario, 
Canada.  In order to finance her activities as a conductor on the Underground Railroad, 
she worked as a cook and domestic worker in private homes and hotels in Philadelphia.
Harriet returned to Maryland approximately thirteen times to rescue sixty or seventy 
friends and members of her family.  She also passed along valuable information about 
the Underground Railroad to many more family and friends on the Eastern Shore of 
Maryland so that they could find their way to freedom on their own. 

Family and community—for whom she frequently risked her life—remained the focal 
point of Harriet’s long life.  Three of Harriet’s sisters, Linah, Soph, and Mariah Ritty, had 
been sold into the Deep South before she ran away, but she successfully rescued her 
four brothers, Robert, Ben, Henry, and Moses.  Her remaining sister, Rachel, died 
before Harriet could rescue her.  Harriet herself would be called Moses  for her 
remarkable efforts to save her family and friends from slavery.

During the Civil War, Harriet served in the Union Army in South Carolina, Georgia, and 
Florida as a soldier, spy, and nurse.  She also served as a nurse at  Fortress Monroe, 
Virginia, at the end of the war.  After the war she returned to her home in Auburn, New 
York, where she helped settle her parents and other family and friends.  There she also 
married veteran Nelson Davis, and together they operated a brickmaking business and 
a small farm.  Later she purchased an adjoining property and opened a convalescent 
home for aged and sick African Americans.  These buildings still stand in Auburn.

Harriet Tubman died in 1913 and was buried with military honors in Fort Hill Cemetery 
in Auburn, New York.  Since her death, she has received many posthumous honors, 
including the naming of the World War II Liberty ship Harriet Tubman.

Geography
Students must understand the meaning of “geographic characteristics”—distinctive 
characteristics that distinguish one place from another—in order to complete the 
activities in this lesson.  This lesson contains information about the geographic 
characteristics of places in Maryland that slaves might have used to help them in their 
flight to freedom.  Geographic characteristics are divided into two categories: physical 
characteristics and human characteristics. 

Physical characteristics describe the natural environment of the place. They include:  
physical features – land forms and bodies of waters
weather and climate – the short-term conditions of the atmosphere determined 
by variables such as temperature, wind, moisture, and pressure
climate – the average temperature and rainfall for a place over hundreds of years
soil – the thin layer of material on the earth’s surface; sand, silt, and clay are the 
basic types   
minerals – naturally occurring, non-living solids with a characteristic crystal, 
structure, and chemical makeup 
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vegetation – four types: forest, grassland, tundra, and desert.  Climate affects the 
vegetation that grows in a place.
animal life – all the large and small animals that live in a place

Human characteristics describe the people of the place (past and present) and their 
languages, religions, economic activities, political systems, population distribution, and 
modifications of the environment.  Human characteristics include:

human-made features – modifications people have made to land (e.g., buildings, 
bridges, tunnels, railroad tracks, dams, monuments, piers, cultivated land)
language – a way of communication with words, symbols, signs, or gestures that 
are used and understood by a group of people 
religion – a set of beliefs and practices relating to a god or gods and generally 
agreed upon by  a number of people
political system – structures of power, authority, and government
economic activities – how people make a living in a place 
population distribution – the pattern of the number of people who live in a place 

Lesson Development:
1. Motivation:  Display Teacher Resource Sheet 1, Maryland Map.  Tell students that 

Harriet Tubman was born enslaved on the Eastern Shore of Maryland in 1822 and 
later escaped to freedom.  Have students use the map to: 

describe the relative location of the Eastern Shore (in Maryland, east of 
the Chesapeake Bay, between the Chesapeake Bay and Delaware, etc.)
name the states that border Maryland (Pennsylvania, Delaware, West 
Virginia, Virginia)  Note to teacher: You may need to show students a wall 
map so that they can identify Virginia since it is not labeled on Resource 
Sheet 1.
find the Choptank River, near the Brodess where Harriet was raised, and
describe the river’s location (the Choptank River is between Delaware and 
the Chesapeake Bay on the Eastern Shore of Maryland). The Big Black 
Water River is also near where Harriet was born and raised, and it is now 
a National Wildlife Refuge. 

2. Tell students that they will use pictures and text boxes of information to learn about 
Harriet Tubman, who lived in Maryland in the 1800s.  Ask students what they know 
about her.

3. Tell students that the geographic characteristics of a place affect the people who live 
there.  On the board write “Geographic Characteristics” and under this the words 
“physical characteristics” and “human characteristics.”  Review these concepts with 
the students.  Next, display Teacher Resource Sheet 2, “Geographic 
Characteristics.”

4. Tell students to look at each photograph and decide in which category each one fits.   
(Top photo shows mostly physical characteristics. The bottom photo shows mostly 
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human characteristics.)  Tell students that these two photographs were taken in 
places where Harriet Tubman lived.

5. Next, have students look at the photographs and identify specific geographic 
characteristics in each one.  (Top photograph - physical characteristics: physical 
feature - coastal plain; weather & climate - cloudy; soil - sandy; vegetation - crops; 
animal life - geese; human characteristics: human-made feature - cultivated land.  
Bottom photograph - physical characteristic: vegetation - tree, grass, bushes, 
flowers; human characteristics: human-made features - grave markers, political 
system - flags; religion - cemetery; language - English)  Explain to students that 
each photograph contains both kinds of geographic characteristics, but one shows 
more physical characteristics and the other shows more human characteristics.

6. Tell students that the top photograph was taken on the Eastern Shore and shows 
fields near where Harriet Tubman was raised.  The bottom picture shows her 
gravesite in Auburn, New York.

7. Tell students they will be making a book about Harriet Tubman that shows how 
geographic characteristics influenced her life and her journey from slavery to 
freedom.

8. Give each student a set of Student Resource Sheet 1, “Harriet Tubman: A Journey 
to Freedom Photographs,” to cut out.

9. Next, tell students to sort all the photographs into categories of either “physical” or 
“human” characteristics. (physical characteristics:  c - e - g - h - l - n; human 
characteristics:  a - b - d - f - i - j - k - m - o - p) 

10.Distribute Student Resource Sheet 2 a-d, “Harriet Tubman:  A Journey to Freedom.”  
Tell students to read the information about her on each page and match it to a 
photograph.  Students should not glue the photographs onto the pages until all are 
discussed.

11.When students have completed this task, discuss the information and photographs 
with them.  Tell them to correct any incorrect matches and then glue the 
photographs onto the pages.

Answer Key for pages of the book:  Page 1: b, e; Page 2: f, g; Page 3: a, d; Page 
4: c, l; Page 5: h, n; Page 6: j, p; Page 7: m, i; Page 8: k, o.

12. Assessment:  Have students complete the “Physical Characteristics and Human 
Characteristics” page of the Harriet Tubman book using information in the boxes and 
the photographs.

Possible Answers:
Physical Characteristics

physical features:  marsh, river, swamp, Atlantic Coastal Plain
weather & climate:  cloudy, foggy, sunny, cold-icy 
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soil:  sandy
vegetation:  corn,  wheat, other grains, fruit, tobacco, forest, moss
animal life:  muskrat, birds 

Human Characteristics
human-made features:  building  (houses, cabin, church, store, court 
house), signs, marker, cultivated land, pier 
religion:  Bazzel Church, Quaker Meeting House 
political system:  Dorchester County Court House
language:  English
economic activities:  farming, maritime industries (shipping,
shipbuilding, travel), services

Then have students complete Student Resource Sheet 3, Harriet Tubman:  A 
Journey to Freedom Assessment.

13.Closure: Tell students that Harriet Tubman is perhaps the best known conductor of 
the Underground Railroad.  Tell students that the Harriet Tubman Museum is in 
Dorchester County, Maryland.  Instruct them to design a poster for display in the 
Tubman Museum and in the Reginald F. Lewis Museum that shows the geographic 
characteristics that influenced Tubman’s life.

Lesson Extensions:
Visit the Reginald F. Lewis Museum of Maryland African American History and 
Culture.

Visit the Postal Service Web site
https://about.usps.com/publications/pub354.pdf
in order to see stamps created in Harriet Tubman’s honor in order to see the 
stamps created in Harriet Tubman’s honor.
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Maryland Map

Harriet Tubman was born on the Eastern Shore 
of Maryland around 1822. 
 
1. Describe the relative location of the Eastern 
Shore. 
2. Name the states that border Maryland. 
3. Harriet Tubman was also called Minty by 
herfamily. She lived with them on the Brodess 
plantation located near the Choptank River. 
Describe the location of the Choptank River. 
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Teacher Resource Sheet 2

Geographic Characteristics
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Student Resource Sheet 1a

Harriet Tubman:  A Journey to Freedom Photographs

g

a

c

f

e

h

d

b
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Student Resource Sheet #1b

Harriet Tubman: A Journey to Freedom Photographs

i
j

m

p

l

k

o

n
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Student Resource Sheet 2a

Human Characteristics

human-made features:

__________________________________

__________________________________

religion:  ________________________

political system:_____________________

economic activities:__________________

Physical Characteristics

physical features:

__________________________________

__________________________________

weather & climate:  
__________________________________

soil:_______________________________

vegetation:__________________________

animal life:_________________________

Library of Congress, Prints and Photographs Division [LC-USZ62-7816]

Harriet Tubman:
A Journey to Freedom
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Student Resource Sheet 2b
Page 1 Textboxes

Page 2 Textboxes

Page 3 Textboxes

Harriet Tubman was born Araminta Ross 
in Maryland in 1822. Her parents were 
both slaves owned by different masters.  
Harriet’s grandmother Modesty had been 
brought in chains to the United States 
from Africa.  Harriet, her mother, her 
brothers, and sisters, were owned by 
Edward Brodess, and they worked on his 
plantation.  Harriet had eight brothers 
and sisters.  Find the photograph of the 
road that led to her birthplace.

When Harriet was six years old,  Mr. 
Brodess rented her to Mr. & Mrs. Cook. 
One of her jobs was to watch the muskrat 
traps.  Wading into the icy river looking 
for the animals made Harriet very ill.  
Mr. Cook sent her back to the Brodess 
Plantation.  Find the photograph of the 
muskrat.

On the Brodess plantation, Harriet’s 
family lived in a small cabin that had a 
fireplace and a dirt floor. They had few 
possessions, and did not have beds to 
sleep on.  Enslaved people were not sent 
to school because their owners did not 
want them to learn to read and write.  
Find the photograph of a cabin where 
enslaved people lived. 

One of her jobs on the plantation was to 
pick bugs off the tobacco plants.  
Tobacco was called a “cash crop” 
because it was grown to be sold and not 
used by the growers.  Find the 
photograph of a tobacco field.

When the Bucktown Methodist Church 
[Scotts Chapel] was no longer used, the 
enslaved people asked to use it for their 
services.  Before they had the church, 
enslaved people worshiped in their cabins, 
or in the churches of their masters. In 1876, 
Bazzel Church was later given to the 
African American community in 
Bucktown, near where Harriet had lived 
when she was a slave. Find the photograph 
of this church.

Harriet often thought of running away.  
When she was a teenager she refused to 
help catch a runaway. She was hit in the 
head by a heavy object thrown at the 
escaping enslaved person.  This event 
may have happened at the Bucktown 
Village Store. Find the photograph of the 
store.
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Student Resource Sheet 2c

Page 4 Textboxes

Page 5 Textboxes

Page 6 Textboxes

Harriet knew that some day she would run 
away to find freedom. Her father taught her 
how to find food in the forest.  He also told 
her that she would have to travel north to 
find a place where she would be free.  He 
taught her that moss grew on the north side 
of trees, and he told her about the North 
Star.  Find the photograph of the tree with 
moss.

She also learned to use marshes as an 
escape route.  Traveling through water 
made it harder to be caught because dogs 
of the slave catchers would lose the scent
of the escaping slave.  Find the 
photograph that shows a marsh.

When she was 22 years old, Harriet 
married John Tubman, a free African 
American. She told him of her plan to 
escape, but he was already free and did not 
want to go with her.  When Harriet finally 
escaped she may have followed the 
Choptank River.  Runaways often traveled 
late at night following the North Star. 
Sometimes foggy or cloudy weather made 
it difficult to see the North Star.  Harriet 
knew that the water in the Choptank River 
flowed North, so she knew to follow it. 
Find the photograph that shows foggy 
weather.

As she traveled on her journey north, 
Harriet often traveled through swamps.  
Harriet had to be careful not to disturb 
birds resting and nesting in tall marsh 
grasses and trees for they could betray 
her hiding places. Find the photograph of 
a swamp.

The Underground Railroad was not an 
actual railroad but a group of people and 
places organized to help runaways reach 
freedom in the North. The term 
“underground” was used because runaways 
were hidden in secret places. Find the 
photograph that shows a mode of 
transportation enslaved people could hide 
in as they were transported to safe places.

As part of the Missouri Compromise, 
slavery was made illegal in Pennsylvania.  
Once Harriet reached Pennsylvania she 
was free, so she wanted to help others do 
the same.  She met William Still who 
was the secretary of the Philadelphia 
Anti-Slavery Society.  She went to 
meetings with him.  Find the “Welcome 
to Pennsylvania” sign.
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Student Resource Sheet 2d

Page 7 Textboxes

Page 8 Textboxes

Thomas Garrett was a conductor on the 
Underground Railroad.  He was a hardware 
merchant in Wilmington, Delaware.  In his 
store and home he often hid runaways until 
it was safe for them to leave. After his 
death, he was carried by Black 
Wilmingtonians to the Quaker Cemetery.   
Find the photograph of his grave marker.

After finding her freedom, Harriet 
returned to Maryland and helped some of 
her relatives escape from the Dorchester 
County Court House, where they were 
being sold. Find the photograph of the 
Court House.

When the Civil War broke out, Harriet 
joined the fight by becoming a spy, a scout, 
and a nurse for the North. Find the 
photograph that tells you this information.

Harriet later lived in Auburn, New York, 
where she took care of her parents after 
helping them escape.  She had made 
about thirteen trips south and brought 
more than 60 people to freedom, and 
gave instructions to another 60 or 70 who 
made their way along the Underground 
Railroad to freedom themselves..  She
died at the age of 91, surrounded by 
family and friends.  Find the photograph 
of her grave site in Auburn, New York.
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Student Resource 3

Harriet Tubman:  A Journey to Freedom
Assessment

Based on what you have learned, choose two physical characteristics that were 
mentioned in the book you made and place them in these boxes. 

Explain how these physical characteristics influenced Harriet Tubman’s life.

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

Now select two human characteristics that were mentioned in the book you made and 
place them in these boxes.  

Explain how these human characteristics influenced Harriet Tubman’s life.

_____________________________________________________________________

_____________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________
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Lesson 26

History of the Harlem Renaissance

Museum Connection: Art and Intellect

Purpose:  In this lesson students will be introduced to the Harlem Renaissance. They 
will read about this historical period, use text features as they read, and write a brief 
constructed response identifying the Harlem Renaissance and the factors that 
contributed to its development.

Grade Level and Content Area: Elementary, Reading

Time: 1-2 class periods

Correlation to Social Studies Standards:
GEO 4.1.5.3 Identify and locate physical and human characteristics of 

places and explain how those characteristics have affected 
people living there.

PNW 7.1.5.2 Describe how cultures have developed and changed.

PNW 7.2.5.2 Describe how individuals and groups have contributed to the 
development of cultures.

PNW 7.2.5.3 Describe the interactions, contributions, and results of the
migration of various peoples and cultures.

Social Studies: Maryland College and Career Ready Standards
3.A.1  (Grade 4) Locate places and describe human and physical

characteristics of those places using geographic tools.

3.A.1  (Grade 5) Locate places and describe human and physical
characteristics of those places using geographic tools.

2.B.2  (Grade 4) Describe and compare cultural characteristics of various
groups of people in the American experience.

Correlation to Reading and English Language Arts Standards:
2.A.1  (Grade 4) Develop comprehension skills by reading a variety of self-

selected and assigned print and electronic information texts.

2.A.2  (Grade 4) Identify and use text features to facilitate understanding of 
informational texts.
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2.A.4  (Grade 4) Determine important ideas and messages in informational 
texts.

1.E.1  (Grade 5) Develop and apply comprehension skills through exposure 
through a variety of texts including traditional print and 
electronic texts.

2.A.1  (Grade 5) Develop and apply comprehension skills by reading a variety 
of self-selected and assigned print and electronic information 
texts.

2.A.2  (Grade 5) Identify and use text features to facilitate understanding of 
informational texts.

2.A.4  (Grade 5) Determine and analyze important ideas and messages in 
informational texts.

Objectives:
Students will read to be informed about the Harlem Renaissance.
Students will identify and use text features to comprehend expository text.
Students will describe the factors that contributed to the emergence of the Harlem 
Renaissance in New York City.

Vocabulary and Concepts

Culture – Culture is the learned behavior of people, which includes their belief systems 
and languages, their social relationships, their institutions and organizations, and their 
material goods—food, clothing, buildings, tools, and machines.

Migrate – To migrate is to move from one place to another.

Renaissance – Renaissance means, literally, a rebirth. The Italian Renaissance is that 
period from the 14th to the 16th century when the arts and humanities flourished in 
Italian city-states. The term also refers to the abundant art forms and literature found in 
Harlem during the 1920s and 1930s.

Patron – A patron is a person who supports, protects, or champions someone or 
something such as an institution, event, or cause.

Legacy – A legacy is something handed down from the past.

Stock market – The stock market is a place where stocks, bonds, or other securities 
are bought or sold.

Materials
For the Teacher:
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Schaefer, Adam.  The Harlem Renaissance. Chicago: Heinemann Library, 2003.

For the Student:
Schaefer, Adam.  The Harlem Renaissance. Chicago: Heinemann Library, 2003.
Student Resource Sheet 1 Backpack
Student Resource Sheet 2 Feature Strips for Backpack
Student Resource Sheet 3 Brief Constructed Response
Scissors
Glue

Resources
Hudson, Cheryl Willis.  The Harlem Renaissance: Profiles in Creativity. New York: 

Newbridge Educational Publishers, 2002.

“Langston Hughes and the Harlem Renaissance.” Footsteps March/April, 2004.

Schaefer, Adam.  The Harlem Renaissance. Chicago: Heinemann Library, 2003.

The Great Migration: African Americans Journey North. New Jersey: Globe Fearon, 
1998.

“The Harlem Renaissance.” Cobblestone. February. 1991.

Teacher Background
The period during and after World War I was a time of change and mobility for the 
United States. Dissatisfied with the severe limitations of “Jim Crow” laws and the poor, 
often isolated, living conditions in the Deep South, many African Americans moved to 
large northern cities, such as Baltimore, Chicago, Detroit, New York, and Washington, 
D.C., hoping for better job opportunities and schools. As African American populations 
grew, talented artists, musicians, writers, actors, and dancers came together to develop 
vibrant new art forms. The resulting “New Negro Movement” was influenced by strong 
African traditions, the spiritual values and gospel music of the churches, and European 
culture in America. The artists’ work examined the society in which they lived and 
expressed hopes for civil liberties. From these beginnings, churches, cultural centers, 
and the National Association for the Advancement of Colored People (NAACP) grew to 
become strong forces in social reform within the civil rights movement.

New York’s Harlem offered the largest concentration of African American artists.  
Photographers such as James Van Der Zee captured the glamorous lives of Harlem’s  
entertainers, the richly evolving art forms, and the luxurious lifestyles. But some who 
came to New York found neither satisfying jobs nor good living conditions. Artists such 
as Romare Bearden, William Johnson, and Jacob Lawrence depicted scenes of the city 
that captured this side of life. Musicians, such as Bessie Smith, literally “sang the blues.”
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Lesson Development
1. Motivation: Tell the students, “Raise your hand if you have been on a camping trip.” 

Discuss with the students the materials that you pack to take on a camping trip (i.e.   
tent, sleeping bag, and food). Ask the students, “What would happen if you left your 
backpack with all your materials at home?  Describe your experience on your 
camping trip without these materials.”

2.  Tell the students that reading is a journey and you need to be prepared for your 
journey just as you would for a camping trip.

3.  Give students, Student Resource Sheet 1, Backpack, and Student Resource Sheet 
2, Feature Strips for Backpack.

4.  Instruct students to cut Text Feature Strips and put them on their backpacks for their 
expository reading journey.  Note:  Some strips are left blank for students to add their
own ideas.  Not all features on strips will be evident on pages 4-5.

5.   Distribute student copies of Schaefer, Adam. The Harlem Renaissance. Chicago:   
Heinemann Library, 2003.  Using the text features and backpack as a model, the 
teacher will guide students to “unpack” the article (pgs 4-5) to gain background
information about the Harlem Renaissance.

6.    With a partner, students will read to be informed about the Harlem Renaissance 
       and to answer, “What was the Harlem Renaissance?” 

7.    Have students discuss their response in small groups and then debrief as a class.

8.  Assessment:  Individual students should respond in writing to the following prompt.

Given what you know about the Harlem Renaissance, do you agree or disagree with 
this statement:

The Harlem Renaissance was a time of a cultural awakening for African 
American artists.  Give reasons for your position.

Make sure that you address the following questions:
What was the Harlem Renaissance?
Why did Harlem in New York City become the center of an African American 
artistic, political, and social movement called the Harlem Renaissance?

9. Closure: Have students present their murals to the class.  Ask: Why was the Harlem 
Renaissance important to them?

Thoughtful Application
Have students create a mural or write a poem depicting what they think the Harlem 
Renaissance looks or sounds like to them.
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Lesson Extensions
The New Negro Movement and Baltimore’s version of the Harlem Renaissance are 
expressions of social currents that formed the outlines of today’s African American
consciousness.  Explore examples of the era’s musical and cultural legacy in the 
“Pennsylvania Avenue” exhibit in the “Strength of the Mind” gallery of the permanent 
exhibition of the Reginald F. Lewis Museum.  Why do you think the creativity played 
such an important role in the lives of African Americans? In what ways do 
contemporary artists build on this legacy?
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Student Resource Sheet 1

Backpack
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Student Resource Sheet 2

Feature Strips for Backpack

Read the title Read the 
subtitles

Read the 
captions

Look at the 
pictures

Look at the 
graphs

Look at the 
maps

Large Bold Print Italics Read the “Big
Idea Statement”

Colored Print Quotation Marks Underlining

Time lines Illustrations
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Student Resource Sheet 3

Brief Constructed Response

Given what you know about the Harlem Renaissance, do you agree or disagree with 
this statement:

The Harlem Renaissance was a time of a cultural awakening for African 
American artists.  Give reasons for your position.

Make sure that you address the following questions:
What was the Harlem Renaissance?
Why did Harlem in New York City become the center of an African American 
artistic, political, and social movement called the Harlem Renaissance?

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________
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Lesson 27

Museum Connection:  Art and Intellect

Lesson Title:  Harlem: All That Jazz and Blues

Purpose:  In this lesson students will identify some of the leading African American 
blues and jazz musicians of the Harlem Renaissance.  They will create their own blues 
lyrics and perform the song for or with the class.  

Grade Level and Content Area:  Elementary, Fine Arts

Time Frame:  3 class periods

Fine Arts Music Essential Learner Outcomes:
II.D.1 Perform songs representing a variety of historical periods,

genres, and cultures

II.D.3 Identify and compare music from various historical periods and cultures 
and works written by exemplary composers.

Fine Arts Music State Curriculum:
2.2.b (Grades 4 and 5) Perform songs and dances from a variety of historical 

periods and world cultures, including some connected to 
general classroom studies

2.2.c (Grades 4) Listen to and describe musical examples that represent 
styles and traditions from various historical periods and 
world cultures

2.2.c (Grade 5) Listen to and compare musical examples that represent 
styles and traditions from various historical periods and 
world cultures

3.2 (Grades 4 and 5) Develop readiness for composing and arranging by 
experimenting with sound

Correlation to Reading and English Language Arts Maryland College and Career 
Ready Standards:
3.A.4 (Grade 4) Use elements of poetry to facilitate understanding

3.A.4 (Grade 5) Analyze elements of poetry to facilitate understanding and 
interpretation

4.A.2 (Grades 4 and 5) Compose oral, written, and visual presentations that express 
personal ideas, inform, and persuade
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Objective: 
Students will write lyrics to a song that expresses the “blues” found in music of the 
Harlem Renaissance.  They will then sing their lyrics using an existing blues melody.

Vocabulary and Concepts:
Blues – The blues is music based on simple chords and melodies, the deep emotion of 
spirituals, and the laments of call-and-response songs of African Americans before the 
turn of the 20th century.  Although the blues are frequently melancholy, as a musical 
form they may cover a wide range of topics from standing in the rain to true love.  W. C. 
Handy from Memphis, Tennessee, is considered the “Father of the Blues.” 

Dixieland – Dixieland jazz music began in New Orleans, where street parades led by 
musicians are still in evidence today.  It consists of a small brass band playing marching 
music and using elaborate improvisation.  Several instruments may improvise 
simultaneously in Dixieland bands.

Improvisation – Improvisation is music in which the performer independently 
embellishes the melody or introduces new melodic material.  Improvisation appears in 
many forms, both in Europe and in Africa, but it is African improvisation that directly 
parallels jazz improvisation. 

Jazz – Jazz is a mixture of several musical styles: blues, ragtime, and Dixieland.  
Syncopation and improvisation, added to the variety of styles that jazz represents, gives 
the music its own definitive style. 

Mood – The mood is the emotion an author, composer, or performer intends to convey 
in a song, lyric, or presentation.

Ragtime – Ragtime music began as improvisational piano in the honkytonks, cafes, and 
gambling houses along the Mississippi River.  Often piano players added crude lyrics to
blues melodies.  Ragtime incorporates a syncopated beat and flamboyant melody.  
From such rugged beginnings, ragtime became highly popular music during the 1890s 
and remained popular through the 1920s.  The ragtime piano player was a strong 
influence on the music of the Harlem Renaissance.  Eubie Blake, from Baltimore, is 
considered a superb ragtime performer and composer.

Renaissance – Renaissance means, literally, a rebirth.  The Italian Renaissance is the
period from the 14th to the 16th century when the arts and humanities flourished in 
Italian city-states.  The term also refers to the abundant art forms and literature found in 
Harlem during the 1920s and 1930s.

Rhyme scheme – The arrangement of rhymes in a stanza or poem.
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Stride piano – The stride style of piano playing derives from ragtime and is achieved by 
alternating low bass notes with chords in the left hand while improvising active and 
frequently syncopated melodies in the right hand.
Syncopation – Syncopation is music in which the accent is placed on a normally 
unaccented beat.  First heard in the United States in early banjo music and ragtime, 
syncopation developed from African American rhythm patterns.

Materials
For the teacher:
Recording of “The Entertainer,” by Scott Joplin

Joplin, Scott.  The Entertainer.  Biograph Series.  Shout! Factory, 2003.

Recording of “Oh When the Saints,” an African American folk song, in the ragtime style
Spotlight on Music.  Grade 5.  New York: McGraw-Hill, 2004.
Share the Music.  Grade 5.  New York: McGraw-Hill, 2000.
Music and You.  Grade 5.  New York: Macmillan, 1988.
Makin’ Music.  Grade 2.  Morristown, New Jersey: Silver Burdett Ginn, 2002.
Music Connection.  Grade 1.  Morristown, New Jersey: Silver Burdett Ginn, 1995.
World of Music.  Grades 1 and 5.  Morristown, New Jersey: Silver Burdett and 
Ginn, 1991.

Recording of “Joe Turner Blues,” an African American blues song
Share the Music.  Grade 5.  New York: McGraw-Hill, 2000.
Makin’ Music.  Grade 4.  Morristown, New Jersey: Silver Burdett Ginn, 2002.
Music Connection.  Grade 4.  Morristown, New Jersey: Silver Burdett Ginn, 1995.
World of Music.  Grade  .  Morristown, New Jersey: Silver Burdett and Ginn, 
1991.

Recording of “Poor Man’s Blues” by Bessie Smith
Smith, Bessie.  Queen of the Blues.  The Gold Collection.  Fine Tune Records, 
2002. 

Teacher Resource Sheet 1: Joe Turner Blues lyrics and notation
Teacher Resource Sheet 2: Poor Man’s Blues lyrics and notation 

Student:
Student Resource Sheet 1: Create Your Own Blues Lyrics
Student Resource Sheet 2: Create Your Own Blues Song–Sample
Student Resource Sheet 3: Create Your Own Blues Song

Resources
Books:
Anderson, Jervis.  This Was Harlem: A Cultural Portrait, 1900-1950.  New York: 

Farrar Straus Giroux, 1982.
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Baker, Josephine, and Jo Bouillon.  Josephine.  Translated by Mariana Fitzpatrick.  New 
York: Harper & Row, 1977.

Driskell, David, David Levering Lewis, and Deborah Willis Ryan.  Harlem Renaissance: 
Art of Black America.  New York: The Studio Museum in Harlem, Harry N. 
Abrams, Inc., 1987.

Huggins, Nathan Irvin.  Harlem Renaissance.  New York: Oxford University Press, 
1971. 

Hughes, Langston.  Not Without Laughter.  New York: Alfred A. Knopf, 1930.

Hughes, Langston.  The Weary Blues.  New York: Alfred A. Knopf, 1926.

Powell, Richard J.  “The Blues Aesthetic: Black Culture and Modernism.” Paper 
presented in conjunction with the exhibit at Washington Project for the Arts, 
Washington, D.C., 1989.

Rummel, Jack.  Langston Hughes.  New York: Chelsea House Publishers, 1988.

Schoener, Allon, ed.  Harlem on My Mind: Cultural Capital of Black America, 1900-
1968.  New York: Random House, 1968.

Siskind, Aaron.  Harlem Photographs, 1932-1940.  Washington, D.C.: National Museum 
of American Art, Smithsonian Institution Press, 1990.

Surge, Frank.  Singers of the Blues.  Minneapolis: Lerner Publications Co., 1969.

Recordings:
Blake, Eubie.  Memories of You.  Biograph Series.  Shout! Factory, 2003.

Smith, Bessie.  Sings the Blues.  Sony Special Product, 1996. 

Smith, Bessie.  St. Louis Blues: Original 1924-1925 Recordings.  Naxos, 2003. 

Teacher Background:
The United States experienced a period of change and mobility during and after World 
War I.  Dissatisfied with the severe limitations of “Jim Crow” laws and the poor, often 
isolated, living conditions in the Deep South, many African Americans moved to large 
northern cities hoping for better job opportunities and good schools.  As their 
populations swelled, urban communities in New York, Detroit, and Chicago teemed with 
talented African Americans.  Artists, musicians, writers, actors, and dancers came 
together and developed vibrant new art forms that derived from African heritage, the 
spiritual values and gospel music of churches, and the dominant European culture.  
This rebirth of arts and culture—known at the time as the “New Negro Movement”—was 
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most pronounced in Harlem, New York, which pulsated with the excitement of 
achievement in the 1920s.  The photographs of James VanDerZee document this 
excitement, as well as the glamorous lives of the period’s entertainers in the city’s 
ballrooms and theaters.  

Other migrants to the cities, however, did not find satisfying jobs or good living 
conditions.  Churches moved uptown to Harlem in order to serve their needs, and 
cultural centers were established.  At the same time many people involved in the 
Harlem Renaissance, as this movement is now known, also began to express their 
hopes for civil liberties and true equality; out of this environment came the NAACP and 
the modern civil rights movement.  Artists too began to take a new look at the benefits 
and constraints of urban life and use their work in order to examine the society in which 
they lived.  Artists such as Romare Bearden, William Johnson, and Jacob Lawrence 
created visual images of the harsher aspects of life in the city, while musicians like 
Bessie Smith used the “blues” to express the sorrows and trials of the period. 

Jazz—the music of the Harlem Renaissance—had its roots in the syncopated rhythms 
of Africa and the sounds of the Dixieland and ragtime bands of New Orleans.  The 
earliest form of jazz was known as the blues, and it stemmed from the work songs and 
spirituals created by slaves.  Combining African beats and call-and-response style with 
the minor melodies and chord progressions of Western European music, the blues 
originally involved sparse instrumental accompaniment, such as the banjo or guitar.  
Soon blues artists added classical instruments, like the piano, string bass, trumpet, and 
saxophone, in order to add texture and complexity to the compositions.

Blues lyrics have had just as strong an influence on the world of music as the blues 
sound.  Folk songs of the 19th century were sentimental and nostalgic, but the blues 
introduced a heavily personal tone.  In fact, most blues artists injected their songs with 
the sound of heartbreak and hardship that characterized the period of the Harlem 
Renaissance for so many people.  Many early blues singers, such as “Ma” Rainey and 
Bessie Smith, were women with a background in gospel music and spirituals.  Noted for 
her rousing voice and vigorous style, Smith recorded many songs that featured intimate 
account of her personal woes.

Some poets of the Harlem Renaissance also adopted the tone of sorrow and longing 
expressed by the blues.  Born in Joplin, Missouri, and raised in Laurence, Kansas, 
Langston Hughes attended Columbia University in New York.  As a columnist for the 
African American newspaper the Chicago Defender, Hughes chronicled the daily hopes 
and despairs of his people.  An award-winning poet, Hughes named his first book of 
poetry, Weary Blues, after a poem that describes the plight of African Americans, who 
migrated from the South to cities like Detroit, Chicago, Washington, Baltimore, and New 
York. 

Lesson Development:                                                 
1. Motivation:  Play the ragtime recording, “The Entertainer,” by Scott Joplin.  Have 

students use movement in order to express the mood, rhythms, tempo, and 
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dynamics of the piece.  Ask students of their experiences with this type of music, 
and explore their prior knowledge.  Begin to address musical elements (e.g., 
instrumentation, tempo, dynamics, and style).  Collect the ideas as a class for later 
use. 

2. Explain that the style of the piece is ragtime, defining the term and discussing the 
musical elements.  Note that both ragtime and Dixieland music were early forms of 
jazz, and follow up by playing the Dixieland recording, “Oh When the Saints.”  Again 
have the students move freely to the music, or lead a parade around the room.  
Discuss the elements of Dixieland, and compare these with those of ragtime.  

3. Have students express their ideas of the music’s origins.  Lead into a class 
discussion about the Harlem Renaissance, its art, and its artists.  Stress the 
following concepts: 

African Americans migrated to Harlem, New York (as well as other large cities 
such as New Orleans, Kansas City, Detroit, and Chicago) in order to seek a 
better life. T hey created art forms involving their African roots with themes 
developed from life in the American South.
Writers, musicians, and artists of this period (such as Blake, Ellington, 
Armstrong, Rainey, Smith, Bearden, Johnson, and Lawrence) led the way in 
developing art forms that expressed individual, communal, and cultural ideas and 
concerns.
The city of Baltimore also served as a cultural center.  Artists Eubie Blake, Cab 
Calloway, Billie Holliday, and Chick Webb all had their roots in Baltimore.  Like 
the Cotton Club and Savoy of Harlem, the Royal Theater in Baltimore featured 
novel performances.
Blues music, the beginnings of jazz, stemmed from work songs and spirituals 
that were created during the period of slavery by Africans and African Americans.  
By combining their African musical roots in syncopated (off-beat) rhythms and 
call-and-response forms with minor melodies and Western European chord 
progressions, African Americans created their own distinct styles of music.  Blues 
originally involved sparse instrumental accompaniment, such as the banjo or 
guitar, but soon added classical instruments (e.g., the piano, string bass, 
trumpet, and saxophone) for more texture and complexity.
Blues songs channel personal feelings of struggle, sorrow, and angst in music 
just as the poetry of Langston Hughes does in literature. 

4.   Introduce the topic of the blues as personal expression.  Play a blues recording by  
Bessie Smith (“Poor Man’s Blues”).  Ask the students to move again to the music, 
and note the differences in sound between the blues piece and the ragtime and 
Dixieland pieces.

5. Read a few titles of blues songs (e.g., “Down Hearted Blues,” “I Ain’t Got Nobody,” 
and “The St. Louis Blues,” etc.), and ask students to reflect on the topics and 
themes of most blues songs. 
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6.   Present the song “Joe Turner Blues” (Teacher Resource Sheet 1), and have the 
students sing and identify the overall mood.  (You may wish to explore the blues 
scale or chord progression at this time.)

7.    Display Teacher Resource Sheet 2, “Poor Man’s Blues.”  Replay the recording,
       and again have students identify the overall mood through the music and text.  Ask

students which lines or phrases rhyme.

8.    Suggest a blues theme, such as rain, that would appeal to students.  Present a 
verse of lyrics such as:

Can’t go out and play today ‘cause we got rain
Can’t go out and play today ‘cause we got rain
Lovin’ sports and livin’ here is just one pain

Note that the first line is repeated twice and the last line usually rhymes with the 
other two.  (Sometimes words do not rhyme precisely, and often slang is used or 
created to allow for rhyming).  The lyric form for the typical 12-bar blues involves 
stanzas with three phrases arranged as an opening statement that declares the 
blues topic, a repetition of the first line, and a final line that relates to the previous 
idea.  

9.   Ask students to create as a class a blues verse.  Have students suggest themes 
they would use (such as homework, a sibling, or chores), and then note their lyrics 
on the board.

10. Distribute Student Resource Sheet 1, Create Your Own Blues Lyrics. Have 
students compose original lyrics, working independently to elicit more creative work.
Follow up by asking students to share their work with a partner.

11. Using Student Resource Sheets 2 and 3, have students compose lyrics with a       
partner using the suggested rhythms for a guide.  Discuss how each note of the   
rhythmic line needs a syllable of text, and practice syllable counting with students.  
Utilize the sample provided.

12. At the end of the session, ask each pair to present their work, or have the class 
sing (using the melody from “Joe Turner’s Blues” previously performed) or chant 
(using the notated rhythm) each song.  (Emphasize the need to be a good 
audience and accept everyone’s efforts.)

13. Assessment:  Have individual students develop a three-line lyric using the format
from Student Resource Sheet 1.   

Modified Assessment: Have students develop their own blues lyrics using
Student Resource Sheets 2 and 3.
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14. Closure: Have students identify the theme(s) of the lyrics.  Pose questions such 
as:

How does the music reflect the lyrics of the song, or vice versa?
What words or sounds help to identify the blues?
How does the music reflect the period and culture in which it is produced?

Thoughtful Application:

Determine how the blues music of the Harlem Renaissance has influenced 
contemporary music.  Cite examples.

Lesson Extensions:
 

Pennsylvania Avenue was the place to experience the music and ambiance of 
Baltimore’s “NEW Negro” renaissance. Now you know the music of Eubie Blake, 
Chick Webb, Billie Holiday, Ruby Glover, Ethel Ennis and Blanche Calloway, take a 
walk along “the Avenue” installed in the Reginald F. Lewis Museum’s third floor 
exhibitions “Messages in Music “ and “Pennsylvania Avenue.”  The exhibits capture 
the Jazz scene in lively detail.  How does Ruby Clover’s story enhance your 
knowledge of the work and life experience of African American musicians during the 
20th Century.
Using the blues scale, develop a melody for your blues lyrics and perform the song 
for your class.
Discuss the chord progression of the blues and how to build and play a chord on a 
melodic instrument.  Perform the chords as accompaniment to a blues instrumental 
melody or song.
Improvise blues melodies using melodic instruments.  (For instance, using a barred 
instrument, only leave the pitches of the blues scale to play.  Have the chord 
progression performed as accompaniment.)
Arrange or perform an existing blues piece with an instrumental ensemble.  A small 
vocal ensemble could perform the melody with the instrumentalists.
Identify the instruments that accompany the singer in order to reinforce blues songs. 
Listen to instrumental recordings of the period in order to hear the lament without 
words. Identify the dances of the 1920s to connect them to the style of the music.
Connect original blues to contemporary blues by creating a project or research 
paper, or compare blues to other genres and styles of music (noting influences, 
similarities, and historical and cultural contexts).
Connect the lyric writing more directly to poetry, such as that of Langston Hughes.  
Discuss theme, mood, and expression, as well as rhythm, syllabic structure, and 
rhyme scheme.
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Teacher Resource Sheet 1

Teacher Resource Sheet 1

2. He came here, with forty links of chain.
He came here, with forty links of chain.
He left me here to sing this song.
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Teacher Resource Sheet 2
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Student Resource Sheet 1

Create Your Own Blues Lyrics

Directions: Following the three-line blues rhyme scheme, create your own blues 
lyrics.  An example of the form is given below:

It's rainin' homework and I got no umbrella
It's rainin' homework and I got no umbrella
Gotta wish I were some other fella

Notice that all the lines rhyme. You may extend it to a second verse: 

Why do they expect me to do this stuff?
Why do they expect me to do this stuff?
A third-grader's* life is really rough.

*substitute appropriate grade level

Begin your own blues lyric.  Underline your rhyming words.

Title of Song:
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Student Resource Sheet 2
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Student Resource Sheet 3
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Lesson #43 
 
Lesson Title:  Tom Miller: Artist and Creator of Art Furniture  
 
Museum Connection:  Art and Intellect 
 
Purpose:  In this lesson, students will learn about the life and art of Tom Miller, whose 
upbeat outlook on life is reflected in his art furniture. Students will  

 
their own piece of art furniture. 
 
Grade Level/Content Area:  Intermediate Elementary/Art 
  
Time Frame:  3-5 class periods 
 
Visual Arts Essential Learner Outcomes: 
Outcome  III Creative Expression and Production 
The student will demonstrate the ability to organize knowledge and ideas for  
expression in the production of art.  
 
Expectation  IIIC The student will discover a variety of ways that artists organize the 
elements of art in responding to what they see. 
 
Indicators of Learning  IIIC  Creative Expression: The student will create a  
personal object made special, using art elements and principles of design. 
 
Visual Arts VSC Standards:  
2.2.a  (Grade 4) Identify technologies, processes, and materials from different times    
and places used to create visual art. 
 
3.2.b (Grade 4/5) Identify and describe color, line, shape, texture, form, space and 
selected principles of design such as pattern, repetition, contrast, balance, and variety 
in artworks. 
 
4.1.c (Grade 5) Use established criteria to justify personal responses to works of art.       
                
Reading/ Language Arts VSC: 
2.A.1.a (Grade 4)    Read, use, and identify the characteristics of non-fiction materials   
to gain information and content knowledge. 
 
Objectives: 
 Students will analyze the art furniture of Tom Miller, a famous African American artist 

who spent his entire life in Baltimore. 
 Students will create a piece of furniture inspired by the style of Tom Miller. 
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Vocabulary and Concepts: 
Afro Deco- A term used by Tom Miller to describe his art furniture adorned with African 
American themes and characters and reminiscent of the Art Deco style of the 1920s 
and 1930s.  
Art furniture  furniture that has been painted or reconfigured to make a statement. 
 
Materials  
For the teacher: 
Overhead Transparencies of artwork by Tom Miller: 

a screen entitled Swannee River 
a chair entitled  
a chest known as Jungle Chest 
a cabinet known as Curious Cabinet  

 
For the student: 
Student Resource Sheet 1      - Idea Web 
Student Resource Sheet 2a    - Chest Worksheet 
Student Resource Sheet 2b    - Chest Worksheet Responses 
 
Resources 
Publications: 
Murphy, Camay Calloway.  Can a Coal Scuttle Fly?  Illustrated by Tom Patton Miller. 

Baltimore: Maryland Historical Society, 1996 
Murphy, Eileen.  "Tom Miller."  28 June  4 July 2000.  Baltimore City Paper Online, 16 

July 2003 <http://www.citypaper.com/2000-06-28/pf/mobs2_pf.html> 
 

Materials: 
Baltimore Museum of Art Slide Kit 

http://www.artbma.org/education/BMAteacherPackets.pdf 
Maryland Historical Society Slide Kit  
 
Web sites:  
http://www.galwest.com/fine_art/other_artists/miller.htm 
http://www.carlclark.net/tom.html 
http://www.stevenscottgallery.com/artists_miller.html 
http://www.furnituresociety.org?cs/nov2002/baltimor.html 
http://www.artbma.org/collection/cone/cone_html.html 
 
Teacher Background  
Thomas Patton Miller (1945-2000) was born in Baltimore, Maryland. The eldest of six 
children, he grew up in the Sandtown-Winchester area and attended Carver Vocational 
Technical High School, where he studied to become a commercial artist. Miller won a 
scholarship to Maryland Institute College of Art (MICA) and graduated in 1967 with a 

an art resource teacher in 
the Baltimore City Public Schools. When he received a Ford Foundation grant for further 
study, Miller returned to MICA, and in 1987, he was awarded a Master of Fine Arts 
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degree. From this point forward, Miller concentrated on his art. 
    
In interviews, Miller revealed that as a child, he was fascinated by and collected 
discarded objects. He had seen his grandparents repaint household furniture to make it 

e of these 
early experiences. Moreover, just as his ancestors had gathered scraps for quilts and 
reclaimed old furniture for their use, Miller collected and combined objects and furniture 
to create humorous, witty, "Afro Deco" furniture pieces.  
 
Leslie King-
studies, says Miller began painting furniture at the suggestion of a friend.  "He used a 
plentiful resource in this country and especially Baltimore City: found furniture.  He 
reconfigured the parts to make enormously clever statements about the people around 
him, about his environment."  
      

paintings. Images of pink flamingos, people, fruits, birds, palm trees, animals, Aunt 
Jemimas, and watermelons adorn his art furniture. He painted the people and places he 
knew, and they were mostly from and in Baltimore.  His colorful work was in such high 
demand that people waited years to acquire a work of art from Miller. 
 

drew on images, such as watermelons and big lips, that have been used to stereotype 
African Americans. His friend, Carl Clark, said that Miller had suggested  that racists 

 
 
In 1995, Miller became one of the first local African American artists to be honored with 
a solo exhibition at the Baltimore Museum of Art Jungle Chest is in the 

Can A Coal Scuttle Fly?
daughter of renowned bandleader Cab Calloway) about Mil
illustrated by Miller. His art has been widely exhibited, including at the Smithsonian 

museum and private collections. 
 
On June 23, 2000, Miller died of complications from AIDS. One of the memorial tributes 
read: 

Thomas Patton Miller truly lived life! And we are better for it. As a citizen, a loved 

brilliance of his pallet. This special soul, and internationally renowned artist has 
left a profoundly beautiful mark on the world.  

 
  
 
 

1018



©Copyright 2004 MSDE/Reginald F. Lewis Museum of Maryland African American History and 
Culture 
 

43-4 

 Lesson Development: 
1. Motivation:  Ask the students if they have ever heard of an artist named Tom Miller. 

Have they seen his art? Where? In what form was the art? (painting, furniture?)  
Hold up the book, Can a Coal Scuttle Fly?  Examine the cover to discover the bright 
colors, border pattern, simple shapes, and people.  What is a coal scuttle?  What 
animal do you see?  Next, read the inside front cover flap. 

 
2. Before you read the book aloud to students, tell them to look at each page or pages 

thinking about his mood and history, as they listen to you read.  
 
3. Read the book with feeling, pausing so the students can interpret the visual impact 

and meaning of each page. 
 
4. After reading the book, go back and flip through the pages giving the students time 

to answer a few questions orally.  Ask:  What did you learn about Tom Mil
How would you describe him?  What are some of the themes of his work? 

 
5. Display transparencies one at a time, discussing the characteristics of each one.  

Ask the students, "What do you see?"  (bright colors, patterns, lines, shapes, 
animals, people, texture)  Is the art telling a story?  What is the story?  Stop at the 
"Swannee River" transparency.  Ask, "What else is suggested in this piece of art 
furniture?"  (movement, visual rhythm)  Bugs are flying, wind is swirling, fish are 
jumping, swans are swimming, trees are swaying, clouds are floating, the sun is 
setting, waves are peaking, and plants are growing!  Each panel is outlined and 
bordered in a pebble-like pattern with coral growth in each corner.  There are strong 
horizontal and vertical lines that break up the space into smaller areas.  Each brush 
stroke is deliberate, perfectly applied, and evenly spaced.    

 
6. Distribute Student Resource Sheet 1, Idea Web.  Use a transparency to brainstorm 

with the class about happy memories or events fr
theme.  Call on students to offer suggestions: holidays, celebrations, reunions, 
hobbies, births, trips, school events, places of religious worship, vacations, and 
personal victories.  Students may list their own theme ideas during the discussion. 
Students will choose their favorite theme to redesign the chest.  For example: Tom 

 
 
7. Ask students to suggest subjects that could illustrate that idea.  Some ideas, in 

keeping with the garage theme, could be a trashcan, tools, books, tires, bike, 
furniture, hulahoop, empty frames and car parts.  Draw simple shapes in the small 
boxes.  

 
8. Display Student Resource Sheets 2a-b.  Transfer class ideas to the chest still using 

simple shapes.  Next, fill in the colors.  Explain your color choices to the students.  
What other elements can be used to enhance the design? (line, texture, pattern, 
shapes, movement, rhythm).Tom Miller often modified his art furniture by adding 
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objects or shapes.  Draw something at each foot and something attached to the top.  
Ask students for suggestions such as a coffee can, tennis ball, clock, tool, vase, or 
toy.  Finally, complete the sentences on Student Resource Sheet 2b. 

 
9. Have a student suggest the theme for another chest.  Call on different students to 

add elements to the small boxes on a new Idea Web transparency.  Ask a student to 
volunteer to draw the ideas onto a new Chest Worksheet transparency.  Discuss the 
colors that would go with the theme.  What other elements will be included?  Discuss 
what could be added to the feet and top of the chest to complete the look of the 
chest. Complete the sentences on Student Resource Sheet 2b with students giving 
the answers. 

 
10. Students will choose a theme from the list on the Idea Web.  Next, they will make 

small sketches in the boxes.  Have them first use pencil to embellish their own 
chests with illustrations from their Idea Web, then they will color in the shapes with 
markers. At this point other elements may be added: line, texture, pattern, shapes, 
movement and rhythm.  Next, the students will add something to each foot and 
something to the top of the chest.  Students are welcome to add objects to any part 
of the chest if they choose.  Finally, the students will complete the sentences on 
Chest Worksheet 2b.  Student responses should explain the new meaning of their 
chests and the elements used to achieve that meaning.  

 
11. Assessment:  Have students use the final drawing of the chest as a plan to build a 

chest using found objects.  The body of the chest could be a shoebox with the legs 
made of cardboard tubes cut to the proper length.  After applying one layer of papier 
mache to make the seams disappear, the chest would be ready to paint.  Final 
embellishments could be painted and glued onto the chest. 

 
12. Closure: Have students take turns showing their chests to the class and explaining 

how their designs are based on the style of Tom Miller.  Ask: In what ways is your 
 

 
Thoughtful Application: 
Will you ever look at discarded objects the same way?  What do you have at home that 
you could create a new meaning for?  Does it have to be furniture?  What collections 
could you gather together for this art form and how would you sort them?  Do you know 
of other people who have the confidence to express themselves?  Who are they and 
how do they show their confidence? 
 
Lesson Extensions:  
 Visit the Reginald F. Lewis Museum of Maryland African American History and  

Culture. Ask students to compare and contrast the works of Tom Miller with the work 
 

 Purple Robe and Anemones, to Tom  
Swannee River.  Use a Venn diagram to compare and contrast the 
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 Jungle Chest and  
Purple Robe and Anemones.  The Baltimore Museum of Art has  

pieces of painted furniture from the Colonial period.  Compare that furniture to Tom 
 

 Take a field trip to the Maryland Historical Society.  Visit the third floor furniture 
collection that includes original works by Tom Miller. 
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Student Resource Sheet 1 

Idea Web 
Inside the chest, list possible themes for your piece of furniture.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

1022



1023



©Copyright 2004 MSDE/Reginald F. Lewis Museum of Maryland African American History and 
Culture 
 

43-9 

Resource Sheet 2a 
 
 
Name ________________________________________ Date ____________________ 
 

Chest Worksheet 
 
 
Sketch your design inside the chest. Use your ideas from the Idea Web. Add something 
to the feet and top of the chest. (You may add shapes to other areas as well to give new 
meaning to your chest.) 
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Student Resource Sheet 2b 
 
 
Name ________________________________________ Date ____________________ 

 
Chest Worksheet Responses 
 
 
 
1. The name of my chest is: 
 
 
 
 
2. The theme or new meaning for my chest is: 
 
 
 
 
3. The different elements I used to achieve a mood are: 
 
 
 
 
4. Other elements I added to the chest: 
 
 
 
 
5.  
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Lesson 1

Lesson Title: Molly Bannaky 

Museum Connection: Labor and the Black Experience

Purpose:  In this lesson students will use the picture book Molly Bannaky by Alice 
McGill to learn about the life of indentured servants in colonial Maryland.  They will also 
examine tobacco production in the colony and the importance of that crop to its 
economic growth.

Grade Level and Content Area: Elementary, Social Studies

Time Frame: 1 class period

Correlation to State Social Studies Standards:
USH 2.3.5.1   Analyze the social and religious composition of early settlers, their 

motives for migration, and the difficulties they encountered, with 
particular attention to the early settlements of Maryland

Social Studies: Maryland College and Career Ready Standards
5.A.1.a (Grade 4) Explain how and why the Maryland colony was established, 

including political and economic motives for coming to the new 
world

5.B.2.a (Grade 5) Describe the religious, political, and economic motives of 
individuals who migrated to North America and the difficulties they 
encountered

Correlation to State Reading and English Language Arts Maryland College and 
Career Ready Standards:
1.E.1.a (Grades 4 and 5) Listen to critically, read, and discuss texts representing 

diversity in content, culture, authorship, and perspective, 
including areas such as race, gender, disability, religion, and 
socio-economic background

1.E.2.c (Grades 4 and 5) Make predictions and ask questions about the text

1.E.3 (Grades 4 and 5) Use strategies to make meaning from text (during reading)

Objective: 
Students will analyze the motives for migration to Maryland and the difficulties early 
settlers encountered in Maryland by describing the life of Molly Bannaky.
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Vocabulary and Concepts:
Dairymaid – A dairymaid is a woman employed in a dairy.

Indenture – An indenture—a type of written contract—binds one person to work for 
another for a given length of time.

Indentured servant – In order to settle debts or other obligations, or in return for free 
passage (in this case to the colony), an indentured servant signed an indenture, a 
written contract that binds one person to work for another person for free for a specified 
period of time.

Production – Production is the act of creating goods and services by combining
economic resources.

Slavery – Slavery is a system in which people are owned by other people and can be 
sold at the will of their owners.

Materials
For the teacher:
McGill, Alice.  Molly Bannaky.  Boston: Houghton Mifflin, 1999.

Teacher Resource Sheet 1 – Information Cards
Teacher Resource Sheet 2 – Tobacco Plant
Teacher Resource Sheet 3 – “Benjamin Banneker: Astronomer–City Planner”
Teacher Resource Sheet 4 – “The forme of binding a servant” 

For the student:
Student Resource Sheet 1 – Transcription of “The forme of binding a servant”
Student Resource Sheet 2 – Journal Entry Outline for Assessment

Resources
Book:
Christian, Charles Melvin.  Black Saga: The African American Experience. Boston: 

Houghton Mifflin, 1995.

Web site:
Benjamin Banneker (1731-1806)
http://inventors.about.com/library/inventors/blbanneker.htm

Teacher Background:
The first colonial settlements in North America needed labor in order to stabilize their 
growth and development.  Indentured servants, who were obligated to provide five to 
seven years of free labor in order to repay the costs of their passage to the colonies, 
began arriving in the Jamestown colony in 1609.  According to the agreement (called an
indenture), these servants would receive 100 acres of land and their “freedom dues”—
clothing and tools—when they completed the terms of their service.  
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During the 1620s, tobacco became the Chesapeake region’s staple export crop, but it 
was a crop that required much labor.  Early colonial planters had hoped that Native 
Americans would work the fields, but the Native Americans either resisted, died from the 
hard work, or ran away.  As a result, since the early 1600s planters had used their 
profits from tobacco to bring more laborers to work in the tobacco fields.  Most of these 
workers came from the poorer classes in England and were usually unskilled young 
men in their late teens or early twenties.  Some of these indentured servants were 
African.  In fact, the first 20 Africans to arrive in the Virginia colony in 1619 were 
indentured servants, and fifteen of them served their redemption time as laborers for the 
governor of Virginia.

Between 1630 and 1680 about 75,000 Whites immigrated to the Chesapeake region, 
with 50 to 75 percent of them arriving as indentured servants.  Many hoped they would 
be able to fulfill their obligations, work as wage laborers, and earn enough to buy land, 
acquire their own servants, and become wealthy.  Most did not succeed.  There were 
laws that protected the rights of indentured servants, but many of these laws did not 
apply to Africans, who experienced worse working conditions and generally had to 
serve longer periods of service than Whites.  Some Africans, however, did gain their 
freedom and were able to buy land and own servants.  

Planters worked their servants harshly in order to maximize their labor before their 
contract was up and to take advantage of high tobacco prices.  As a result, indentured 
servants were often treated as slaves.  Planters could forbid them to marry, punish them 
by whipping, and even sell them to others during their terms of servitude.  Hard work 
and disease (malaria, influenza, measles, smallpox, and typhoid) killed many of the 
colonies’ early laborers, especially those who had arrived before 1640.  

When tobacco prices fell, a growing number of young men free of their indentures could 
not find work or afford their own land.  They were poor and disruptive, and they 
frequently moved from place to place.  They also resented the landed gentry and were 
considered a threat to authorities.  The landowners tried to prevent the growth of this 
group, usually by lengthening the terms of service, but by the end of the 1670s planters 
recognized that slavery afforded them better and longer control of labor.

The switch to slave labor occurred slowly in the Chesapeake region.  Between 1650 
and 1690, most planters were not very wealthy and could afford only a few slaves.  
Africans were often kept as bondservants for a few years and then freed, much like 
indentured servants.  As long as there was a supply of indentured servants, there was 
little reason to go to the expense and bother of importing large numbers of Africans.  
The cost of buying enslaved Africans was also high for British landowners until 1667 
because the Dutch and Portuguese controlled the African slave trade.

As the supply of servants decreased, the supply of enslaved Africans increased.  Better 
working conditions in England (higher wages and more jobs) and a decrease in the birth 
rate led to fewer indentured servants.  When tobacco prices were low, few potentially 
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indentured servants wanted to come to the colonies because opportunities for wealth 
had dwindled.  England also began to control the African slave trade, especially with the 
establishment of the Royal African Company in 1672.  As a result, the ratio of slave 
prices to servant prices fell.

Both Maryland and Virginia shifted from servant labor to slave labor during the 1680s.  
In 1660, approximately 1,700 Blacks lived in Maryland and Virginia; by 1680, the 
number had increased to about 4,600. Twenty years later, 13,000 Blacks lived in the 
two colonies, nearly all of them slaves.  Free Whites still made up the majority of 
tobacco laborers in 1700, but enslaved Blacks would eventually become the source of 
labor preferred by planters.  They were as productive as Whites.  They were also 
workers for life, and their children could be enslaved as well. 

The largest planters, who were concentrated in tobacco-growing areas along the 
Chesapeake Bay and its tributaries, enslaved the majority of African Americans held on 
bondage.  They hired overseers who disciplined the slaves and maximized their 
productivity.  These overseers often came from the group of young, landless white men, 
some of whom had been indentured servants themselves.  In Maryland, however, the 
largest group of landowners owned no servants or slaves; they were farmers with small 
plots of land that they worked by themselves with their families.

Colonial society controlled the lives of indentured servants and slaves.  Legislatures 
passed laws that governed the relationships between masters, servants, and slaves.  
These laws clearly protected the masters’ investments and worked to maximize the 
owners’ use of the labor.  They also protected White indentured servants from the worst 
physical abuse.  For example, if the planter violated the custom of the country or the 
terms of the contract, he or she could be sued by the servant.  Except in the earliest 
period, Africans had no such rights.  

For more information on Molly Bannaky, see the Historical Note at the back of Molly 
Bannaky.

Lesson Development:

Note to the teacher:  Prior to the lesson, cut Teacher Resource Sheet 1, “Information 
Cards,” into separate pieces. 

1. Motivation: Distribute the information cards from Teacher Resource Sheet 1, 
“Information Cards,” to selected students and have them read their cards to the 
class. The cards may be read in random order.  After all the cards have been read, 
ask the students to predict something about the story.  Students may suggest that 
the story is about someone being in jail or going to court, coming to America as an 
indentured servant, or raising tobacco. 

2. Show students the cover to the book Molly Bannaky by Alice McGill.  Introduce them 
to Molly Walsh.  Molly Walsh was a white indentured servant from England.  She 
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married an African slave named Bannaky, who had been brought to the Colonies by 
a slave trader. Tell them that these information cards are about the life of Molly 
Bannaky.  Display Teacher Resource Sheet 2, “Tobacco Plant,” and Teacher 
Resource Sheet 3, “Benjamin Banneker: Astronomer–City Planner.”  Tell students 
that Molly Bannaky was Benjamin Banneker’s grandmother and that she had raised 
tobacco on Maryland’s Eastern Shore.  Explain to students that today they are going 
to find out how tobacco farming helped Molly Bannaky’s family, as well as many 
other families, become prosperous in Maryland.

3. Have students locate England and Maryland on a world map.  Ask students to 
identify how someone would get from England to Maryland in the 1600s, and recall 
some of the dangers that these early travelers faced.  If needed, ask students to 
recall sailing ships like the Mayflower that journeyed across the Atlantic Ocean. 

4. Ask students to name some reasons why people would face these dangerous 
conditions to travel to the new land of America.  (Students may recall reasons such 
as religious persecution, political problems and persecution, or imprisonment for 
debts.)

5. Read the first four pages of text up to the page where Molly says goodbye to 
England and boards a ship.  After the reading, ask students to recall why Molly had 
to leave England.  Then ask the students to recall her age and what the sentence for 
her “crime” was. 

6. Write the term “indentured servant” on the board.  Ask students what a servant is.  
Then ask students what an indentured servant might be.  Explain to students that 
“indentured” means that the person had signed a contract to serve someone for a 
specific number of years without pay but that the master had to provide shelter, food, 
and clothing for the servant.  At the end of the bondage or contract term, the servant 
was then free and could do whatever he or she wanted.  Display Teacher Resource 
Sheet 4, “The forme of binding a servant.”  Give the students Student Resource 
Sheet 1, a transcription of the form, and have them examine the contract that Molly 
was forced to sign.

7. Read the next page about her servitude in Maryland.  Ask students to name some 
jobs that indentured servants like Molly did in the colonies.  Responses might 
include working in the fields, growing tobacco, cooking, sewing, or taking care of the 
animals.  Then ask how these indentured workers helped the economy of the 
Maryland colony.  (Workers produced the tobacco, which was then traded for other 
goods, or the tobacco was sold for gold that was then used to buy more seeds, land, 
tools, workers, etc.) Explain to students that as the amount of products that were 
traded increased, the economy of the Maryland colony grew, and thus the colony 
became more prosperous.
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8. Ask students why Molly’s master, the planter, was growing tobacco instead of other 
crops.  Students may recall that tobacco was in demand in Europe, and many 
planters in Virginia and Maryland tried to grow tobacco in order to get rich. 

9. Read the next page about Molly’s day of freedom.  Have students recall what goods 
Molly received at the end of her seven years of bondage as an indentured servant.  
Ask students to predict what Molly will do with these goods.  Then finish reading the 
book.

10.Ask students to explain why Molly and many other colonists decided to grow 
tobacco.  (There was a demand for tobacco in Europe; other colonists were getting 
richer by growing tobacco; the climate in Maryland was good for growing crops like 
tobacco; the soil was good for growing crops; and the bay and the rivers provided 
transportation to ship tobacco to Europe.)

11.Ask students to recall how Molly established the tobacco farm.  Then have students 
name some of the important farming skills that Bannaky had learned in Africa and  
taught to Molly.  Tell students that Bannaky had some specialized skills because he 
knew how to irrigate during a drought, and he also knew about crop rotation that 
helped to replenish nutrients in the soil.  Ask students how these specialized skills 
allowed Molly and Bannaky to be successful growing tobacco.  (When other planters 
lost their crops from the drought or when their soil didn’t grow very good tobacco 
because the soil was poor, Molly and Bannaky were able to grow good tobacco and 
sell it.)

12.Have students reread the page with the text, “Years passed.  Molly and Bannaky . . .  
hundred acres of land.”  Ask students what that section tells the reader about the 
family.  (They were becoming richer and more prosperous.) Then ask students to 
explain how Molly and Bannaky were now able to own a large house, many 
outbuildings, and more land.  (They were making “money” growing tobacco.  As they 
grew more tobacco, they were then able to buy and trade more goods and services.  
When farmers and planters were able to increase production and trading of tobacco, 
they helped the economy in the Maryland colony prosper.)

13.Assessment:  Have students use Student Resource Sheet 2 to write a journal entry 
about one of the points in Molly Bannaky’s life.  When finished, students may 
illustrate the event they chose.  Use the information cards from Teacher Resource 
Sheet 1 as a list of events in her life.

14.Closure: Molly Walsh, who became Molly Bannaky, was Benjamin Banneker’s 
grandmother.  With the help of her husband Molly established a successful tobacco 
farm.  Although Benjamin Banneker enjoyed an elementary school education, he too 
spent most of his life as a farmer.  Imagine you are Molly Bannaky.  Knowing that 
your grandson is very bright and industrious, write a journal entry about your hopes 
and dreams for Benjamin.
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Thoughtful Application:
Research the differences in the treatment of indentured servants and slaves.

Lesson Extensions:
Visit the Reginald F. Lewis Museum of Maryland African American History and 
Culture.
Invite Alice McGill, author of Molly Bannaky, to speak to students at your school.
Read about John Halfhead, Plantation Master, who lived in St. Mary’s City in the 
1600s.  Go to http://www.stmaryscity.org and click on “Education” in order to access 
the lesson.
Research the accomplishments of Benjamin Banneker, Molly Bannaky’s grandson.
Use journal entries to create a timeline of Molly Bannaky’s life. 

Copyright 2004 MSDE/Reginald F. Lewis Museum of Maryland African American History and 
Culture 

7

1104



Teacher Resource Sheet 1

Information Cards

Molly Walsh was a dairymaid for the lord of 
the manor in England.  She had to get up at 
five o’clock every morning to milk a very 
obstinate, difficult cow.

The cow had kicked over her pail of milk last 
week.  The cook said that Molly had stolen 
his lordship’s milk when the cow spilled the 
milk.  It was the law.

While milking the cow, Molly sneezed. The 
cow jumped and tipped over the pail of milk, 
and the milk seeped into the ground.  The 
cook said Molly had stolen his lordship’s 
milk again.

The usual penalty for stealing was death, but 
the law said no one could be executed if they 
could read the Bible.  Molly could read the 
Bible, so she was sentenced to indentured 
servitude in America for seven years.

At the age of 17, she said goodbye to 
England and boarded a ship for America.  
After surviving the journey to the new land, 
Molly went to work for a planter on the 
eastern shore of Maryland.

Cannons fired at daybreak to call the 
servants to work.  Molly planted tiny brown 
tobacco seeds in hills of dirt and picked 
worms from the flowering stalks.

After seven years of working for the planter, 
Molly earned her freedom and received 
everything that was due to her according to 
the law.

Molly traveled down the road for a distance, 
and then left the road and went four miles 
into the wilderness to stake a claim on her 
fifty acres of land.

Years passed and there was a large house 
and many outbuildings on the hundred 
acres.

Molly taught her grandson Benjamin 
Banneker to read and write.
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Teacher Resource Sheet 2

Tobacco Plant

Photograph of a tobacco plant by Sheldon Dick, August 1938.  From the Library of Congress.
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Teacher Resource Sheet 3

Benjamin Banneker

“Benjamin Banneker: Astronomer-City Planner” by Charles Alston.  From Artworks and Mockups for 
Cartoons Promoting the War Effort and Original Sketches by Charles Alston, ca.1942-ca.1945, a 
collection at The National Archives in College Park, Maryland.
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Teacher Resource Sheet 4

From “Meet John Halfhead,” part of a series of lessons and activities prepared by Historic 
St. Mary’s City for use in the study of Maryland’s colonial beginnings.  
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Student Resource Sheet 1

The forme of binding a servant

This indenture made the        day of              in the          yeere of our 
Soveraigne Lord King Charles, etc. betweene                           of the
one party, and                            on the other party, Witnesseth,
that the said                           doth hereby covenant promise, and grant, to
and with the said                       his Executors and Assignes, to serve him
from the day of the date hereof, until his first and next arrival in Maryland;
and after for and during the tearme of                yeeres, in such service and
imployment, as the said                                        or his assignes shall there
imploy him, according to the custome of the Countrey in the like kind.  In 
consideration whereof, the said                       doth promise and grant, to and
with the said                                to pay for his passing, and to find him with
Meat, Drinke, Apparell and Lodging, with other necessaries during the said
terme; and at the end of the said terme, to give him one whole yeeres provision     
of Corne, and fifty acres of Land, according to the order of the countrey.  In 
witnesse whereof, the said                         hath hereunto put his hand and seale,
the day and yeere above written.

Sealed and delivered in the presence of 

Transcription of a form for an indentured servant.  From “Meet John Halfhead,” part of a series of 
lessons and activities prepared by Historic St. Mary’s City for use in the study of Maryland’s 
colonial beginnings.  
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Student Resource Sheet 2

Dear Journal, 
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Lesson 2

Lesson Title: Triangular Trade and the Middle Passage

Museum Connection: Labor and the Black Experience

Purpose:  In this lesson students will locate and label the Triangular Trade on a map of 
the Atlantic Ocean.  Following this activity they will divide into three groups. Each group 
will read for information about a different leg of the trade route and the benefits of that 
leg to those involved.  Once they share their findings with the class, students will then 
return to their groups in order to analyze primary sources about the costs of the slave 
trade to enslaved Africans.  As an individual assessment, students will write and deliver 
a speech by a United States senator who wished to abolish the slave trade.

Grade Level and Content Area: Elementary, Social Studies

Time Frame:  2-3 Class Periods 

Correlation to State Social Studies Standards:
USH 2.3.5.4    Examine the gradual institutionalization of slavery into America,

including the various responses to slavery, and how slavery shaped 
the lives of colonists and Africans in the Americas

ECON 5.7.5.1 Conclude that people trade voluntarily because all parties expect
to benefit

Social Studies: Maryland College and Career Ready Standards
4.A.4.a (Grade 4) Explain how available resources have influenced specialization in 

Maryland in the past and present

4.A.4.c (Grade 5) Explain specialization and interdependence using the triangular 
trade routes

5.A.1.c (Grade 4) Describe the establishment of slavery and how it shaped life in 
Maryland

5.B.2.c (Grade 5) Describe the different roles and viewpoints of individuals and 
groups, such as women, men, free and enslaved Africans, and 
Native Americans during the Revolutionary period

Correlation to State Reading and English Language Arts Maryland College and 
Career Ready Standards:
1.E.1.a  (Grades 4 and 5) Listen to critically, read, and discuss texts representing 

diversity in content, culture, authorship, and perspective, 
including areas such as race, gender, disability, religion, and 
socio-economic background
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1.E.3 (Grades 4 and 5) Use strategies to make meaning from text (during reading)

Objectives:
Students will locate and identify the Triangular Trade.
Students will describe the benefits of the Triangular Trade to the regions involved.
Students will describe the costs (consequences) of the Triangular Trade to the 
enslaved Africans who were forced to participate in it.

Vocabulary and Concepts:
Barracoon – An enclosure or barracks used for the temporary confinement of slaves 
was called a barracoon.

Goods – Tangible objects known as goods can be used to satisfy economic wants.  
Goods include but are not limited to food, shoes, cars, houses, books, and furniture.

Middle Passage – The term Middle Passage describes the forced transatlantic voyage 
of slaves from Africa to the Americas.

Senate – The upper house of the United States Congress is called the Senate.  Each 
state elects two people as representatives in the Senate. 

Senator – A senator is elected by popular vote to represent his or her state in the 
Senate.  Each senator serves a 6-year term.

Slave Coffle – A train of slaves fastened together was called a slave coffle.

Slavery – Slavery is the institution of owning slaves or holding individuals in a condition 
of servitude.

Triangular Trade – Triangular Trade refers to the shipping routes that connected 
Africa, the West Indies, and North America in the transatlantic commerce of slaves and
manufactured goods.

Voluntary – The term voluntary implies that a person has the power of free choice.

Materials
For the teacher:
Teacher Resource Sheet 1 – Sample Letter to Parents and Guardians
Student Resource Sheet 2 – Middle Passage (transparency)

For the student:
Atlases
Student Resource Sheet 1a – Map of the World
Student Resource Sheet 1b – Triangular Trade
Student Resource Sheet 2 – Middle Passage
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Student Resource Sheet 16 – Writing A Speech

Document Set 1:
Student Resource Sheet 3 – Slave Coffle, Central Africa
Student Resource Sheet 4 – Wooden Yokes Used in Slave Coffles, Senegal
Student Resource Sheet 5 – Slave Barracoon, Congo
Student Resource Sheet 6 – Captured!

Document Set 2:
Student Resource Sheet 7 – Plan of the British Slave Ship Brookes
Student Resource Sheet 8 – Africans Forced to Dance on Deck of Slave Ship
Student Resource Sheet 9 – The Slave Deck on the Bark Wildfire
Student Resource Sheet 10 – The Voyage
Student Resource Sheet 11 – Africans Thrown Overboard from a Slave Ship, Brazil

Document Set 3:
Student Resource Sheet 12 – Slave Auction, Richmond, Virginia
Student Resource Sheet 13 – Advertisement for Slave Sale, Charleston, South Carolina
Student Resource Sheet 14 – Sold!
Student Resource Sheet 15 – Slave Sale, Richmond, Virginia

Resources
Books:
Christian, Charles Melvin.  Black Saga: The African American Experience. Boston: 

Houghton Mifflin, 1995. 

Emert, Phyllis Raybin, ed.  Colonial Triangular Trade: An Economy Based on Human 
Misery.  Carlisle, Massachusetts: Discovery Enterprises, Ltd., 1995.

Equiano, Olaudah.  The Interesting Narrative of the Life of Olaudah Equiano or 
Gustavus Vassa, The African, Written by Himself. Contained in Norton Anthology 
of African American Literature 1997.

Haskins, James, and Kathleen Benson.  Bound for America: The Forced Migration of 
Africans to the New World.  New York: Lothrop, Lee & Shepard Books, 1999.

Mannix, Daniel Pratt, and Malcolm Cowley.  Black Cargoes: A History of the Atlantic 
Slave Trade, 1518-1865.  New York: The Viking Press, 1969.

Reynolds, Edward.  Stand the Storm: A History of the Atlantic Slave Trade.  London: W. 
H. Allen & Co., 1989.

Wright, Donald R.   African Americans in the Colonial Era: From African Origins 
Through the American Revolution. Arlington Heights, Illinois: Harlan Davidson, 
Inc., 1990.
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Teacher Background:
The economies of colonial Maryland and Virginia depended on tobacco, and both used 
tobacco as a medium of exchange.  In fact, King Charles I once said that Virginia was 
“wholly built on smoke.”  The cultivation of tobacco, however, required considerably 
more manpower than was available in either colony.  In 1619, John Rolfe, secretary and 
recorder of Virginia reported that “about the last of August there came to Virginia a 
Dutch man of warre that sold us twenty negers”(Johnson 36). The Africans on the ship 
were indentured servants, and they were treated as such.  Yet both Maryland and 
Virginia were in need of a more permanent source of labor: slaves.  Although 
Massachusetts was the first colony to recognize slavery, Maryland and Virginia soon 
followed, with both colonies legalizing slavery during the 1660s.  By 1770, every colony 
except North Carolina and Georgia had legalized slavery, and thereafter the slave trade 
quickly grew into “the most profitable business” in the colonies.  

The growing demand for slaves in the colonies fueled increasingly violent conflict 
among African tribes.  Since some African chiefs or kings could increase their wealth by 
working closely with slave traders, one tribe might capture the warriors of another tribe 
and then sell their prisoners of war into slavery.  Raiding parties might also kidnap 
Africans from their villages and sell them as slaves.  African slaves were viewed as 
chattel, and because they had no government to protect them or place to hide in the 
British colonies, the slave trade flourished. 

Triangular Trade receives its name from the shipping routes that connected Europe, 
Africa, the West Indies, and North America in the transatlantic commerce of slaves and 
manufactured goods.  These routes began in England, where goods were shipped to 
Africa.  In Africa, the goods were then traded for slaves bound for the Americas.  Known 
as the Middle Passage, the forced voyage from the freedom of Africa to the auction 
blocks of the Americas was a physical and psychological nightmare that lasted several 
weeks or months. Having unloaded their cargoes in the colonies, the ships returned to 
England laden with tobacco, sugar, cotton, rum, and other slave-produced items.  This 
trade pattern continued with some modifications into the early nineteenth century.

In order to maximize profits and offset any losses, most captains packed as many 
Africans as possible into the holds of their ships.  During the late 1600s and throughout 
the 1700s, most English ships that sailed directly from Africa to the colonies carried 
about 200 enslaved Africans.  Later slave ships could carry as many as 400 slaves with 
a crew of 47.  Slaves were chained in pairs (the right arm and leg of one chained to the 
left leg and arm of another), and men and women were separated from each other.  All 
of them were forced to lie naked on wooden planks below deck in extremely hot 
quarters.  At times, small groups of slaves were allowed to come on deck for exercise; 
some of them were forced to dance.  Women and children could occasionally roam the 
deck, but men were allowed on deck for only a short while. 
Heat, limited sanitary facilities (sometimes buckets for human waste were not emptied 
for long periods of time), and epidemics from diseases such as smallpox and dysentery 
together produced an unbearable stench onboard.  An outbreak of disease could 
devastate an entire cargo of enslaved Africans, and an estimated 15 to 20 percent of 

Copyright 2004 MSDE/Reginald F. Lewis Museum of Maryland African American History and 
Culture

4

1114



slaves probably died en route to the colonies, primarily from diseases resulting from 
overcrowding, spoiled food, and contaminated water.  Many also died of starvation and 
thirst.  Yet captains most feared slave mutinies, 250 of which scholars estimate took 
place.  As a result, those slaves who were disruptive or likely to cause a mutiny were 
thrown overboard or shot to death.  Nevertheless, although some enslaved Africans did 
resist, they had little means either to protect themselves or to escape.  Such hopeless 
misery led many slaves to commit suicide by jumping overboard or by refusing to eat.  
Because of the stench and disease, many slave ships had to be abandoned after about 
five years.  Eventually ships were built especially for human cargo, with shackling irons, 
nets, and ropes as standard equipment. 

The autobiography of Olaudah Equiano, a former slave who became an antislavery 
activist, paints a vivid portrait of the horrors of the Middle Passage (from “The 
Interesting Narrative of the Life of Olaudah Equiano, or Gustavus Vassa, the African, 
Written by Himself,” in The Norton Anthology of African American Literature, edited by 
Henry Louis Gates Jr. and Nellie Y. McKay (New York: W. W. Norton & Company, 
1997), 158, 159-160): 

When I . . . saw . . . a multitude of black people of every description chained 
together, every one of these countenances expressing dejection and sorrow, I 
no longer doubted of my fate; and, quite overpowered with horror and anguish, 
I fell motionless on the deck and fainted. . . . 

The shrieks of the women, and the groans of the dying rendered the whole a 
scene of horror almost inconceivable. . . . One day, when we had a smooth sea 
and moderate wind, two of my wearied countrymen who were chained together 
(I was near them at the time), preferring death to such a life of misery, 
somehow made [it] through the nettings and jumped into the sea: immediately 
another quite dejected fellow, who, on account of his illness, was suffered to be 
out of irons, also followed their example; and I believe many more would very 
soon have done the same if they had not been prevented by the ship’s crew, 
who were instantly alarmed. Those of us that were the most active were in a 
moment put down under the deck, and there was such a noise and confusion 
amongst the people of the ship as I never heard before, to stop her, and get the 
boat out to go after the slaves.  However two of the wretches were drowned, 
but they got the other, and afterwards flogged him unmercifully for thus 
attempting to prefer death to slavery.  In this manner we continued to undergo 
more hardships than I can now relate, hardships which are inseparable from 
this accursed trade.  Many a time we were near suffocation from the want of 
fresh air, which we were often without for whole days together.  This, and the 
stench of the necessary tubs [which served as toilets], carried off many.

For some enslaved Africans, the Middle Passage was temporarily interrupted in the 
West Indies, where they would undergo a process called "seasoning" or “breaking in.”  
During this process, slaves were frequently and harshly flogged, sometimes with a 
paddle but more often with a whip that had a lead ball sewn on its end.  They were also 
forced to learn how to speak a new language, eat new foods, and obey white masters.  
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In addition, slaves learned what to expect in the colonies.  Brutal and intense, the 
seasoning process could last as long as four years, after which enslaved Africans were 
shipped to mainland British colonies in order to be sold. 

While the slave trade resulted in the economic stagnation and destruction of many 
African tribes, it greatly benefited both England and the colonies.  Since slavery created 
thousands of jobs (in shipbuilding, shipping, etc.), helped to spur the growth of cities 
(such as London, Liverpool, New York, and Boston), and created profits for investment, 
some tried to justify its abuses.  For example, James H. Hammond, a slave owner who 
later became governor of South Carolina, once said that slavery was “the greatest of all 
the great blessings which a kind providence has bestowed.”  Many others like 
Hammond ignored or refused to respond to the horrors associated with the Middle 
Passage.  Slavery, Hammond claimed, “allowed Whites to tame the southern 
wilderness and turn it into an agricultural wonderland” and gave a slave owner the 
“leisure to cultivate his mind and create a society notable for its culture and gentility.” 

Between 1690 and 1770, as many as 100,000 Africans were brought into the 
Chesapeake (Maryland and Virginia) region.  The cotton they harvested supplied 
English and French companies with both the product and the profits necessary for 
initiating the industrial revolution.  The invention of the cotton gin in 1793 would make 
cotton the most profitable crop in the country, and the growing demand for labor 
required direct importation of slaves into the South.  At the same time, the slave trade 
expanded to include its own brisk internal slave-trading business.  Both businesses 
were abusive, but each brought in large sums of money for the owners of slave pens 
and the captains of slave ships.  A solidly built slave ship that carried 300 to 400 slaves 
and that had cost the owner about $35,000, for instance, could make between $30,000 
and $100,000 per trip.  

By the late-17th century, southern colonists, including Marylanders, had become 
dependent on slave labor, and by 1800, almost one million slaves lived mainly in the 
cotton belt of the southern states.  In 1808, a federal law went into effect that prohibited 
the importation of new slaves into the United States.  Although this law was poorly 
enforced for several years, it became increasingly evident that both slave trading and 
the horrors of the Middle Passage were coming to an end.

Lesson Development:
Note to the teacher: Due to the sensitive nature of this subject, you may wish to inform 
parents and guardians prior to this lesson.  A sample letter is available on Teacher 
Resource Sheet 1.

1. Motivation: Distribute Student Resource Sheet 1a-b.  Have students use atlases in 
order to locate and label or circle the following on their resource sheets:

North America
South America
Europe
Africa
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Caribbean Islands (West Indies)
Atlantic Ocean
Caribbean Sea

After all students have completed labeling their maps, have them use one color and 
draw a line connecting the following:

Europe to Africa
Africa to the Caribbean Islands (West Indies)
Caribbean Islands (West Indies) to Europe

Using a different color, students should draw a line connecting the following: 
Europe to Africa
Africa to North America
North America to Europe

Ask:  What shape is made?  

Explain to students that this shape represents the movement of people and goods 
that was the slave trade.  Because of its shape, it was known as Triangular Trade.  
Tell them that they will be examining this exchange of goods in order to illustrate the 
fact that people trade because they expect to benefit.

2. Divide the class into three groups.  Each group will be responsible for one of the 
three legs of the Triangular Trade.  Distribute Student Resource Sheet 1b, 
Triangular Trade.  Students should read the section of the reading that is about their 
leg of the journey.  Using their map from the first activity, they should write the items 
that were traded between the regions. 

3. Create a triangle that represents the trade routes on your classroom floor.  After 
each group has completed the previous activity, reconvene the class.  Students will 
report out by having one person from each group move from their port to the next 
explaining what they are bringing and speculating about how these exports benefit 
that region.  As the student is explaining what he or she is trading, the rest of the 
class should write those items down on the appropriate line on their maps.  Using 
information from the teacher background, explain to students how each region 
benefited from its exports.

4. Explain to students that enslaved Africans were traded as property or goods, just like 
the guns, sugar, tobacco, and other products that were traded.  While Triangular 
Trade was beneficial to those doing the trade, it was not at all beneficial to the 
Africans who were enslaved and who had unwillingly become a part of the trade. 
Explain to students that they will be examining the Middle Passage to learn about 
the horrible conditions that enslaved Africans faced on their leg of the Triangular 
Trade.
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5. Have students return to their work groups.  Distribute Student Resource Sheet 2, 
Middle Passage, to all students.  Distribute Document Set 1 to Group 1, Document 
Set 2 to Group 2, and Document Set 3 to Group 3.  Each of the groups will be 
responsible for analyzing their own document set.  Have each group list three facts 
about the conditions enslaved Africans faced during their assigned part of the 
journey and then complete the corresponding section of their Student Resource 
Sheet 2, Middle Passage.     

6. After all groups have completed their section of the graphic organizer, bring the 
class together as a group.  Display a transparency of Student Resource Sheet 2, 
Middle Passage.  Have groups report their findings to the class and record it on the 
transparency.  Have students also record the information on their organizers.  Lead 
a discussion about the Middle Passage and the information they found. 

7. Explain to students that the horrific conditions of the Middle Passage and the 
institution of slavery that followed caused many people to doubt the benefits of the 
slave trade.  One of the ways that they chose to express their concerns was through 
politics.  In that arena they advocated for the passage of laws that would abolish the 
slave trade. 

8. Assessment:  Distribute Students Resource Sheet 16, Writing a Speech, and have 
students prepare their speeches.

9. Closure: Have students present their speeches to the class.  After all of the 
speeches have been presented, tell students that the United States Congress 
passed a law to eliminate the slave trade that went into effect in 1808.  Have 
students hypothesize the results of this law on the institution of slavery in the United 
States.  Share with students that the law was widely ignored for several years.

Thoughtful Application:
Research the impact of the slave trade on the economies of the regions involved.  
Research the ways enslaved Africans reacted to their enslavement during the 
Middle Passage.

Lesson Extensions:
Visit the Reginald F. Lewis Museum of Maryland African American History and 
Culture.
Research the effects of the abolition of the slave trade on the economy of the 
regions involved in the slave trade.
Have students research individuals or groups that tried to abolish the slave laws, 
such as Frederick Douglass and Henry Highland Garnett.
Have students create posters or placards to abolish the slave trade. 

Copyright 2004 MSDE/Reginald F. Lewis Museum of Maryland African American History and 
Culture

8

1118



Teacher Resource Sheet 1

Sample Letter to Parents and Guardians

Dear Parent(s)/Guardian(s),

We will be learning about the Triangular Trade and the Middle Passage 
during the upcoming week of school.  This topic deals with the sensitive 
subject of slavery, and we solicit your help in preparing the mindset of your 
child during the next week.  If you have anything to lend to the successful 
teaching of this topic, please feel free to share.  Thanks in advance for your 
help.

Sincerely,
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Student Resource Sheet 1a

For resource, open the link below

http://www.nationalgeographic.com/xpeditions/atlas/world/world-dw.gif
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Student Resource Sheet 1b

Triangular Trade

European governments, like that of Great Britain, liked the economic benefits of owning 
colonies in North and South America and having open access to the raw materials that 
the colonies possessed.  They soon found that slave labor was useful for the 
exploitation of raw materials.

A trade route, shaped much like a triangle, emerged between Europe, Africa, and the 
colonies of North and South America.  On the first leg of the trade route, European 
goods such as alcohol, firearms, and textiles were shipped to West Africa.  In West 
Africa, those goods were exchanged for enslaved Africans, who were then shipped to 
the Caribbean, South America, or North America in what became known as the “Middle
Passage.”  Those Africans who survived the voyage were traded for sugar, tobacco, 
rice, cotton, and rum.  These products were loaded onto ships that sailed to Europe.  
Once back in Europe, the trade began all over again.
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Enslavement in Africa
*
*
*

Voyage Across the Atlantic
*
*
*

Arrival in the Americas
*
*
*

Student Resource Sheet 2

Middle Passage
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Student Resource Sheet 3

Slave Coffle, Central Africa

Library of Congress, Prints and Photographs Division [LC-USZ62-366323]
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Student Resource Sheet 4

Wooden Yokes Used in Slave Coffles, Senegal

From “The Atlantic Slave Trade and Slave Life in the Americas: A Visual Record,” by Jerome S. Handler 
and Michael L. Tuite Jr., an online exhibition available at http://hitchcock.itc.virginia.edu/Slavery/
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Student Resource Sheet 5

Slave Barracoon, Congo

From “The Atlantic Slave Trade and Slave Life in the Americas: A Visual Record,” by Jerome S. Handler and Michael L. Tuite Jr., an
online exhibition available at http://hitchcock.itc.virginia.edu/Slavery/
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Student Resource Sheet 6

Captured!
(From “The Interesting Narrative of the Life of Olaudah Equiano . . .”)

. . . I was born, in the year 1745, in a charming fruitful vale, named Essaka. . . . *

My father was one of [the] elders or chiefs . . . 

As I was the youngest of the sons, I became, of course, the greatest favourite with my 
mother, and was always with her; and she used to take particular pains to form my 
mind. . . . In this way I grew up till I was turned the age of eleven, when an end was put 
to my happiness in the following manner . . . 

One day, when all our people were gone out to their works as usual, and only I and my 
dear sister were left to mind the house, two men and a woman got over our walls, and in 
a moment seized us both, and, without giving us time to cry out, or make resistance, 
they stopped our mouths, and ran off with us into the nearest wood. Here they tied our 
hands, and continued to carry us as far as they could, till night came on, when we 
reached a small house, where the robbers halted for refreshment, and spent the night.  
We were then unbound, but were unable to take any food . . . The next morning we left 
the house, and continued traveling all the day.  For a long time we had kept the woods, 
but at last we came into a road which I believed I knew.  I had now some hopes of being 
delivered; for we had advanced but a little way before I discovered some people at a 
distance, on which I began to cry our for their assistance: but my cries had no other 
effect than to make them tie me faster and stop my mouth, and then they put me into a 
large sack.

* Essaka was a village in the ancient Benin Kingdom, a powerful African kingdom 
located in present-day Nigeria.

From “The Interesting Narrative of the Life of Olaudah Equiano, or Gustavus Vassa, the African, Written
by Himself,” in The Norton Anthology of African American Literature, edited by Henry Louis Gates Jr. and
Nellie Y. McKay (New York: W. W. Norton & Company, 1997), 141, 142, 151-152.
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Student Resource Sheet 7

Plan of the British Slave Ship Brookes

Library of Congress, Prints and Photographs Division [LC-USZ62-44000].
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Student Resource Sheet 8

Africans Forced to Dance on Deck of Slave Ship

Illustration from La France Maritime, edited by Amédée Grehan, vol. 3, facing p. 179. 

From “The Atlantic Slave Trade and Slave Life in the Americas: A Visual Record,” by Jerome S. Handler 
and Michael L. Tuite Jr., an online exhibition available at http://hitchcock.itc.virginia.edu/Slavery/Student 
Resource Sheet 9
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Student Resource Sheet 9

The Slave Deck on the Bark Wildfire

Library of Congress, Prints and Photographs Division [LC-USZ62-41678]

Student Resource Sheet 10
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The Voyage
(From “The Interesting Narrative of the Life of Olaudah Equiano . . .”)

The first object which saluted my eyes when I arrived on the coast was the sea, and a 
slave ship, which was . . . waiting for its cargo.  These filled me with astonishment, 
which was soon converted into terror when I was carried on board.  I was immediately 
handled and tossed up . . . When I looked round the ship too and saw a large furnace of 
copper boiling, and a multitude of black people of every description chained together, 
every one of their countenances expressing dejection and sorrow, I no longer doubted 
of my fate; and quite overpowered with horror and anguish, I fell motionless to the deck 
and fainted. . . .

I was not long suffered to indulge my grief; I was soon put down under the decks, and 
there I received such a salutation in my nostrils as I had never experienced in my life: so 
that with the loathsomeness of the stench, and crying together, I became so sick and 
low that I was not able to eat, nor had I the least desire to taste any thing.  I now wished 
for the last friend, death, to relieve me; but soon, to my grief, two of the white men 
offered me eatables; and on my refusing to eat, one of them held me fast by the 
hands . . . and tied my feet, while the other flogged me severely. . . .

The stench of the hold . . . was so intolerably loathsome, that it was dangerous to 
remain there for any time, and some of us had been permitted to stay on the deck for 
the fresh air; but now that the whole ship’s cargo were confined together, it became 
absolutely pestilential.  The closeness of the place, and the heat of the climate, added 
to the number in the ship, which was so crowded that each had scarcely room to turn 
himself, almost suffocated us.  This produced copious perspirations, so that the air soon 
became unfit for respiration, from a variety of loathsome smells, and brought on a 
sickness among the slaves, of which many died . . . This wretched situation was again 
aggravated by the galling of the chains . . . and the filth of the necessary tubs, into 
which the children often fell, and were almost suffocated…

From “The Interesting Narrative of the Life of Olaudah Equiano, or Gustavus Vassa, the African, Written
by Himself,” in The Norton Anthology of African American Literature, edited by Henry Louis Gates Jr. and
Nellie Y. McKay (New York: W. W. Norton & Company, 1997), p. 157, 159.
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Student Resource Sheet 11

Africans Thrown Overboard from a Slave Ship, Brazil

Library of Congress, Prints and Photographs Division [LC-USZ62-30833].
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Student Resource Sheet 12

Slave Auction, Richmond, Virginia

From “The Atlantic Slave Trade and Slave Life in the Americas: A Visual Record,” by Jerome S. Handler 
and Michael L. Tuite Jr., an online exhibition available at http://hitchcock.itc.virginia.edu/Slavery/ Student 
Resource Sheet 13
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Advertisement for Slave Sale, Charleston, South Carolina

Library of Congress, Prints and Photographs Division [LC-USZ62-10293].
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Student Resource Sheet 14

Sold!
(From “The Interesting Narrative of the Life of Olaudah Equiano . . .”)

We were conducted immediately to the merchant’s yard, where we were all pent up 
together like so many sheep in a fold, without regard to sex or age. . . . 

We were not many days in the merchant’s custody before we were sold after their usual 
manner, which is this:---On a signal given, (as the beat of a drum) the buyers rush at 
once into the yard where the slaves are confined, and make choice of that parcel they 
like best.  The noise and clamour with which this is attended, and the eagerness visible 
in the countenances of the buyers, serve not a little to increase the apprehensions of 
the terrified Africans . . . In this manner, without scruple, are relations and friends 
separated, most of them never to see each other again.

From “The Interesting Narrative of the Life of Olaudah Equiano, or Gustavus Vassa, the African, Written
by Himself,” in The Norton Anthology of African American Literature, edited by Henry Louis Gates Jr. and
Nellie Y. McKay (New York: W. W. Norton & Company, 1997), p. 160-161.
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Student Resource Sheet 15

Slave Sale, Richmond, Virginia

Illustration from The Illustrated London News, vol. 38 (Feb. 16, 1861), p. 138.

From “The Atlantic Slave Trade and Slave Life in the Americas: A Visual Record,” by Jerome S. Handler 
and Michael L. Tuite Jr., an online exhibition available at http://hitchcock.itc.virginia.edu/Slavery/
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Student Resource Sheet 16

Writing A Speech

It is 1806.  You are a United States Senator who is trying to pass a bill that will abolish 
the slave trade.  Write a 2 to 3 minute speech that will convince your fellow senators to 
vote for the act abolishing the importation of slaves.  Be sure to include the following:

o the benefits of the trade to all traders
o the consequences of trading people and the horrors of the Middle Passage
o the benefits of outlawing the trade

Plan your speech on the organizer below.

Reason 1_____________________________________________________________

Supporting details:
___________________________________________________________

___________________________________________________________

___________________________________________________________

Reason 2_____________________________________________________________

Supporting details:
___________________________________________________________

___________________________________________________________

___________________________________________________________

Reason 3_____________________________________________________________

Supporting details:
___________________________________________________________

___________________________________________________________

___________________________________________________________
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LESSON 5

Museum Connection: Labor and the Black Experience

Lesson Title:  Benjamin Banneker: Trailblazer

Purpose:  In this lesson students will examine the accomplishments of Benjamin 
Banneker and put them in perspective.  They will become aware of how remarkable 
Banneker’s accomplishments were for a free African American living during the colonial 
period.  They will examine how Banneker was received during his lifetime, and they will 
connect the importance of his accomplishments with today’s society.  Students will 
reflect on what he accomplished despite adversity and consider how he can be a role 
model for people today. 

Grade Level and Content Area:  Elementary, Social Studies   

Time Frame: 2 class periods

Correlation to Social Studies State Standards:  
USH 2.3.5.1  Analyze the social and religious composition of early settlers, their 

motives for migration, and the difficulties they encountered, with 
particular attention to the early settlements of Maryland.

PNW 7.1.5.1  Describe and compare cultural characteristics of different groups of 
people.

SSS 1.1.6.1 Construct various timelines of key events, people, and periods of 
the historic eras studied and explain how major events are related 
to each other.

Social Studies: Maryland College and Career Ready Standards
2.B.1.b  (Grade 4) Describe the contribution of individuals and groups such as Francis 

Scott Key, Benjamin Banneker, Mary Pickersgill, Clara Barton and 
Freedman’s Bureau.

5.B.2.c  (Grade 5) Describe the different roles and viewpoints of individuals and 
groups, such as: women, men, free and enslaved Africans, and 
Native Americans during the Revolutionary period.

Reading and English Language Arts Maryland College and CareerReady 
Standards:
1.E.1.a  (Grades 4 and 5) Listen to critically, read, and discuss texts representing 

diversity in content, culture, authorship, and perspective 
including areas such as race, gender, disability, religion, and 
socio-economic background.
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1.E.3     (Grades 4 and 5) Use strategies to make meaning from text (during reading).
Writing VSC:

4.A.2.c  (Grades 4 and 5) Compose to inform using relevant support and a variety of 
appropriate organizational structures and signal words within 
a paragraph.

4.A.7.b  (Grades 4 and 5) Use various information retrieval sources (traditional and/or 
electronic) to obtain information on a self-selected and/or 
given topic.

Objective:
Students will describe the accomplishments and contributions of Benjamin Banneker.

Vocabulary and Concepts:
Almanac – An almanac is a calendar of days, weeks, and months with astronomical 
data, weather forecasts, etc., that is published every year.

Astronomy – Astronomy refers to the study of the composition, size, movement, and 
other characteristics of the planets, stars, and other objects in space.

Chronological order – To arrange things in chronological order means to arrange them 
in the order of occurrence. 

Eclipse – When the moon comes between the sun and the earth and obscures the sun 
(either partially or totally), it is called an eclipse.

Ephemeris – An ephemeris is a table that gives the computed positions of a heavenly 
body for every day of a given period.

Surveyor – A surveyor collects data about a piece of a land in order to determine its 
location, forms, or boundaries. 

Telescope – An optical instrument known as a telescope makes distant objects, such 
as the stars and planets, appear nearer and larger.

Timeline – A timeline arranges historical events in chronological order.

Materials
For the teacher:
Teacher Resource Sheet 1 – “Benjamin Banneker: Astronomer-City Planner”

For the student:
Student Resource Sheet 1a – Appraising Benjamin Banneker’s Accomplishment
Student Resource Sheet 1b – Benjamin Banneker
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Resources
Books:
Bedini, Silvio A.  The Life of Benjamin Banneker: The First African-American Man of 

Science.  Baltimore: The Maryland Historical Society, 1999. 

Chapelle, Suzanne E., and Glenn Phillips. African American Leaders of Maryland. A 
Portrait Gallery.  Baltimore: Maryland Historical Society, 2004.

Christian, Charles M.  Black Saga: The African American Experience.  New York: 
Houghton Mifflin Company, 1995.

Ferris, Jeri.  What Are You Figuring Now? Minneapolis: Carolrhoda Books, Inc., 1998.

Pinkney, Andrea D.  Dear Benjamin Banneker.  New York: Harcourt Brace & Company, 
1994.

Web sites: 
Benjamin Banneker: An Important Black American (could be used by students)
http://www.socialstudiesforkids.com/articles/ushistory/benjaminbanneker1.htm

Who Was Benjamin Banneker? (brief history)
http://www.progress.org/banneker/bb.html

Teacher Background:
Benjamin Banneker was born a freeman on November 9, 1731, to Mary and Robert 
Bannaky in an area of Baltimore County, Maryland, between Oella and Ellicott City.  
Banneker’s white grandmother, Molly Walsh, had been sent to America from England 
as an indentured servant, and she had worked on a farm for seven years before she 
was given her freedom.  Molly Walsh worked very hard and saved her money so that 
she could buy her own farm.  She hired two black slaves to help her on the farm.  Later, 
after she had set both men free, she married one of them, Bannaka, who later changed 
his name to Bannaky.  Molly and Bannaky had three children, the oldest of whom was 
Mary.  Mary married a free black man named Robert, who took Mary’s last name of 
Bannaky.  Mary and Robert had three daughters and a son named Benjamin.  

Much of Benjamin’s early life was greatly influenced by the strength and determination 
of his grandmother.  Molly Walsh taught Benjamin how to read from the only book 
available, the Bible.  When he became a proficient reader, Benjamin was sent to a 
Quaker school, where he was introduced to arithmetic and learned how to write.  
Reportedly it was his Quaker schoolmaster who changed Benjamin’s last name from 
Bannaky to Banneker.  

Benjamin Banneker enjoyed the outdoors.  He also enjoyed playing the flute and violin 
when not working on his parents’ farm.  With his strong mathematical skills and interest 
in learning, Banneker grew up to be an excellent farmer.  When he took his goods to
sell at the local store, he also enjoyed meeting and speaking with travelers.  One day at 
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the store, Banneker met a man who showed him a pocket watch.  He was so consumed 
by the concept of time that he borrowed the watch, took it apart very carefully, and
made notes as he studied each piece.  Using a pocketknife, he carved each gear out of 
wood and put the wooden gears together, creating the first striking clock made 
completely out of wood.  Banneker was only 22 years old at the time and was admired 
by many.  

When Banneker was 28 years old his father died, which left him responsible for looking 
after the family farm, his mother, and his sisters until they married.  Thirteen years later, 
a new family moved into the area adjoining his farm.  The Ellicott family, originally from 
Bucks County, Pennsylvania, moved to the Patapsco River area in order to build a flour 
mill.  George Ellicott soon became a major influence in Banneker’s life and loaned 
Banneker the books and instruments he used to learn about astronomy.  

One of George Ellicott’s cousins, Andrew Ellicott, was commissioned as a surveyor to 
help construct the boundaries of what is now Washington, D.C.  He was charged with 
the responsibility of hiring competent assistants.  His cousin George was unavailable 
and suggested that he ask Benjamin Banneker to assist him.  Banneker was 60 years 
old at the time, but he was excited by the opportunity and agreed to help.  The winter of 
1791 was cold and harsh, but Banneker worked into the early hours of the morning 
making all the necessary calculations.  The task was finally completed in April, and 
Banneker returned to his farm, where he finished the astronomical predictions for his 
1792 almanac.

During the colonial period, an almanac was very important, and most families owned 
one.  It provided information about when the sun and moon would rise and set and also 
about the weather during different seasons.  Banneker spent several months making 
the calculations for his first almanac.  Using his keen mathematical sense, Banneker 
predicted eclipses and computed detailed information about the rising and setting of the 
sun.  Yet he had difficulty getting his almanac published, so he wrote a letter to Thomas 
Jefferson, who was then the Secretary of State.  Within ten days Jefferson had replied 
to Banneker and in his letter complimented Banneker on his work.  Banneker’s 
almanac, which would be the first of six, was printed soon after this recognition.

Benjamin Banneker died on his farm on October 9, 1806, and he was buried in the 
family burial plot two days later.  Tragically Banneker’s log house, along with all of his 
papers, books, notes, and wooden clock, burned to the ground during the funeral 
service.

Lesson Development:
1. Motivation: Ask students to recall a time when they were curious about something 

(how something works, what something is made of, etc.).  Ask students to explain to 
what they do when they are curious about something.

2. Explain to the students that they will be learning about a free black man who proved 
to be exceptionally intelligent and inventive.  Tell them that they will read about 
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Benjamin Banneker and identify how he demonstrated his natural curiosity and 
intelligence. 

3. Distribute Student Resource Sheet 1a, Appraising Benjamin Banneker’s 
Accomplishments, and Student Resource Sheet 1b, Benjamin Banneker.  Model for 
the students how to read the selection, and complete one section of the graphic 
organizer with the class.

4. Students will read the next two sections with a partner and take notes on the graphic 
organizer.  Check for accuracy.

5. Students will complete the reading and the rest of the graphic organizer on their 
own.

6. After all students have finished, have them meet with their partners again and 
discuss their findings.

7. Have students reflect on the benefit of Banneker’s accomplishments to people living 
both during the colonial period and now.  Ask: What can we learn from the life of 
Benjamin Banneker?

8. Assessment: Students should write a short report expressing how advanced 
Benjamin Banneker was, both scientifically and mathematically, for his time.  This 
report will be read to the class.  Students should be sure to:

describe some of Banneker’s inventions or accomplishments  (wooden 
striking clock, astronomical observations, predictions for his almanac such as 
weather and tide tables, city planning for Washington, D.C., tobacco process, 
scholar, avid reader, etc.)
identify someone living during the colonial period who would have benefited 
from these accomplishments (farmers, sailors, people who worked in 
Washington, D.C., neighbors who asked for calculations and ideas, etc.)
discuss the effects of Banneker’s accomplishments on today’s society.  

9. Closure:  Have a class discussion about how difficult Banneker’s accomplishments 
must have been with the level of technology available during his time (o electric light 
bulbs, telephones, calculators, computers, cameras, etc.).  Discuss the fact that 
other African Americans were enslaved and not allowed to learn to read and write 
during the colonial period.

Thoughtful Application:
Benjamin Banneker published his first almanac in 1792, but he had some difficulty 
getting it published because of racial discrimination.  Many historical figures are 
recognized today for their accomplishments in both science and math.  Nevertheless, 
although Banneker’s work demonstrates that he was brilliant, few Americans know 
about his life or his accomplishments.  Why do you think this has happened?  What 
could have been changed?  What can you do to make people more aware of the 
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accomplishments of Benjamin Banneker?  How can you find out more about African 
American scientists in today’s world?  What qualities did Benjamin Banneker possess 
that make him such a good role model (brilliant, creative, curious, etc.)?  Who today has 
these same qualities?  How could this person be a role model?

Lesson Extensions:
Visit the Reginald F. Lewis Museum of Maryland African American History and 
Culture.
Visit the Benjamin Banneker Historical Park & Museum in Catonsville, Maryland. 
Research the architectural plans of some cities.  Ask an architect to visit your class 
and explain the complexity in creating a city such as Washington, D.C., and the skills 
that are necessary to do so.  Inquire about the education and training needed to be a 
surveyor.  (Keep in mind that Benjamin Banneker was self-taught.)
Divide students into groups based on the topic headings found in almanacs.  Ask 
them to work in groups in order to create articles that can be compiled into a 
classroom “farmer’s” almanac.  They should be encouraged to use accurate 
information and to use the Internet as well as print sources. 
Visit “The Story of Benjamin Banneker” 
http://www.biography.com/people/benjamin-banneker-9198038#early-years
https://en.wikipedia.org/wiki/Mythology_and_legacy_of_Benjamin_Banneker
The site enables students to create a timeline of Banneker’s life, review the topic of 
economic resources, and create their own almanac page.  
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Teacher Resource Sheet 1
Benjamin Banneker

“Benjamin Banneker: Astronomer-City Planner” by Charles Alston.  From Artworks and Mockups for Cartoons 
Promoting the War Effort and Original Sketches by Charles Alston, ca.1942-ca.1945, a collection at The National 
Archives in College Park, Maryland.
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Student Resource Sheet 1a

Appraising Benjamin Banneker’s Accomplishments

Accomplishment or Invention Evaluate Contribution to Society
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Student Resource Sheet 1b

Benjamin Banneker

By the time Thomas Jefferson drafted the Declaration of Independence in 1776, 
Benjamin Banneker was 45 years old.  Benjamin was born in 1731 to free black parents 
in Baltimore County, Maryland, but he lived during a time when the majority of Blacks in 
America were enslaved.  Being free enabled him to obtain an education.  His early 
education took place at home where his grandmother, a former indentured servant from 
England, taught him to read the Bible.  Later Benjamin attended a private Quaker 
school for both Blacks and Whites.  Most of his knowledge, however, came from 
independent reading and investigation.

Benjamin’s greatest interests were science and math.  When he was a young man, he 
became fascinated with a pocket watch that he had seen at the local store.  One day he 
borrowed the watch, took it apart, and made note careful notes on each and every 
piece.  After carefully studying all the pieces, Benjamin carved each one of them from 
wood and then put them together.  His clock became the first striking clock made 
completely from wood.  

Benjamin spent most of his day cultivating tobacco on the farm that he had inherited 
from his father.  While he was farming the land, he was able to observe the weather 
closely.  The observations he made allowed him to predict the weather, and even solar 
eclipses, accurately.  This success led him to create his first almanac in 1792.

Because he was a black man, Benjamin had a difficult time finding someone to print his 
almanac.  Remembering that the Declaration of Independence stated that all men were 
created equal, he wrote a letter to Thomas Jefferson, who was the Secretary of State 
then, and asked him for help in getting his almanac published.  Jefferson responded to 
the letter within ten days, and he told Benjamin that he had sent his almanac to the 
Secretary of the Academy of Sciences in Paris.  Not long after receiving Jefferson’s 
letter, Benjamin was able to find a publisher for his almanac.  He published five more 
during his lifetime.  

In addition to publishing six almanacs, Benjamin was appointed by President George 
Washington to serve on a three-man team that would survey the future District of 
Columbia.  According to a newspaper article from March 1791, Benjamin was a man 
“whose abilities as surveyor and astronomer already prove that Mr. [Thomas] 
Jefferson’s concluding that the race of men were void of mental endowment was without 
foundation.”

Despite the fact that Benjamin Banneker did not live long enough to see the enslaved 
peoples of America freed, his almanacs, his work as a surveyor of the District of 
Columbia, and his correspondence with Thomas Jefferson all proved that black people 
were indeed created equal.  
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LESSON 6

Museum Connection:  Art and Intellect

Lesson Title:  Banneker, Jefferson, and the Declaration of Independence

Purpose:  In this lesson students will read letters written by Benjamin Banneker, a 
black freeman, and Thomas Jefferson, Secretary of State at the time and a slave owner, 
on the issue of slavery.  From the correspondence, students will learn that the reality of 
freedom was different for the two races.

Grade Level and Content Area:  Elementary, Social Studies

Time Frame: 2 class periods

Correlation to State Social Studies Standards:
USH 2.3.5.4 Examine the gradual institutionalization of slavery in America, 

including the various responses to slavery and how slavery shaped 
the lives of colonists and Africans in the Americas.

Social Studies:  Maryland College and Career Ready Standards
2.B.1.b  (Grade 4) Describe the contribution of individuals and groups such as Francis 

Scott Key, Benjamin Banneker, Mary Pickersgill, Clara Barton and 
Freedmen’s Bureau.

5.B.2.c  (Grade 5) Describe the different roles and viewpoints of individuals and 
groups, such as women, men, free and enslaved Africans, and 
Native Americans during the Revolutionary period.

5.C.4   (Grade 4) Explain how the institution of slavery impacted individuals and 
groups in Maryland.

Correlation to State Reading and English Language Arts Maryland College and 
Career Ready Standards:
1.E.1.a  (Grades 4 and 5) Listen to critically, read, and discuss texts representing 

diversity in content, culture, authorship, and perspective, 
including areas such as race, gender, disability, religion, and 
socio-economic background.

Objective:  
Students will identify and compare the views of slavery held by a black freeman and a 
white slave owner.
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Vocabulary and Concepts:  
Declaration of Independence – On July 4, 1776, the thirteen colonies issued the 
Declaration of Independence, the formal statement or announcement by the thirteen of 
their freedom from the obligations and prohibitions of British rule.

Emancipation – Emancipation means freedom from slavery or oppression by law or 
proclamation.

Equality – To have equality is to have the same rights and responsibilities as others.

Free Blacks – African Americans who had been freed or emancipated from slavery 
were known as free Blacks. Free Blacks could also be those African Americans who 
had completed their indentures and those born free because of the free status of their 
parents.

Inalienable rights – Rights are inalienable if they are unquestionable and cannot be 
given or taken away.

Indenture – An indenture—a type of written contract—binds one person to work for 
another for a given length of time.

Manumission – The formal release of a slave from slavery—called manumission—
could be performed by an individual or officially by state law.

Rights – Rights are privileges and opportunities bestowed by law or custom.

Slavery – Slavery is a system in which people are owned by other people and can be 
sold at the will of their owners.

Materials
For the teacher:
Pre-made “K-W-L” chart on board, transparency, or chart paper

Teacher Resource Sheet 1 – Answer Key

Pinkney, Andrea.  Dear Benjamin Banneker. New York: Voyager Books, 1994.

For the student:
Student Resource Sheet 1 – Benjamin Banneker
Student Resource Sheet 2 – Letters between Banneker and Jefferson
Student Resource Sheet 3 – Two Views of Slavery
Student Resource Sheet 4 – Letter to Banneker template
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Resources
Books:
Bedini, Silvio A.  The Life of Benjamin Banneker: The First African-American Man of 

Science.  Baltimore: The Maryland Historical Society, 1999. 

Christian, Charles M.  Black Saga: The African American Experience.  New York: 
Houghton Mifflin Company, 1995.

Ferris, Jeri.  What Are You Figuring Now? A Story About Benjamin Banneker.
Minneapolis: Carolrhoda Books, Inc., 1998.

Pinkney, Andrea D.  Dear Benjamin Banneker. New York: Harcourt Brace & Company, 
1994.

Web sites:
Understanding Primary Sources: Benjamin Banneker’s Letter to Thomas Jefferson
http://www.pbs.org/wgbh/aia/part2/2h71t.html

Banneker Historical Park & Museum, Catonsville, Maryland
https://benjaminbanneker.wordpress.com/

Teacher Background
Free Blacks:
Freedom did not come easily for slaves in North America.  Manumission, the formal 
release of a slave, was the most common route to emancipation.  Those former slaves 
who had been manumitted either privately by an individual or officially by a state law 
were known as free Blacks.  Not all free Blacks, however, were formally manumitted.  
Some free Blacks had the means to purchase their freedom.  Thousands of others 
gained their freedom only after running away from their owners.  Thousands more failed 
to gain their freedom at all.  They were captured by white bounty hunters and either 
returned to their owners or executed.

Free Blacks were first documented in Northampton County, Virginia, in 1662.  By 1776, 
60,000 African Americans—approximately eight percent of the new nation’s black 
population—were free.  In the decades that followed, the number of free Blacks rose 
steadily, which intimidated those Whites who favored slavery.   Between 1800 and 
1810, the free Black population increased from 108,395 to 186,446.  By 1810 four 
percent of all African Americans in the Deep South (South Carolina, Florida, Georgia, 
Alabama, Mississippi, and Louisiana), ten percent in the Upper South (Virginia, 
Maryland, North Carolina, Tennessee, and Kentucky), and 75 percent in the North 
(Pennsylvania, New York, New Jersey, and the states of New England) were free.  

The status and treatment of free Blacks before the Civil War varied from region to 
region.  Those in the North were excluded from most public schools, prohibited from 
interstate travel, barred from voting in many states, and often harassed by hostile white 
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mobs.  Finding a decent job was extremely difficult, and the few jobs that were open to 
free Blacks were limited to domestic service and subsistence farming.  Few free Blacks 
in the North could make a living as skilled artisans.  

A significant proportion of free Blacks in the Deep South were wealthy and light-
skinned, and they were commonly referred to as Creoles or mulattoes.  Some Creoles 
looked down on dark-skinned free Blacks, and many despised the stigma that was 
associated with being black.  Whites in the Deep South employed the few free Blacks 
primarily as day laborers and domestic servants.  Other free Blacks worked as 
carpenters, masons, mechanics, and tailors.

Free Blacks in the cities of the Upper South, such as Baltimore and Washington, D.C., 
tended to be poorer and less educated than free Blacks in other regions.  Nevertheless, 
they had less trouble finding employment than those in the North.  Most free Blacks in 
the Upper South worked alongside slaves as farmhands, casual laborers, dockworkers, 
and factory hands.  Thousands more found work as blacksmiths, barbers, and 
shoemakers.  Because they worked closely with slaves, free Blacks working in the 
Upper South felt a psychological and geographic connection with them.  As a result, in 
1800 free Blacks in the Upper South supported a planned slave rebellion organized by 
Gabriel Prosser, a black slave in Virginia.

Benjamin Banneker
Benjamin Banneker was born a freeman on November 9, 1731, to Mary and Robert 
Bannaky in an area of Baltimore County, Maryland, between Oella and Ellicott City.  
Banneker’s white grandmother, Molly Walsh, had been sent to America from England 
as an indentured servant, and she had worked on a farm for seven years before she 
was given her freedom.  Molly Walsh worked very hard and saved her money so that 
she could buy her own farm.  She hired two black slaves to help her on the farm.  Later, 
after she had set both men free, she married one of them, Bannaka, who later changed 
his name to Bannaky.  Molly and Bannaky had three children, the oldest of whom was 
Mary.  Mary married a free black man named Robert, who took Mary’s last name of 
Bannaky.  Mary and Robert had three daughters and a son named Benjamin.  

Much of Benjamin’s early life was greatly influenced by the strength and determination 
of his grandmother.  Molly Walsh taught Benjamin how to read from the only book 
available, the Bible.  When he became a proficient reader, Benjamin was sent to a 
Quaker school, where he was introduced to arithmetic and learned how to write.  
Reportedly it was his Quaker schoolmaster who changed Benjamin’s last name from 
Bannaky to Banneker.  

Benjamin Banneker enjoyed the outdoors.  He also enjoyed playing the flute and violin 
when not working on his parents’ farm.  With his strong mathematical skills and interest 
in learning, Banneker grew up to be an excellent farmer.  When he took his goods to 
sell at the local store, he also enjoyed meeting and speaking with travelers.  One day at 
the store, Banneker met a man who showed him a pocket watch.  He was so consumed 
by the concept of time that he borrowed the watch, took it apart very carefully, and 
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made notes as he studied each piece.  Using a pocketknife, he carved each gear out of 
wood and put the wooden gears together, creating the first striking clock made 
completely out of wood.  Banneker was only 22 years old at the time and was admired 
by many.  

When Banneker was 28 years old his father died, which left him responsible for looking 
after the family farm, his mother, and his sisters until they married.  Thirteen years later, 
a new family moved into the area adjoining his farm.  The Ellicott family, originally from 
Bucks County, Pennsylvania, moved to the Patapsco River area in order to build a flour 
mill.  George Ellicott soon became a major influence in Banneker’s life and loaned 
Banneker the books and instruments he used to learn about astronomy.  

One of George Ellicott’s cousins, Andrew Ellicott, was commissioned as a surveyor to 
help construct the boundaries of what is now Washington, D.C.  He was charged with 
the responsibility of hiring competent assistants.  His cousin George was unavailable 
and suggested that he ask Benjamin Banneker to assist him.  Banneker was 60 years 
old at the time, but he was excited by the opportunity and agreed to help.  The winter of 
1791 was cold and harsh, but Banneker worked into the early hours of the morning 
making all the necessary calculations.  The task was finally completed in April, and 
Banneker returned to his farm, where he finished the astronomical predictions for his 
1792 almanac.

During the colonial period, an almanac was very important, and most families owned 
one.  It provided information about when the sun and moon would rise and set and also 
about the weather during different seasons.  Banneker spent several months making 
the calculations for his first almanac.  Using his keen mathematical sense, Banneker 
predicted eclipses and computed detailed information about the rising and setting of the 
sun.  Yet he had difficulty getting his almanac published.

After reading Thomas Jefferson’s Notes on the State of Virginia, Banneker wrote a letter 
to Jefferson (who was then Secretary of State) contesting the author’s views on the 
inferiority of Negroes.  Along with the letter Banneker sent a draft of his almanac.  
Within 10 days, Jefferson had replied to Banneker and in his letter complimented 
Banneker on his work.  Banneker’s almanac, which would be the first of six, was printed 
soon after this recognition.

Benjamin Banneker died on his farm on October 9, 1806, and he was buried in the 
family burial plot two days later.  Tragically Banneker’s log house, along with all of his 
papers, books, notes, and wooden clock, burned to the ground during the funeral 
service.

Lesson Development:
1. Motivation: Distribute Student Resource Sheet 1, Benjamin Banneker K-W-L chart, 

to assigned pairs of students.  Have students brainstorm with partners to complete 
columns K and W of the K-W-L chart with information that they know and/or want to 
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know about Benjamin Banneker.  Record their responses on the board or pre-made 
K-W-L chart. 

2. Read the book Dear Benjamin Banneker to the class.  Have students record new 
information that they learned about Banneker in the L column of the K-W-L chart.  
Discuss the new information, and record it on the class K-W-L chart.  (Note:  Make 
sure that the students list the fact that Banneker was a free Black, and discuss how 
this status differed from that of blacks who were enslaved.)

3. Distribute Student Resource Sheet 3, Two Views of Slavery.  Have students read 
the three phrases from the Declaration of Independence in the middle column. 
Discuss the Declaration of Independence phrases.

4. Distribute Student Resource Sheet 2, Letters from Banneker and Jefferson, and tell 
students that they will identify Benjamin Banneker’s attitudes as a free Black toward 
the three phrases of the Declaration of Independence. 

5. Have students compare Thomas Jefferson’s beliefs as a slave owner with 
Banneker’s.  Model completion of the first phrase for the students.  Have students 
continue to work as a class in a teacher-guided discussion to complete columns 1 
and 3.  Refer to Dear Benjamin Banneker in order to help students understand the 
language of the time period used in the letters. 

6. Assessment: Have students write an essay comparing Benjamin Banneker’s views 
and beliefs on slavery with Thomas Jefferson’s.  Remind students to include details  
from the letters. 

7. Closure: Revisit the K-W-L chart to summarize these points:
Not all Blacks were enslaved during this period of United States history.  Those 
not enslaved were known as free Blacks.
Benjamin Banneker was a free Black who challenged Thomas Jefferson’s 
position on slavery.
Benjamin Banneker was a prosperous free Black who published an almanac 
during a time when few Blacks were allowed to learn how to read or write.

Thoughtful Application:  
How has the status of African Americans changed since the time of Benjamin Banneker 
and Thomas Jefferson?  Are all groups considered “equal”?  Why or why not?

Lesson Extensions:
Visit the Reginald F. Lewis Museum of Maryland African American History and 
Culture.
Visit the Banneker Historical Park & Museum in Catonsville, Maryland.
Identify other free Blacks from this period in history.  Compare the life of one of 
these Blacks to that of Benjamin Banneker.  Prepare a report that highlights the 
similarities and differences in their lives.
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Teacher Resource Sheet 1

Answer Key

Reread the letters written by Banneker and Jefferson.  Insert the parts of the letter that explain how each author 
felt about slavery as it relates to the Declaration of Independence.

Two Views of Slavery
Benjamin Banneker Declaration of Independence Thomas Jefferson

I am fully sensible of the greatness of 
that freedom which I take with you on 
the present occasion…

Sir how pitiable is it to reflect, that 
although you were so fully convinced 
of the benevolence of the Father of 
mankind, and of his equal and impartial 
distribution of those rights…

…in detaining by fraud and violence so 
numerous a part of my brethren under 
groaning captivity and cruel 
oppression…

We hold these truths to be self-evident 
that all men are created equal…

…that they are endowed by their 
Creator with certain unalienable 
Rights…

…that among these are Life, Liberty 
and the pursuit of Happiness.

No body wishes more than I do to see 
such proofs as you exhibit, that nature 
has given to our black brethren, talents 
equal to those of the other colors of 
men

Not stated

I can add with truth, that no body 
wishes more ardently to see a good 
system commenced for raising the 
condition both of their body & mind to 
what it ought to be 

Copyright 2004 MSDE/ Reginald F. Lewis Museum of Maryland African American History and Culture 6-7
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Student Resource Sheet 1

Benjamin Banneker
K

(What I Know)
W

(What I Want to Know)
L

(What I Learned)
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Student Resource Sheet 2

Courtesy of University of Virginia

Letter From Benjamin Banneker Reply From Thomas Jefferson 

Maryland, Baltimore County,
Near Ellicott’s Lower Mills August 19th, 1791

Thomas Jefferson Secretary of State,

Sir,
I am fully sensible of the greatness of that freedom, which I 
take with you on the present occasion; a liberty which 
seemed to me scarcely allowable, when I reflected on the 
distinguished and dignified station in which you stand, and 
the almost general prejudice and prepossession, which is 
so prevalent in the world against those of my complexion….

…Sir, how pitiable is it to reflect, that although you were so 
fully convinced of the benevolence of the Father of 
Mankind, and of his equal and impartial distribution of these 
rights and privileges, which he hath conferred upon them, 
that you should at the same time counteract his mercies, in 
detaining by fraud and violence so numerous a part of my 
brethren, under groaning captivity and cruel oppression, 
that you should at the same time be found guilty of that 
most criminal act, which you professedly detested in others, 
with respect to yourselves….

And now, Sir, I shall conclude, and subscribe myself, with 
the most profound respect, Your most humble servant,

Benjamin Banneker.

Philadelphia, August 30.1791.

Sir,
I Thank you, sincerely, for your letter of the 19th instant, 
and for the Almanac it contained. No body wishes more 
than I do, to see such proofs as you exhibit, that nature has 
given to our black brethren talents equal to those of the 
other colors of men; and that the appearance of a want of 
them is owing merely to the dreaded condition of their 
existence, both in Africa and America. I can add with truth, 
that no body wishes more ardently to see a good system 
commenced, for raising the condition, both of their body & 
mind to what it ought to be, as far as the imbecility of their 
present existence, and other circumstances, which cannot 
be neglected, will admit….

I am with great esteem, Sir, Your most obedient Humble 
Servant,

Thomas Jefferson.

Copyright 2004 MSDE/ Reginald F. Lewis Museum of Maryland African American History and Culture 6-9
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Student Resource Sheet 3

Reread the letters written by Banneker and Jefferson.  Insert the parts of the letter that explain how each author 
felt about slavery as it relates to the Declaration of Independence.

Two Views of Slavery
Benjamin Banneker Declaration of Independence Thomas Jefferson

We hold these truths to be self-evident 
that all men are created equal…

…that they are endowed by their 
Creator with certain unalienable 
Rights…

…that among these are Life, Liberty 
and the pursuit of Happiness.

Copyright 2004 MSDE/ Reginald F. Lewis Museum of Maryland African American History and Culture 6-10
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Student Resource Sheet 4

_______________________________

Dear Benjamin Banneker,

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

___________________________________________________________________________________

Sincerely,

_______________________

Copyright 2004 MSDE/ Reginald F. Lewis Museum of Maryland African American History and Culture 6-11
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LESSON 17 
 
MUSEUM CONNECTION: Family and Community  
 
Lesson Title: Josiah Henson: From Slavery to Freedom 
 
Purpose: In this lesson students will examine the life of the slave Josiah Henson and his quest for 
freedom. They will examine the hardships of slavery and the determination of the people who lived 
through it to gain their freedom. Students will discuss their attitudes and views by reading primary source 
documents to analyze Josiah Henson's thoughts and feelings.  
 
Grade Level and Content Area: Intermediate Elementary/Social Studies 
 
Time Frame: 1-2 class periods 
 
Correlation to Social Studies Standard:  
USH 2.3.5.4  Examine the gradual institutionalization of slavery into America, 

including various responses to slavery, and how slavery shaped the lives 
of the colonists and Africans in America 

 
Social Studies:  Maryland College and Career Ready Standards  
3.A.1 (Grades 4 and 5) Locate places and describe the human and physical characteristics of 

those places using geographic tools 
 
3.C.1.b (Grade 4) Identify reasons for the movement of people to, from and within 

Maryland 
 
5.A.1.c (Grade 4) Describe the establishment of slavery and how it shaped life in Maryland 
 
5.B.2.c (Grade 5) Describe the different roles and viewpoints of individuals and groups, 

such as: women, men, free and enslaved Africans, and Native Americans 
during the Revolutionary period 

 
6.F.1 (Grades 4 and 5) Interpret information from primary and secondary sources 
 
Correlation to State Reading and English Language Arts Maryland College and Career 
Ready Standards:  
1.E.1.a (Grades 4 and 5) Listen to critically, read, and discuss texts representing diversity in 

content, culture, authorship, and perspective, including areas such as 
race, gender, disability, religion, and socio-economic background 

 
1.E.3 (Grades 4 and 5)  Use strategies to make meaning from text (during reading) 
  
Objective:  
Students will analyze the life of Josiah Henson and the impact of slavery on his life and quest for 
freedom. 
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VOCABULARY AND CONCEPTS:  
Abolitionist  An abolitionist advocated for or participated in the movement to end slavery. 
 
Anti-slavery  Anti-slavery individuals and groups opposed the institution of slavery. 
 
Auction  An auction is a public sale of goods or property in which articles are sold to the person who 
offers the most money. 
 
Fugitive  A person who runs away or tries to escape captivity is called a fugitive. 
 
Hardship  A hardship is something that causes suffering. 
 
Settler  A person who makes a home in a new land is called a settler. 
 
Underground Railroad  The secret network of safe houses and trails by which many slaves escaped 
to freedom was called the Underground Railroad. 
 
MATERIALS 
FOR THE TEACHER: 
Recording of dramatic reading of Student Resource Sheet 5 is Own 

 
 
FOR THE STUDENT: 
Student Resource Sheet 1  Slavery K-W-L Chart  
Student Resource Sheet 2  Note-Taking Guide 
Student Resource Sheet 3  From Slavery to Freedom 
Student Resource Sheet 4   
Student Resource Sheet 5  Father  
 
RESOURCES: 
African Americans: Voices of Triumph. Alexandria, Virginia: Time-Life Books, 1994. 
 
Blassingame, John, ed. Slave Testimony: Two Centuries of Letters, Speeches, Interviews, and 

Autobiographies. Baton Rouge: Louisiana State University Press, 1977. 
 
Chapelle, Suzanne, and Glenn Phillips. African American Leaders of Maryland: A Portrait Gallery. 

Baltimore: Maryland Historical Society, 2004. 
 
Christian, Charles M. Black Saga: The African American Experience. New York: Basic Civitas, 1999. 
 
Jacobs, Harriet. Incidents in the Life of a Slave Girl. New York: Signet Classics, 2000.  
 
Schwartz, Marie Jenkins. Born in Bondage: Growing Up Enslaved in the Antebellum South. Cambridge: 

Harvard University Press, 2000.  
 
WEB SITES: 
The Life of Josiah Henson, Formerly a Slave, Now an Inhabitant of Canada. A Narrative by Himself, by 
Josiah Henson 
http://www.iath.virginia.edu/utc/abolitn/henson49hp.html 
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Truth Stranger Than Fiction: Father Henson's Story of His Own Life by Josiah Henson 
http://docsouth.unc.edu/neh/henson58/henson58.html 
 

 An Autobiography of the Rev. Josiah Henson. Josiah Henson  
http://docsouth.unc.edu/neh/henson/henson.html 
 
National Underground Railroad Freedom Center 
http://www.undergroundrailroad.org 
 
Pathways to Freedom: Maryland and the Underground Railroad, Josiah Henson 
http://pathways.thinkport.org/eyewitness/hensonintro.cfm 
 
Testimony of the Canadian Fugitives 
http://memory.loc.gov/ammem/snhtml/snrelated.html 
 

 and American Culture. 
http://www.iath.virginia.edu/utc/sitemap.htm      l 
 
TEACHER BACKGROUND 
Slavery 
Although the focus of this lesson is on Josiah Henson, there are some aspects of slavery that allow us to 
better understand Henson and to put his life in context. For example, Marie Schwartz, a noted historian, 
identifies separate stages of slave life from childhood to adulthood. She notes that infancy ends with the 
weaning of the child and early childhood ends when children are able to work and receive training in job 
responsibilities, which includes an awareness of punishment for poor performance. Another stage 
includes the assumption of adult work, somewhere between 10 and 12 years of age. Although the 
narrative of Harriet Jacobs (Incidents in the Life of a Slave Girl) documents the abusive exploitation of 
slave girls, it also describes life in the slave community that includes adults courting, marrying, having 
children, and being responsible mothers and fathers. 

 
As enslaved children became aware of their status, sometimes they were lashed by the owner and 
overseer for disciplinary reasons. On other occasions, children were made to witness their parents being 
punished by the owner. Frederick Douglass witnessed his aunt being whipped and said that the memory 
was seared in his brain. Splitting family members by sales could be traumatic experiences for enslaved 

ne 
process was implemented by owners as they attempted to mold subservient and loyal slaves who would 
learn their inferior status and be restricted by slave codes (for example, slaves could not be taught to read 
or to write and could not leave the plantation without a pass). The other process inhered in teachings by 
the enslaved family and the slave community. Young children were taught self-esteem, proper etiquette in 
front of Whites in order to avoid punishment, and the importance of education (reading and writing), 
freedom, friendship, and cooperation with other slaves. These two teaching processes frequently collided. 
Most slaves never abandoned their desire for freedom, despite the fact that enslaved individuals and 
families displayed loyalty to owners 
were so consistently abusive that enslaved individuals and families succumbed to the owner's 
indoctrination.  
 
Enslaved people developed cultural values, such as respect for the extended family, promoting their 
mutual support and survival. Blacks created their own religion by integrating their history and values with 
nineteenth-century Christianity. For many, Jesus became their friend, comforter, and protector. Religion 
became a way for many enslaved Africans to cope with everyday problems, and it provided hope for a 
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better future in which no restrictions would be placed on their lives. Another aspect of slave culture 
involved status among their peers. Within the community, for example, elders on the plantation had a 
certain prominence in relation to other slaves. Slaves who could read or write were highly regarded. 

rations of food and provisions were also respected. Other means of recognition and positions of status 
depended on the size of the farm or plantation and the diversity of work required. 
 
Within the slave culture, some values were very important. Enslaved Africans valued friendship, 
education, and most importantly freedom. They tried to gain their freedom in all kinds of ways including 
purchasing themselves (if the owner allowed this arrangement), running away, or through rebellions. 
Because so many slaves ran away to find freedom, the Underground Railroad emerged as a network to 
help them escape. In most places, the Underground Railroad was comprised of individuals, families, and 
organizations that formed a loosely connected network of Blacks and Whites who helped runaways get to 
the free states. Some slaves ran away by themselves while others ran away in groups; some forged passes 
and used various disguises to escape to freedom; and some even mailed themselves to safe houses to 
make their escape. 
 
The Life of Josiah Henson 
Josiah Henson was born in Charles County, Maryland, on June 15, 1789. He was the youngest of six 
children, all of whom were born into slavery. When Josiah was a young child, his father was whipped 100 
times, and his ear was cut off. mories of his father and it was one 
that he never forgot. 
leaving his mother alone with six children. 
 

 
Her faith sustained her and she would often teach these verses to her children. Day to day she lived with 
the fear that her children would be sold away from her. Soon her nightmare became a reality when all of 
her children were sold to different owners. 
 

auctioned. The auctioneer was cruel, and he sold Josiah while she cried and wept uncontrollably. Mrs. 
Henson was sold to Isaac Riley. Soon after this, Josiah became very ill and was not able to work as hard 
as his new owner had planned, so he was sold to Mr. Riley for a cheap price.  
 
Mrs. Henson was overjoyed! She was able to nurse her son back to health. Like most slave children, 

 A typical food for the slaves 
consisted of corn mush. As he grew older and became stronger he took on more difficult jobs. Sometimes 
Josiah would kill a pig or a he  He would do this secretly as it 
was a crime for which he would be punished. 
 
Josiah soon became a strong and trustworthy slave. His owner trusted him so much that he was often 
allowed to go to town to buy and sell goods for his owner. , and, 

 It was against the law for a black 
man to hit a white man. Josiah was severely beaten for this crime. 
 
Josiah continued in his trustworthy ways and was soon allowed to take 21 slaves to Kentucky. The slaves 
had to walk the entire journey. The trip took the slaves by the Ohio River. Ohio was a free state, and 
many slaves knew that once they were there they would be free; however, out of a sense of loyalty, Josiah 
and the other slaves did not cross the Ohio River. 
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 It was during this time that the other slaves on 
the plantation were sold, everyone except for Josiah and his family. At this point he began to think 
seriously about his freedom. Josiah remembered the early teachings of his mother and decided to begin 
preaching. He was able to travel around to preach and as people gave him donations for his preaching he 
saved his money. He was allowed to preach because he was trusted to return to his master; while 
traveling, Josiah carried a special pass stating his destination and identifying his owner. 
 
Josiah began asking about the price for his freedom. During this time, many slave owners would allow 
slaves to purchase their freedom. 
obtain. Josiah saved his money and offered it to his master, who then raised the price. Josiah was very 
hurt by this trickery. 
 
Soon Josiah learned that he would be sold away from his family. He was so angry that he took an axe and 
was going to kill his owner, but fate intervened and Josiah chose not to do this. He then decided to run 
away and take his family with him because he could not bear the thought of their being apart. Henson had 
to convince his wife, Charlotte, that running away was the only way to give their children a future. Josiah 
told only one other person, another slave, of his plan. Josiah, Charlotte, and their children left late at 
night. The trusted friend rowed them across the Ohio River from Kentucky to Ohio. They were going to 
Canada, the only place Josiah felt they would be safe. 
 
The journey was long and difficult. His wife had made a knapsack large enough to carry his two youngest 
children, and Josiah carried them on his back while his two other children walked. Along the way they 
were befriended by some Native Americans who gave them food and shelter. The family also utilized the 
Underground Railroad. Josiah and his family arrived in Canada on October 28,1830. He was 42 years old. 
 
During his time in Canada, Josiah started the Dawn Settlement, a refuge and a new beginning for former 
slaves. Fugitive slaves were taught to read, write, and learn a trade. Josiah also became a leader with the 
Underground Railroad. He never forgot how the Underground Railroad helped him and his family, and he 
helped more than 200 slaves escape to Canada. 
 
Josiah Henson is believed to be the model for Uncle Tom in Harriet Be
Cabin. 
him. She was an avid abolitionist who spoke frequently against slavery, and her book affected many 
people who became outraged by the horrors of slavery. 
 
Josiah Henson endured the horrors of slavery. Throughout his life, he showed himself to be a man of high 
ideals. Josiah is to be admired because he bravely made a better life for himself and his family and 
because he helped many other slaves escape to freedom. 
 
LESSON DEVELOPMENT 
1. Motivation: Access prior knowledge about slavery using Student Resource Sheet 1, Slavery K-

W-L Chart.  As a class, discuss 
what s  

 
2. Pre-teach vocabulary words. 
 
3. Set the purpose for reading about Josiah Henson by posing the following questions. 

 What were the hardships he endured? 
 What were some of his accomplishments? 
 How were his beliefs and inspirational acts recognized by others? 
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4. Distribute Student Resource Sheet 2, Note-Taking Guide, and Student Resource Sheet 3, 

From Slavery to Freedom. Read Student Resource Sheet 3 aloud with the class. 
  
5. Show students how to underline information that should be placed on Student Resource Sheet 2. 

Model writing this information on a transparency of the resource sheet. Have students record this 
information on their own resource sheets. 

 
6. Distribute Student Resource Sheet 4, Josiah  Have students work in pairs to read 

this text and record information from the document on their resource sheet. When all pairs have 
completed this task, debrief as an entire class. 

 
7. Distribute Student Resource Sheet 5 of His Own Life. Have students 

listen to a recording of the selection or independently read the information. Have students add new 
information to their resource sheet. Discuss as a class. 

 
8. Assessment: Have students answer the following question: What was the impact of slavery on the 

life of Josiah Henson? Be sure to have students include details from their Note-Taking Guide. 
Students may be given the option to present their responses by writing an essay, creating a poster, or 
presenting a speech. 

 
9. Closure: Student Resource Sheet 1, Slavery K-W-L 

Chart. Have students discuss the impact of slavery on the life of Josiah Henson and his quest for 
freedom. 

 
THOUGHTFUL APPLICATIONS:  
 What are some situations or hardships that students have to tolerate today? Can Josiah Henson be an 

inspiration and a role model today? 
 What adjectives would you use to describe Josiah Henson? Select a contemporary person. Does that 

 Would you consider that person to be a hero? 
 
Lesson Extensions: 
Visit the Reginald F. Lewis Museum of Maryland African American History and Culture. 
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Student Resource Sheet 1 
 

SLAVERY  
K-W-L CHART 

 
 

WHAT I KNOW WHAT I WANT TO KNOW WHAT I LEARNED 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 

 

 
 

1163



©Copyright 2004 MSDE/Reginald F. Lewis Museum of Maryland African American History and 
Culture 
 

17-8 

Student Resource Sheet 2 
 
 

Note-Taking Guide 
 
 
 
 
 
 
          Hardships 
 
 
 
 
 
 
 
 
 
   Accomplishments 
 
 
 
 
 
 
 
 
           Beliefs & 
           Feelings 
 
 
 
 
 
 
 
 
 
 
            Quotes 
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Student Resource Sheet 3a 
 

From Slavery to Freedom 
 
Josiah Henson was born on June 15, 1789, in Charles County, Maryland. He was the youngest of six 
children, all of whom were born into slavery. When Josiah was a young child, his father was whipped 100 
times, and his ear was cut off. This event is one of Jo
he never forgot. 
leaving his mother alone with six children. 
 

She would often teach these verses to her children. Her faith sustained her, as was the usual case for slave 
mothers. Day to day she lived with the fear that her children would be sold away from her. Soon her 
nightmare became a reality when all of her children were sold to different owners. 
 

child to be auctioned. The auctioneer was cruel, and he sold Josiah while his mother cried and wept 
uncontrollably. Mrs. Henson was sold to Isaac Riley. Soon after this, Josiah became very ill and was not 
able to work as hard as his new owner had planned, so he was sold to Mr. Riley for a cheap price. 
 
Mrs. Henson was overjoyed! She was able to nurse her son back to health. Like most slave children, 

consisted of corn mush. As he grew older and became stronger he took on more difficult jobs. Sometimes 

this was a crime for which he could be punished. 
 
Josiah soon became a strong and trustworthy slave. His owner trusted him so much that he was often 
allowed to go to town to buy and sell goods for his owner. 
another man. When Josiah came to help, the other man fell and blamed Josiah. It was against the law for a 
black man to hit a white man. Josiah was severely beaten for this crime. 
 
Josiah continued in his trustworthy ways and was soon allowed to take 21 slaves to Kentucky. The slaves 
had to walk the entire journey. The trip took the slaves past the Ohio River. Ohio was a free state, and 
many slaves knew that once they were in Ohio they would be free; however, out of a sense of loyalty, 
Josiah and the other slaves did not cross the Ohio River.  
 

s time that the other slaves on 
the plantation were sold, everyone except for Josiah and his family. At this point he began to think 
seriously about his freedom. Josiah remembered the early teachings of his mother and decided to begin 
preaching. He was able to travel around to preach and as people gave him donations for his preaching he 
saved his money. 
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Student Resource Sheet 3b 
 

He was allowed to preach because he was so trusted to return to his master; while traveling, Josiah needed 
to carry a special pass stating his destination and identifying his owner. 
 
Josiah began asking about the price for his freedom. During this time, many slave owners would allow 
slaves to purchase their freedom.  to 
obtain. Josiah saved his money and offered it to his master, who then raised the price. Josiah was very 
hurt by this trickery.  
 
Soon Josiah learned that he would be sold away from his family. He was so angry that he took an axe and 
was going to kill his owner, but fate intervened and Josiah chose not to do this. He then decided to run 
away and take his family with him because he could not bear the thought of their being apart. He had to 
convince his wife, Charlotte, that running away was the only way to give their children a future. Josiah 
told only one other slave of his plan. He and his wife left late at night. The trusted friend rowed them 
across the Ohio River from Kentucky to Ohio. They were going to Canada, the only place Josiah felt they 
would be safe.  
 
The journey was long and difficult. His wife had made a knapsack large enough to carry his two youngest 
children, and Josiah carried them on his back while his two other children walked. Along the way they 
were befriended by some Native Americans who gave them food and shelter. The family was also 
assisted by workers on the Underground Railroad. Josiah and his family arrived in Canada on October 28, 
1830. He was 42 years old. 
 
During his time in Canada, Josiah started the Dawn Settlement, a refuge and a new beginning for former 
slaves. Fugitive slaves were taught to read, write, and learn a trade. Josiah also became a leader with the 
Underground Railroad. He never forgot how the Underground Railroad helped him and his family, and he 
helped more than 200 slaves escape to Canada. 
 

. 
 

She was an avid abolitionist who spoke frequently against slavery, and her book affected many people 
who became outraged by the horrors of slavery. 
 
Josiah Henson endured the horrors of slavery, yet always showed himself to be a man of high ideals. 
Josiah is to be admired because he bravely made a better life for himself, his family, and many other 
slaves escaping to freedom. 
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Student Resource Sheet 4 

Summaries of Excerpts from 

The Life of Josiah Henson, Formerly a Slave, Now an Inhabitant of Canada. Narrated by 
Himself 

 
Now living in Kentucky and working for Amos Riley, Henson meets a white Methodist preacher, who 
encourages him to buy his own freedom and helps him devise a means to do so. Henson travels back to 
Maryland to meet with Isaac Riley, preaching to white Methodist congregations and raising money on the 
way. He arranges with Riley to buy his freedom for $450, but upon returning to Kentucky finds that his 
master has deceived him, tricking him out of $350 and leaving him a slave. "I consoled myself as well as 
I could...resolved to trust in God, and never despair" (27-37). 
 
Henson is on the verge of being sold in New Orleans when Amos Riley, Jr., falls seriously ill and depends 
on Henson to carry him back to Kentucky. There Henson decides to escape to freedom, although it takes 
some time to convince his wife to accompany him along with their four children. The family is rowed 
across the Ohio by a fellow slave, helped in the Ohio wilderness by American Indians, and carried from 
Sandusky to Canada by the captain of a freight boat. Arriving in Canada on October 28, 1830, he finds 
work almost immediately as a day laborer (44-60). 
 
After several years pioneering on new land, while making periodic trips back into Maryland and 
Kentucky to bring other slaves back to Canada with him, Henson finds white sponsors for the idea of his 
black community at Dawn. He buys land and founds the manual labor school (68-76). 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
From The Life of Josiah Henson, Formerly a Slave, Now an Inhabitant of Canada. Narrated by Himself  
by Josiah Henson (Boston: Arthur D. Phelps, 1849). Available online at 
http://www.iath.virginia.edu/utc/abolitn/abaujha1t.html 

1167



©Copyright 2004 MSDE/Reginald F. Lewis Museum of Maryland African American History and 
Culture 
 

17-12 

Student Resource Sheet 5 

Excerpts from 
Father Henson's Story of His Own Life 

his friends, it was a far greater calamity to us. The estate and the slaves must be sold and the proceeds 
divided among the heirs. We were but property  not a mother and the children God had given her. 

Common as are slave-auctions in the southern states, and naturally as a slave may look forward to the 
time when he will be put up on the block, still the full misery of the event  of the scenes which precede 
and succeed it  is never understood till the actual experience comes. The first sad announcement that the 
sale is to be; the knowledge that all ties of the past are to be sundered; the frantic terror at the idea of 
being sent "down south;" the almost certainty that one member of a family will be torn from another; the 
anxious scanning of purchasers' faces; the agony at parting, often forever, with husband, wife, child  
these must be seen and felt to be fully understood. Young as I was then, the iron entered into my soul. 
The remembrance of the breaking up of McPherson's estate is photographed in its minutest features in my 
mind. The crowd collected round the stand, the huddling group of negroes, the examination of muscle, 
teeth, the exhibition of agility, the look of the auctioneer, the agony of my mother  I can shut my eyes 
and see them all.  

My brothers and sisters were bid off first, and one by one, while my mother, paralyzed by grief, held me 
by the hand. Her turn came, and she was bought by Isaac Riley of Montgomery County. Then I was 
offered to the assembled purchasers. My mother, half distracted with the thought of parting forever from 
all her children, pushed through the crowd, while the bidding for me was going on, to the spot where 
Riley was standing. She fell at his feet, and clung to his knees, entreating him in tones that a mother only 
could command, to buy her baby as well as herself, and spare to her one, at least, of her little ones. Will it, 
can it be believed that this man, thus appealed to, was capable not merely of turning a deaf ear to her 
supplication, but of disengaging himself from her with such violent blows and kicks, as to reduce her to 
the necessity of creeping out of his reach, and mingling the groan of bodily suffering with the sob of a 
breaking heart? As she crawled away from the brutal man I heard her sob out, "Oh, Lord Jesus, how long, 
how long shall I suffer this way!" I must have been then between five and six years old. I seem to see and 
hear my poor weeping mother now. This was one of my earliest observations of men; an experience 
which I only shared with thousands of my race, the bitterness of which to any individual who suffers it 
cannot be diminished by the frequency of its recurrence, while it is dark enough to overshadow the whole 
after- -13).  

 
 
From Truth Stranger Than Fiction. Father Henson's Story of His Own Life by Josiah Henson (Boston: 
John P. Jewett and Company, 1858). Available online at 
http://docsouth.unc.edu/neh/henson58/henson58.html. 
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LESSON 10

Museum Connection: Family and Community

Lesson Title: Teaching Values through Fables

Purpose: In this lesson students will analyze two fables—one African, the other African 
American—in order to explain how fables are used to impart cultural values from one 
generation to the next.  Applying what they have learned about the interaction of narrative 
elements in a fable, students will create a modern fable of their own.

Grade Level and Content Area: Middle, Language Arts and Social Studies

Time Frame: 3-5 class periods

Correlation to State Social Studies Standards:
PNW  7.2  Students understand how individuals, groups, and institutions sustain and 

influence cultures.

Social Studies: Maryland College and Career Ready Standards
2.A.1.a   (Grade 7) Apply understandings of the elements of culture to the studies of modern 

world regions, such as art, music, religion, government, social structure, 
education, values, beliefs and customs.

2.B.1.a   (Grade 8) Describe the effects of cultural exchange and interactions among 
Europeans, Africans and Native Americans on the development of the 
United States.

Correlation to State Reading and English Language Arts Maryland College and Career
Ready Standards:
3.A.3.b (Grades 6 and 7) Analyze the conflict and the events of the plot.

3.A.3.b (Grade 8)  Analyze the conflict and its role in advancing the plot.

3.A.3.e (Grades 6, 7, and 8) Analyze relationships between and among characters, 
setting, and events.

1.E.1.a (Grades 6, 7, and 8) Listen to critically, read, and discuss texts representing 
diversity in content, culture, authorship, and perspective, 
including areas such as race, gender, disability, religion, 
and socio-economic background.

Objectives:
Students will analyze the three narrative elements of a fable (plot, setting, and characters) 
in order to identify aspects of culture reflected in the tale.
Students will explain how narrative elements work to convey the theme (moral) of a fable. 
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Students will explain how fables are used as a teaching tool to impart cultural values from 
one generation to the next. 

Vocabulary and Concepts:
Character – A person or animal represented in or acting in a story, poem, or drama is a 
character.

Chief – Often the leader or spokesperson of a group, a chief is a person of highest rank or 
authority.

Culture – Culture refers to the learned behavior of people and includes their belief systems, 
languages, social relationships, institutions and organizations, and material goods (such as 
food, clothing, buildings, tools, and machines).

Fable – A fable, which is a story meant to teach a useful lesson, often has animals that 
speak and act like humans.

Folktale – A folktale is a traditional story with a moral or lesson that is handed down by a 
group of people from one generation to the next

Griot – Traditionally from western Africa, a griot is a musician-entertainer whose 
performances include tribal histories and genealogies.

Guinea fowl – The guinea fowl, a pheasant-like bird, has black feathers with white spots.

Millet – Farmers grow a type of grass called millet for its edible white seeds.

Moral – The lesson to be learned from a story or fable is known as the moral and usually 
involves principles of right and wrong.

Okra – Okra is a tall plant whose edible green pods are used as ingredients in stews and 
soups.

Personification – A form of metaphor, personification occurs when animals, ideas, and 
things are represented with human qualities.  “The drums were weeping today” is a good 
example of personification.

Plot – The action or sequence of events in a story is called its plot.

Setting – Setting refers to the physical background, time, and location in which the plot of a 
story takes place.

Value – A value is a standard or principle that is regarded as desirable or worthwhile.
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Materials
For the teacher:
“Guinea Fowl and Rabbit Get Justice.”  In The Cow-tail Switch and Other West African 

Stories, by Harold Courlander and George Herzog.  New York: Henry Holt and 
Company, 1947.

“Why Brother Alligator Has a Rough Back.”  In African-American Folktales for Young 
Readers, edited by Judy Dockrey Young and Richard Alan Young.  Little Rock, 
Arkansas: August House, Inc. 1993.

For the student:
Student Resource Sheet 1 – “Guinea Fowl and Rabbit Get Justice”
Student Resource Sheet 2 – “Why Brother Alligator Has a Rough Back”
Student Resource Sheet 3 – Fable Writing
Student Resource Sheet 4 – Original Fable (if using modified assessment)

Resources
Books:
Blassingame, John W.  The Slave Community: Plantation Life in the Antebellum South.

Second Edition, Revised and Enlarged.  New York: Oxford University Press, 1979.

Levine, Lawrence W.  Black Culture and Black Consciousness: Afro-American Folk Thought 
from Slavery to Freedom.  New York: Oxford University Press, 1977.

Schwartz, Marie Jenkins. Born in Bondage: Growing Up Enslaved in the Antebellum South.
Cambridge, Massachusetts: Harvard University Press, 2000.

Teacher Background:
Many cultures use folktales, such as fables and childhood stories, in order to impart their 
values and teach valuable lessons to their children.  According to historian J. W. 
Blassingame, folktales were “[o]ne of the most important cultural forms in West Africa” (23).  
Enslaved Africans carried these folktales to America, where they became popular within the 
slave population.  Blassingame argues that:

[o]ne of the African forms most resistant to European culture was the folk tale.  An 
overwhelming majority of the tales of Southern slaves retained the structure and motif 
of their African prototypes.  Anthropologists, Africanists, and folklorists have found so 
many parallels and identical tales among Africans and Southern slaves that there can 
be no doubt that many Southern black folk tales were African in origin.  In fact, African 
scholars have traced many of the slave’s [sic] folk tales directly to Ghana, Senegal, 
and Mauritius, and the lore of such African peoples as the Ewe, Wolof, Hausa, Temne, 
Ashanti, and Ibo.  (31-32)
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Historian L. W. Levine believes something similar about African folktales, arguing that they:

served the dual purpose of not only preserving communal values and solidarity but 
also providing occasions for the individual to transcend, at least symbolically, the 
inevitable restrictions of his environment and his society by permitting him to express 
deeply held feelings which ordinarily could not be verbalized. (7-8)

Levine also adds that African folktales were modified when African culture met European 
culture and where similarities in African and European folklore occurred.  

Blassingame, Levine, and M. J. Schwartz explain how folktales were used to teach slave 
children.  Folktales, for instance, taught children to avoid mischief.  They also reinforced 
good behavior and taught survival skills.  From them children learned not to lie or steal, to 
restrict their egos, not to be greedy, and other lessons.  Furthermore, folktales had real 
psychological benefits for slaves, who used them not only to escape the harshness of daily 
existence but also to express their own hopes and dreams.  Through folktales, slaves could 
show anger toward their owners, as well as poke fun at, and even outsmart, Whites.  The use 
of animals as main characters—particularly as trickster figures—was characteristic of African 
folktales.  Usually a spider, rabbit, tortoise, or other weak animal, the trickster figure had the 
ability to outwit stronger and more powerful animals.  Because enslaved Blacks certainly 
dreamed of turning the tables on their owners, they could readily identify with the trickster.  

The two fables features in this lesson, “Guinea Fowl and Rabbit Get Justice” and “Why 
Brother Alligator Has a Rough Back,” both use animal characters with human attributes in 
order to teach a valuable lesson.  “Guinea Fowl and Rabbit Get Justice,” an African fable, 
emphasizes the importance of hard work and honesty.  Rabbit is lazy and dishonest and tries 
to trick Guinea Fowl out of his crop.  In the end, Guinea Fowl gets his crop back, and Rabbit 
realizes that it is much easier to do his work.  The African American fable, “Why Brother 
Alligator Has a Rough Back,” teaches children not to go looking for trouble or they will find it.  
Brother Alligator brags to Brother Rabbit that he is not bothered by trouble, so Brother Rabbit 
tricks him into looking for trouble.  When Brother Alligator goes to a field in order to look for 
trouble, Brother Rabbit sets the field on fire.  Brother Alligator makes it back to the water, but 
the flames permanently scar his back.

Both fables are examples of how African culture migrated with enslaved Africans and of how 
that culture was adapted for the new culture that had developed among slaves in America.  
These folktales and others like them demonstrate that the institution of slavery did not 
eliminate the creative energy of those who had been enslaved.  Through folktales a slave 
"could view himself as an object, hold on to fantasies about his status, engender hope and 
patience, and at least use rebellious language when contemplating his lot in life" 
(Blassingame 129).  Thus folktales helped prevent the crippling psychological damage 
created by slavery and allowed slaves to educate their children and cope with the harsh 
conditions of their daily lives.
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Lesson Development:
1. Motivation: Discuss the following with students:

What is your favorite story and why?
Have students focus their discussion on the narrative elements (characters, plot, 
and setting).
Does the story have a lesson or moral?

2. Lead students in a discussion of the definition of a moral.  Tell them that they will be 
examining two fables.

3. Pre-teach vocabulary as necessary.

4. Introduce the fable “Guinea Fowl and Rabbit Get Justice” by asking the following 
question: 

How do the three elements of narration work together to create the theme (moral) 
of a fable?

5. Model the fable analysis by completing Student Resource Sheet 1, “Guinea Fowl and 
Rabbit Get Justice.”  Sample responses have been included on the chart.  Have students 
identify the theme (moral) of the story.  Record their responses on the chart.

6. As guided practice, have students independently read “Why Brother Alligator Has a 
Rough Back” and complete Student Resource Sheet 2, “Why Brother Alligator Has a 
Rough Back,” with a partner or in a small group.

7. Have students refer to the information on both charts to discuss the following question:
What characteristics of culture are common to both fables?
What are the differences between the two fables?

8. Conduct a guided class discussion on the elements of a fable.
What three elements of narration work together to create a moral or theme in a 
fable? (characters, setting, plot)

Have the students examine the characters, and record their responses on a 
transparency, chart, or board:

What types of characters do fables have? (animals)
What are the traits of the characters?
If you were to write a fable, what type of characters could you create?

Have the students examine the setting, and record their responses on a 
transparency, chart, or board.

What time period is used?
Describe the geography of the location.
What kind of setting could you use if you wrote a fable?
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Have the students examine the plot, and record their responses on a transparency, 
chart, or board.

What was the problem in each of the fables you read?
How did the characters overcome their problems?
What type of problem or conflict could you use in a fable?

Have students examine the moral, and record their response on a transparency, 
chart, or board.

What was the moral of each fable you read?
What are some moral lessons that could be written into a fable?

9. Assessment: Using Student Resource Sheet 3, “Fable Writing,” have students apply 
what they have learned about the interaction of narrative elements in a fable to create a 
modern fable that reflects their own culture.

Modified Assessment: Teachers may wish to use Student Resource Sheet 4, “Original 
Fable,” instead of Student Resource Sheet 3.

Thoughtful Application:
Read and discuss fables from other cultures.  Discuss how narrative elements are used to 
present aspects of culture.  (Use the same analysis chart to guide students’ reading.)

Lesson Extensions:
Visit the Reginald F. Lewis Museum of Maryland African American History and Culture.
After students have created their own fables, have them share their fables with younger 
students.
Examine the role that griots have played in preserving African and African American 
culture.
Invite a local griot to perform for the class.  The National Association of Black Storytellers 
(http://www.nathanielturner.com/natlassocblstorytellers.htm) may be a resource for finding 
a local griot.  
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Student Resource Sheet 1

“Guinea Fowl and Rabbit Get Justice”

How do the three elements of narration—character, plot, and setting—work together to create the theme (moral) 
of a fable?

Character Plot Setting
Example Character Traits Example Characteristics 

of Culture
Example Characteristics 

of Culture
Guinea Fowl Hard-working Carried 

vegetables to 
market

Barter society Guinea Fowl’s 
farm

Farmed for a 
living

Theme (Moral)
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Student Resource Sheet 2

“Why Brother Alligator Has a Rough Back”

How do the three elements of narration—character, plot, and setting—work together to create the theme (moral) 
of a fable?

Character Plot Setting
Example Character Traits Example Characteristics  

of Culture
Example Characteristics 

of Culture

Theme (Moral)
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Student Resource Sheet 3

Fable Writing

                   

Characteristics of Character

MORAL
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Student Resource Sheet 4

Original Fable
Title:_________________________

Character Plot Setting
Example Character Traits Example Characteristics 

of Culture
Example Characteristics 

of Culture

Theme (Moral)
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Lesson 3

Museum Connection:  Labor and the Black Experience

Lesson Title:  Triangular Trade

Purpose:  In this lesson students will read individually for information in order to 
examine the history of the Atlantic slave trade.  In cooperative groups, they will analyze 
primary and secondary documents in order to determine the costs and benefits of the 
slave trade to the nations and peoples involved.  As an individual assessment, students 
will write and deliver a speech by a member of the British Parliament who wished to 
abolish the slave trade.

Grade Level and Content Area: Middle, Social Studies

Time Frame:  3-5 class periods
Correlation to State Social Studies Standards:
WH 3.10.12.4 Describe the origins of the transatlantic African slave trade and the

consequences for Africa, America, and Europe, such as triangular 
trade and the Middle Passage.

GEO  4.3.8.8     Describe how cooperation and conflict contribute to political, 
economic, geographic, and cultural divisions of Earth’s surface.

ECON 5.1.8.2 Analyze opportunity costs and trade-offs in business, government, 
and personal decision-making.

ECON 5.1.8.3     Analyze the relationship between the availability of natural, capital, 
and human resources, and the production of goods and services 
now and in the past.

Social Studies: Maryland College and Career Ready Standards
3.C.1.a  (Grade 6) Explain how the development of transportation and communication 

networks influenced the movement of people, goods, and ideas 
from place to place, such as trade routes in Africa, Asia and 
Europe, and the spread of Islam.

4.A.1.a  (Grade 6) Identify the costs, including opportunity cost, and the benefits of 
economic decisions made by individuals and groups, including 
governments in early world history, such as the decision to engage 
in trade.

4.A.2.b  (Grade 7) Identify opportunity costs and trade offs in decisions made in the 
production, distributions, and consumption of goods and services.
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Correlation to State Reading and English Language Arts Maryland College and 
Career-Ready Standards:
1.E.1.a (Grades 6, 7, and 8) Listen to critically, read, and discuss texts 

representing diversity in content, culture, authorship, 
and perspective, including areas such as race, 
gender, disability, religion, and socio-economic 
background.

1.E.3  (Grades 6, 7, and 8) Use strategies to make meaning from text (during 
reading).

2.A.1.a  (Grades 7 and 8) Read, use, and identify the characteristics of primary 
and secondary sources of academic information.

Objective:
Students will describe the benefits and costs of the Triangular Trade to the nations 
and peoples involved.

Vocabulary and Concepts:
Abolition – Abolition is the act of putting an end to a condition or cause, as in the 
abolition of slavery.

Barracoon – An enclosure or barracks used for the temporary confinement of slaves 
was called a barracoon.

Goods – Tangible objects known as goods can be used to satisfy economic wants.  
Goods include but are not limited to food, shoes, cars, houses, books, and furniture.

Middle Passage – The term Middle Passage describes the forced transatlantic voyage 
of slaves from Africa to the Americas.

Slave Coffle – A train of slaves fastened together was called a slave coffle.

Slavery – Slavery is the institution of owning slaves or holding individuals in a condition 
of servitude.

Triangular Trade  – Triangular Trade refers to the shipping routes that connected 
Africa, the West Indies, and North America in the transatlantic commerce of slaves and
manufactured goods.

Voluntary – The term voluntary implies that a person has the power of free choice.

Materials
For the teacher:
Teacher Resource Sheet 1 – An Act for Extending and Improving the Trade to Africa, 

1750
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Teacher Resource Sheet 2 – An Act for the Abolition of the Slave Trade

For the student:
Student Resource Sheet 1a – History of the Atlantic Slave Trade
Student Resource Sheet 1b – History of the Atlantic Slave Trade target notes
Student Resource Sheet 2 – The Atlantic Slave Trade
Student Resource Sheet 3 – Letter from William Fitzhugh (Virginia Planter and 

Merchant) to Mr. Jackson (of Portsmouth, New 
Hampshire), 1683

Student Resource Sheet 4 – An excerpt from “The Trade in Loango” by Abbe Proyart
Student Resource Sheet 5 – An excerpt from “The Slave Ship” by Heinreich Heine
Student Resource Sheet 6 – Rum
Student Resource Sheet 7 – Sugar
Student Resource Sheet 8 – Saint Domingue (Modern Haiti)
Student Resource Sheet 9 – The North American Colonies
Student Resource Sheet 10 – Working in Sugar Cane fields
Student Resource Sheet 11 – Excerpt of a letter from King Alfonso of Kongo to King 

John of Portugal
Student Resource Sheet 12 – Hoeing Rice, Southern United States
Student Resource Sheet 13 – The Middle Passage

Document Set 1:
Student Resource Sheet 14 – Slave Coffle, Central Africa
Student Resource Sheet 15 – Wooden Yokes Used in Slave Coffles, Senegal
Student Resource Sheet 16 – Slave Barracoon, Congo
Student Resource Sheet 17 – Captured!

Document Set 2:
Student Resource Sheet 18 – Plan of the British Slave Ship Brookes
Student Resource Sheet 19 – Africans Forced to Dance on Deck of Slave Ship
Student Resource Sheet 20 – The Slave Deck on the Bark Wildfire
Student Resource Sheet 21 – The Voyage
Student Resource Sheet 22 – Africans Thrown Overboard from a Slave Ship, 

Brazil

Document Set 3:
Student Resource Sheet 23 – Slave Auction, Richmond, Virginia
Student Resource Sheet 24 – Advertisement for a Slave Sale, Charleston, 

South Carolina
Student Resource Sheet 25 – Sold!
Student Resource Sheet 26 – Slave Sale, Richmond, Virginia

Resources
Books:
Christian, Charles Melvin.  Black Saga: The African American Experience.  Boston: 

Houghton Mifflin, 1995.
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Emert, Phyllis Raybin, ed.  Colonial Triangular Trade: An Economy Based on Human 
Misery.  Carlisle, Massachusetts: Discovery Enterprises, Ltd., 1995.

Equiano, Olaudah.  “The Interesting Narrative of the Life of Olaudah Equiano, or 
Gustavus Vassa, the African, Written by Himself.”  In The Norton Anthology of 
African American Literature, edited by Henry Louis Gates Jr. and Nellie Y. 
McKay.  New York: W. W. Norton & Company, 1997.

Haskins, James, and Kathleen Benson.  Bound for America: The Forced Migration of 
Africans to the New World.  New York: Lothrop, Lee & Shepard Books, 1999.

Mannix, Daniel Pratt, and Malcolm Cowley.  Black Cargoes: A History of the Atlantic 
Slave Trade, 1518-1865.  New York: The Viking Press, 1969.

Reynolds, Edward.  Stand the Storm: A History of the Atlantic Slave Trade.  London: W. 
H. Allen & Co., 1989.

Wright, Donald R.  African Americans in the Colonial Era: From African Origins Through 
the American Revolution.  Arlington Heights, Illinois: Harlan Davidson, Inc., 
1990.

Teacher Background:
The economies of colonial Maryland and Virginia depended on tobacco, and both used 
tobacco as a medium of exchange.  In fact, King Charles I once said that Virginia was 
“wholly built on smoke.”  The cultivation of tobacco, however, required considerably 
more manpower than was available in either colony.  In 1619, John Rolfe, secretary and 
recorder of Virginia reported that “about the last of August there came to Virginia a 
Dutch man of warre that sold us twenty negers”(Johnson 36). The Africans on the ship 
were indentured servants, and they were treated as such.  Yet both Maryland and 
Virginia were in need of a more permanent source of labor: slaves.  Although 
Massachusetts was the first colony to recognize slavery, Maryland and Virginia soon 
followed, with both colonies legalizing slavery during the 1660s.  By 1770, every colony 
except North Carolina and Georgia had legalized slavery, and thereafter the slave trade 
quickly grew into “the most profitable business” in the colonies.  

The growing demand for slaves in the colonies fueled increasingly violent conflict 
among African tribes.  Since some African chiefs or kings could increase their wealth by 
working closely with slave traders, one tribe might capture the warriors of another tribe 
and then sell their prisoners of war into slavery.  Raiding parties might also kidnap 
Africans from their villages and sell them as slaves.  African slaves were viewed as 
chattel, and because they had no government to protect them or place to hide in the 
British colonies, the slave trade flourished. 

Triangular Trade receives its name from the shipping routes that connected Europe, 
Africa, the West Indies, and North America in the transatlantic commerce of slaves and 
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manufactured goods.  These routes began in England, where goods were shipped to 
Africa.  In Africa, the goods were then traded for slaves bound for the Americas.  Known 
as the Middle Passage, the forced voyage from the freedom of Africa to the auction 
blocks of the Americas was a physical and psychological nightmare that lasted several 
weeks or months. Having unloaded their cargoes in the colonies, the ships returned to 
England laden with tobacco, sugar, cotton, rum, and other slave-produced items.  This 
trade pattern continued with some modifications into the early nineteenth century.

In order to maximize profits and offset any losses, most captains packed as many 
Africans as possible into the holds of their ships.  During the late 1600s and throughout 
the 1700s, most English ships that sailed directly from Africa to the colonies carried 
about 200 enslaved Africans.  Later slave ships could carry as many as 400 slaves with 
a crew of 47.  Slaves were chained in pairs (the right arm and leg of one chained to the 
left leg and arm of another), and men and women were separated from each other.  All 
of them were forced to lie naked on wooden planks below deck in extremely hot 
quarters.  At times, small groups of slaves were allowed to come on deck for exercise; 
some of them were forced to dance.  Women and children could occasionally roam the 
deck, but men were allowed on deck for only a short while. 

Heat, limited sanitary facilities (sometimes buckets for human waste were not emptied 
for long periods of time), and epidemics from diseases such as smallpox and dysentery 
together produced an unbearable stench onboard.  An outbreak of disease could 
devastate an entire cargo of enslaved Africans, and an estimated 15 to 20 percent of 
slaves probably died en route to the colonies, primarily from diseases resulting from 
overcrowding, spoiled food, and contaminated water.  Many also died of starvation and 
thirst.  Yet captains most feared slave mutinies, 250 of which scholars estimate took 
place.  As a result, those slaves who were disruptive or likely to cause a mutiny were 
thrown overboard or shot to death.  Nevertheless, although some enslaved Africans did 
resist, they had little means either to protect themselves or to escape.  Such hopeless 
misery led many slaves to commit suicide by jumping overboard or by refusing to eat.  
Because of the stench and disease, many slave ships had to be abandoned after about 
five years.  Eventually ships were built especially for human cargo, with shackling irons, 
nets, and ropes as standard equipment. 

The autobiography of Olaudah Equiano, a former slave who became an antislavery 
activist, paints a vivid portrait of the horrors of the Middle Passage (from “The 
Interesting Narrative of the Life of Olaudah Equiano, or Gustavus Vassa, the African, 
Written by Himself,” in The Norton Anthology of African American Literature, edited by 
Henry Louis Gates Jr. and Nellie Y. McKay (New York: W. W. Norton & 
Company,1997), 158, 159-160):

When I . . . saw . . . a multitude of black people of every description chained 
together, every one of their countenances expressing dejection and sorrow, I 
no longer doubted of my fate; and, quite overpowered with horror and anguish, 
I fell motionless on the deck and fainted. . . . 
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The shrieks of the women, and the groans of the dying, rendered the whole a 
scene of horror almost inconceivable. . . . One day, when we had a smooth sea 
and moderate wind, two of my wearied countrymen who were chained together 
(I was near them at the time), preferring death to such a life of misery, 
somehow made [it] through the nettings and jumped into the sea: immediately 
another quite dejected fellow, who, on account of his illness, was suffered to be 
out of irons, also followed their example; and I believe many more would very 
soon have done the same if they had not been prevented by the ship’s crew, 
who were instantly alarmed.  Those of us that were the most active were in a 
moment put down under the deck, and there was such a noise and confusion 
amongst the people of the ship as I never heard before, to stop her, and get the 
boat out to go after the slaves.  However two of the wretches were drowned, 
but they got the other, and afterwards flogged him unmercifully for thus 
attempting to prefer death to slavery.  In this manner we continued to undergo 
more hardships than I can now relate, hardships which are inseparable from 
this accursed trade.  Many a time we were near suffocation from the want of 
fresh air, which we were often without for whole days together.  This, and the 
stench of the necessary tubs [which served as toilets], carried off many. 

For some enslaved Africans, the Middle Passage was temporarily interrupted in the 
West Indies, where they would undergo a process called "seasoning" or “breaking in.”  
During this process, slaves were frequently and harshly flogged, sometimes with a 
paddle but more often with a whip that had a lead ball sewn on its end.  They were also 
forced to learn how to speak a new language, eat new foods, and obey white masters.  
In addition, slaves learned what to expect in the colonies.  Brutal and intense, the 
seasoning process could last as long as four years, after which enslaved Africans were 
shipped to mainland British colonies in order to be sold. 

While the slave trade resulted in the economic stagnation and destruction of many 
African tribes, it greatly benefited both England and the colonies.  Since slavery created 
thousands of jobs (in shipbuilding, shipping, etc.), helped to spur the growth of cities 
(such as London, Liverpool, New York, and Boston), and created profits for investment, 
some tried to justify its abuses.  For example, James H. Hammond, a slave owner who 
later became governor of South Carolina, once said that slavery was “the greatest of all 
the great blessings which a kind providence has bestowed”(Miller 134). Many others 
like Hammond ignored or refused to respond to the horrors associated with the Middle 
Passage.  Slavery, Hammond claimed, “allowed Whites to tame the southern 
wilderness and turn it into an agricultural wonderland” and gave a slave owner the 
“leisure to cultivate his mind and create a society notable for its culture and gentility.” 

Between 1690 and 1770, as many as 100,000 Africans were brought into the 
Chesapeake (Maryland and Virginia) region.  The cotton they harvested supplied 
English and French companies with both the product and the profits necessary for 
initiating the industrial revolution.  The invention of the cotton gin in 1793 would make 
cotton the most profitable crop in the country, and the growing demand for labor 
required direct importation of slaves into the South.  At the same time, the slave trade 
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expanded to include its own brisk internal slave-trading business.  Both businesses 
were abusive, but each brought in large sums of money for the owners of slave pens 
and the captains of slave ships.  A solidly built slave ship that carried 300 to 400 slaves 
and that had cost the owner about $35,000, for instance, could make between $30,000 
and $100,000 per trip.  

By the late-17th century, southern colonists, including Marylanders, had become 
dependent on slave labor, and by 1800, almost one million slaves lived mainly in the 
cotton belt of the southern states, primarily.  In 1808, however, a federal law went into 
effect that prohibited the importation of new slaves into the United States.  Although this 
law was poorly enforced for several years, it became increasingly evident that both 
slave trading and the horrors of the Middle Passage were coming to an end.

Lesson Development:
1. Motivation: Display Teacher Resource Sheet 1, An Act for Extending and Improving 

the Trade to Africa, 1750. 

Ask:
o In what country was this act passed?
o What goods are being traded?  Why?

Explain to students that the slave trade was a very profitable venture for many 
nations, not just Great Britain.  

2. Distribute Student Resource Sheet 1a, History of the Atlantic Slave Trade, and 
Student Resource Sheet 1b, History of the Slave Trade target notes.  Students 
should read and take notes on the resource sheet.

3. After all students have completed the reading, discuss the article.

Ask:  Why do you think so many nations were involved in the slave trade?  

Lead students to the conclusion that they were involved because they thought that  
they would benefit.

4. Tell students that they will be focusing on the slave trade and the benefits that 
various nations obtained from it.  Display a map of the Triangular Trade.   

Ask:  What shape does this trade route resemble?
What areas did this trade route involve?
What goods were involved?

Discuss.

5. Explain to students that they will be examining this exchange of goods in order to 
illustrate the fact that people trade because they expect to benefit.  
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6. Distribute Student Resource Sheet 2, The Atlantic Slave Trade, and packets 
containing Student Resource Sheets 3-12.  In pairs or small groups, students should 
analyze the documents and complete the graphic organizer.  

7. Display a transparency of Student Resource Sheet 2, The Atlantic Slave Trade.  
After students have finished completing their chart, discuss their answers.  Ask:  Did 
all nations benefit? If so, how?  Discuss.

8. Explain to students that enslaved Africans were traded as property or goods, just like 
the guns, sugar, tobacco, and other products that were traded.   While the Triangular 
Trade was beneficial to those engaged in it, it was not at all beneficial to the Africans 
who were enslaved and had unwillingly became a part of the trade route.  Explain to 
students that they will be examining the Middle Passage to learn about the horrible 
conditions that enslaved Africans faced on their “leg” of the Triangular Trade.

9. Have students return to their partners (or small groups).  Distribute Student 
Resource Sheet 13, The Middle Passage.  Divide Document Sets 1-3 among the 
various groups.  Students should analyze the documents and complete the 
corresponding section of the graphic organizer.

10.After all groups have completed their assigned sections of the graphic organizer, 
bring the class together as a group.  Display a transparency of Student Resource 
Sheet 13, The Middle Passage.  Lead a discussion of the Middle Passage by having 
groups report on their findings, making sure that students have completely filled in 
their graphic organizer.  

11.Explain to students that the horrific conditions of the Middle Passage and the 
institution of slavery that followed, caused many people to doubt that the benefits of 
the slave trade were greater than the cost in human misery.  One of the ways that 
they chose to express their concerns was through the political arena.  In that arena, 
they advocated for the passage of laws that would abolish the slave trade.

12.Assessment: 
It is 1806. As a member of the British House of Commons, you are trying to pass an 
act that will abolish the slave trade.  Write a 2-3 minute speech to convince your 
fellow MPs to vote for the act abolishing the importation of slaves.  Be sure to:

o acknowledge the benefits of the trade to the parties concerned
o accentuate the evils of trading people and the horrors of the Middle Passage
o consider how the benefits of outlawing  that trade far outweigh the benefits of 

continuing it

13.Closure: Display Teacher Resource Sheet 2, An Act for the Prohibition of the Slave 
Trade.  Have students hypothesize the effect of this act on all of the parties 
concerned in the Triangular Trade.  Ask:  
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o Do you think that this act stopped the participation of British merchants in the 
slave trade?  Why or why not?

o How do you think people in the Americas acquired slaves if they could no 
longer get them by purchasing them from British merchants?

o What do you think the impact of this act was on the institution of slavery in the 
Americas?  

o Examine the “black market” in slave trading after the 1807 Act.

Thoughtful Application:
Have students compare their hypotheses of the results of the prohibition of the slave 
trade with what actually happened.

Lesson Extensions:
Visit the Reginald F. Lewis Museum of Maryland African American History and 
Culture.
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Teacher Resource Sheet 1

An Act for Extending and 
Improving the Trade to Africa, 1750

Whereas the Trade to and from Africa is very advantageous to Great Britain, and 
necessary for supplying the Plantations and Colonies thereunto belonging with a 
sufficient Number of Negroes at reasonable Rates; and for that Purpose the said Trade 
ought to be free and open to all his Majesty’s Subjects: Therefore be it enacted, and it is 
hereby enacted by the King’s most Excellent Majesty, by and with the Advice and
Consent of the Lords Spiritual and Temporal, and Commons, in this present Parliament 
assembled, and by the Authority of the same, That it shall and may be lawful for all his 
Majesty’s Subjects to trade and traffick to and from any Port or Place in Africa, between 
the Port of Sallee in South Barbary, and the Cape of Good Hope, when, and at such 
Times, and in such Manner, and in or with such Quantity of Goods, Wares or 
Mechandizes, as he or they shall think fit, without any Restraint whatsoever. . . 

From Colonial Triangular Trade: An Economy Based on Human Misery, edited by Phyllis Raybin 
Emert (Carlisle, Massachusetts: Discovery Enterprises, Ltd., 1995), p. 13.
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Teacher Resource Sheet 2

An Act for the Abolition of the Slave Trade
Great Britain

March 25, 1807

.
'Whereas the Two Houses of Parliament did, by their Resolutions of the Tenth and 
Twenty-fourth days of June One Thousand eight hundred and six, severally resolve, 
upon certain Grounds therein mentioned, that they would, with all practicable 
Expedition, take effectual Measures for the Abolition of the African Slave Trade in such 
Manner, and at such Period as might be deemed advisable, And whereas it is fit upon 
all and each of the Grounds mentioned in the said Resolutions, that the same should be 
forthwith abolished and prohibited, and declared to be unlawful';

Be it therefore enacted by the King's most Excellent Majesty, by and with the Advice 
and Consent of the Lords Spiritual and Temporal, and Commons, in this present 
Parliament assembled, and by the Authority of the same, That from and after the First 
Day of May One thousand eight hundred and seven, the African Slave Trade, and all 
and all manner of dealing and trading in the Purchase, Sale, Barter, or Transfer of 
Slaves, or of Persons intended to be sold, transferred, used, or dealt with as Slaves, 
practiced or carried on, in, at, to or from any Part of the Coast or Countries of Africa, 
shall be, and the same is hereby utterly abolished, prohibited, and declared to be 
unlawful; and also that all and all manner of dealing, either by way of Purchase, Sale, 
Barter, or Transfer, or by means of any other Contract or Agreement whatever, relating 
to any Slaves, or to any Persons intended to be used or dealt with as Slaves, for the 
Purpose of such Slaves or Persons being removed or transported either immediately or 
by Transshipment at Sea or otherwise, directly or indirectly from Africa, or from any 
Island, Country, Territory, or Place whatever, in the West Indies, or in any other part of 
America, not being in the Dominion, Possession, or Occupation of His Majesty, to any 
other Island, Country, Territory, or Place whatever, is hereby in like Manner utterly 
abolished, prohibited, and declared to be unlawful; and if any of His Majesty's Subjects, 
or any Person or Persons resident within this United Kingdom, or any of the Islands, 
Colonies, Dominions, or Territories thereto belonging, or in His Majesties Occupation or 
Possession, shall from and after the Day aforesaid, by him or themselves, or by his or 
their Factors or Agents or otherwise howsoever, deal or trade in, purchase, sell, barter, 
or transfer, or contract or agree for the dealing or trading in, purchasing, selling, 
bartering, or transferring of any Slave or Slaves, or any Person or Persons intended to 
be sold, transferred, used, or dealt with as a Slave or Slaves contrary to the Prohibitions 
of this Act, he or they so offending shall forfeit and pay for every such Offence the Sum 
of One hundred Pounds of lawful Money of Great Britain for each and every Slave so 
purchased, sold, bartered, or transferred, or contracted or agreed for as aforesaid, the 
One Moiety thereof to the Use of His Majesty, His Heirs and Successors, and the other 
Moiety to the Use of any Person who shall inform, sue, and prosecute for the same.

Text available online at http://www.pdavis.nl/Legis_06.htm
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Student Resource Sheet 1a

History of the Atlantic Slave Trade

Introduction
The origins of the African slave trade can be traced back to the Age of Exploration in the 
15th century.  Europeans had become quite addicted to the luxuries of exotic spices, 
silks, and porcelain that could only be found in Asia.  Unfortunately for them, Muslim 
traders had a complete monopoly over the trade routes to the Far East.  Unsuccessful 
in the attempt to break that monopoly, they started to explore water routes that would 
enable them to bypass the Muslims.  The Portuguese took the lead in that exploration 
and sent voyages down the west coast of Africa in hopes of finding a new route to the  
source of traded goods.  On those voyages they found a new type of good: human 
beings.  

Portugal
Trafficking of human beings did not begin with the Portuguese in the 1400s.  Indeed, 
slavery had existed throughout the world since ancient times.  When the Portuguese 
arrived in West Africa, they found a flourishing slave trade; one that existed between the 
sub-Saharan African states, as well as one that existed between sub-Saharan Africa 
and North Africa.  Those slaves often found their way as far as the Middle East.  
Recognizing the potential profit in such a trade, the Portuguese initially tried to capture 
Africans through raiding expeditions along the coast.  Faced by tremendous opposition 
from the natives, the Portuguese decided to develop a trading system with the Africans 
in which they traded as equals.  Using the Africans’ already successful and time-tested 
trading patterns, the Portuguese soon established a thriving commerce in slaves as well
as gold and ivory.  By the end of the 15th century, they had built a fort on Africa’s Gold 
Coast and been granted exclusive rights to the slave trade by the Pope.  They supplied 
the Spanish and Portuguese settlements in Central and South America and the
Caribbean with African slaves throughout the 16th century.  

Spain
Spain, which was excluded from colonizing Africa by a Papal Act of 1493 and the Treaty 
of Tordesillas in 1494, was only able to carry slaves to the colonies.  By 1518 the 
demand for slaves in the Spanish New World was so great that King Charles I of Spain 
sanctioned the direct transport of slaves from Africa to the American colonies.  In 1538 
the Spanish Government began to issue individual licenses to traders in order to supply 
slaves to their colonies.  This process became too cumbersome, and Spain soon 
changed its method and instead sold the right to import slaves (asiento) to a single 
contractor.

Holland 
After Holland became independent of Spain in the late 16th century, it concentrated on 
seizing control of commercial routes to the New World.  The Dutch West India Company 
was organized in 1621 and held a monopoly over the African trade and the trade with 
Dutch Colonies in the New World.  Because the English were preoccupied with a Civil
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War at home, the Dutch were able to provide a real challenge to the Portuguese.  Most 
of the Africans that went to the American colonies during the 17th century were taken 
on Dutch Ships.  Dutch slave traders were able to make tremendous profits before their 
influence declined by the end of the 17th century.  

England
English participation in the slave trade came later.  It wasn’t until Captain John Hawkins 
made several voyages to Africa in the mid-16th century that they began to see the real 
benefit of participation.  Despite his initial success, the English did not become fully 
active in the slave trade until the Spanish Armada was defeated and the Spanish 
stranglehold over the Atlantic broken.  

In many European nations, the monarch had to give formal permission (a Royal 
Charter) for overseas trade to be considered legal.  England was no different.  There, 
merchants petitioned the King to form joint companies that would have sole rights to 
trade with a particular area.  In 1618, the Company of Adventurers of London was 
established, which had a monopoly over the gold and ivory trade on the West African 
Coast.  Despite her interest in the profits that the trade could bring the country, political 
instability kept England’s participation minimal until 1692, when the king chartered the 
Royal African Company.  

The company that had the most influence and participation in the African slave trade 
was the Royal African Company.  The Royal African Company jealously guarded its 
monopoly over the trade and successfully drove the French and Dutch out of West 
Africa.  As the sole legal provider of slaves to the colonies, the Royal African Company 
established and administered trading posts on the West African coast and was 
authorized to seize English ships, other than its own, involved in the trade.  The Royal 
African Company’s monopoly was ended in 1698.  From then on private traders were 
allowed to operate freely in and out of Africa on the basis of a 10 percent duty on the 
value of their cargoes.  England obtained the Asiento through the 1713 Treaty of 
Utrecht that negotiated the end of the War of Spanish Succession and gained the right 
to take slaves to the Spanish Colonies for 30 years.  With this, England completely 
dominated the African slave trade.

As the profitability of the slave trade became more apparent, independent British 
merchants began to clamor for their right to participate in it.  In 1750, Great Britain 
passed an act allowing for free and open trade in Africa.

Conclusion
By the 18th century, European merchants controlled over 1,000 miles of the West 
African coast and the transatlantic slave trade that accompanied it.  Between the 14th

and 18th centuries, at least 10 million African captives were transported across the 
Atlantic.  Half of the slaves transported in the 18th century alone were on ships owned 
by the Portuguese, British, and French.  Brazil and the Caribbean islands took receipt of 
approximately 90 percent of the Africans who survived the Middle Passage.  
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Student Resource Sheet 1b

History of the Atlantic Slave Trade

Introduction

Portugal

Spain

Holland

England

Conclusion
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Student Resource Sheet 2a

The Atlantic Slave Trade

Source Who is involved? What is being traded? What is the benefit to 
the Exporter?

What is the benefit 
to the Importer?

Letter from 
William Fitzhugh

The Trade in 
Loango

The Slave Ship

Rum

Sugar

Saint Domingue
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Student Resource Sheet 2b

The Atlantic Slave Trade

Source Who is involved? What is being traded? What is the benefit to 
the Exporter?

What is the benefit 
to the Importer?

The North 
American 
Colonies

Slaves in a 
Caribbean Sugar 
Cane Mill

King Alfonso of 
Kongo

Hoeing Rice
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Student Resource Sheet 3

Letter from William Fitzhugh (Virginia Planter and Merchant)
to Mr. Jackson (of Portsmouth, New Hampshire), 1683

Mr. Jackson:  As to your proposal about the bringing in Negroes next fall, I have this to 
offer and you may communicate the same to your owners and Employers, that I will 
deal with them for so many as shall amount to 50,000 lbs of Tob’o [tobacco] and cask 
[rum] which will be about 20 hhds. [hogsheads, which are large containers] under the 
condition and at these ages and prices following, to say—to give 3000 lbs Tob’o for 
every Negro boy or girl, that shall be between the age of Seven and Eleven years old; to 
give 4000 lbs Tob’o for every youth or girl that shall be between the age of 11 to 15 and 
to give 5000 lbs Tob’o for every young man or woman that shall be above 15 years of 
age and not exceed 24, the said Negroes to be delivered at my landing some time in 
September next, and I to have notice whether they will so agree some time in August 
next.  And I do assure you and so you may acquaint them that upon your delivery and 
my receipt of the Negroes, according to the ages above mentioned and that they be 
sound and healthfull at their Delivery, I will give you such sufficient caution for the 
payment of the Tob’o accordingly by the 20th Decr. then next following as shall be 
approved of.  The ages of the Negroes to be judg’d and detemin’d by two or three such 
honest and reasonable men here as your self shall nominate and appoint . . .

From Colonial Triangular Trade: An Economy Based on Human Misery, edited by Phyllis Raybin Emert 
(Carlisle, Massachusetts: Discovery Enterprises, Ltd., 1995), p. 16.
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Student Resource Sheet 4

From “The Trade in Loango”
by Abbe Proyart

For resource, go to the link below:

http://tinyurl.com/njnrwv6

Open book and scroll down to pages 27-29

From Colonial Triangular Trade: An Economy Based on Human Misery, edited by Phyllis Raybin Emert 
(Carlisle, Massachusetts: Discovery Enterprises, Ltd., 1995), p. 27-29.
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Student Resource Sheet 5

An excerpt from 
“The Slave Ship”
by Heinrich Heine

For resource, go to the link below:

http://davidsbuendler.freehostia.com/slaveship.htm

Scroll down to versus 3 and 4

From The Slave Ship by Heinrich Heine,Translated by Davids Buendler
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Student Resource Sheet 6

Rum

In 1770, just before the American Revolution, rum represented over four-fifths of New 
England’s exports.  About eleven million gallons of Rhode Island rum were exchanged 
for slaves in Africa between 1709 and 1807, with about 800,000 gallons being the 
annual average marketed in the last few years before 1807.  Each slave ship might 
carry fifty to a hundred hogsheads.  A specially strong “Guinea rum” was distilled in 
Newport for the Africa market.  The rum trade on the coast of West Africa was by then a 
“virtual monopoly of New England.”  In 1755, Caleb Godfrey, a slave captain from 
Newport, Rhode Island, bought four men, three women, three girls, and one boy for 799 
gallons of rum, two barrels of beef, and one barrel of pork, together with some smaller 
items; . . . The Africans with whom Rhode Island captains had traded, especially along 
the Gold and Windward coasts, had also become addicted to North American rum, a 
fact which gave captains from Rhode Island a definite advantage . . .

http://tinyurl.com/o4akvgo

From The Slave Trade. The Story of the Atlantic Trade: 1440-1870, by Hugh Thomas (New York: Simon 
& Schuster, 1997), p. 328-329.
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Student Resource Sheet 7

Sugar

Sugar had been widely known and consumed in medieval Europe, but its high price and 
exotic origin meant that it was considered as either a spice or a drug . . . It had reached 
Christian Europe via the Islamic world, and it had been a crusader dynasty . . . who had 
made the first attempt to domesticate it for production on Cyprus.  But sugar cane is 
native to the tropical monsoon regions of southeast Asia from New Guinea to the Bay of 
Bengal, and to reach its mature height of 8 feet (2 metres) it needs the combination of 
drenching, daily rainfall and hot temperatures.  It was precisely the difficulty of 
establishing it in the drier Mediterranean region, under optimal growing conditions, that 
kept yields relatively low and prices comparatively high.  So for centuries sugar 
remained a drug or a spice, in both cases an exotic luxury rather than a daily 
commodity.  But its Portuguese shippers and growers, abetted by Dutch and Jewish 
traders and refiners, were constantly moving west, out into the warmer . . . latitudes of 
the Atlantic . . . in search of the perfect combination of heat and rain.  Famously . . . they 
found what they were looking for in the former Portuguese colony of Brazil.

But there was something else that sugar cane needed if its golden juice was going to 
pay off, and that was intensive, highly concentrated, task-specific applications of 
manpower.  For the cane was an unforgiving and volatile crop.  It could not be farmed 
and harvested in a single growing year since it took at least fourteen months to ripen.  
But once it had reached maturity, the cumbersome grass needed to be harvested 
quickly to prevent the sugar going starchy.  Once stripped and cut, the cane in its turn 
had to be speedily taken to the ox-powered vertical crushing rollers before the sucrose 
concentration of the juice self-degraded.  Every subsequent stage of production—the 
boiling of the juice, the arrest of the boiling process at the precise moment for optimum 
crystallization, the partial refining in clay-stopped inverted cone moulds, the lengthy 
drying process—demanded the kind of strength, speed and stamina in tropical 
conditions that indentured white Europeans or captive Native Americans were ill 
equipped to provide…

From A History of Britain. Volume II: The Wars of the British, 1603-1776 by Simon Schama (New York:
Hyperion, 2001), p. 410.
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Student Resource Sheet 8

Saint Domingue
(Modern Haiti)

By the middle of the eighteenth century, it was clear that Saint Domingue was the 
dominant island in the Caribbean.  It was the greatest sugar-producing colony in 
America, it now held the largest West Indian slave population, and it was also quickly 
becoming the world’s largest producer of coffee, which had only been introduced into 
the island in 1723.  By the late 1780s Saint Domingue planters were recognized as the 
most efficient and productive sugar producers in the world.  The slave population stood 
at 460,000 people, which was not only the largest of any island but represented close to 
half of the 1 million slaves then being held in all the Caribbean colonies . . . In any one 
year well over 600 vessels visited the ports of the island to carry its sugar, coffee, 
cotton, indigo, and cacao to European consumers…

From The Atlantic Slave Trade by Herbert S. Klein (Cambridge: Cambridge University Press, 1999), 
p. 33.
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Student Resource Sheet 9

The North American Colonies

The Chesapeake became the primary tobacco producer for the world, exporting some 
38 million pounds by 1700 and effectively liquidating English West Indian production.  It 
was also the most important slave zone in continental North America, holding some 
145,000 slaves (or 60 percent of the total in the thirteen colonies) by 1750.  The 
Georgia-South Carolina region became a major rice producer on coastal plantations, 
with some slave-produced indigo in the backland areas.  These slave-based rice 
plantations absorbed 40,000 slaves by mid-century.  By 1790 there were an impressive 
698,000 slaves in what was now the United States, 94 percent of whom were in the so-
called southern states from Maryland south. . . . 

But rice and tobacco would soon pale in significance to the production of cotton.  
Although long- and short-staple cotton had been grown in the southern region for some 
time, . . . only the introduction of mechanical cleaning of the short-staple and heavily 
seeded cotton in the 1790s with the cotton gin permitted cotton planting to penetrate 
into the interior of the country and also to become a competitive crop on the world 
market.  Starting in the rice regions, cotton spread inland quickly, and as early as the 
1830s half of the cotton was being produced in the newly settled regions of Alabama, 
Mississippi, and Louisiana . . . By the middle of the nineteenth century this was the 
largest single export from the United States, more valuable than all other exports 
combined, and it was an overwhelmingly slave-produced crop…

From The Atlantic Slave Trade by Herbert S. Klein (Cambridge: Cambridge University Press, 1999), 
p. 43-44.
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Student Resource Sheet 10

Working in Sugar Cane fields

“Working in Sugar Cane Fields, 19th Century; Image Reference  cass3, sponsored by the Virginia 
Foundation for the Humanities and the University of Virginia Library.”

http://hitchcock.itc.virginia.edu/Slavery/details.php?categorynum=7&categoryName=New%20World%20Agriculture%
20and%20Plantation%20Labor&theRecord=13&recordCount=114
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Student Resource Sheet 11

Excerpt of a Letter from 
King Alfonso of Kongo to

King John of Portugal

No king in all these parts esteems Portuguese goods as much as we do.  We favour the 
trade, sustain it, open . . . roads, and markets where the pieces [slaves] are traded.

Excerpt from a letter from King Afonso I to King João III of Portugal in 1540
inThe African-American Slave Trade by R. G. Grant (New York: Barrons, 2002).
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Student Resource Sheet 12

Hoeing Rice
Southern United States

Illustration from Building the Nation by Charles C. Coffin (New York, 1883), p. 76.

From “The Atlantic Slave Trade and Slave Life in the Americas: A Visual Record,” by 
Jerome S. Handler and Michael L. Tuite Jr., an online exhibition available at 
http://hitchcock.itc.virginia.edu/Slavery/
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Student Resource Sheet 13

The Middle Passage

Enslavement in Africa Voyage Across the Atlantic Arrival in the Americas
Source Conditions Source Conditions Source Conditions

2004 MSDE/ Reginald F. Lewis Museum of Maryland African American History and Culture 3-27
Courtesy of the Maryland Council on Economic Education
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Student Resource Sheet 14

Slave Coffle, Central Africa

Library of Congress, Prints and Photographs Division [LC-USZ62-36323].

2004 MSDE/ Reginald F. Lewis Museum of Maryland African American History and Culture 3-28
Courtesy of the Maryland Council on Economic Education
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Student Resource Sheet 15

Wooden Yokes Used in Slave Coffles, Senegal

Illustration from Letters on the slave-trade, and the state of the natives in those parts of Africa, . . . 
contiguous to Fort St. Louis and Goree by Thomas Clarkson (London, 1791), 

plate 2, facing p. 36, figures 1-5.

From “The Atlantic Slave Trade and Slave Life in the Americas: A Visual Record,” by Jerome S. Handler 
and Michael L. Tuite Jr., an online exhibition available at http://hitchcock.itc.virginia.edu/Slav

2004 MSDE/ Reginald F. Lewis Museum of Maryland African American History and Culture 3-30
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Student Resource Sheet 16

Slave Barracoon, Congo

Illustration from The Slave-Trade in the Congo Basin by E. J. Glave.  Illustrated after sketches from life by the author.  
[The Century Illustrated Monthly Magazine, vol. 39 (1889-1890), p. 824-838.]

From “The Atlantic Slave Trade and Slave Life in the Americas: A Visual Record,” by Jerome S. Handler and Michael L. Tuite Jr., an online 
exhibition available at http://hitchcock.itc.virginia.edu/Slavery/.

2004 MSDE/ Reginald F. Lewis Museum of Maryland African American History and Culture 3-31
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Student Resource Sheet 17

Captured!
(From “The Interesting Narrative of the Life of Olaudah Equiano . . .”)

. . . I was born, in the year 1745, in a charming fruitful vale, named Essaka. . . . * 

My father was one of [the] elders or chiefs . . . 

As I was the youngest of the sons, I became, of course, the greatest favourite with my 
mother, and was always with her; and she used to take particular pains to form my 
mind. . . . In this way I grew up till I was turned the age of eleven, when an end was put 
to my happiness in the following manner . . . 

One day, when all our people were gone out to their works as usual, and only I and my 
dear sister were left to mind the house, two men and a woman got over our walls, and in 
a moment seized us both, and, without giving us time to cry out, or make resistance, 
they stopped our mouths, and ran off with us into the nearest wood.  Here they tied our 
hands, and continued to carry us as far as they could, till night came on, when we 
reached a small house, where the robbers halted for refreshment, and spent the night.  
We were then unbound, but were unable to take any food . . . The next morning we left 
the house, and continued traveling all the day.  For a long time we had kept the woods, 
but at last we came into a road which I believed I knew.  I had now some hopes of being 
delivered; for we had advanced but a little way before I discovered some people at a 
distance, on which I began to cry out for their assistance: but my cries had no other 
effect than to make them tie me faster and stop my mouth, and then they put me into a 
large sack.

* Essaka was a village in the ancient Benin Kingdom, a powerful African kingdom 
located in present-day Nigeria.

From “The Interesting Narrative of the Life of Olaudah Equiano, or Gustavus Vassa, the African, Written 
by Himself,” in The Norton Anthology of African American Literature, edited by Henry Louis Gates Jr. and 
Nellie Y. McKay (New York: W. W. Norton & Company,1997), p. 141, 142, 151-152.

2004 MSDE/ Reginald F. Lewis Museum of Maryland African American History and Culture 3-32
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Student Resource Sheet 18

Plan of the British Slave Ship Brookes

Library of Congress, Prints and Photographs Division, [LC-USZ62-44000].

2004 MSDE/ Reginald F. Lewis Museum of Maryland African American History and Culture 3-33
Courtesy of the Maryland Council on Economic Education
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Student Resource Sheet 19

Africans Forced to Dance on Deck of Slave Ship

Illustration from La France Maritime, edited by Amédée Grehan, vol. 3 (1837), facing p. 179.

From “The Atlantic Slave Trade and Slave Life in the Americas: A Visual Record,” by Jerome S. Handler and Michael L. Tuite Jr., an online 
exhibition available at http://hitchcock.itc.virginia.edu/Slavery/.

2004 MSDE/ Reginald F. Lewis Museum of Maryland African American History and Culture 3-34
Courtesy of the Maryland Council on Economic Education
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Student Resource Sheet 20

The Slave Deck on the Bark Wildfire

Library of Congress, Prints and Photographs Division [LC-USZ62-41678].

2004 MSDE/ Reginald F. Lewis Museum of Maryland African American History and Culture 3-36
Courtesy of the Maryland Council on Economic Education
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Student Resource Sheet 21

The Voyage
(From “The Interesting Narrative of the Life of Olaudah Equiano . . .”)

The first object which saluted my eyes when I arrived on the coast was the sea, and a 
slave ship, which was . . . waiting for its cargo.  These filled me with astonishment, 
which was soon converted into terror when I was carried on board.  I was immediately 
handled and tossed up . . . When I looked round the ship too and saw a large furnace of 
copper boiling, and a multitude of black people of every description chained together, 
every one of their countenances expressing dejection and sorrow, I no longer doubted 
of my fate; and, quite overpowered with horror and anguish, I fell motionless on the 
deck and fainted. . . .

I was not long suffered to indulge my grief; I was soon put down under the decks, and 
there I received such a salutation in my nostrils as I had never experienced in my life: so 
that, with the loathsomeness of the stench, and crying together, I became so sick and 
low that I was not able to eat, nor had I the least desire to taste any thing.  I now wished 
for the last friend, death, to relieve me; but soon, to my grief, two of the white men 
offered me eatables; and on my refusing to eat, one of them held me fast by the 
hands . . . and tied my feet, while the other flogged me severely. . . .

The stench of the hold . . . was so intolerably loathsome, that it was dangerous to 
remain there for any time, and some of us had been permitted to stay on the deck for 
the fresh air; but now that the whole ship’s cargo were confined together, it became 
absolutely pestilential.  The closeness of the place, and the heat of the climate, added 
to the number in the ship, which was so crowded that each had scarcely room to turn 
himself, almost suffocated us.  This produced copious perspirations, so that the air soon 
became unfit for respiration, from a variety of loathsome smells, and brought on a 
sickness among the slaves, of which many died . . . This wretched situation was again 
aggravated by the galling of the chains . . . and the filth of the necessary tubs, into 
which the children often fell, and were almost suffocated.

From “The Interesting Narrative of the Life of Olaudah Equiano, or Gustavus Vassa, the African, Written 
by Himself,” in The Norton Anthology of African American Literature, edited by Henry Louis Gates Jr. and 
Nellie Y. McKay (New York: W. W. Norton & Company,1997), p. 157, 159.

2004 MSDE/ Reginald F. Lewis Museum of Maryland African American History and Culture 3-37
Courtesy of the Maryland Council on Economic Education
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Student Resource Sheet 22

Africans Thrown Overboard from a Slave Ship, Brazil

Library of Congress, Prints and Photographs Division [LC-USZ62-30833].

2004 MSDE/ Reginald F. Lewis Museum of Maryland African American History and Culture 3-38
Courtesy of the Maryland Council on Economic Education
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Student Resource Sheet 23

Slave Auction, Richmond, Virginia

Illustration from The Illustrated London News, vol. 38 (Feb. 16, 1861), p.139.

From “The Atlantic Slave Trade and Slave Life in the Americas: A Visual Record,” by Jerome S. Handler and Michael L. Tuite Jr., an online 
exhibition available at http://hitchcock.itc.virginia.edu/Slavery/.

2004 MSDE/ Reginald F. Lewis Museum of Maryland African American History and Culture 3-39
Courtesy of the Maryland Council on Economic Education

1493



Student Resource Sheet 24

Advertisement for Slave Sale, Charleston, South Carolina

Library of Congress, Prints and Photographs Division [LC-USZ62-10293].

2004 MSDE/ Reginald F. Lewis Museum of Maryland African American History and Culture 3-40
Courtesy of the Maryland Council on Economic Education
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Student Resource Sheet 25

Sold!
(From “The Interesting Narrative of the Life of Olaudah Equiano . . .”)

We were conducted immediately to the merchant’s yard, where we were all pent up 
together like so many sheep in a fold, without regard to sex or age. . . .

We were not many days in the merchant’s custody before we were sold after their usual 
manner, which is this:---On a signal given, (as the beat of a drum) the buyers rush at 
once into the yard where the slaves are confined, and make choice of that parcel they 
like best.  The noise and clamour with which this is attended, and the eagerness visible 
in the countenances of the buyers, serve not a little to increase the apprehensions of 
the terrified Africans . . . In this manner, without scruple, are relations and friends 
separated, most of them never to see each other again.

From “The Interesting Narrative of the Life of Olaudah Equiano, or Gustavus Vassa, the African, Written 
by Himself,” in The Norton Anthology of African American Literature, edited by Henry Louis Gates Jr. and 
Nellie Y. McKay (New York: W. W. Norton & Company,1997), p. 160-161.

2004 MSDE/ Reginald F. Lewis Museum of Maryland African American History and Culture 3-41
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Student Resource Sheet 26

Slave Sale, Richmond, Virginia

Illustration from The Illustrated London News, vol. 38 (Feb. 16, 1861), p. 138.

From “The Atlantic Slave Trade and Slave Life in the Americas: A Visual Record,” by Jerome S. Handler 
and Michael L. Tuite Jr., an online exhibition available at http://hitchcock.itc.virginia.edu/Slavery/.

2004 MSDE/ Reginald F. Lewis Museum of Maryland African American History and Culture 3-42
Courtesy of the Maryland Council on Economic Education
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LESSON 8

Museum Connection: Family and Community

Lesson Title: Indentured and Enslaved Labor: Laws Controlling Their Lives, 1600-
1700

Grade Level and Content Area: Middle, Social Studies

Time Frame: 3-5 class periods

Purpose: In this lesson students will compare the treatment of indentured servants and 
enslaved people in colonial Maryland.  Students will place information about cash crop 
production and use of labor in chronological order.  Using a primary source document 
from Maryland related to the treatment of servants and slaves, students will work in 
groups to explain the laws and determine to whom they apply.  

Correlation to State Social Studies Standards:
USH  2.7.8.5   Describe the origins and development of the institution of slavery

Social Studies: Maryland College and Career Ready Standards
1.C.2.d (Grade 8) Describe methods that were used to deny civil rights to women, 

African Americans, and Native Americans.

4.A.4.d (Grade 8) Describe the economic opportunities and obstacles faced by 
different individuals and groups of people during this era.

5.C.5 (Grade 8) Analyze the institution of slavery and its influence on societies in 
the United States.

6.F.1 (Grade 8) Interpret information from primary and secondary sources.

Correlation to State Reading and English Language Arts Maryland College and 
Career Ready Standards:

2.A.4 (Grade 8) Analyze important ideas and messages in informational text.

Objective:
Students will compare the treatment of indentured servants and enslaved people under 
Maryland colonial laws.

Vocabulary and Concepts:
Gentry – The gentry was a class of landowning people.

Indenture – An indenture—a type of written contract—binds one person to work for 
another for a given length of time.

©Copyright 2004 MSDE/Reginald F. Lewis Museum of Maryland African American History and 
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Indentured servant – In order to settle debts or other obligations, or in return for free 
passage (in this case to the colony), an indentured servant signs an indenture, a written 
contract that binds one person to work for another person for a specified period of time
in order to pay a debt or other obligation.

Runaway – A servant or slave who had escaped from his or her master was called a 
runaway.

Slavery – Slavery is a system in which people are owned by other people and can be 
sold at the owner’s will

Materials
For the teacher:
Teacher Resource Sheet 1 – Answer Key
Teacher Resource Sheet 2 – Suggested Explanations of Laws I-XX

For the student:
Student Resource Sheet 1 – Indenture Contract “The Forme of Binding a Servant”
Student Resource Sheet 2 – “Labor and Tobacco in the Chesapeake Colonies” (one for 

each group of four students)
Student Resource Sheet 3 –“Servants and Slaves. Runaways.”
Student Resource Sheet 4 – Labor and Laws in Maryland, 1699

12” x 18” sheet of construction paper (one for each group of four students)
11” x 2” strips of paper (20 for each group of four students)

Resources
Book:
Christian, Charles.  Black Saga: The African American Experience. New York: 

Houghton Mifflin, 1995.

Web site:
An Abridgement of the Laws in Force and Use in Her Majesty’s Plantations
Maryland State Archives
http://mdarchives.state.md.us/megafile/msa/speccol/sc2900/sc2908/000001/000193/ht
ml/

Teacher Background:
The first colonial settlements in North America needed labor in order to stabilize their 
growth and development.  Indentured servants, who were obligated to provide 5 to 7 
years of free labor in order to repay the costs of their passage to the colonies, began 
arriving in the Jamestown colony in 1609.  According to the agreement (called an 
indenture), these servants would receive 100 acres of land and their “freedom dues”—
clothing and tools—when they completed the terms of their service.  

©Copyright 2004 MSDE/Reginald F. Lewis Museum of Maryland African American History and 
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During the 1620s, tobacco became the Chesapeake region’s staple export crop, but it 
was a crop that required much labor.  Early colonial planters had hoped that Native 
Americans would work the fields, but the Native Americans either resisted, died from the 
hard work, or ran away.  As a result, since the early 1600s planters had used their 
profits from tobacco to bring more laborers to work in the tobacco fields.  Most of these 
workers came from the poorer classes in England and were usually unskilled young 
men in their late teens or early twenties.  Some of these indentured servants were 
African.  In fact, the first 20 Africans to arrive in the Virginia colony in 1619 were 
indentured servants, and fifteen of them served their redemption time as laborers for the 
governor of Virginia.

Between 1630 and 1680 about 75,000 Whites immigrated to the Chesapeake region, 
with 50 to 75 percent of them arriving as indentured servants.  Many hoped they would 
be able to fulfill their obligations, work as wage laborers, and earn enough to buy land, 
acquire their own servants, and become wealthy.  Most did not succeed.  There were 
laws that protected the rights of indentured servants, but many of these laws did not 
apply to Africans, who experienced worse working conditions and generally had to 
serve longer periods of service than Whites.  Some Africans, however, did gain their 
freedom and were able to buy land and own servants.  

Planters worked their servants harshly in order to maximize their labor before their 
contract was up and to take advantage of high tobacco prices.  As a result, indentured 
servants were often treated as slaves.  Planters could forbid them to marry, punish them 
by whipping, and even sell them to others during their terms of servitude.  Hard work 
and disease (malaria, influenza, measles, smallpox, and typhoid) killed many of the 
colonies’ early laborers, especially those who had arrived before 1640.  

When tobacco prices fell, a growing number of young men free of their indentures could 
not find work or afford their own land.  They were poor and disruptive, and they 
frequently moved from place to place.  They also resented the landed gentry and were 
considered a threat to authorities.  The landowners tried to prevent the growth of this 
group, usually by lengthening the terms of service, but by the end of the 1670s planters 
recognized that slavery afforded them better and longer control of labor.

The switch to slave labor occurred slowly in the Chesapeake region.  Between 1650 
and 1690, most planters were not very wealthy and could afford only a few slaves.  
Africans were often kept as bondservants for a few years and then freed, much like 
indentured servants.  As long as there was a supply of indentured servants, there was 
little reason to go to the expense and bother of importing large numbers of Africans.  
The cost of buying enslaved Africans was also high for British landowners until 1667 
because the Dutch and Portuguese controlled the African slave trade.

As the supply of servants decreased, the supply of enslaved Africans increased.  Better 
working conditions in England (higher wages and more jobs) and a decrease in the birth 
rate led to fewer indentured servants.  When tobacco prices were low, few potentially 
indentured servants wanted to come to the colonies because opportunities for wealth 
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had dwindled.  England also began to control the African slave trade, especially with the 
establishment of the Royal African Company in 1672.  As a result, the ratio of slave 
prices to servant prices fell.

Both Maryland and Virginia shifted from servant labor to slave labor during the 1680s.  
In 1660, approximately 1,700 Blacks lived in Maryland and Virginia; by 1680, the 
number had increased to about 4,600. Twenty years later, 13,000 Blacks lived in the 
two colonies, nearly all of them slaves.  Free Whites still made up the majority of 
tobacco laborers in 1700, but enslaved Blacks would eventually become the source of 
labor preferred by planters.  They were as productive as Whites.  They were also 
workers for life, and their children could be enslaved as well. 

The largest planters, who were concentrated in tobacco-growing areas along the 
Chesapeake Bay and its tributaries, owned the majority of African American slaves.
They hired overseers who disciplined the slaves and maximized their productivity.  
These overseers often came from the group of young, landless white men, some of 
whom had been indentured servants themselves.  In Maryland, however, the largest 
group of landowners owned no servants or slaves; they were farmers with small plots of 
land that they worked by themselves with their families.

Colonial society controlled the lives of indentured servants and slaves.  Legislatures 
passed laws that governed the relationships between masters, servants, and slaves.  
These laws clearly protected the masters’ investments and worked to maximize the 
owners’ use of the labor.  They also protected White indentured servants from the worst 
physical abuse.  For example, if the planter violated the custom of the country or the 
terms of the contract, he or she could be sued by the servant.  Except in the earliest 
period, Africans had no such rights.  

This lesson uses a primary source document to teach students how Maryland’s colonial 
government enacted laws that controlled labor supplied by both servants and enslaved 
people.

Lesson Development:

1. Motivation: Display Student Resource Sheet 1, Indenture Contract “The Forme of 
Binding a Servant.”  
Ask:  What is this?  What are the terms of this contract?  What situation(s)
might lead a person to agree to this type of contract?  Discuss.

2. Tell students that they will be examining the difference in treatment between 
indentured servants and enslaved people in Maryland.

3. Introduce the terms “indentured servants” and “enslaved people” to the students.  
Using the information from the Teacher Background, be sure students explain how 
the two groups were different.  Also, students should know that some Africans came 
to the colonies as indentured servants and did not become slaves until later.
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4. Divide the class into groups of four, and give each group a copy of Student 
Resource Sheet 2, Tobacco and Labor in the Chesapeake Colonies, and a sheet of 
12” x 18” construction paper.  Tell students to cut the paper in half horizontally in 
“hot-dog style.”  Then have them glue the two pieces of paper together to form a 36” 
strip.  Tell students to cut out the event textboxes.  Next, they should glue the event 
textboxes in chronological order on the strip.

Extension Activity:  Review with students the definitions of the words “political,”
“economic,” and “social.” Have students examine the events that took place on the 
event textboxes in Maryland during the 1600s, and tell them to identify the focus of 
the event as being political (P), economic (E), or social (S).

5. Discuss the information by asking the following questions:
Why were workers needed in Maryland and Virginia between 1600 and 
1700? (to provide labor for the tobacco fields)
How many years passed from the time Virginia successfully grew tobacco 
until the first settlers came to Maryland?  (22 years)
In 1634, Maryland and Virginia used tobacco either as money or as a cash 
crop.  What is a cash crop?  (a product grown for sale and not for the 
planter’s own use)
What happened in a Virginia court in 1640 that demonstrated that black 
and white servants were treated differently?  (Two white servants had their 
years of service extended because they ran away.  The black servant who 
ran away became a slave for life.)
What law did Virginia pass in 1642?  What does this law tell us about what 
was happening to servants and enslaved people?  (Legislation was 
passed to stop helping runaways.  An individual could be fined 20 pounds 
of tobacco for each night he or she harbored a runaway.)
What was the increase in the production of tobacco from the late 1630s to 
1700?  (more than tripled from 10 million to 38 million pounds)
What was the increase in the number of Blacks in Virginia from 1640 to 
1700?  (15,850)  In what decade did the largest numeric increase occur? 
(1690-1700; +6,655)
What was the increase in the number of Blacks in Maryland from 1640 to 
1700? (3,200)  In what decade did the largest numeric increase occur? 
(1690-1700; +1,058)
What is the relationship between growing tobacco and the number of 
Blacks in Maryland and Virginia? (As tobacco production increased so did 
the number of Blacks.)

Extension Activity: Students may also graph data about tobacco production and 
the number of Blacks living in the Chesapeake colonies.  Information from the
Teacher Background can be used to discuss more fully with students the change 
from servant to enslaved labor in growing tobacco in the region.
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6. Tell students that from 1640 to 1680 most of those who were brought to
Maryland as laborers were indentured servants.  In the 1680s the number of 
indentured servants declined, and consequently tobacco planters invested in more 
enslaved Africans.  An enslaved person often cost more than an indentured servant 
initially, but slaves were bought for a lifetime of labor with the possibility of having 
children who would also be enslaved.

7. Give each group of students Student Resource Sheet 3, “Servants and Slaves. 
Runaways.”  Tell students that this is a primary source document written in 1699 by 
the Maryland legislature.  It contains laws related to servants, enslaved people, and 
runaways.  Tell students that the vast majority of servants in the colony at the time 
were indentured servants.  Tell students that while these laws applied only to 
Maryland, such regulations were often copied from those developed in other 
colonies.  Tell students that as they read these laws, they will find that some laws 
applied only to servants, some only to enslaved people, and some to both.  When 
either a servant or an enslaved person left the master without permission, he or she 
was considered a “runaway.”  

8. Give each group 20 strips of paper cut 11” x 2”.  Show the overhead transparency 
with Law I from Student Resource Sheet 3.  Read the law with the students, and ask 
them to explain in their own words what this law says and to whom it applied.  Ask 
one student from each group to write the group’s explanation on one of the strips of 
paper and to leave 1” at each end of the strip.  Only one explanation needs to be 
written by each group.  (See suggested explanations of the laws on Teacher 
Resource Sheet 2.)

9. Show an overhead transparency of Laws II and III.  Discuss these two laws, and 
have students in each group write an explanation of each law on a strip of paper.

10.Read and discuss with the students Laws IV through VIII.  Have students in each 
group continue to take turns writing an explanation of each law on a strip of paper.

11.Have individual students read the remaining laws and complete the strips with their 
explanations. (Note to the teacher:  Based on the ability of students, some of the 
longer, more complex laws could be omitted, or students could be given some of the 
suggested explanations from Teacher Resource Sheet 2 and be asked to match the 
items.  Laws XX and XXI are omitted from this lesson due to their sensitive sexual 
nature.  The complete document is available online from the Maryland State 
Archives.  See Resources.)

12.As a class, discuss the remaining laws with the students, and focus on the following 
questions:

What aspects of the lives of the servants and the slaves were controlled?  
(their travel, their trade or barter, their time of service, their children 
[children of slaves would be slaves])
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Identify the laws that are positive for the servants.  (a servant’s term of
service could not be made longer unless as punishment [did not apply to 
slaves]; when term of service was successfully completed, servants were 
given clothing, tools, and a gun; women servants received food and 
clothing; if a servant had been denied food, clothing, shelter, rest, and 
reasonable work three times, he or she could be set free)
Are there any laws that are positive for slaves?  (no)
What other groups of people were affected by these laws?  (those who 
helped runaways or traded with them without permission could be 
punished and forced to pay a fee, Native Americans or others who 
returned a runaway would receive a reward) 
Why do you think so many regulations were made to govern servants and 
slaves?  (to protect the investment of the landowner,  to maximize the 
work each servant or slave would do)

Alternative Activity: Play a matching game with the laws (Student Resource 
Sheet 3) and the explanations given (Teacher Resource Sheet 2) by copying 
Teacher Resource Sheet 2 for the four groups above and cutting out strips of  
each explanation and giving them to students to match them with the laws.

13.Assessment: Have students complete Student Resource Sheet 4, “Labor and 
Laws in Maryland, 1699.” 

Alternative Assessment: Have students complete a Venn diagram by identifying 
aspects of the laws that are unique to each group and similarities in treatment 
between the two groups.

14.Closure: Have students make a chain with the strips of paper and use it to explain 
the regulations that governed the lives of servants and slaves in Maryland.

Thoughtful Application:  
Tell students:  “Growing tobacco changed society in the Chesapeake colonies in the 
1600s and 1700s.  Cotton, another labor-intensive crop, changed our society in the 
1800s, when it was grown in great quantities in the South.  What do you think happened 
to labor as a result of growing more tobacco?”  (more slaves were imported and more 
laws were enacted that affected their lives)

Lesson Extension:
Visit the Reginald F. Lewis Maryland Museum of African American History and 
Culture in Baltimore.
Visit the Godiah Spray Plantation in historic St. Mary’s City, Maryland.
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Teacher Resource Sheet 1a

Answer Key 

1612 – Tobacco is successfully grown as a cash crop for the first time in Virginia.  
Before the end of the decade, tobacco is the colony’s largest export. 

1618 – Virginia produces 20,000 pounds of tobacco.  No settler ignored the profitable 
tobacco trade.

1619 – A Dutch ship sells some 20 Africans (probably from the West Indies) to the 
colonists in Jamestown.  At first Blacks made up a small part of the workforce since 
most labor was performed by white indentured servants.  These Africans probably 
worked as indentured servants.

1622 – Virginia produces 60,000 pounds of tobacco.

1625 – Virginia’s census lists only 23 Blacks, reflecting tobacco planters’ continued use 
of indentured servants rather than imported Africans.

1627 – Virginia produces 500,000 pounds of tobacco.

1629 – Virginia produces 1.5 million pounds of tobacco.  It was traded for manufactured 
goods and other items from Europe.

1634 – Maryland is founded. Both Maryland and Virginia use tobacco as money to pay 
wages, taxes, and fines. 

1636 – 3,000 of the 5,000 persons living in Virginia came to the colony as servants, 
most of whom are indentured.

Late 1630s – An average of 10 million pounds of tobacco are produced by the 
Chesapeake colonies of Maryland and Virginia.

1640 – About 20 Blacks live in Maryland and 150 Blacks live in Virginia.  The Virginia 
court punishes black servants more harshly than white servants.  In one case, two white 
servants had to work an extra year beyond the end of their contract.  The black servant, 
John Punch, who ran away with them, had to serve the master for the rest of his life.

1642 – Virginia passes legislation to stop helping runaways.  Individuals could be fined 
20 pounds of tobacco for each night they harbored a runway.

1650 – 405 Blacks live in Virginia; 300 in Maryland.

1660 – 950 Blacks live in Virginia; 758 in Maryland.  
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Teacher Resource Sheet 1b

1662 – King Charles II charters a company to import African slaves to the colonies.

1664 – Maryland recognizes slavery as legal.

1670 – 2,000 Blacks live in Virginia and 1,190 in Maryland.

1672 – Planters in the Chesapeake colonies export 18 million pounds of tobacco.

1680 – 3,000 Blacks live in Virginia and 1,611 in Maryland.

1683 – Maryland and Virginia export 21 million pounds of tobacco.

1690 – 9,345 Blacks live in Virginia and 2,162 in Maryland.

1694 – The Chesapeake colonies export 27 million pounds of tobacco.

1700 – Chesapeake colonies export 38 million pounds of tobacco. 16,000 Blacks live in 
Virginia and 3,220 in Maryland; most of these are enslaved.
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Teacher Resource Sheet 2a

Suggested Explanations of Laws I-XX

I.  Servants and enslaved people cannot travel more than ten miles away from the 
master’s house without a note from the master.  If they do, they could be captured as 
runaways. 

II.  Servants will have to serve an extra 10 days for every day they are away from the 
master’s house. 

III.  If a freeperson knowingly keeps a runaway, that person will be fined five pounds of 
tobacco for each night the servant is missing from the master’s house.  2 1/2 pounds 
would be given to the King and 2 1/2 pounds to the person who informed the 
government.

IV.  An indentured servant or enslaved person not known to others or traveling without 
an official pass out of the county in which he or she lives is considered a runaway. 

V.  A person who returns a runaway traveling without a pass or unknown to others will 
be awarded 200 pounds of tobacco by the master. 

VI.  If a Native American turns in a runaway to the magistrate, he will receive a reward 
for doing so.

VII.  If a runaway is caught, he or she will be held in jail in the county where caught until 
court is held.  The adjacent counties will be given names of people caught so their 
owners will know where their servants are.

VIII.  When a male servant’s time for service is completed, he is given clothing, two 
hoes, an ax, and a gun. Female indentured servants will be given clothing and three 
barrels of corn. 

IX.  If a person transports an indebted resident without a license or pass out of the 
Province, that person will have to pay the debts of that resident.  Any one who takes 
away an apprentice, servant, or slave has to pay the master three times the damages 
and costs unless that person is returned. 

X.  No one can trade or barter with another person’s servant or slave without the 
master’s permission to do so.  The person doing so will be fined 2,000 pounds of 
tobacco, one-half to be paid to the King and the other half to the master.

XI.  If the value of the goods traded or bartered in Law X exceeds 1,000 pounds of 
tobacco, the person whose goods were traded shall get the value returned.  If not 
possible, the person who cannot replace the value will be whipped 30 times on the bare 
back.
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Teacher Resource Sheet 2b

XII.  A servant imported to a province without a bond of indenture will have to work five 
years if above the age of 22; six years if between ages 18 and 22; seven years if 
between ages 15 and 18; and if under 15, he or she will work until reaching the age of 
22. 
                                              
XIII.  If servants come to Maryland from Virginia, they will only serve the time they have 
remaining and no more.

XIV.  Owners of servants arriving from Virginia who have more than five years of service 
to perform have six months to take him or her to the county court to have his or her age 
determined. Owners will be fined 1,000 pounds of tobacco if they do not do so. 

XV.  The term of indenture of servants transported into Maryland begins when the ship 
anchors.  

XVI.  Servants cannot be made to serve longer than the time agreed upon, but this law 
does not apply to “any negro or slave.”

XVII.  When a person returns a Maryland runaway to Maryland from Pennsylvania or 
Virginia, that person will receive a reward of tobacco or money.  Runaways will make 
payment to the owner when their service is completed or work ten days for each day 
missed.

XVIII.  If servants are mistreated (given insufficient food, clothing, or shelter, or forced to 
do unreasonable labor), the owner or overseer will be fined no more than 1,000 pounds 
of tobacco, for the first two offenses.  If it happens a third time, the servant is set free.

XIX.  All Blacks and other enslaved people who are imported into Maryland—and their 
children—shall be enslaved as long as they live.

XX.  [omitted due to sensitive nature of the law]

XXI.  [omitted due to sensitive nature of the law]

XXII.  Complaints between masters and servants can be settled by the Provincial and 
County Courts.  No judgment of the court can be reversed provided that the defendant 
was legally called and was not condemned without having a chance to speak.
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Student Resource Sheet 1

Indenture Contract

From “Meet John Halfhead,” part of a series of lessons and activities prepared by Historic St. 
Mary’s City for use in the study of Maryland’s colonial beginnings.  

From "The Forme of Binding a Servant" [Contract of Indenture], from Jerome Hawley and John Lewger, A Relation of Maryland (1635),
reprinted in John Gilmary Shea, "Introduction" in A Character of the Province of Maryland, George Alsop (New York: William Gowans: 1869), 

p. 419.
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Student Resource Sheet 2a

Labor and Tobacco in the 
Chesapeake Colonies

1634
Maryland is founded.  Both Maryland and 
Virginia use tobacco as money to pay wages, 
taxes, and fines. 

1650
405 Blacks live in Virginia; 300 in Maryland.

1612
Tobacco is successfully grown as a cash crop for 
the first time in Virginia.  Before the end of the 
decade, tobacco is the colony’s largest export. 

1672
Planters in the Chesapeake colonies export 18 
million pounds of tobacco.

1627
Virginia produces 500,000 pounds of tobacco.

1618
Virginia produces 20,000 pounds of tobacco.  
No settler ignored the profitable tobacco trade.

1629
Virginia produces 1.5 million pounds of tobacco.  
It is traded for manufactured goods and other 
items from Europe.

1642
Virginia passes legislation to stop helping 
runaways.  Individuals could be fined 20 pounds 
of tobacco for each night they harbored a 
runaway.

1622
Virginia produces 60,000 pounds of tobacco.

1625
Virginia’s census lists only 23 Blacks, reflecting 
tobacco planters’ continued use of indentured 
servants rather than imported Africans.

1619
A Dutch ship sells 20 Africans (probably from the 
West Indies) to the colonists in Jamestown.  These 
slaves probably worked as servants.

1636
3,000 of the 5,000 persons living in Virginia came 
to the colony as servants, most of whom were 
indentured.

Late 1630s
An average of 10 million pounds of tobacco are 
produced in the Chesapeake colonies of Maryland
and Virginia.

1700
Chesapeake colonies export 38 million pounds of 
tobacco.  16,000 Blacks live in Virginia and 
3,2000 in Maryland; most of these are enslaved.

1662
King Charles II charters a company to import 
African slaves to the colonies.
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Student Resource Sheet 2b

1694
The Chesapeake colonies export 27 million 
pounds of tobacco.

1670
2,000 Blacks live in Virginia; 1,190 in Maryland.

1640
About 20 Blacks live in Maryland, and 150 Blacks 
live in Virginia.  The Virginia court punishes 
black servants more harshly than white servants.  
In one case, two Whites had to work an extra year 
beyond the end of their contract.  The black 
servant, John Punch, who ran away with them had 
to serve the master for the rest of his life.

1664
Maryland recognizes slavery as legal.

1683
Maryland and Virginia export 21 million pounds 
of tobacco. 

1660
950 Blacks live in Virginia; 758 in Maryland.  

1690
9,345 Blacks live in Virginia; 2,162 in Maryland.

1680
3,000 Blacks live in Virginia; 1,611 in Maryland.
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Student Resource Sheet 3a

Servants and Slaves.  Runaways.

An. 11. W. 3. 1699. p. 95. 
I.  No Servant or Slave shall travel above 10 mile from his Masters House, without a 
Note under the Hand of his Master or Overseer, under the Penalty of being taken-up for 
a Runaway. 

II.  Any such Servant absenting from his or her Master or Mistress, shall serve 10 days 
for every one days absence. 

III.  Any Person that shall wittingly and willingly detain any Servant unlawfully absenting 
himself, shall be fined 5 l. of Tobacco for every night that such Person shall entertain 
such Servant, half to the King, half to the Informer. 

IV.  Any person travelling out of the County where he or she lives or resides, without a 
Pass under the County Seal (for which is to be paid 10 l. of Tobacco, or 1 s. in Money) 
such person, not being sufficiently known, or able to give a good account of himself if 
apprehended, shall be deemed and taken as a Runaway.

V.  Whoever takes up a Runaway travelling without a Pass, and not able to give a good 
Account of himself, shall have 200 l. of Tobacco, to be paid by the Owner of such 
Runaway, or such other satisfaction as the Justices shall think fit.

VI.  And if one of our Neighbouring Indians takes up or seizes a Runaway Servant, and 
brings him before some Magistrate, he shall have a Reward or a Matchcoat paid him, or 
the Value thereof.

VII.  When any person apprehends or seizes a Runaway, he shall bring,, or cause him 
to be brought before the next Magistrate, who shall take him into his Custody,  or 
otherwise secure him, until such  a person so seized shall give sufficient Security to 
answer the Premisses at the next Court for the County, and make satisfaction to him 
that seized him; and that notice may be given to the Master or Mistress of such 
Runaway, the Justices of that County shall cause a Note of the Runaways Name to be 
set up at the next adjacent County Courts, at the Provincial Court, and at the 
Secretaries Office, that all persons may view the same, and see where such their 
Servants are.

VIII. Every Man Servant shall have given him at the time of the expiration of his Service, 
one new Hat, a good Cloath Suit, a new Shift of White Linnen, a pair of new French full 
Shooes and Stockings, two Hoes, and one Axe, and one Gun of 20 s. price, not above 4 
foot Barrel, nor less than 3 and a half.  And every Woman Servant shall have given her 
at the expiration of her Servitude, the like Provision of Cloaths, and 3 Barrels of Indian 
Corn.
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Student Resource Sheet 3b

IX. Whoever shall transport, or cause to be transported or convey'd away out of this 
Province, any Inhabitant indebted here, and not having a sufficient License, or Pass, 
shall be liable to pay all such Debts, Engagements, or Damages, which the person 
conveyed away was liable to satisfie to any person in this Province,  unless the same be 
otherwise satisfied in some convenient time, or that in shore time he procure the person 
so convey'd away to return again.  And whoever shall entice, or privately carry away any 
Apprentice, Servant or Slave, shall for every such Offence forfeit and pay to the 
Imployer of such Apprentice, Servant, or Slave, treble Damages and Costs.

X.  No person shall trade, barter, or any ways deal with any Servant or Slave belonging 
to any Inhabitant within this Province, without leave first had of the Master., Mistress or 
Overseer, under the Penalty of 2000 l. of Tobacco, one half to the King, the other to the 
Master, &c.

XI. If the Goods so traded or bartered as aforesaid shall exceed the sum of 1000 l. of 
Tobacco, the Party whose Goods shall be imbezled or barter'd away as aforesaid, shall 
have his Action of Law for the Damage sustain'd; against the person so dealing and 
bartering for the same.  And in case the person so offending shall not be able to satisfie 
the same, then he shall be bound over by some Justice of the Peace, to appear at the 
Provincial or County Court, where upon Conviction he shall be punished, by whipping 
on the bare Back with 30 stripes.

XII.  A Servant Imported into this Province, without Indentures, if above the age of 22 
years, shall be obliged to serve 5 years, if between 18 and 22, 6 years; if between 15
and 18 years, 7 years; if under 15, he shall serve till he attains the Age of 22 years. 

XIII. Servants transported hither from Virginia, shall compleat their time of Service here, 
which they should have performed there, and no more.

XIV. All Owners or keepers of any such Servant as aforesaid, shall within 6 months after 
the receiving such Servant into their custody (if they claim more than 5 years service of 
such Servant) bring him or her into the County Court, where the age of such Servant 
shall be judged and entred upon record, under the Penalty of 1000 l. of Tobacco, to the 
King for support of the Government, &c.

XV.  All Servants transported into this Province, shall have their time of Service 
commence from the first  Anchoring of the Vessel within this Province, any Law or 
Custom to the contrary notwithstanding.       
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Student Resource Sheet 3c

XVI. No Indenture made by any Servant during the time of his Service, shall any ways 
oblige such Servant for longer time, than by his first Indenture, or determination of the 
Court, shall be limited.  Provided this Act shall not give any benefit to any Negro or 
Slave.

XVII. For all Runaway Servants or Slaves that shall be taken up in Pensilvania or 
Virginia, and from thence brought into this Province, and deliver'd to a Magistrate, the 
person who brings them shall have paid him by the Owner of such a Runaway 400 l. of 
Tobacco and Cask, or 40 s. in Money; except Servants or Runaways brought from 
Accomack into Somerset County, or from the side of Virginia next the River Potomack; 
and for such, only 200 l. of Tobacco, or 20 s.  And such Runaway, when free, shall 
make satisfaction by Service or otherwise, more than 10 days for one, as the Court shall 
adjudge, &c.

XVIII. If any Master, Mistress, or Overseer of any Servant, shall deny sufficient Meat 
and Drink, Lodging and Cloathing, or unreasonably labour them beyond their Strength, 
or debar them of necessary Rest and Sleep, the same being sufficiently proved in the 
County Court, the Justices may fine such Offender for the first and second Offence as 
they please, not exceeding 1000 l. of Tobacco to the King; and for the third offence, set 
such Servant so wrong'd at Liberty, and free from Servitude.

XIX. All Negroes and other Slaves imported into this Province, and their Children, shall 
be Slaves their Natural Lives. 
....
XXII. The Provincial and County Courts may hear and determine any complaints 
between Masters and Servants by way of Petition, give Judgment, and award Execution 
upon the same.  And upon Appeal no such Judgment shall be reversed for any matter 
of Form, &c. Provided it appears by Record, that the Defendant was legally summoned, 
and not condemn’d unheard, &c.

©Copyright 2004 MSDE/Reginald F. Lewis Museum of Maryland African American History and 
Culture

8-17

1513



Student Resource Sheet 4

Labor and Laws in Maryland, 1699

Complete the box below by describing the effects of the labor laws on servants and 
slaves working in Maryland in 1699.

Growing More
Tobacco

Need for More
Labor

Effects on Servants and Slaves

New Laws for 
Governing 

Labor
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LESSON 12

Museum Connection: Family and Community

Lesson Title: Paths to Freedom

Purpose: In this lesson students will investigate the ways in which it was possible for 
African Americans to obtain their freedom between 1790 and 1850.  Working in groups, 
students will analyze primary source documents that include a household inventory, an 
advertisement for a slave auction, a runaway slave advertisement, a slave testimony, 
and the autobiography of Frederick Douglass.  Each group of students will complete a 
drawing illustrating the different methods of obtaining freedom and create display cards 
explaining the advantages and disadvantages of each method.  Students will appreciate 
the physical and mental torture and distress that slaves endured in captivity and the 
insatiable desire for freedom and dignity that motivated them on their paths to freedom.

Grade Level and Content Area: Middle, Social Studies

Time Frame: 2 class periods

Correlation to State Social Studies Standards: 
SSS 1.1.5.2  Find, apply, and organize information specific to social studies 

disciplines by reading, asking questions and observing

SSS 1.1.5.6  Make decisions and analyze decisions of individuals, groups, and 
institutions

USH 2.3.5.5 Examine the gradual institutionalization of slavery in America, 
including the various responses to slavery, and how slavery shaped 
the lives of colonists and Africans in the Americas

Social Studies: Maryland College and Career Ready Standards
5.C.5.b  (Grade 8) Analyze the experiences of African-American slaves, 

free blacks and the influence of abolitionists

6.A.3.c (Grades 6, 7, and 8) Use a graphic organizer or another note-taking 
technique to record important ideas or information

6.F.1   (Grades 6, 7, and 8) Interpret information from primary and secondary 
sources

Correlation to State Reading and English Language Arts Maryland College and 
Career Ready Standards:
2.A.4.c (Grades 6, 7, and 8) State and support main ideas and messages.

2.A.4.i (Grades 6, 7, and 8) Connect the text to prior knowledge or experience.
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Objectives:
Students will explain the methods by which African Americans gained freedom from 
slavery.
Students will describe how African Americans endured hardships and overcame 
obstacles in order to achieve freedom.

Vocabulary and Concepts:
Conflict – A disagreement among people or organizations is called a conflict.

Cooperation – Cooperation means working together to get something done. 

Discrimination – Discrimination—prejudiced actions—refers to the act of treating 
someone or something differently not based on merit.  

Prejudice – Prejudice is an irrational attitude of hostility directed at a certain group or 
race.

Respect – To show deference or attention to another person or thing is to demonstrate 
respect.

Rule – A rule is a guide for conduct and specifies what must or must not be done.

Segregation – The separation of people solely based on race, gender, or affiliation is 
called segregation.  Segregation also refers to the policy or practice of compelling groups of 
people to live apart from others, attend separate schools, use separate social facilities, etc. 

Tolerance – Tolerance is the willingness to let others have and express their own 
beliefs and ways of behaving, even though they may be different from your own.

Materials
For the teacher:
Teacher Resource Sheet 1 – “Escape and Capture of Stephen Pembroke, Related by 

Himself”  
Teacher Resource Sheet 2 – Answer Key: Paths to Freedom
Teacher Resource Sheet 3 – An Excerpt from The Life and Times of Frederick 

Douglass, Written by Himself

For the student:
Student Resource Sheet 1 – Paths to Freedom
Student Resource Sheet 2 – Paths to Freedom chart
Student Resource Sheet 3 – Note-Taking Guide
Student Resource Sheet 4 – 1854 Freedom Paper of Hugh McGlollen
Student Resource Sheet 9 – Character Cube

For each group:
Copies of one of the following resource sheets:
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Student Resource Sheet 5 – A Mother Purchases Her Daughter
Student Resource Sheet 6 – Runaway Ad
Student Resource Sheet 7 – 1818 Will of Araminta Biscoe
Student Resource Sheet 8a – Lord Dunmore’s Proclamation, 1775
Student Resource Sheet 8b—Lord Dunmore’s Proclamation (Transcript)
Student Resource Sheet 8c—Lord Dunmore’s Proclamation Excerpted Transcript 

with Questions
Drawing paper or poster board
Markers and colored pencils
Index card (5 x 8)

Resources
Books:
Apple, Susan, Jeannette Lampron, and Judy Van Dyke.  Out of Slavery: A Primary 

Source Kit from the Maryland Historical Society.  Baltimore: The Rouse Company 
Foundation, n.d.

Berlin, Ira.  Many Thousands Gone:  The First Two Centuries of Slavery in North 
America. Cambridge, Massachusetts: The Belknap Press of Harvard University 
Press, 1998.

Blassingame, John, ed.  Slave Testimony: Two Centuries of Letters, Speeches, 
Interviews, and Autobiographies.  Baton Rouge: Louisiana State University 
Press, 1977.

Center for Civic Education.  We the People.  Washington, D.C.: U.S. Department of 
Education, 1988.

 
Christian, Charles M.  Black Saga: The African American Experience.  New York: 

Houghton Mifflin, 1995.

Magazine articles:
Hayward, Nancy.  “Personal Notes from Mount Vernon.” Footsteps

(November/December 2000).

Thompson, Mary.  “George Washington and Slavery.”  Footsteps (November/December 
2000.)

Teacher Background
Three great democratic revolutions took place during the 1700s: the American, the 
French, and the Haitian.  Famously enumerated in the American Declaration of 
Independence (“We hold these truths to be self evident, that all Men are created equal, 
that they are endowed by their Creator with certain unalienable Rights, that among 
these are Life, Liberty, and the Pursuit of Happiness.”), visions of democracy, freedom, 
and equality drove these revolutions. 
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Freedom did not come easily for slaves in North America however.  Manumission, the 
formal release of a slave, was the most common route to emancipation.  Those former 
slaves who had been manumitted either privately by an individual or officially by a state 
law were known as free Blacks.  Not all free Blacks, however, were formally 
manumitted.  Some free Blacks had had the means to purchase their freedom.  
Thousands of others gained their freedom only after running away from their owners.  
Thousands more failed to gain their freedom at all.  They were captured by white bounty 
hunters and either returned to their owners or executed.

Free Blacks were first documented in Northampton County, Virginia, in 1662.  By 1776, 
60,000 African Americans—approximately eight percent of the new nation’s black 
population—were free.  In the decades that followed, the number of free Blacks rose 
steadily, which intimidated those Whites who favored slavery.   Between 1800 and 
1810, the free Black population increased from 108,395 to 186,446.  By 1810 four 
percent of all African Americans in the Deep South (South Carolina, Florida, Georgia, 
Alabama, Mississippi, and Louisiana), ten percent in the Upper South (Virginia, 
Maryland, North Carolina, Tennessee, and Kentucky), and 75 percent in the North 
(Pennsylvania, New York, New Jersey, and the states of New England) were free.  

The status and treatment of free Blacks before the Civil War varied from region to 
region.  Those in the North were excluded from most public schools, prohibited from 
interstate travel, barred from voting in many states, and often harassed by hostile white 
mobs.  Finding a decent job was extremely difficult, and the few jobs that were open to 
free Blacks were limited to domestic service and subsistence farming.  Few free Blacks 
in the North could make a living as skilled artisans.  

A significant proportion of free Blacks in the Deep South were wealthy and light-
skinned, and they were commonly referred to as Creoles or mulattoes.  Some Creoles 
looked down on dark-skinned free Blacks, and many despised the stigma that was 
associated with being black.  Whites in the Deep South employed the few free Blacks 
primarily as day laborers and domestic servants.  Other free Blacks worked as 
carpenters, masons, mechanics, and tailors.

Free Blacks in the cities of the Upper South, such as Baltimore and Washington, D.C., 
tended to be poorer and less educated than free Blacks in other regions.  Nevertheless, 
they had less trouble finding employment than those in the North.  Most free Blacks in 
the Upper South worked alongside slaves as farmhands, casual laborers, dockworkers, 
and factory hands.  Thousands more found work as blacksmiths, barbers, and 
shoemakers.  Because they worked closely with slaves, free Blacks working in the 
Upper South felt a psychological and geographic connection with them.  As a result, in 
1800 free Blacks in the Upper South supported a planned slave rebellion organized by 
Gabriel Prosser, a black slave in Virginia.

It may surprise you to know that there were many free Blacks living in Maryland during 
the time of slavery.  In 1790 only 7 percent of all Blacks in Maryland were free, but in 
1860 that number had increased to 49 percent.  (Delaware was the only slave state that 
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had a higher number of free Blacks.)  Within the city of Baltimore, the percentage of free 
Blacks was even higher; it reached 90 percent in 1860.  In fact, Baltimore had the 
largest concentration of free Blacks of any city in the country at this time.  There were 
several ways in which the free Blacks of Maryland may have gained their freedom.

Some Blacks, for instance, were free because they had been born free.  Two well-
known examples were Marylanders Benjamin Banneker and Frances Ellen Watkins 
Harper.  Yet even Blacks were born into freedom risked the danger of being kidnapped 
and sold into slavery elsewhere.  Free Blacks were required to carry “freedom papers” 
(a legal document that proved they were free) with them at all times.  Nevertheless, 
kidnappers frequently ignored those papers in favor of the money they could make by 
selling a person into slavery.

The upheaval caused by the Revolutionary War provided opportunities for other slaves 
to gain freedom.  Many slaves took advantage of the circumstances and escaped during 
the fighting and disorder created by the war.  Because they had been promised 
freedom, some slaves worked for the British and against American patriots.  For 
example, in 1775, Lord Dunmore, the governor of Virginia, promised freedom to those 
slaves who were willing to fight for England.  About 800 joined him, and Dunmore them 
to raid the coats of Virginia.

Slaves could also become free by purchasing their freedom or by having their freedom 
purchased by others.  Because some enslaved Blacks had been trained as artisans or 
were skilled in the boating trades, they were able to earn money for their services.
Employment ranged from bakers and printers to stable keepers.  Some hired 
themselves out to others, some created handicrafts to sell, and others worked in their 
gardens and sold surplus produce.  All of these slaves used the cash they received in 
order to buy their freedom or the freedom of a family member or friend.  Yet any 
arrangement to purchase freedom could be ruined by a slave owner who refused to 
honor the agreement or who would increase the price at the last moment.  Sometimes a 
slave owner might sell a slave who was about to purchase his or her freedom.  
Nevertheless, although this decision could create tough economic conditions for slave 
families, the idea of freedom far outweighed any desire to buy property, food, and 
clothing, or even to pass money down to the next generation. 

Enslaved Blacks might gain their freedom by manumission.  In most colonies this 
process had been strictly legalized.  In Virginia, for example, an enslaved African could 
not be set free “except for some meritorious service, to be adjudged and allowed by the 
governor and council.”  Many owners manumitted their slaves as part of their wills.  In 
some states, however, legally free slaves could be re-enslaved in order to pay the debts 
of their former owners. 

Finally, some enslaved Blacks decided to leave familiar surroundings, family, and 
friends and run away from their owners.  Slaves had a better chance to escape to 
freedom in the Chesapeake region because they could follow the many creeks and 
inlets of the tidewater areas.  Fugitive slaves were also helped by the Underground 
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Railroad, a secret network of people who provided escaped slaves with shelters and 
provisions so that they might reach the North or Canada safely.  Fugitive Slave Laws 
were enacted in order to help return runaways to their owners, and they set fines upon 
those who would harbor or help fugitive slaves gain freedom.  As a result, runaways 
were hunted like animals and escapes were treacherous.  Those who were captured 
suffered cruel punishments such as whipping, branding, or crippling.  Others were sold 
far away. 

Lesson Development:  
Before the lesson:  Assemble the class into cooperative groups of four students each.  
Assign these roles: 

Reader – reads text out loud
Leader – directs group discussions
Manager – gathers materials
Reporter – presents findings to the class

1. Motivation: Read Teacher Resource Sheet 1, “Escape and Capture of Stephen 
Pembroke, Related by Himself,” to the class.  Ask students probing and reflective 
questions about the treatment of slaves, how they must have felt, and their 
motivation to be free.

2. Distribute Student Resource Sheet 1, Paths to Freedom. Have students read the 
description of the various ways in which African Americans gained freedom during 
the 18th and 19th centuries, and then discuss as a class.  Distribute Student 
Resource Sheet 2. Allow students to revisit the text in order to complete the graphic 
organizer.  (See Teacher Resource Sheet 2 for the answers.)

3. Distribute Student Resource Sheet 3, Note-Taking Guide, and Student Resource 
Sheet 4, 1854 Freedom Paper of Hugh McGlollen.  Read and discuss Student 
Resource Sheet 4 with the class.  Together complete the top chart on Student 
Resource Sheet 3.

4. Have each group read a different document (Student Resource Sheets 5, 6, 7, and
8) and complete the bottom chart on Student Resource Sheet 3, Note-Taking 
Guide.  Note that there are three versions of Student Resource Sheet 8.  Choose 
the version that is most appropriate for your students.

5. Assessment: Each group of students will create a drawing that illustrates one 
method by which enslaved blacks gained freedom.  They will also create a display 
card to accompany the drawing. The card should include:

the reasons why people longed for freedom from slavery
a description of one method used to gain freedom
the advantages and disadvantages of this method
historical evidence from a primary source that support these ideas
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6. Have the class display their posters and writings in the media center.  Have a class 
presentation in which each group explains their poster and display card.  Invite 
another class to serve as an audience and learn about these paths to freedom.

7. Closure:  Read Teacher Resource Sheet 3, An Excerpt from The Life and Times of 
Frederick Douglass, Written by Himself. Have students reflect on the words, “My 
chains were broken, and the victory brought me unspeakable joy.”

Thoughtful Application:
Think about the people who lived in slavery and struggled to be free.  What are some of 
the character traits these people had that make you admire them?  (For example:  
brave, courageous, fearless, strong, persistent, intelligent, clever, inventive, hard 
working, trustworthy, loyal, dependable, caring, responsible, committed, etc.)  Create a 
character cube (see Student Resource Sheet 8, Character Cube) that describes these 
traits.  Use words, designs, and pictures to express your ideas on the six sides of the 
cube.  Keep your character cube in a place you can see it often, to remind you to 
appreciate these special qualities in someone and develop these traits in yourself.

Lesson Extensions:
Visit the Reginald F. Lewis Museum of Maryland African American History and 
Culture.
Take part in a simulation of life on the Underground Railroad by using the National 
Geographic Society’s website (http://nationalgeographic.com/railroad).  This site is 
appropriate for students and has a time line and additional lesson plan ideas for 
teachers.
Contact the “Harriet Tubman Organization” in Cambridge, Maryland, at 424 Race 
Street.  Reservations can be made for a reenactment of Tubman’s life by Mrs. 
Vernetter Pinder, and a visit to Harriet Tubman’s birthplace in Bucktown, Maryland, 
by calling 410-228-0401.  The size of the museum may limit a class field trip, but 
students can visit the site while in the area.
Compare the biographies of Josiah Henson and Frederick Douglass.  How did their 
paths to freedom differ?  Information on Josiah Henson, including a digitized version 
of his autobiography, is available on “Documenting the American South” on the
University of North Carolina website 
(http://docsouth.unc.edu/neh/henson/menu.html).
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Teacher Resource Sheet 1

“Escape and Capture of Stephen Pembroke, Related by Himself”

For resource, go to the link below:

http://tinyurl.com/pnay7cj

Paragraphs 1-4

From Slave Testimony: Two Centuries of Letters, Speeches, Interviews and Autobiographies, edited by
John W. Blassingame (Baton Rouge: Louisiana State University Press, 1977): p. 167, 169.
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Teacher Resource Sheet 2

Answer Key: Paths to Freedom

Method Advantages Complications

Born into -some legal protection -either born into freedom or not
Freedom -live in more areas -not in your control

-could be kidnapped and sold into        
slavery elsewhere

Serve in a War -legal action -must endure brutality of war 
-no cost to pay -might die in battle or from injuries
-in your control -might be permanently disabled
-some legal protection -limited opportunity
-live in more areas

Purchase -legal action -many years to wait
Freedom -no danger involved -arrangement not honored

-in your control -gave up all your money
-some legal protection -family members still enslaved
-live in more areas

Manumission -legal action -owner had to comply
-no danger involved -usually at owner’s death
-out of your control -many years to wait
-some legal protection -family members still enslaved
-live in more areas

Run Away -immediate freedom -dangerous travel
-include family members -bounty paid for capture
-no cost to pay -hunted like an animal
-in your control -severely punished if caught

-no legal protection
-had to live far away
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Teacher Resource Sheet 3a

An Excerpt from
The Life and Times of Frederick Douglass, Written by Himself

It was the custom in the State of Maryland to require of the free colored people to have 
what were called free papers. . . . In these papers the name, age, color, height and form 
of the free man were described, together with any scars or other marks upon his person 
which could assist in his identification.  This device in some measure defeated itself—
since more than one man could be found to answer the same general description. . . . A 
slave nearly or sufficiently answering the description set forth in the papers, would 
borrow or hire them till he could by their means escape to a free state, and then, by mail 
or otherwise, return them to the owner.  The operation was a hazardous one for the 
lender as well for the borrower. . . . It was therefore an act of supreme trust on the part 
of a freeman of color thus to put in jeopardy his own liberty that another might be free. . 
. . I was not so fortunate as to sufficiently resemble any of my free acquaintances as to 
answer the description of their papers.  But I had one friend—a sailor—who owned a 
sailor’s protection, which answered somewhat the purpose of free papers—describing 
his person and certifying to the fact that he was a free American sailor.  The instrument 
had at its head the American eagle, which at once gave it the appearance of an 
authorized document. . . . [I]t called for a man much darker than myself, and close 
examination of it would have caused my arrest at the start. . . .

In my clothing I was rigged out in sailor style.  I had on a red shirt and a tarpaulin hat 
and black cravat, tied in sailor fashion, carelessly and loosely about my neck.  My 
knowledge of ships and sailor’s talk came much to my assistance, for I . . . could talk 
sailor like an “old salt.” . . . I was well on the way to Havre de Grace before the 
conductor came into the negro car to collect tickets and examine the papers of his black 
passengers.  This was a critical moment in the drama.  My whole future depended upon 
the decision of this conductor. . . . He went on with his duty . . . somewhat harsh in tone 
. . . until he reached me, when, strangely enough, and to my surprise and relief, his 
whole manner changed.  Seeing that I did not readily produce my free papers, as the 
other colored persons in the car had done, he said to me in a friendly contrast with that 
observed towards the others:

“I suppose you have your free papers?”
To which I answered:
“No, sir; “I have a paper with the American eagle on it, and that will carry me 
around the world.”

With this I drew from my deep sailor’s pocket my seaman’s protection . . . The merest 
glance at the paper satisfied him, and he took my fare and went about his business.  
This moment of time was one of the most anxious I ever experienced.  Had the 
conductor looked closely at the paper, he could not have failed to discover that it called 
for a very different looking person from myself, and in that case it would have been his 
duty to arrest me on the instant and send me back to Baltimore from the first station. . . . 

©Copyright 2004 MSDE/Reginald F. Lewis Museum of Maryland African American History and 
Culture

12-10

1524



I realized that I was still in great danger: I was still in Maryland, and subject to arrest at 
any moment.  I saw on the train several persons who would have known me in any 
other clothes, and I feared they might recognize me . . . and report me to the conductor . 
. . 

Minutes were hours, and hours were days during this part of my flight. . . . The heart of 
no fox or deer, with hungry hounds on his trail, in full chase, could have beaten more 
anxiously or noisily than did mine from the time I left Baltimore till I reached 
Philadelphia. . . . 

The last point of imminent danger, and the one I dreaded most, was Wilmington.  Here 
we left the train and took the steamboat for Philadelphia. . . . On reaching Philadelphia 
in the afternoon I inquired of a colored man how I could get to New York?  He directed 
me to the Willow street depot, and thither I went, taking the train that night.  I reached 
New York Tuesday morning, having completed the journey in less than twenty-four 
hours. . . .

My free life began on the third of September, 1838. . . . [T]he dreams of my youth and 
the hopes of my manhood were completely fulfilled. . . . No man now had a right to call 
me his slave or assert mastery over me. . . . [M]y chains were broken, and the victory 
brought me unspeakable joy. . . .

From The Life and Times of Frederick Douglass, by Frederick Douglass.  (Hartford: Park Publishing 
Company, 1884), p. 245-251.
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Student Resource Sheet 1a

Paths to Freedom

It may surprise you to know that there were many free Blacks living in Maryland during 
the time of slavery.  In 1790 only 7 percent of all Blacks in Maryland were free, but in 
1860 that number had increased to 49 percent.  (Delaware was the only slave state that 
had a higher number of free Blacks.)  Within the city of Baltimore, the percentage of free 
Blacks was even higher; it reached 90 percent in 1860.  In fact, Baltimore had the 
largest concentration of free Blacks of any city in the country at this time.  There were 
several ways in which the free Blacks of Maryland may have gained their freedom.

Some Blacks, for instance, were free because they had been born free.  Two well-
known examples were Marylanders Benjamin Banneker and Frances Ellen Watkins 
Harper.  Yet even Blacks were born into freedom risked the danger of being kidnapped 
and sold into slavery elsewhere.  Free Blacks were required to carry “freedom papers” 
(a legal document that proved they were free) with them at all times.  Nevertheless, 
kidnappers frequently ignored those papers in favor of the money they could make by 
selling a person into slavery.

The upheaval caused by the Revolutionary War provided opportunities for other slaves 
to gain freedom.  Many slaves took advantage of the circumstances and escaped during 
the fighting and disorder created by the war.  Because they had been promised 
freedom, some slaves worked for the British and against American patriots.  For 
example, in 1775, Lord Dunmore, the governor of Virginia, promised freedom to those 
slaves who were willing to fight for England.  About 800 joined him, and Dunmore them 
to raid the coats of Virginia. 

Slaves could also become free by purchasing their freedom or by having their freedom 
purchased by others.  Because some enslaved Blacks had been trained as artisans or 
were skilled in the boating trades, they were able to earn money for their services.  
Employment ranged from bakers and printers to stable keepers.  Some hired 
themselves out to others, some created handicrafts to sell, and others worked in their 
gardens and sold surplus produce.  All of these slaves used the cash they received in 
order to buy their freedom or the freedom of a family member or friend.  Yet any 
arrangement to purchase freedom could be ruined by a slave owner who refused to 
honor the agreement or who would increase the price at the last moment.  Sometimes a 
slave owner might sell a slave who was about to purchase his or her freedom.  
Nevertheless, although this decision could create tough economic conditions for slave 
families, the idea of freedom far outweighed any desire to buy property, food, and 
clothing, or even to pass money down to the next generation. 

Enslaved Blacks might gain their freedom by manumission.  In most colonies this 
process had been strictly legalized.  In Virginia, for example, an enslaved African could 
not be set free “except for some meritorious service, to be adjudged and allowed by the 
governor and council.”  Many owners manumitted their slaves as part of their wills.  In 
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some states, however, legally free slaves could be re-enslaved in order to pay the debts 
of their former owners. 

Finally, some enslaved Blacks decided to leave familiar surroundings, family, and 
friends and run away from their owners.  Slaves had a better chance to escape to 
freedom in the Chesapeake region because they could follow the many creeks and 
inlets of the tidewater areas.  Fugitive slaves were also helped by the Underground 
Railroad, a secret network of people who provided escaped slaves with shelters and 
provisions so that they might reach the North or Canada safely.  Fugitive Slave Laws 
were enacted in order to help return runaways to their owners, and they set fines upon 
those who would harbor or help fugitive slaves gain freedom.  As a result, runaways 
were hunted like animals and escapes were treacherous.  Those who were captured 
suffered cruel punishments such as whipping, branding, or crippling.  Others were sold 
far away. 
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Student Resource Sheet 2

Paths to Freedom

Method Description Advantages Complications

Born into 
Freedom

   

Serve in a War

   

Purchase 
Freedom

   

Manumission

   

Run Away

   

©Copyright 2004 MSDE/Reginald F. Lewis Museum of Maryland African American History and 
Culture

12-14

1528



Student Resource Sheet 3

Note-Taking Guide

Title of Reading: “ ___________________________________”

Purpose Information Impressions

Title of Reading: “ ___________________________________”

Purpose Information Impressions
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Student Resource Sheet 4

1854 Freedom Paper of Hugh McGlollen

Transcript:

State of Maryland, Dorchester County, to wit: I hereby certify that it has been 
proved to my satisfaction, that the bearer hereof, a negro man named Hugh 
McGlollen aged about fifty six years, five feet seven inches high, of a bright 
yellow complexion and straight hair with a small scar over the left eye, was born 
free and raised in Dorchester County.

In Testimony whereof, I hereunto subscribe my name 
& office, the seal of the Circuit Court for Dorchester 
County, this 13th day of April, 1854.

Francis J. Henry

From Out of Slavery: A Primary Source Kit from the Maryland Historical Society, by Susan Apple, 
Jeannette Lampron, and Judy Van Dyke (Baltimore: The Rouse Company Foundation, date unknown).
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Student Resource Sheet 5

A Mother Purchases Her Daughter

We solicited over seventy dollars for a poor woman by the name of Jackson, from 
Marseilles, Kentucky, who had bought herself by washing and ironing of nights, after her 
mistress’ work was done.  During seven long years she did not allow herself to undress 
except to change.  Her sleep was little naps over the ironing board.  Seven years of 
night work brought the money that procured her freedom.  She had a son and daughter 
nearly grown, and to purchase their freedom she was now bending her day and night 
energies. . . . The master’s indebtedness compelled him to sell one of them, and market 
was found for the girl of sixteen.  Nine hundred dollars was offered, and the distressed 
mother had but four hundred dollars to pay. . . . 

In her distress she went from house to house, to plead for a buyer who would advance 
the five hundred dollars, and take a mortgage on her until she could make it.  At length 
she found a Baptist deacon who purchased her daughter, and she paid him the four 
hundred dollars.  He was to keep her until the mortgage was redeemed by her mother. . 
. . After working very hard one year, she was able to pay but one hundred and fifty 
dollars toward the mortgage, when her health began to fail.  The deacon told her . . . he 
could not wait longer than another year, before he would have to sell her. . . .

[On the advice of a friendly merchant, the mother went to Cincinnati and contacted 
some abolititonsts.]

Levi Coffin and lawyer John Joliffe . . . gave her letters of introduction to friends at 
Oberlin, and other places, and by the time she was sent to me, she had over two 
hundred dollars toward the release of the mortgage. . . . 

A few weeks later the glad mother returned and redeemed the daughter.  I saw them 
together at Levi Coffin’s in Cincinnati, happy in their freedom.

Laura Haviland, 1889
Laura S. Haviland, A Woman’s Life-Work, Labors and Experiences
(Chicago: Publishing Association of Friends, 1889), pp. 234-236.

From Black Women in White America: A Documentary History, edited by Gerda Lerner (New York: 
Vintage Books, 1972), p. 40-41.
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Student Resource Sheet 6

Advertisement for Fugitive Slave, Maryland, 19th cent.

From “The Atlantic Slave Trade and Slave Life in the Americas: A Visual Record,” by Jerome S. Handler 
and Michael L. Tuite Jr., an online exhibition available at http://hitchcock.itc.virginia.edu/Slavery/.
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Student Resource Sheet 7

1818 Will of Araminta Biscoe

Transcript:

In the name of God, amen:

I, Araminta Biscoe of Prince Georges County and State of Maryland being of imperfect 
health, but of sound mind, memory and understanding do make and ordain this my last 
Will and Testament in manner and form following to wit -

Imprimis - I commit my Soul to Almighty God in the full hope of Salvation through his 
son Jesus Christ, and my body to the grave to be decently buried under the direction of 
my Executor herein after named. -

Item - I give and bequeath to my Granddaughter Harriet Sophia Carroll Three hundred 
dollars.

Item - I hereby manumit and set free my negroes Nace, William, and Jane his wife and 
Jack - giving to the three first named a support during life out of the residue of my 
estate.

Item - I hereby bequeath to my son Michael Brown Carroll all my remaining property of 
every sort and kind whatsoever, reserving the use of the whole thereof to my daughters 
Juliana Carroll and Margaret Mary Ann Carroll during their lives…

From Out of Slavery: A Primary Source Kit from the Maryland Historical Society, by Susan Apple, 
Jeannette Lampron, and Judy Van Dyke (Baltimore: The Rouse Company Foundation, date unknown).
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Student Resource Sheet 8a

Lord Dunmore’s Proclamation, 1775

http://www.nationalarchives.gov.uk/pathways/blackhistory/work_community/docs/dunmore_proclamation.
htm
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Student Resource Sheet 8b

Lord Dunmore’s Proclamation
(Transcript)

By His Excellency the Right Honorable JOHN Earl of DUNMORE, His MAJESTY'S Lieutenant 
and Governor General of the Colony and Dominion of VIRGINIA, and Vice Admiral of the same.

A PROCLAMATION.
As I have ever entertained Hopes, that an Accommodation might have taken Place 
between GREAT-BRITAIN and this Colony, without being compelled by my Duty to this 
most disagreeable but now absolutely necessary Step, rendered so by a Body of armed 
Men unlawfully assembled, firing on His MAJESTY'S Tenders, and the formation of an 
Army, and that Army now on their March to attack His MAJESTY'S Troops and destroy 
the well disposed Subjects of this Colony. To defeat such treasonable Purposes, and 
that all such Traitors, and their Abettors, may be brought to Justice, and that the Peace, 
and good Order of this Colony may be again restored, which the ordinary Course of the 
Civil Law is unable to effect; I have thought fit to issue this my Proclamation, hereby 
declaring, that until the aforesaid good Purposes can be obtained, I do in Virtue of the 
Power and Authority to ME given, by his MAJESTY, determine to execute Martial Law, 
and cause the same to be executed throughout this Colony: and to the end that Peace 
and good Order may the sooner be restored, I do require every Person capable of 
bearing Arms, to resort to His MAJESTY'S STANDARD, or be looked upon as Traitors 
to His MAJESTY'S Crown and Government, and thereby become liable to the Penalty 
the Law inflicts upon such Offences; such as forfeiture of Life, confiscation of Lands, 
etc., etc. And I do hereby further declare all indented Servants, Negroes, or others, 
(appertaining to Rebels,) free that are able and willing to bear Arms, they joining His 
MAJESTY'S Troops as soon as may be, for the more speedily reducing this Colony to a
proper Sense of their Duty, to His MAJESTY'S Crown and Dignity. I do further order, 
and require, all His MAJESTY'S Leige Subjects, to retain their Quitrents, or any other 
Taxes due or that may become due, in their own Custody, till such Time as Peace may
be again restored to this at present most unhappy Country, or demanded of them for 
their former salutary Purposes, by Officers properly authorised to receive the same.

GIVEN under my Hand on board the Ship WILLIAM, off NORFOLK, the 7th Day of 
NOVEMBER, in the SIXTEENTH Year of His MAJESTY'S Reign.

DUNMORE.
(GOD save the KING.)

Courtesy of National Archives
http://www.nationalarchives.gov.uk/pathways/blackhistory/work_community/transcripts/dunmore_proclam

ation.htm
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Student Resource Sheet 8c

Lord Dunmore’s Proclamation
(Excerpted Transcript with Guide Questions)

By His Excellency the Right Honorable JOHN Earl of DUNMORE, His Majesty's Lieutenant and 
Governor General of the Colony and Dominion of VIRGINIA.... 

A PROCLAMATION 

… being compelled by my Duty to this most disagreeable but now absolutely necessary Step, 
rendered so by a Body of armed Men unlawfully assembled… and the formation of an Army, 
and that Army now on their March to attack his MAJESTY'S Troops and destroy the well 
disposed subjects of the Colony. 

1. Who is Lord Dunmore? What is his position?

2. What has happened that is forcing Lord Dunmore to do something he finds 
disagreeable?

To defeat such treasonable Purposes, and that all such Traitors… may be brought to Justice, 
and that the Peace, and good Order of this Colony may be again restored… I have thought fit to 
issue this my Proclamation, hereby declaring, that until the aforesaid good Purpose can be 
obtained, I do in Virtue of the Power and Authority to ME given, by His MAJESTY, determine to 
execute Martial Law… throughout this Colony: …I do require every Person capable of bearing 
Arms, to resort to His MAJESTY'S STANDARD, or be looked upon as Traitors to His 
MAJESTY'S Crown and Government, and thereby become liable to the Penalty the Law inflicts 
upon such Offenses; such as forfeiture of Life, confiscation of Lands…

3. How is Lord Dunmore going to maintain peace in the colony?

4. What is Lord Dunmore requiring citizens of the colony to do?

5. What will happen to those who do not follow Lord Dunmore’s directions?

And I do hereby further declare all indented Servants, Negroes, or others, (appertaining 
[belonging] to Rebels,) free that are able and willing to bear Arms, they joining His MAJESTY'S 
Troops as soon as may be, foe the more speedily reducing this Colony to a proper Sense of 
their Duty, to His MAJESTY'S Crown and Dignity…

6. What will be given to slaves and servants who choose to fight for the English?

7. Are there any servants or slaves who cannot benefit by joining the English troops?

GIVEN under my Hand on board the Ship WILLIAM by Norfolk, the 7th Day of November in the 
SIXTEENTH Year of His MAJESTY'S Reign. 

DUNMORE 

(GOD save the KING.)
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Student Resource Sheet 9

Character Cube

Trait: 

Trait: Trait: Trait:

Character 
Cube

Created by: 

_______________

Trait: 

©Copyright 2004 MSDE/Reginald F. Lewis Museum of Maryland African American History and 
Culture

12-23

1537



LESSON 18

MUSEUM CONNECTION: Family and Community

Lesson Title: Josiah Henson and the Abolitionist Cause

Purpose: In this lesson students will examine the impact of slavery on the life of Josiah Henson and his 
quest for freedom. They will examine excerpts from Henson’s autobiography in order to determine the 
characteristics that Harriet Beecher Stowe found admirable enough to immortalize in her anti-slavery 
epic, Uncle Tom’s Cabin.

Grade Level and Content Area: Middle, Social Studies

Time Frame: 2-3 class periods

Correlation to Social Studies Standard:
USH 2.8.8.3 Analyze the experiences of African American slaves in the South, the 

experiences of freed Blacks in the North who founded schools and churches to 
advance black rights, and the rise of anti-slavery forces.

Social Studies: Maryland College and Career Ready Standards
5.C.5.b (Grade 8) Analyze the experiences of African American slaves, free Blacks

and the influence of abolitionists.

6.F.1 (Grade 8) Interpret information from primary and secondary sources.

Correlation to State Reading and English Language Arts Maryland College and 
Career Ready Standards:
1.E.1.a (Grade 8) Listen to critically, read, and discuss texts representing diversity in content, 

culture, authorship, and perspective, including areas such as race, gender, 
disability, religion, and socioeconomic background.

1.E.3.a (Grade 8) Select and apply appropriate strategies to make meaning from text during 
reading.

3.A.8.c (Grade 8) Analyze and evaluate the relationship between a literary text and its historical, 
social, and/or political context.

Objectives:
Students will describe the rise of the anti-slavery movement.
Students will examine the life of former slave Josiah Henson to determine his response to 
enslavement.
Students will explain how abolitionists used the stories of Henson and others to raise awareness of the 
evils of the institution of slavery.

VOCABULARY AND CONCEPTS:
Abolitionist – A person advocating for or participating in the movement to end slavery was called an 
abolitionist.

Anti-slavery – A person who opposed or acted against slavery was anti-slavery.
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Anti-Slavery Society – The American Anti-Slavery Society was an organization formed by black and 
white abolitionists in Philadelphia in 1833 to make people aware of the conditions of enslaved people and 
to end slavery.

Autobiography – An account of a person’s life written by himself or herself is an autobiography.

Broadside – A broadside was one-sided print material used to expedite the dissemination of news 
and/or art forms such as songs and poems.

Fugitive – A fugitive is a person who runs away or tries to escape captivity.

Propaganda – Propaganda is defined as ideas or information, sometimes false, advocating for a point of 
view or for change in a policy or practice.

Slave Narrative – A slave narrative is the written autobiography or reminiscences of an escaped and freed 
slave.

Underground Railroad – The network of “safe houses” and trails by which many enslaved African 
Americans escaped to freedom before the Civil War was called the Underground Railroad.

MATERIALS
FOR THE TEACHER:
Teacher Resource Sheet 1 – Broadside, 1837
Teacher Resource Sheet 2 – Title Page of Uncle Tom’s Cabin
Teacher Resource Sheet 3 – The Original “Uncle Tom”

FOR THE STUDENT:
Redman-Rengstorf, Susan. “The Rise of the Anti-Slavery Movement.” Cobblestone, February 2003.

Student Resource Sheet 1 –The Rise of the Anti-Slavery Movement
Student Resource Sheet 2 – Josiah Henson and the Abolitionist Cause
Student Resource Sheet 3 – Childhood
Student Resource Sheet 4 – Trusted Slave
Student Resource Sheet 5 – Finding Religion
Student Resource Sheet 6 – Trouble
Student Resource Sheet 7 – Journey South
Student Resource Sheet 8 – Betrayal
Student Resource Sheet 9 – Escape

RESOURCES
PUBLICATIONS:
Chapelle, Suzanne, and Glenn Phillips. African American Leaders of Maryland: A Portrait Gallery.

Baltimore: Maryland Historical Society, 2004.

Rossi, Ann. Freedom Struggle: The Anti-Slavery Movement, 1830-1865. Canada: 
National Geographic, 2005.

WEB SITES:
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The Life of Josiah Henson, Formerly a Slave, Now an Inhabitant of Canada. A Narrative by Himself by 
Josiah Henson
http://www.iath.virginia.edu/utc/abolitn/henson49hp.html

Truth Stranger Than Fiction: Father Henson's Story of His Own Life by Josiah Henson
http://docsouth.unc.edu/neh/henson58/henson58.html

Uncle Tom’s Story of His Life: An Autobiography of the Rev. Josiah Henson by Josiah Henson
http://docsouth.unc.edu/neh/henson/henson.html

Uncle Tom’s Cabin and American Culture
http://www.iath.virginia.edu/utc/sitemap.html

TEACHER BACKGROUND:
Slavery
Although the focus of this lesson is on Josiah Henson, there are some aspects of slavery that allow us to 
better understand Henson and to put his life in context. For example, Marie Schwartz, a noted historian, 
identifies separate stages of slave life from childhood to adulthood. She notes that infancy ends with the 
weaning of the child and early childhood ends when children are able to work and receive training in job 
responsibilities, which includes an awareness of punishment for poor performance. Another stage 
includes the assumption of adult work, somewhere between 10 and 12 years of age. Although the 
narrative of Harriet Jacobs (Incidents in the Life of a Slave Girl) documents the abusive exploitation of 
slave girls, it also describes life in the slave community that includes adults courting, marrying, having 
children, and being responsible mothers and fathers.

As enslaved children became aware of their status, sometimes they were lashed by the owner and 
overseer for disciplinary reasons. On other occasions, children were made to witness their parents being 
punished by the owner. Frederick Douglass witnessed his aunt being whipped and said that the memory 
was seared in his brain. Splitting family members by sales could be traumatic experiences for enslaved 
children, but this is where the enslaved family served, as historian John Blassingame says, “as a survival 
mechanism.” In essence, there seemed to be two educational processes contending on plantations. One of 
these was represented by the attempts of owners to mold subservient and loyal slaves, who would learn 
their inferior status and be restricted by slave codes (for example, slaves could not be taught to read or to 
write and could not leave the plantation without a pass). The other process inhered in teachings by the 
enslaved family and the slave community. Young children were taught self-esteem, proper etiquette in 
front of whites in order to avoid punishment, and the importance of education (reading and writing), 
freedom, friendship, and cooperation with other slaves. These two teaching processes frequently collided.
Most slaves never abandoned their desire for freedom, despite the fact that enslaved individuals and 
families displayed loyalty to owners and “got along” to benefit from their acquiescence; some owners 
were so consistently abusive that enslaved individuals and families succumbed to the owner's 
indoctrination.

Enslaved people developed cultural values, such as respect for the extended family, promoting their 
mutual support and survival. Blacks created their own religion by integrating their history and values with 
nineteenth-century Christianity. For many, Jesus became their friend, comforter, and protector. Religion 
became a way for many enslaved Africans to cope with everyday problems, and it provided hope for a 
better future in which no restrictions would be placed on their lives. Another aspect of slave culture 
included status among their peers. Within the community, for example, elders on the plantation had a 
certain prominence in relation to other slaves. Slaves who could read or write were highly regarded.
Slaves who were skilled in a trade, trapped game, or tended gardens to supplement the community’s 

©Copyright 2004 MSDE/Reginald F. Lewis Museum of Maryland African American History and 
Culture

18-3

1540



rations of food and provisions were also respected. Other means of recognition and positions of status 
depended on the size of the farm or plantation and the diversity of work required.

Within the slave culture, some values were very important. Enslaved Africans valued friendship, 
education, and most importantly freedom. They tried to gain their freedom in all kinds of ways including 
purchasing themselves (if the owner allowed this arrangement), running away, or through rebellions.
Because so many slaves ran away to find freedom, the Underground Railroad emerged as a network to 
help them escape. In most places, the Underground Railroad was comprised of individuals, families, and 
organizations that formed a loosely connected network of Blacks and Whites who helped runaways get to 
the free states. Some slaves ran away by themselves while others ran away in groups; some forged passes 
and used various disguises to escape to freedom, and some even mailed themselves to safe houses to 
make their escape.

The Anti-Slavery Movement
The American Anti-Slavery Movement began during the Revolutionary Era. Made up of both black and 
white abolitionists, this movement had its roots in the 1730s when Quakers in New Jersey and 
Pennsylvania became convinced that the institution of slavery was at odds with their belief in spiritual 
equality. Armed with those beliefs, Quakers worked diligently throughout the 18th century to abolish 
slavery. Quakers from Philadelphia organized the first anti-slavery society in 1775, and other anti-slavery 
societies soon formed. The Anti-Slavery Movement drew all types of people – Blacks and Whites, men 
and women, southerners and northerners. By the middle of the 19th century, leaders of the movement 
included William Lloyd Garrison, Sarah and Angelina Grimke, and Frederick Douglass. Abolitionists 
fought slavery in many ways: they organized conventions, boycotted southern goods, published books 
and newspapers preaching about the evils of slavery, assisted the escape of enslaved people on the 
Underground Railroad, and organized political parties.

The Life of Josiah Henson
Josiah Henson was born in Charles County, Maryland, on June 15, 1789. He was the youngest of six 
children, all of whom were born into slavery. When Josiah was a young child, his father was whipped 100 
times, and his ear was cut off. This event is one of Josiah’s clearest memories of his father and it was one 
that he never forgot. As was frequently done during the time of slavery, Josiah’s father was “sold south,” 
leaving his mother alone with six children.

Josiah’s mother found solace in her faith and often recited the Lord’s Prayer and other scriptural verses.
Her faith sustained her and she would often teach these verses to her children. Day to day she lived with 
the fear that her children would be sold away from her. Soon her nightmare became a reality when all of 
her children were sold to different owners.

Josiah’s mother tried desperately to beg for Josiah to stay with her since he was the last child to be 
auctioned. The auctioneer was cruel, and he sold Josiah while she cried and wept uncontrollably. Mrs. 
Henson was sold to Isaac Riley. Soon after this, Josiah became very ill and was not able to work as hard 
as his new owner had planned, so he was sold to Mr. Riley for a cheap price.

Mrs. Henson was overjoyed! She was able to nurse her son back to health. Like most slave children, 
Josiah’s early jobs consisted of bringing food and water to the field slaves. A typical food for the slaves 
consisted of corn mush. As he grew older and became stronger he took on more difficult jobs. Sometimes 
Josiah would kill a pig or a hen in order to add variety to the slaves’ meals. He would do this secretly as it 
was a crime for which he would be punished.

Josiah soon became a strong and trustworthy slave. His owner trusted him so much that he was often 
allowed to go to town to buy and sell goods for his owner. One day Josiah’s owner got into a fight, and, 
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when Josiah came to Riley’s aid, the other man fell and blamed Josiah. It was against the law for a black
man to hit a white man. Josiah was severely beaten for this crime.

Josiah continued in his trustworthy ways and was soon allowed to take 21 slaves to Kentucky. The slaves 
had to walk the entire journey. The trip took the slaves by the Ohio River. Ohio was a free state, and 
many slaves knew that once they were there they would be free; however, out of a sense of loyalty, Josiah 
and the other slaves did not cross the Ohio River.

Josiah then worked for Amos Riley, his owner’s brother. It was during this time that the other slaves on 
the plantation were sold, everyone except for Josiah and his family. At this point he began to think 
seriously about his freedom. Josiah remembered the early teachings of his mother and decided to begin 
preaching. He was able to travel around to preach and as people gave him donations for his preaching he 
saved his money. He was allowed to preach because he was trusted to return to his master; he carried a 
special pass while traveling, stating his destination and identifying his owner.

Josiah began asking about the price for his freedom. During this time, many slave owners would allow 
slaves to “purchase” their own freedom. Josiah’s price was $450, a substantial amount of money for a 
slave to obtain. Josiah saved his money and offered it to his master, who then raised the price. Josiah was 
very hurt by this trickery.

Soon Josiah learned that he would be sold away from his family. He was so angry that he took an axe and 
was going to kill his owner, but fate intervened and Josiah chose not to do this. He then decided to run 
away and take his family with him because he could not bear the thought of their being apart. Henson had 
to convince his wife, Charlotte, that running away was the only way to give their children a future. Josiah
told only one other person, another slave, of his plan. Josiah, Charlotte, and their children left late at 
night. The trusted friend rowed them across the Ohio River from Kentucky to Ohio. They were going to 
Canada, the only place Josiah felt they would be safe.

The journey was long and difficult. His wife had made a knapsack large enough to carry his two youngest 
children, and Josiah carried them on his back while his two other children walked. Along the way they 
were befriended by some Native Americans who gave them food and shelter. The family was also 
assisted by workers on the Underground Railroad. Josiah and his family arrived in Canada on October 
28,1830. He was 42 years old.

During his time in Canada, Josiah started the Dawn Settlement, a refuge and a new beginning for former 
slaves. Fugitive slaves were taught to read, write, and learn a trade. Josiah also became a leader on the 
Underground Railroad. He never forgot how the Underground Railroad helped him and his family, and he 
helped more than 200 slaves escape to Canada.

Josiah Henson is believed to be the model for Uncle Tom in Harriet Beecher Stowe’s novel, Uncle Tom’s 
Cabin. Ms. Stowe was so impressed with Josiah Henson’s life story that she based her main character on 
him. She was an avid abolitionist who spoke frequently against slavery, and her book affected many 
people who became outraged by the horrors of slavery.

Josiah Henson endured the horrors of slavery. Throughout his life, he showed himself to be a man of high 
ideals. Josiah is to be admired because he bravely made a better life for himself and his family and 
because he helped many other slaves escape to freedom.

LESSON DEVELOPMENT
1. Motivation: Display Teacher Resource Sheet 1, Broadside, 1837.
Ask: What is the purpose of this broadside? What cause is it advocating?
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2. Explain to students that broadsides were only one way that abolitionists publicized their opinions on 
slavery. Tell them that they will be reading an article about the rise of the Anti-Slavery Movement.

3. Distribute “The Rise of the Anti-Slavery Movement,” from the February 2003 Cobblestones
magazine, and Student Resource Sheet 1, The Rise of the Anti-Slavery Movement. Direct 
students to read the article independently and to take notes using Student Resource Sheet 1.

4. After students have completed this task, lead a class discussion of the reading and the information that 
students have included on Student Resource Sheet 1. Place a special emphasis on the section 
entitled, “Strategies of the Organizations.” Explain to students that those strategies were not the only 
strategies used by anti-slavery organizations (see “Teacher Background”).

5. Display Teacher Resource Sheet 2, Title Page of Uncle Tom’s Cabin.
Ask: What is this? (title page of a book called Uncle Tom’s Cabin)

What is the subtitle of this book? (Life Among the Lowly)
What does the subtitle tell you about the characters of the book? (They were not well thought of 

by society.)
When was this book published? (1852)
What do you think this book is about? (Answers will vary.)

Tell students that this book was used as a tool by abolitionists to educate the public about the evils of 
the institution of slavery. It became so popular that it was credited with causing the Civil War. In fact, 
upon meeting its author, Harriet Beecher Stowe, President Abraham Lincoln is supposed to have said, 
“So you are the little woman who wrote the book that started this Great War!" Explain to students that 
the main character of the book, Uncle Tom, was based on a former slave from Maryland, Josiah 
Henson. Display Teacher Resource Sheet 3, The Original Uncle Tom.

6. Explain to students that abolitionists found the stories of slaves like Josiah Henson very compelling 
and often promoted the abolitionist cause with the publication of their stories. Harriet Beecher Stowe 
took one of those stories about the life of Josiah Henson and wrote a fictionalized account of Josiah 
Henson’s life. That account became one of the best selling books of the 19th century. Tell students 
that they will be examining the life of Josiah Henson in order to determine the aspects of his life and 
personal characteristics that led Stowe to choose him as a model for her book.

7. Break students into six groups. Each group will be responsible for reading one of the excerpts from 
Henson’s autobiography Student Resource Sheets 3 through 9. As they read, students should 
complete Student Resource Sheet 2, Josiah Henson and the Abolitionist Cause.

8. Each group should report out to the class the information they learned in their assigned reading.
Students should fill in the corresponding sections of Student Resource Sheet 2, Josiah Henson 
and the Abolitionist Cause, as their classmates report out. Lead students in a discussion of the events 
of Henson’s life and his reaction(s) to those events. Ask students to identify the events that 
abolitionists might have found most useful in promoting their cause.

9. Assessment: Individual students should complete the following task:
It is 1853. You are a teenager living in the North who has recently read Uncle Tom’s Cabin and, as a 
result, you have become involved in the Anti-Slavery Movement. You want to share your excitement 
about this movement with your cousin who lives in the South on a cotton plantation. Write a letter to 
your cousin including the following:

information about the rise of the Anti-Slavery Movement
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examples of strategies that activists in the movement use to inform others about the evils of 
slavery
information about Josiah Henson and how his story influenced you to become an active supporter 
of the Anti-Slavery Movement
explain how ideas spread by Uncle Tom’s Cabin impacted the social climate.

10. Closure: Ask student volunteers to share their letters with the class. Discuss the impact that the 
individuals involved in the Anti-Slavery Movement had on the movement. Ask: Do you think the 
movement would have been successful if it hadn’t been for the tireless work of individuals like 
Harriet Beecher Stowe and Josiah Henson? Why or why not?

THOUGHTFUL APPLICATION:
Research the various groups of people involved in the Anti-Slavery Movement. How did the different 
goals and strategies of those groups affect the movement?

LESSON EXTENSIONS:
Visit the Reginald F. Lewis Museum of Maryland African American History and Culture.
Examine other methods that abolitionists used to educate the public (e.g., posters, poems, songs, 
speeches).
Examine additional slave narratives (Frederick Douglass, Harriet Jacobs, etc.), and compare those 
narratives to that of Josiah Henson.
Read Uncle Tom’s Cabin, and compare Josiah Henson’s story to that of the character Uncle Tom.
In today’s world, the term “Uncle Tom” is often seen as derogatory. Examine the evolution of 
Uncle Tom from being a “hero” to being a “sell-out.” What occurred in United States history that 
may have led to that transformation?
Examine the influence of John Brown’s actions on the Abolitionist Movement.
Visit the National Historical Park at Harper’s Ferry, West Virginia in order to learn more about 
John Brown (http://www.nps.gov/hafe/educate.htm).
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Teacher Resource Sheet 1

Broadside, 1837

Library of Congress, Prints and Photographs Division [LC-USZC4-5321]
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Teacher Resource Sheet 2

Title Page of Uncle Tom’s Cabin

Courtesy of Historic Graphics, Baltimore, Maryland
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Teacher Resource Sheet 3

The Original Uncle Tom

                         

https://en.wikipedia.org/wiki/Josiah_Henson

©Copyright 2004 MSDE/Reginald F. Lewis Museum of Maryland African American History and 
Culture

18-10

1547



Student Resource Sheet 1

The Rise of the Anti-Slavery Movement

Names of organizations Reasons for forming the organizations

Important people in the organizations Strategies of the organizations 

The Rise of the
Anti-Slavery 
Movement

Implications of the Anti-Slavery Movement for today:
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Student Resource Sheet 2

Josiah Henson and the Abolitionist Cause

Excerpt Impact on Henson’s Life
Potential Importance to 

Abolitionist Cause

Childhood

Trusted Slave

Finding Religion

Trouble

Journey South

Betrayal

Escape
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Student Resource Sheet 3

Childhood

I was born, June 15, 1789, in Charles County, Maryland, on a farm belonging to Mr. Francis N., about a 
mile from Port Tobacco. My mother was the property of Dr. Josiah McP., but was hired by Mr. N., to 
whom my father belonged. The only incident I can remember, which occurred while my mother 
continued on N.’s farm, was the appearance of my father one day, with his head bloody and his back 
lacerated. He was in a state of great excitement, and though it was all a mystery to me at the age of three 
or four years, it was explained at a later period, and I understood that he had been suffering the cruel 
penalty of the Maryland law for beating a white man. His right ear had been cut off close to his head, and 
he had received a hundred lashes on his back. He had beaten the overseer for a brutal assault on my 
mother, and this was his punishment. Furious at such treatment, my father became a different man, and 
was so morose, disobedient and intractable, that Mr. N. determined to sell him. He accordingly parted 
with him, not long after, to his son, who lived in Alabama; and neither my mother nor I, ever heard of him 
again…

…After the sale of my father by N., and his leaving Maryland for Alabama, Dr. McP. would no longer 
hire out my mother to N. She returned, therefore, to the estate of the doctor, who was very much kinder to 
his slaves than the generality of planters, never suffering them to be struck by any one… My mother, and 
her young family of three girls and three boys, of which I was the youngest, resided on this estate for two 
or three years, during which my only recollections are of being rather a pet of the doctor’s, who thought I 
was a bright child, and of being much impressed with what I afterwards recognized as the deep piety and 
devotional feeling and habits of my mother. I do not know how, or where she acquired her knowledge of 
God, or her acquaintance with the Lord’s prayer, which she so frequently repeated and taught me to 
repeat. I remember seeing her often on her knees endeavoring to arrange her thoughts in prayers 
appropriate to her situation, but which amounted to little more than…the repetition of short phrases, 
which were within my infant comprehension, and have remained in my memory to this hour.

After this brief period of comparative comfort, however, the death of Dr. McP. brought about a revolution 
in our condition…In consequence of his decease it became necessary to sell the estate and the slaves, in 
order to divide the property among the heirs; and we were all put up at auction and sold to the highest 
bidder, and scattered over various parts of the country. My brothers and sisters were bid off one by one, 
while my mother, holding my hand, looked on in an agony of grief, the cause of which I but ill 
understood at first, but which dawned on my mind, with dreadful clearness, as the sale proceeded. My 
mother was then separated from me, and put up in her turn. She was bought by a man named Isaac R., 
residing in Montgomery County, and then I was offered to the assembled purchasers. My mother, half 
distracted with the parting forever from all her children, pushed through the crowd, while the bidding for 
me was going on, to the spot where R. was standing. She fell at his feet, and clung to his knees, entreating 
him in tones that a mother only could command, to buy her baby
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Student Resource Sheet 3b

as well as herself, and spare to her one of her little ones at least. Will it, can it be believed that this man, 
thus appealed to, was capable not merely of turning a deaf ear to her supplication, but of disengaging 
himself from her with such violent blows and kicks, as to reduce her to the necessity of creeping out of 
his reach, and mingling the groan of bodily suffering with the sob of a breaking heart?

…Almost immediately…I fell sick, and seemed to my new master so little likely to recover, that he 
proposed to R., the purchaser of my mother, to take me too at such a trifling rate that it could not be 
refused. I was thus providentially restored to my mother; and under her care, destitute as she was of the 
proper means of nursing me, I recovered my health, and grew up to be an uncommonly vigorous and 
healthy boy and man.

…The principal food of those upon my master’s plantation consisted of corn meal, and salt herrings; to 
which was added in summer a little buttermilk, and the few vegetables which each might raise for himself 
and his family, on the little piece of ground which was assigned to him for the purpose, called a truck 
patch. The meals were two, daily. The first, or breakfast, was taken at 12 o’clock, after laboring from 
daylight; and the other when the work of the remainder of the day was over. The only dress was of tow 
cloth, which for the young, and often even for those who had passed the period of childhood, consisted of 
a single garment, some think like a shirt, but longer, reaching to the ankles; and for the older, a pair of 
pantaloons, or a gown, according to the sex; while some kind of round jacket, or overcoat, might be added 
in winter, a wool hat once in two or three years, for the males and a pair of coarse shoes once a year. Our 
lodging was in log huts, of a single small room, with no other floor than the trodden earth, in each ten or a 
dozen persons – men, women, and children – might sleep, but which could not protect them from 
dampness and cold, nor permit the existence of the common decencies of life. There were neither beds, 
nor furniture of any description – a blanket being the only addition to the dress of the day for protection 
from the chillness of the air or the earth. In these hovels were we penned at night, and fed by day; here 
were the children born, and the sick – neglected. Such were the provisions for the daily toil of the slave.

The Life of Josiah Henson, Formerly a Slave, Now an Inhabitant of Canada, as Narrated by Himself 
Henson, Josiah,

Text transcribed by Apex Data Services, Inc. 
Lee Ann Morawski and Natalia Smith -
CH
http://docsouth.unc.edu/neh/henson49/henson49.html 
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Student Resource Sheet 4

Trusted Slave

…I obtained great influence with my companions, as well by the superiority I showed in labor and in 
sport, as by the assistance I yielded them, and the favors I conferred upon them, from impulses which I 
cannot consider as wrong, though it was necessary for me to conceal sometimes the act as well as its
motive. I have toiled and induced others to toil, many an extra hour, in order to show my master what an 
excellent day’s work had been accomplished, and to win a kind word or a benevolent deed from his 
callous heart…I was much more easily moved to compassion and sympathy than he was; and one of the 
means I took to gain the good-will of my fellow sufferers, was by taking from him some things he did not 
give, in part payment of my extra labor. The condition of the male slave is bad enough, Heaven knows; 
but that of the female slave, compelled to perform unfit labor, sick, suffering, and bearing the burdens of 
her own sex unpitied and unaided, as well as the toils which belong to the other, has often oppressed me 
with a load of sympathy. And sometimes, when I have seen them starved, and miserable, and unable to 
help themselves, I have helped them to some of the comforts which they were denied by him who owned 
them, and which my companions had not the wit or the daring to procure. Meat was not a part of our 
regular food; but my master had plenty of sheep and pigs, and sometimes I have picked out the best one I 
could find in the flock, or the drove, carried it a mile or two into the woods, slaughtered it, cut it up, and 
distributed it among the poor creatures, to whom it was at once food, luxury, and medicine. Was this 
wrong? I can only say that, at this distance of time, my conscience does not reproach me for it, and that 
then I esteemed it among the best of my deeds.

By means of the influence thus acquired….I was promoted to be superintendent of the farm work, and 
managed to raise more than double the crops, with more cheerful and willing labor, than was ever seen on 
the estate before.

***
“My situation, as overseer, I retained, together with the especial favor of my master, who was not 
displeased either with saving the expense of a large salary for a white superintendent, or with the superior 
crops I was able to raise for him. I will not deny that I used his property more freely than he would have 
done himself, in supplying his people with better food; but if I cheated him in this way, in small matters, 
it was unequivocally for his own benefit in more important ones; and I accounted, with the strictest 
honesty, for every dollar I received in the sale of property entrusted to me….”

“Things remained in this condition for a considerable period; my occupation being to superintend the 
farming operations, and to sell the produce in the neighboring markets of Washington and 
Georgetown…”

The Life of Josiah Henson, Formerly a Slave, Now an Inhabitant of Canada, as Narrated by Himself 
Henson, Josiah, BOSTON: Text transcribed by Apex Data Services, 
Inc. 
Smith -CH
Carolina at Chapel Hill, http://docsouth.unc.edu/neh/henson49/henson49.html
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Student Resource Sheet 5

Finding Religion

…There was a person living in Georgetown, a few miles only from R.’s Plantation, whose business was 
that of a baker, and whose character was that of an upright, benevolent, Christian man… This man 
occasionally served as a minister of the Gospel…One Sunday when he was to officiate in this way…my 
mother persuaded me to ask master’s leave to go and hear him…I was then eighteen years old, I had 
never heard a sermon, nor any discourse or conversation whatever, upon religious topics, except what had 
been impressed upon me by my mother…I immediately determined to find out something more… and 
revolving the things which I had heard in my mind as I went home, I became so excited that I turned aside 
from the road into the woods, and prayed to God for light and for aid with an earnestness, which, however 
unenlightened, was at least sincere and heartfelt; and which the subsequent course of my life has led me 
to imagine might not have been unacceptable to Him who heareth prayer…I could not help talking about 
much on these subjects with those about me; and it was not long before I began to pray with them, and 
exhort them, and to impart to the poor slaves those little glimmerings of light from another world, which 
had reached my own eyes. In a few years I became quite an esteemed preacher among them, and I will not 
believe it is vanity which leads me to think I was useful to some.

The Life of Josiah Henson, Formerly a Slave, Now an Inhabitant of Canada, as Narrated by Himself 
Henson, Josiah, BOSTON: Text transcribed by Apex Data Services, 
Inc. 
Smith -CH
Carolina at Chapel Hill, http://docsouth.unc.edu/neh/henson49/henson49.html
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Student Resource Sheet 6

Trouble

…My master’s habits were such as were common enough among the dissipated planters of the 
neighborhood; and one of their frequent practices was, to assemble on Saturday or Sunday, which were 
their holidays, and gamble, run horses, or fight game-cocks, discuss politics, and drink whiskey, and 
brandy and water, all day long. Perfectly aware that they would not be able to find their own way home at 
night, each one ordered a slave, his particular attendant, to come after him and help him home. I was 
chosen for this confidential duty by my master… Of course, quarrels and brawls of the most violent 
description were frequent consequences of these meetings, and whenever they became especially 
dangerous, and glasses were thrown, dirks drawn, and pistols fired, it was the duty of the slaves, to rush 
in, and each one was to drag his master from the fight and carry him home... On one of these occasions, 
my master got into a quarrel with his brother’s overseer, who was one of the party, and in rescuing the 
former, I suppose I was a little more rough with the latter than usual. I remember his falling upon the 
floor, and very likely it was from the effects of a push from me or a movement of my elbow. He attributed 
his fall to me, rather than to the whiskey he had drunk, and treasured up his vengeance for the first 
favorable opportunity. About a week afterwards, I was sent by my master to a place a few miles distant, 
on horseback, with some letters… This lane passed through some of the farm owned by my master’s 
brother, and his overseer was in the adjoining field, with three negroes when I went by. On my return, a 
half an hour afterwards, the overseer was sitting on the fence; but I could see nothing of the black fellows.
I rode on, utterly unsuspicious of any trouble, but as I approached, he jumped off the fence, and at the 
same moment two of the negroes sprung up from under the bushes, where they had been concealed, and 
stood with him, immediately in front of me; while the third sprang over the fence just behind me…The 
overseer seized my horse’s bridle, and ordered me to alight…I saw that there was nothing else to be done, 
and slipped off the horse on the opposite side from him… he lifted a stick he had in his hand to strike me, 
but so suddenly and violently, that he frightened the horse, which broke away from him and ran home. I
was thus left without means of escape…Meanwhile the cowardly overseer was availing himself of every 
opportunity to hit me over the head with his stick, which was not heavy enough to knock me down, 
though it drew blood freely. At length, tired of the length of the affray, he seized a stake, six or seven feet 
long, from the fence, and struck at me with his whole strength. In attempting to ward off the blow, my 
right arm was broken, and I was brought to the ground; where repeated blows broke both my shoulder 
blades, and made the blood run from my mouth copiously. The two blacks begged him not to murder me, 
and he just left me as I was, telling me to learn what it was to strike a white man…
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Student Resource Sheet 7a

Journey South

…After a time… my master fell into difficulty, and from difficulty into a lawsuit with a brother-in-law, 
who charged him with dishonest management of property confided to him in trust. The lawsuit was 
protracted enough to cause his ruin, of itself. He used every resource to stave off the inevitable result, but 
at length saw no means of relief but removal to another State…The first time he ever intimated to me his 
ultimate project, he said he was ruined, that every thing was gone, that there was but one resource, and 
that depended upon me…I consented, and promised to do all I could to save him from the fate impending 
over him. He then told me I must take his slaves to his brother in Kentucky. In vain I represented to him 
that I had never traveled a day’s journey from his plantation, and knew nothing of the way, or the means 
of getting to Kentucky. He insisted that such a smart fellow as I could travel anywhere, he promised to 
give me all necessary instructions, and urged that this was the only course by which he could be 
saved…There were eighteen negroes, besides my wife, two children, and myself, to transport nearly a 
thousand miles, through a country I knew nothing about, and in winter time, for we started in the month 
of February 1825. My master proposed to follow me in a few months, and establish himself in Kentucky.
He furnished me with a small sum of money, and some provisions…Fortunately, for the success of the 
undertaking, these people had been long under my direction, and were devotedly attached to me for the 
many alleviations I had afforded to their miserable condition, the comforts I had procured them, and the 
consideration which I had always manifested for them. ..there was one source of anxiety which I was 
compelled to encounter, and a temptation I had to resist, the strength of which others can appreciate as 
well as myself. In passing along the State of Ohio, we were frequently told that we were free, if we chose 
to be so…My companions probably had little perception of the nature of the boon that was offered to 
them, and they were willing to do just as I told them, without a wish to judge for themselves. Not so with 
me. From my earliest recollection, freedom had been the object of my ambition, a constant motive to 
exertion, and ever-present stimulus to gain and save. No other means of obtaining it, however, had 
occurred to me, but purchasing myself of my master. The idea of running away was not one that I had 
ever indulged. I had a sentiment of honor on the subject, or what I thought such, which I would not have 
violated even for freedom; and every cent which I had ever felt entitled to call my own, had been 
treasured up for this great purpose, till I had accumulated between thirty and forty dollars. Now was 
offered to me an opportunity I had not anticipated. I might liberate my family, my companions, and 
myself, without the slightest risk, and without injustice to any individual, except one whom we had none 
of us any reason to love, who had been guilty of cruelty and oppression to us all for many years, and who 
had never shown the smallest symptom of sympathy with us, or with any one in our condition…But it 
was a punishment which it was not for me to inflict. I had promised that man to take his property to 
Kentucky, and deposit it with his brother; and this, and this only, I resolved to do.
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Student Resource Sheet 7b

…I arrived at Daviess county, Kentucky, about the middle of April, 1825, and delivered myself and my 
companions to…the brother of my owner…There I remained three years, expecting my master to 
follow…In the spring of the year 1828, news arrived from my master that he was unable to induce his 
wife to accompany him to Kentucky, and he must therefore remain where he was. He sent out an agent to 
sell all his slaves, except me and my family, and to carry back the proceeds to him.
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Student Resource Sheet 8a

Betrayal

…In the course of the summer of 1828, a Methodist preacher, a white man of some reputation, visited our 
neighborhood, and soon I became acquainted with him. He was soon interested in me, and visited me 
frequently, and one day talked to me in a confidential manner about my position. He said that I ought to 
be free; that I had too much capacity to be confined to the limited and comparatively useless sphere of a 
slave; “and though,” said he, “I must not be known to have spoken to you on this subject, yet if you will 
obtain Mr. Amos’s consent to go to see your old master in Maryland, I will try and put you in a way by 
which I think you may succeed in buying yourself.” … I soon resolved to make the attempt to get the 
necessary leave. ..Somewhat to my surprise, Master Amos made no objection; but gave me a pass to go to 
Maryland and back, with some remarks which showed his sense of the value of my services to him, and 
his opinion that I had earned such a privilege if I desired it… [I] traveled leisurely from town to town, 
preaching as I went, and, wherever circumstances were favorable, soliciting aid in my great object. I
succeeded so well, that when I arrived at Montgomery county, I was master of two hundred and seventy-
five dollars, besides my horse and my clothes…Amid expressions of an apparently cordial welcome, I 
could discern plainly enough the look of displeasure that a slave should have possession of such 
luxuries…

…I found my mother had died during my absence, and every tie which had connected me with this place 
was broken…and I had not a friend to consult but Master Frank, the brother of R.’s wife…My reception 
by Master Frank was all I expected… [and]…he readily agreed to negotiate for my freedom…Mr. 
Frank…brought [R.] to an actual bargain, by which he agreed to give me my manumission papers for four 
hundred and fifty dollars, of which three hundred and fifty dollars were to be in cash, and the remainder 
in my note. My money and my horse enabled me to pay the cash at once, and thus my great hopes seemed 
in a fair way of being realized.

Some time was spent in the negotiations for this affair, and it was not until the 9th of March, 1829, that I 
received my manumission papers in due form of the law. I was prepared to start immediately on my 
return to Kentucky, and on the 10th, as I was getting ready in the morning for my journey, my master 
accosted me in a very pleasant and friendly manner, and entered into conversation with me about my 
plans. He asked me what I was going to do with my freedom certificate; whether I was going to show it if 
I were questioned on the road. I told him yes, that I supposed it was given to me for that very purpose.
“Ah,” said he, “you do not understand the dangers to which you are exposed. You may meet with some 
ruffian slave-purchaser who will rob you of that piece of paper, and destroy it. You will then be thrown 
into prison, and sold for your jail fees, before any of your friends can know it. Why should you show it at 
all? You can go to Kentucky in perfect safety with your pass. Let me enclose that valuable document for 
you under cover to my brother, and nobody would dare to break a seal, for that is a State-prison matter; 
and when you arrive in Kentucky you will have it all safe and sound.” This seemed most friendly advice, 
and I felt very grateful for his kindness.
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Student Resource Sheet 8b

I accordingly saw him enclose my precious piece of paper in two or three envelopes, seal it with three 
seals and direct it to his Brother in Daviess county, Kentucky, in my care…

…[M]y walk of five miles brought me to the plantation at bed-time. I went directly to my own cabin, 
where I found my wife and little ones well; and of course, we had a good deal to communicate to each 
other. Letters had reached the “great house,” as the master’s was always called, long before I had arrived, 
telling them what I had been doing…It was not long before Charlotte began to tell me with much 
excitement what she had heard, and to question me about how I had raised the money I had paid, and how 
I expected to get the remainder of the thousand dollars I was to give for my freedom. I could scarcely 
believe my ears; but before telling her how the case exactly was, I questioned her again and again as to 
what she had heard. She persisted in repeating the same story as she had heard it from my master’s letters 
and I began to perceive the trick that had been played upon me, and to see that management by which 
Isaac R. had contrived that the only evidence of my freedom should be kept from every eye but that of his 
brother Amos, who was instructed to retain it till I had made up six hundred and fifty dollars, the balance, 
I was reported to have agreed to pay. Indignation is a faint word to express my deep sense of such 
villainy. I was without a means of setting myself right.
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Student Resource Sheet 9

Escape

…I must get ready to go to New Orleans with his son Amos, a young man of about twenty-one years of 
age, who was going down the river with a flat boat, and was nearly ready to start: in fact he was to leave 
the next day, and I must go and take care of him, and help him dispose of the cargo… We arrived in New 
Orleans, and the little that remained of our cargo was soon sold, the men were discharged, and nothing 
was left but to dispose of me, and break up the boat, and then Mr. Amos would take passage on a 
steamboat, and go home. There was no longer any disguise about the purpose of selling me... I could not 
sleep that night, which seemed long enough to me, though it was one of the shortest in the year…A little 
before daylight master Amos awoke indisposed. His stomach was disordered, but he lay down again 
thinking it would pass off. In a little while he was up again and felt more sick than before, and it was soon 
evident that the river fever was upon him. He became rapidly worse, and by eight o’clock in the morning 
he was utterly prostrate; his head was on my lap, and he was begging me to help him, to do something for 
him, to save him. The tables were turned…He entreated me to dispatch matters, to sell the flat boat…and 
to get him and his trunk… on board the steamer as quick as possible, and especially not to desert him so 
long as he lived, nor to suffer his body, if he died, to be thrown into the river. I attended to all his 
requests…when we arrived at our landing he was still unable to speak and could only be moved on a 
sheet or a litter…As we approached the house, the surprise at seeing me back again…[was] extreme.

…[A]s soon as Amos began to recover, I began to meditate upon a plan of escape from the danger in 
which I constantly stood, of a repletion of the attempt to sell me in the highest market…I determined to 
make my escape to Canada…for notwithstanding there were free States in the Union, I felt that I should 
be safer under an entirely foreign jurisdiction.

…At length the eventful night came. I went up to the house to ask leave to take Tom home with me that 
he might have his clothes mended. No objection was made, and I bade Master Amos “good night” for the 
last time. It was about the middle of September, and by nine o’clock in the evening all was ready. It was a 
dark, moonless night, and we got into the little skiff in which I had induced a fellow-slave to take us 
across the river…We landed on the Indiana shore, and I began to feel that I was my own master. But in 
circumstances of fear and misery still! We were thrown absolutely upon our own poor and small 
resources, and were to rely on our own strength alone…we dared look to no one for help. But my courage 
was equal to the occasion, and we trudged on cautiously and steadily, and as fast as the darkness, and the 
feebleness of my wife and boys would allow… When I got on the Canada side, on the morning of the 
28th of October 1830, my first impulse was to throw myself on the ground, and giving way to the riotous 
exaltation of my feelings to execute sundry antics which excited the astonishment of those who were 
looking on….
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Lesson 22

Museum Connection: Family and Community

Lesson Title:  The United States Colored Troops: Fighting for Freedom

Purpose: In this lesson students will examine the sacrifices and accomplishments of 
black soldiers during the Civil War.  Students will participate in a jigsaw activity in which 
they will analyze primary and secondary sources in order to create a monument design 
that commemorates the role of the United States Colored Troops (USCT) in the Civil 
War.

Time Frame: 3-4 class periods

Grade Level/Content Area: Middle, Social Studies

Correlation to Social Studies Standard:
USH 2.9.8.2   Describe the views and lives of leaders and soldiers on both sides 

of the war, including black soldiers and regiments.

Social Studies: Maryland College and Career Ready Standards
5.C.7.c  (Grade 8) Describe the views and lives of leaders and soldiers on both sides 

of the Civil War, including black soldiers and regiments.

6.F.1     (Grade 8) Interpret information from primary and secondary sources.

Correlation to State Reading and English Language Arts Maryland College and 
Career Ready Standards:
2.A.1  (Grade 8) Apply and refine comprehension skills by selecting, reading, and 

analyzing a variety of print and electronic informational texts.

3.A.1.b  (Grade 8) Listen to critically, read, and discuss a variety of literary forms and 
genres.

Objective:
Students will examine the sacrifices and accomplishments of Blacks who served in the 
United States Colored Troops during the Civil War.  

Vocabulary
Abatis – defensive obstacle formed by stacking felled trees with sharpened branches 
facing the enemy
Accomplishment – something that has been achieved
Bounty – an extra allowance to induce entry into the armed services
Color guard – Soldiers, usually four, assigned to protect the flag of the nation or 
military unit.
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Colors – Flags representing specific military units and used in battle to identify the unit 
and to rally the troops.
Commission – appointment to or assignment of a task
Comrade – a fellow soldier
Contraband- a slave who during the Civil War escaped to or was brought within Union 
lines
Garrison – (n) A military installation such as a fort. (v.) to station troops, to occupy with 
troops.
Medal of Honor – The highest award for valor in action against an enemy bestowed on 
an individual in U.S. military service
Manumission- The formal release from slavery by an individual or officially by state 
law, sale, or purchase.
Muster – The act of assembling, especially a formal military inspection.
Obstacle – something that impedes progress
Palisade – a fence of stakes, used for defense
Prisoner of war – A member of the armed forces who is taken by the enemy during 
combat
Rebel – A Southerner who supported the Confederacy during the Civil War. 
Reconnaissance – An exploratory military survey of enemy territory.
Regiment – a military unit consisting of a number of battalions.
Retaliate – to get revenge.
Segregation – Separation of people based solely on race, gender, or affiliation; the 
policy or practice of compelling groups of people to live apart from others, go to 
separate schools, use separate social facilities, etc.
Skirmish – a minor fight in a war
Slavery – The institution of enslaving persons or holding individuals in a condition of 
servitude

Materials
For the teacher
Teacher Resource Sheet 1 “The Colored Soldiers” a poem by Paul Laurence Dunbar
(1895)

For the student:
Student Resource Sheet 1  United States Colored Troops: Sacrifices and 

Accomplishments
Student Resource Sheet 2  Letter of Sergeant Major Fleetwood

Group 1 Documents:
Student Resource Sheet 3 Lincoln’s Retaliation Letter for the Mistreatment of 

Black Prisoners of War
Student Resource Sheet 4 Fourth Regiment Infantry, USCT, MD Vol. Comp. 
Student Resource Sheet 5 Fleetwood’s Account of the Battle of New Market 

Heights, Virginia
Student Resource Sheet 6 General Benjamin Butler on the Battle of New Market 

Heights, Virginia
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Group 2 Documents:
Student Resource Sheet 7 Reverend J.P. Campbell, AME Church Sermon in 

Baltimore, Maryland, February 29, 1864
Student Resource Sheet 8 Regimental History – Fourth Regiment Infantry, U.S. 

Colored Troops, Maryland Volunteers
Student Resource Sheet 9 Michael Arnold (4th USCT) Account of marching into 

Wilmington, NC, after its capture
Student Resource Sheet 10  Letter to Secretary of War Stanton from unknown 

member of the 4th USCT (October 1864)

Group 3 Documents:
Student Resource Sheet 11 USCT Muster Roll
Student Resource Sheet 12 Sergeant-Major Christian Fleetwood, Wearing Medal 

of Honor
Student Resource Sheet 13 Certificate of Award of the Board of Claims
Student Resource Sheet 14 My Dear Husband

Group 4 Documents:
Student Resource Sheet 15, Letter to Former Owner
Student Resource Sheet 16, Robert Cowden Colonel of the 54th USCT
Student Resource Sheet 17, Corporal Thomas Long, USCT

Resources
Publications
“Above and Beyond: The Civil War Careers of Alfred B. Hilton and Charles E. Phelps.”  

Harford Historical Bulletin. Harford County, MD: The Historical Society of Harford 
County, Inc., Fall 2000.

Berlin, I., Fields, J., Miller, S., Reidy, J., and Rowland, L.  Free At Last: A Documentary 
History of Slavery, Freedom, and the Civil War.  New York: The New Press, 1992.
“Blacks and the Military.” Footsteps September/October 2003.
Chapelle, Suzanne E. and Phillips, Glenn.  African American Leaders of Maryland: A 
Portrait Gallery.  Baltimore: Maryland Historical Society, 2004.
Christian, Charles.  Black Saga: The African American Experience.  Washington D.C.: 

Civitas/Counterpoint Publishing Company, 1999.
“54th Massachusetts Volunteer Infantry.” Footsteps January/February 1999.
Glatthaar, Joseph. Forged in Battle, The Civil War Alliance of Black Soldiers and White 

Officers. New York: The Free Press, 1990.
Longacre, Edward.  A Regiment of Slaves: The 4th United States Colored Infantry, 

1863-1866.  Mechanicsburg, PA: Stackpole Books, 2003.
McPherson, James. Battle Cry of Freedom. New York: Ballantine Books, 1989.
McPherson, James. The Negro’s Civil War. New York: Ballantine Books, 1965.
Trudeau, Noah. Like Men of War, Black Troops in the Civil War, 1862-1865. Boston: 
Little, Brown, & Co. 1998.
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Web sites
http://www.nps.gov/parkhistory/online_books/civil_war_series/2/sec18.htm

http://www.africanamericancontributions.com/james-harris-USCT-medal-of-honor.html

http://www.civil-war-journeys.org/african_american_soldiers.htm

Teacher Background
At the outbreak of the Civil War, there were few African Americans on the military 
rosters of the Union Army.  The United States Navy had continued to enlist black 
seamen, but there was a quota, and those who became regulars often did menial labor.  
President Lincoln and his advisors had no reason to enlist African Americans in the Civil 
War because they believed that the regular Army and volunteers would be sufficient to 
crush the Confederates within a matter of months. Initially, volunteers enlisted for 90 
days or less.  

African Americans were eager to enlist in the Union Army because they saw southern 
Whites as traitors who intended to overthrow the government for the purpose of 
perpetuating slavery. They saw the war as having more to do with their own lives than 
did their white counterparts, and they appealed to the federal government to modify 
military laws barring their enlistment and to allow them to fight as equals with white 
soldiers. They frequently highlighted their particular skills as “knowing the geography of 
the South and being acquainted with the character of the enemy.”  They wanted to “go 
as soldiers.”  

The move to enlist African American soldiers was slow because Lincoln wanted time to 
better understand the issue of race in the country. He was concerned about the 
reactions from the white north and from white soldiers in the Union Army. The
government's policy on using Blacks in the Civil War changed as the conflict 
progressed. Lincoln and his advisors were forced to accept the fact that Confederate 
forces were more determined than initially believed.

As thousands of runaways made their way into Union encampments, military leaders 
had no policy that governed how they should be handled. General Benjamin Butler 
called them "contrabands" and put them on labor details. Without a policy to guide him, 
Butler refused to return runaway slaves to owners who came to claim them. Butler 
argued that since slave owners believed they were an independent nation, the fugitive 
slave laws of the United States—which would have required the return of runaway 
slaves to their owners--did not apply. 

In August 1861, General John C. Fremont, Commander of the Department of the West, 
issued a proclamation declaring martial law in Missouri and emancipating all enslaved 
Black people in the territory he governed. Not wanting to upset loyal Border States and 
southern Unionists, President Lincoln ordered Fremont to rescind his proclamation.  
Lincoln thought that arming “the Negroes would turn 50,000 bayonets from the loyal 
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Border States against us.” The President set out his priorities in a letter dated August 
22, 1862, to newspaper editor Horace Greeley: 

I would save the Union.  I would save it the shortest way under the Constitution.  
The sooner the national authority can be restored; the nearer the Union will be 
‘the Union as it was.’  If there be those who would not save the Union, unless 
they could at the same time save slavery, I do not agree with them.  If there be 
those who would not save the Union unless they could at the same time destroy 
slavery, I do not agree with them.  My paramount object in this struggle is to save 
the Union, and it is not either to save or destroy slavery.  If I could save the Union 
without freeing any slave I would do it, and if I could save it by freeing all the 
slaves I would do it; and if I could save it by freeing some and leaving others 
alone I would also do that.  What I do about slavery, and the colored race, I do 
because I believe it helps save the Union; and what I forbear, I forbear because I 
do not believe it would help save the Union….

On July 17, 1862, Lincoln signed the Second Confiscation Act that freed all of the 
slaves of those who supported or aided the Confederacy. In addition, all enslaved 
Blacks who made it behind Union lines were considered free. Lincoln had already asked 
states for gradual emancipation and now, with the Second Confiscation Act, a closer 
step to the emancipation of all slaves loomed in the near future. Earlier, in May 1862, 
Major General David Hunter, Commander of the Department of the South (federally 
controlled regions of South Carolina, Georgia, and Florida), issued a proclamation 
declaring martial law and emancipating slaves in his department. Without seeking 
authority from the War Department in Washington, Hunter also formed a regiment of 
former slaves called the 1st South Carolina Volunteers, Colored. Lincoln revoked 
Hunter's proclamation and refused recognition of the regiment. Without funds to equip 
and pay the soldiers, the regiment disbanded; but was later reestablished and officially 
recognized by the U.S. Government. In October 1862, abolitionist James Lane 
organized a military unit of former slaves in Kansas called the 1st Kansas Colored 
Infantry. Lane’s unit, like that of Hunter, was not recognized officially until later.

In Louisiana, free black men formed the Louisiana Native Guards (called the Corps 
d’Afrique) and initially offered their support to the Confederacy. After the fall of New 
Orleans, this unit entered federal service and was the first unit of black soldiers to be 
officially recognized by the United States government on September 27, 1862. The first 
duty of this unit was to guard bridges, military installations, fortifications, railroads, and 
strategic bayous.  

After January 1, 1863, when the Emancipation Proclamation was issued, new efforts 
were made to recruit black soldiers. Lincoln stated “such persons [the now liberated 
blacks] of suitable conditions will be received into the armed service of the United 
States to garrison forts, positions, stations, and other places and to man vessels of all 
sort in said service.” The War Department established the Bureau of Colored Troops 
and all-black military units were to be formed under this auspice of the United States 
Colored Troops (USCT).  President Lincoln’s statement made it very clear to military 
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authorities and citizens alike that African Americans were to be accorded the rights and 
privileges of bearing arms in support of the Union Army. Many northern Whites 
expressed their disapproval of Lincoln’s decision to accept Blacks in the military. It was 
argued that he had changed the nature of the war from preserving the Union to a war 
for "nigger freedom." Some white soldiers deserted.  Several state legislatures, for 
example, those in Indiana and Illinois, sent messages to Lincoln demanding that the 
Emancipation Proclamation be rescinded or their state would cease to provide 
assistance for the war effort.  White soldiers who deserted from a southern Illinois 
military unit said that “[they would rather] lie in the woods until moss grew on their backs 
rather than help free the slaves.”  

Of particular concern to Lincoln and many others was whether black troops had the 
courage to fight against the Confederates.  Would they charge enemy soldiers 
positioned behind defensive fortifications?  By mid-1863, the answer was a resounding 
“yes” as black troops, the Louisiana Native Guards (Corps d' Afrique), showed their 
bravery at the assault on Port Hudson in May.  The 54th Massachusetts Regiment 
showed their valor at the assault on Fort Wagner in July 1863. Nevertheless, there were 
still concerns about segregated fighting units. Historian Joseph Glatthaar documents 
circumstances that demanded that white officers be in command of black military units. 
It was thought by Lincoln and the War Department that this was the only way to gain 
acceptance of black soldiers by the white North. At the time many white soldiers and 
civilians believed that Blacks were inferior to Whites and unsuited for military duty 
without the presence of white officers to control them. White officers joined black 
regiments for a variety of reasons: their support of abolition, religious beliefs, and the 
opportunity for easy promotion.

Treatment of the members of the USCT varied. Some white officers taught black 
soldiers how to read and write, while other officers abused them. Black troops received 
lower pay, inferior equipment, and inadequate medical attention. The Fort Pillow 
incident of 1864 symbolizes the most infamous example of mistreatment. Author 
Charles Christian states that black and white soldiers garrisoning at Fort Pillow were 
attacked by 1,500 Confederate troops under Major General Nathan Bedford Forrest.  
About 238 black soldiers were slaughtered and 40 percent of the total Union force at 
Fort Pillow was killed. In this battle, Confederate troops—offended to find themselves 
fighting against Blacks—followed what was known as the “Black Flag” policy, that is, 
take no prisoners. As a result of the carnage, Fort Pillow became a rallying cry for black 
soldiers and the Union Army for the rest of the war.

More than 180,000 Blacks served in the Union military and one-quarter of the Union 
Navy was black.  USCT soldiers were involved in many engagements of the war 
including the Battle of the Crater. This battle occurred in July 1864 during the siege at 
Petersburg, Virginia, that began in June 1864. Union troops set off an explosion under 
Confederate lines that created a huge crater.  Although black troops had been trained to 
lead the assault, General George Meade replaced them due to the fear of social and 
political charges that he had sacrificed them if the attack failed. Black troops were 
ordered into the assault later, but the entire affair became a Union disaster.  Although 
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unsuccessful at the Crater, USCT soldiers were successful at other engagements 
including New Market Heights (Virginia) on September 29, 1864 and at Brice’s Cross 
Roads (Mississippi) on June 10, 1864. The 55th and 59th USCT served as a rear guard 
to Union forces under General Samuel Sturgis and prevented General Forrest from 
completely demolishing the routed troops under Sturgis as he withdrew toward 
Memphis, Tennessee.  By the end of the war, 24 Blacks had received the Medal of 
Honor; 17 of those went to men in the Army.  

Lesson Development
1. Motivation:  Project on the overhead a copy of Teacher Resource Sheet 1,“The 

Colored Soldiers.”  Read the poem to or with the class.   
Ask: What does the poem say about the role of black soldiers in the Civil War?

2. Based on the Teacher Background, lead students in a discussion of the history of 
the United States Colored Troops and the participation of Marylanders in the USCT.  
Explain to them that they will be examining primary and secondary sources in order 
to describe the experiences of the men who fought in the USCT.

3. Divide students into groups of four. (This group will be the student’s “home group.”)  
Distribute copies of Student Resource Sheet 1, United States Colored Troops: 
Obstacles and Accomplishments and Student Resource Sheet 2, Letter of Sergeant 
Major Fleetwood. Have each group work together to complete the first section of the 
graphic organizer. Debrief.

4. Assign a number (1-4) to each member of the home group. That number will 
correspond with a set of documents. Students will form a group with classmates with 
the same number.  (This group will be the student’s “expert group.”)  In their expert 
group, students will examine their set of documents and complete the sections of the 
graphic organizer that correspond to those documents.  After all groups have 
analyzed their documents and completed their sections of the graphic organizer, 
students will move back into their home groups and share with one another the 
information they learned.  Debrief this activity with the entire class.

5. Assessment:  The Maryland Committee for the Commemoration of the United 
States Colored Troops [is this the name of a real committee?] has decided to create 
a monument honoring the sacrifices and accomplishments of Marylanders who 
belonged to the USCT during the Civil War.  They are sponsoring a design contest. 
Those who wish to enter a design in the contest must provide the following for the 
committee.

Sketch of design
Wording of a plaque for the design
Essay explaining the design and how it honors the sacrifices and 
accomplishments of the Marylanders who fought in the USCT.
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Volunteers should share their designs with the class.

6.  Closure:  Look at Teacher Resource Sheet 1 again. Pay particular attention to the 
following stanza:

And their deeds shall find a record
In the registry of Fame;

For their blood has cleansed completely
Every blot of Slavery's shame.

Ask:
Do you think that Dunbar was accurate? Do you think that the participation of the 
USCT in the Civil War “cleansed completely every blot of Slavery’s shame”?  
Explain.

Thoughtful Applications
Examine how African American soldiers were treated during other wars.   Were they 
treated as “equal” contributors?  Explain.
Investigate ways in which USCT soldiers were honored and remembered.  How is 
that different from the ways soldiers are recognized today?
Research the role of other minorities (women, Hispanics, Native Americans, Asian 
Americans) in the United States armed forces.  Was their treatment similar to that of 
African Americans?

Lesson Extensions
Visit the Reginald F. Lewis Museum of Maryland African American History and 
Culture.
View the movie Glory (teacher discretion advised).
Students can create a 3-D version of their monument in art class.
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Teacher Resource Sheet 1

The Colored Soldiers
Paul Laurence Dunbar (1895)

If the muse were mine to tempt it
And my feeble voice were strong,

If my tongue were trained to measures,
I would sing a stirring song.

I would sing a song heroic
Of those noble sons of Ham,

Of the gallant colored soldiers
Who fought for Uncle Sam!

In the early days you scorned them,
And with many a flip and flout

Said "These battles are the white man's,
And the whites will fight them out."

Up the hills you fought and faltered,
In the vales you strove and bled,

While your ears still heard the thunder
Of the foes' advancing tread.

Then distress fell on the nation,
And the flag was drooping low;

Should the dust pollute your banner?
No! the nation shouted, No!

So when War, in savage triumph,
Spread abroad his funeral pall –

Then you called the colored soldiers,
And they answered to your call.

And like hounds unleashed and eager
For the life blood of the prey,

Sprung they forth and bore them bravely
In the thickest of the fray.

And where'er the fight was hottest,
Where the bullets fastest fell,

There they pressed unblanched and fearless
At the very mouth of hell.

Ah, they rallied to the standard
To uphold it by their might;

None were stronger in the labors,
None were braver in the fight.

From the blazing breach of Wagner
To the plains of Olustee,

They were foremost in the fight
Of the battles of the free.

                      ***
Yes, the Blacks enjoy their freedom,

And they won it dearly, too;
For the life blood of their thousands

Did the southern fields bedew.
In the darkness of their bondage,

In the depths of slavery's night,
Their muskets flashed the dawning,

And they fought their way to light.

They were comrades then and brothers,
Are they more or less to-day?

They were good to stop a bullet
And to front the fearful fray.

They were citizens and soldiers,
When rebellion raised its head;

And the traits that made them worthy, –
Ah! those virtues are not dead.

They have shared your nightly vigils,
They have shared your daily toil;

And their blood with yours commingling
Has enriched the Southern soil.

They have met as fierce a foeman,
And have been as brave and true.

And their deeds shall find a record
In the registry of Fame;

For their blood has cleansed completely
Every blot of Slavery's shame.

So all honor and all glory
To those noble sons of Ham –

The gallant colored soldiers
Who fought for Uncle Sam!

 

 
http://nationalhumanitiescenter.org/pds/maai2/identity/text3/dunbar.pdf

http://etc.usf.edu/lit2go/187/lyrics-of-lowly-life/3703/melancholia/
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Student Resource Sheet 1

United States Colored Troops: Sacrifices & Accomplishments

Source Sacrifices Accomplishments

Fleetwood Letter (1865)

Lincoln’s Retaliation 
Letter (1863)

Fourth Regiment Infantry

Fleetwood’s Account of 
the Battle of New Market 
Heights

Gen. Benjamin Butler on 
the Battle of New Market 
Heights

Rev. J.P. Campbell 
(1864)

Regimental History

Michael Arnold (1865)
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Student Resource Sheet 1 Continued

Letter to Sec. of War 
Stanton (1864)

USCT Muster Roll

Christian Fleetwood 
Picture

Certificate of Award of 
the Board of Claims 
(1865)

My Dear Husband Letter 
(1863)

Letter to Former Owner

Robert Cowden

Corporal Thomas Long
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Student Resource Sheet 2

Letter of Sergeant Major Fleetwood 

Baltimore June 8th, 1865

Dr. James Hall

Dear Sir:
I much regret that you disapprove or rather do not approve of my leaving the 
service at the expiration of my term of enlistment.

Be assured that in this matter I am actuated by the same motives which induced 
me to leave your office, and light & agreeable employment and take to the 
arduous and adventurous duties of camp– some personal ambition to be sure but 
mainly from a desire to benefit my race.

From representations made by Col. [William] Birney and from the position 
assumed by our friends in Congress, you remember we were induced to believe 
or hope that on evidence of merit and ability to do our duty we should receive 
promotion, at least to the rank of company & regimental officers.  –That I have 
well performed the duties of the office which I have held the past two years, it 
becomes me not to say, although I wear a medal conferred for some special acts 
as a soldier, yet am bold to say that no regiment has performed more active, 
arduous & dangerous service than the 4th U.S. Cold. Troops.

Leaving Baltimore in September 1863 we reported to Yorktown Va. and in less 
than a week were ordered on a raid, making thirty (30) miles per day, with no 
stragglers.  We remained at Yorktown until 1/64 engaging in similar expeditions 
once or twice in every month.

In April we were ordered to Point Lookout, Md. to guard the prisoners there, and 
remained until the organization of the first division of colored troops in the U.S 
service, viz. the 3d Division, 18th Army Corps.

Leaving Fortress Monroe with the “James River Expedition” in May 64 we were 
the first ashore at City Point, and built works, held them and made 
reconnaissances from then to June 15th when the first serious demonstration was 
made upon Petersburg, losing on that day about two hundred and fifty (250) out 
of less than six hundred men (600).  Assisted in the siege of Petersburg until 
August when we were transferred to Dutch Gap working in the canal under the 
shelling of the rebel batteries until the latter part of September when we were 
ordered to Deep Bottom and under Maj. Gen. Birney on the 29th September, at 
the taking of New Market Heights and Fort Harrison, lost two thirds of our 
available force.  Entrenching on the lines before Richmond, we remained until 
Gen. Butler’s Expedition to Fort Fisher, returned to our old camp and in a few 
days again embarked under Gen. [Alfred H.] Terry upon his successful 
expedition, and have taken part in all of the marches and fighting encountered by 
“Terry’s Command” until the surrender of [General Joseph E.] Johnston’s Army in 
April last.
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Student Resource Sheet 2 Continued

Original letter is located in the Carter G. Woodson collection at the Manuscript Divison, Library of 
Congress. James Hall was Fleetwood’s former employer.

http://www.nps.gov/rich/learn/historyculture/writings3.htm

Upon all our record there is not a single blot, and yet no member of this regiment 
is considered deserving of a commission or if so cannot receive one.  I trust you 
will understand that I speak not of and for myself individually, or that the lack of 
the pay or honor of a commission induces me to quit the service.  Not so by any
means, but I see no good that will result to our people by continuing to serve, on 
the contrary it seems to me that our continuing to Act in a subordinate capacity, 
with no hope of advancement or promotion is an absolute injury to our cause.  It is 
a tacit but telling acknowledgement on our part that we are not fit for promotion, & 
that we are satisfied to remain in a state of marked and acknowledged 
subserviency.

A double purpose induced me and most others to enlist, to assist in abolishing 
slavery and to save the country from ruin.  Something in furtherance of both 
objects we have certainly done, and now it strikes me that more could be done for 
our welfare in the pursuits of civil life.  I think that a camp life would be decidedly 
an injury to our people.  No matter how well and faithfully they may perform their 
duties they will shortly be considered as “lazy nigger sojers”- as drones in the 
great hive.

I have trespassed upon your time to a much greater extent than I intended but I 
wished you correctly to appreciate my motives for leaving the service.

Very truly & respectfully Yours

Christian A. Fleetwood
Sergt. Major 4th U.S.Cold. Troops
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Student Resource Sheet 3

Lincoln’s Retaliation Letter for the Mistreatment of Black Prisoners of War
July 30, 1863

It is the duty of every Government to give protection to its citizens, of whatever class, 

color, or condition, and especially to those who are duly organized as soldiers in the 

public service.  The law of nations, and the usages and customs of war, as carried on 

by civilized powers, permit not distinction as to color in the treatment of prisoners of war 

as public enemies.  To sell or enslave any captured person on account of his color is a 

relapse into barbarism, and a crime against the civilization of the age.

The Government of the United States will give the same protection to all its soldiers, 

and if the enemy shall sell or enslave anyone because of his color, the offence shall be 

punished by retaliation upon the enemy’s prisoners in our possession.  It is, therefore 

ordered, for every soldier of the United States, killed in violation of the laws of war, a 

rebel soldier shall be executed; and for every one enslaved by the enemy, or sold into 

slavery, a rebel soldier shall be placed at hard labor on the public works, and continued 

at such labor until the other shall be released and receive the treatment due to prisoners 

of war.

Roy P. Basler et al., eds., The Collected Works of Abraham Lincoln, 9 vols. (New 
Brunswick, N.J., 1953-55), vol. 6 , p. 357.
http://www.history.umd.edu/Freedmen/retal.htm
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Student Resource Sheet 4

Maryland Archives
http://www.mdarchives.state.md.us/megafile/msa/speccol/sc2900/sc2908/000001/000366/html/am366--149.html
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Student Resource Sheet 5

Fleetwood’s Account of the Battle of New Market Heights, Virginia

My regiment, the 4th U.S.C.T., lined up for the charge upon the rebel works at New 
Market Heights, Va., on the morning of September 29, 1864, with eleven officers and 
305 enlisted men. There was but one field officer with us, Major A. S. Boernstein who 
was in command. Our adjutant, Geo. Allen supervised the right, and I as Sergeant-
Major, the left. When the charge was started, our Color guard was full; two sergeants, 
(carrying the Colors,) and ten corporals. Only one of the twelve came off that field on his 
own feet. Most of them are there still. Early in the rush one of the sergeants went down. 
I regret much not being able to recall his name. A bullet cut his flagstaff in two, and went 
through his body, The other sergeant, Alfred B, Hilton, Co. H., a magnificent specimen 
of a man, over six feet tall and splendidly proportioned caught up the other flag and 
pressed forward with them both. It was a deadly hailstorm of bullets sweeping men 
down as hail-stones sweep the leaves from trees, and it was not long before he also 
went down, shot through the leg. As he fell, he held up the flags and shouted, "Boys, 
save, the Colors." Before they could touch the ground, Corporal Charles Veal, Co. D. 
had seized the blue flag, and I the American flag, which had been presented to us by 
our lady friends before leaving Baltimore, Md., our home. It was very evident that there 
was too much work cut out for our two regiments, (the 4th and 6th U.S.C.T.) to 
accomplish. Strong earthworks, protected in front by two lines of abatis, and one line of 
palisades, and in the rear by a lot of men who evidently knew how to shoot, and largely 
outnumbered us. We struggled through the two lines of abatis, a few got through the 
palisades, but it was sheer madness, and those of us who were able, had to get out as 
best we could. Reaching the line of our reserves, and no commissioned officer being in 
sight, I rallied the survivors around the flag, rounding up at first 85 men and three 
commissioned officers. Through the day, about thirty more men came along – "All that 
was left of them." 

I have never been able to see how Veal and I lived under such a hail of bullets unless it 
was because we were both such little fellows. I think I weighed then about 125 pounds, 
and he about the same. He did not get a scratch. I had a bullet pass between my legs, 
cutting my boot leg, trousers and even my stocking, without breaking the skin. Hilton, 
Veal and myself were awarded Medals of Honor….

Original located in the Carter G. Woodson collection at the Manuscript Divison, Library of Congress
http://www.nps.gov/rich/flee~166.htm
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Student Resource Sheet 6

General Benjamin Butler on the Battle of New Market Heights, Virginia

There, in a space not wider than the clerk’s desk, and three hundred yards long, lay the 

dead bodies of 543 of my colored comrades, slain in the defense of their country, who 

had laid down their lives to uphold its flag and its honor, as a willing sacrifice.  And as I 

rode along, guiding my horse this way and that, lest he should profane with his hoofs 

what seemed to me the sacred dead, and as I looked at their bronzed faces upturned in 

the shining sun, as if in mute appeal against the wrongs of the country for which they 

had given their lives, and whose flag had been to them a flag of stripes, in which no star 

of glory had ever shone for them – feeling I had wronged them in the past, and believing 

what was the future duty of my country to them – I swore to myself a solemn oath: ‘May 

my right hand forget its cunning, and my tongue cleave to the roof of my mouth, if ever I 

fail to defend the rights of the men who have given their blood for me and my country 

this day and for their race forever.’ And, God helping me, I will keep that oath.

Source:
The Negro as a Soldier by Christian A. Fleetwood, late sergeant-major 4th U. S. colored troops, for the 
Negro congress, at the Cotton states and international exposition, Atlanta, Ga., November 11 to 
November 23, 1895. Pub. by Prof. Geo. Wm. Cook. Washington, D.C., Howard university print, 1895. 
Page 15.
Courtesy Library of Congress E449 .D16 vol. 19, no. 9 Murray Pam
http://memory.loc.gov/cgi-bin/query/h?ammem/murraybib:@field(NUMBER+@band(lcrbmrp+t1909))
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Student Resource Sheet 7

Reverend J. P. Campbell, AME Church
Sermon in Baltimore, Maryland, February 29, 1864

“If we are asked the question, why it is that black men have not more readily enlisted in 

the volunteer service of the United States Government since the door has been opened 

to them?  We answer, the door has not been fairly and sufficiently widely opened.  It has 

been opened only in part, not the whole of the way.  That it is not sufficiently and fairly 

opened, will appear from the action of the present Congress upon the subject of the pay 

of colored soldiers.  It shows a strong disposition not to equalize the pay of soldiers, 

without distinction on account of color…

We ask for equal pay and bounty, not because we set a greater value upon money than 

we do upon human liberty, compared with which, money is mere trash; but we content 

for equal pay and bounty upon the principle, that if we receive equal pay and bounty 

when we go to war, we hope to receive equal rights and privileges when we come out of 

the war.”

Excerpt:
McPherson, James. The Negro’s Civil War. New York: Ballantine Books, 1965.

James M. McPherson, ©1965 and renewed 1993 by James M. McPherson.  Used by permission of 
Pantheon Books, a division of Random House, Inc.
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Student Resource Sheet 8

Regimental History
FOURTH REGIMENT INFANTRY, U. S. COLORED TROOPS,

MARYLAND VOLUNTEERS.

The Fourth Regiment Infantry United States Colored Troops Maryland Volunteers was 
organized at Baltimore, Maryland, from July 15th, to September 1, 1863, to serve three 
years. 

Upon the completion of the regimental organization, the command was sent by steamer 
from Baltimore to Yorktown, Virginia, in September 1863, where the command was 
thoroughly drilled and disciplined, and utilized in building fortifications.

In February 1864, the command made a raid in the direction of Richmond, and the 
inclement season of the year, and hardships incident to the marches through snow and 
sleet was a serious experience. 

In March 1864, the regiment was assigned to duty at Point Lookout, Md., in guarding 
Confederate prisoners-of war. 

On the 10th day of April 1864, the regiment was transferred to Fortress Monroe, Va.

In May 1864, the regiment was assigned to duty with Gen. Butler's army of the James, 
and took part in the movement of that army leading up to the capture of City Point, Va., 
and the demonstration against Petersburg, Va., prior to the arrival of the army of the 
Potomac. 

The regiment was subsequently ordered for duty at Bermuda Hundred, and assigned to 
the 18th army corps. With the 18th army corps the regiment took an active part in the 
engagements at Spring Hill and Jordan's Farm in June 1864, and suffered severe 
losses in killed and wounded. The captures of cannon by the division of Colored troops 
of the 18th Army corps to which the 4th regiment was assigned, were numerous, 
including one battery of six guns by the regiment; in the capture of rifle pits and other 
fortifications during the Petersburg campaign, the 4th regiment was always with the 
advance lines of battle.

In August 1864, the regiment was a part of the army of the James, engaged in digging 
what was known as the Dutch Gap Canal, under a constant fire of the enemy's artillery. 

L. Allison Wilmer, J. H. Jarrett and Geo. W. F. Vernon, History and Roster of Maryland Volunteers, War of 1861-5, Volume 2. (Baltimore: 
Guggenheimer, Weil, & Co., 1899). L20937-2.page 129-130
http://www.mdarchives.state.md.us/megafile/msa/speccol/sc2900/sc2908/000001/000366/html/am366--130.html
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Student Resource Sheet 8

In September 1864, the 4th regiment proceeded to Deep Bottom where it formed a part 
of the army of the James who were directed to operate against Fort Harrison, which it 
eventually captured by a gallant dash; this movement was regarded by Gen. Grant as of 
the greatest importance and all of the troops participating in it, received the highest 
commendation from the General-in-Chief of the Armies of the United States.

In December 1864, the 4th regiment was assigned to duty with the army of Gen. B.F. 
Butler in his ill-fated attack upon Fort Fisher, North Carolina, the rough ocean 
experience on the U.S. Transport Montauk in mid-winter off Cape Fear River, will ever 
be remembered by the survivors of the 4th regiment. 

On the 29th day of December 1864, the 4th regiment reached Bermuda Hundred, en-
route to join the expedition gotten up under the immediate direction of Gen. U. S. Grant, 
commanding the armies of the United States, and under the command of Gen. Alfred 
Terry with instructions to renew the attack on Fort Fisher without delay. This second or 
Terry expedition was eminently successful, and Fort Fisher was captured, and with it 
Wilmington, North Carolina. The 4th regiment continued in active field service during the 
winter of 1864 and in the following spring campaign that eventuated in the surrender of 
Gen. Joseph Johnson's Confederate Army at Greensborough, N.C., April 1865.

The 4th regiment performed garrison duty in the Southern States from the close of the 
war, until May 4, 1866, when they were mustered out of the service of the United 
States. 

The casualties in the 4th regiment were as follows; killed in battle three 
commissioned officers and 102 enlisted men, total 105; died of wounds, disease, 
etc., one commissioned officer and 186 enlisted men, or a total of 187, making 
an aggregate death list of 292. 

In addition to the numerous skirmishes in which the regiment was engaged, the Fourth 
Regiment Infantry U. S. Colored Troops Maryland Volunteers, took a distinguished part 
in the following battles, viz: Bermuda Hundred, Petersburg, Dutch Gap, Chapin's Farm, 
Fort Fisher, Sugar Loaf Hill. 

L. Allison Wilmer, J. H. Jarrett and Geo. W. F. Vernon, History and Roster of Maryland Volunteers, War of 1861-5, Volume 2. (Baltimore: 
Guggenheimer, Weil, & Co., 1899). L20937-2.page 129-130

http://www.mdarchives.state.md.us/megafile/msa/speccol/sc2900/sc2908/000001/000366/html/am366--130.html
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Student Resource Sheet 9

Michael Arnold  (4th USCT) 
Account of marching into Wilmington, NC, after its capture

“The 22d [February 1865] came, and a more lovely day I never saw.  By half past six, 

we were on the move…and one hour’s march brought us on the corporation line of 

Wilimington, when large volumes of smoke were seen rising in the eastern part of the 

city.  For a time, we thought Hoke had set fire to the city as he went through.  But not 

so.  It was the burning of cotton and turpentine at and near the Wilimington and Weldon 

Railroad.  The column halted for a few minutes, when the mayor met General Terry, and 

begged for protection.

We finally moved, and entered the blockaded city of the Confederacy – the place where 

all the southern and some of the northern men have made their piles of money – the 

once [rising] city of the Confederacy, the place noted for its slave market.  But now, 

alas! We march through these fine thoroughfares, where once the slave was forbid[den] 

being out after nine P.M. … Negro soldiers! With banners floating!  With their splendid 

brass bands and drum corps, discoursing the National airs and marches!”

Excerpt:
Longacre, Edward.  A Regiment of Slaves: The 4th United States Colored Infantry, 1863-1866.

Mechanicsburg, PA: Stackpole Books, 2003.
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Letter to Secretary of War Stanton from unknown member of the 4th USCT 
(October 1864)

Excerpt:

“[The 4th] came out in 1863 as vlent hearted men for the sacke of our surffring courntury 

& Sibnce that time things has changs a Round…Ever since we have bin a Laying here 

at this awlfull & deserble & forceaken Place We have bin a surffring in Terrable 

condision.  We hvent a 150 men for Duty & the officers are a Reporting 400 men for 

duty and they cant rates a relefe of guard.  We have men that bin on Duty now fo Near 

Two months havent bin releve from gurad & when we Put men on guard in Town we 

hafto Leve them there for a Weeke at a Time & I know that it tis not milertary to Keepe 

men on guard longer [than] 48 hours at the Longes. & we have bin a careing has high 

as five & Six men to the Hosopital in a Day…We have come out Like men & we 

Expected to be Treated as men but we have ben treated more Like Dogs then men.”

Excerpt:
Longacre, Edward.  A Regiment of Slaves: The 4th United States Colored Infantry, 1863-1866.

Mechanicsburg, PA: Stackpole Books, 2003.

http://query.mdarchives.state.md.us/texis/search/?dropXSL=html&opts=adv&pr=aom_coll&uq=http%3A%2F%2Faom
ol.msa.maryland.gov%2F000001%2F000366%2F*&query=366&input.x=20&input.y=12
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USCT Muster Roll

National Archives
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Sergeant Major Christian Fleetwood,
Wearing Medal of Honor
Courtesy Library of Congress LC-USZ62-048685
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National Archives
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Student Resource Sheet 14

My Dear Husband 

Mexico Mo 
December 30th 1863

My Dear Husband
I have received your last kind letter a few days ago and was much pleased to hear from 
you once more.  It seems like a long time since you left me.  I have had nothing but 
trouble since you left.  You recollect what I told you how they would do after you was 
gone.  They abuse me because you went & say the will not take care of our children & 
do nothing but quarrel with me all the tiem and beat me scandalously the day before 
yesterday – Oh I never thought you would give me so much trouble as I have got to 
bear now.  You ought not to left me in the fix I am in & all these little helpless children to 
take care of.  I was invited to a party to night but I could not go.  I am in too much 
trouble to want to go to parties.  The children talk about you all the time.  I which you 
could get a furlough & come to see us once more.  We want to see you worse than we 
ever did before.  Remember all I told you about hou the would do me after you left – for 
they do wose than they ever did & I do not know what will become of me & my poor little 
children.  Oh I wish you had staid with me & not gone till I could go with your for I do 
nothing byt grieve all the time about you.  Write & tell me when you are coming.

Tell Isaac that his mother come & got his clothes  she was so sorry he went.  You need 
not tell me to beg any more married men to go.  I see too much trouble to try to get any 
more into trouble too – Write to me & do not forget me & my children – farewell my dear 
husband from your wife.

Martha

Original found in the National Archives

Source:
Berlin, I., Fields, J., Miller, S., Reidy, J., and Rowland, L.  Free At Last: A Documentary History of Slavery, 

Freedom, and the Civil War.  New York: The New Press, 1992.
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Student Resource Sheet 15

Letter to Former Owner 

Benton Barracks Hospital, St Louis, MO
September 3, 1864

I received a leteter from Cariline telling me that you say I treid to steal to plunder my 
child away from you   now I want you to understant the Mary is my Child and she is a 
God given rite of my own and you may hold on to hear as long as you can but I want 
you to remembor this one thing that the longor you keep my Child from me the longor 
you wil have to burn in hell and the qwicker youll get their   for we are now making up a 
bout one thousand blacke troops to Come up tharough and wont to come through 
Gasgow and when we come wo be to Copperhood rabbels and to the Slaveholding 
rabbels for we don’t expect to leave them there root neor brance  but we thinke how 
ever that we that have Children in the hands of you devels we will trie your virtues the 
day that we enter Glasgow  I want you to understand kittey digs that where ever you 
and I meets we are enmays to each orthere   I offered once to pay you forty dollers for 
my own Child but I am glad now that you did not accept it  Just hold on now as long as 
you can and the worse it will be fore you   you never in you life before I came down hear 
did you give Children any thing not eny thing whatever not eve a dollars work of 
expences   now you call my children you property   not so with me  my Children is my 
own and I expect to get them and when I get ready to come after mary I will have bout a 
powrer and authorite to bring hear away and to exacute vengencens on them that hold 
my Child  you will then know how to talke rite too   I want you now to just hold to hear if 
you want to   iff your conchosence tells that the road go that road and what it will brig 
you to kittey digs   I have no rears aout getting mary our of our hands   this whole 
Government gives chear to me and you cannot help your self

Spotswood Rice

Original found in the National Archives

Source:
Berlin, I., Fields, J., Miller, S., Reidy, J., and Rowland, L. Free At Last: A Documentary History of Slavery, 

Freedom, and the Civil War.  New York: The New Press, 1992.
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Student Resource Sheet 16

Robert Cowden
Colonel of the 54th USCT

…a commodious schoolhouse was built where the men, when off duty, 
were taught by the faithful chaplain and his no less devoted wife, to read, 
spell, and write…

In the schoolhouse, not only the enlisted men, but the colored women and 
children of the neighborhood were gathered for instruction every day.  It 
also served the purpose of a chapel where on Sabbaths especially during 
inclement weather, they were gathered for Bible instruction or Sabbath-
school in the morning and preaching-service in the afternoon.  It was 
astonishing to note the eagerness with which these poor, ignorant 
creatures entered into the work of study, and also the rapid progress they 
made in learning.  Their enthusiasm knew no bounds as one or another 
came out first or second best in the contest that secured prizes for best 
spelling, etc.  Such intense interest was created that men going on duty 
were generally seen carrying their spelling books or testaments under their 
belts to their posts of duty and spending their time when off post in learning 
their lesson…

Source:
McPherson, James.  The Negro’s Civil War.  New York: Ballantine Books, 1965.

James M. McPherson, ©1965 and renewed 1993 by James M. McPherson.  Used by permission of 
Pantheon Books, a division of Random House, Inc.
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Student Resource Sheet 17

Corporal Thomas Long, USCT

If we hadn’t become sojers, all might have gone back as it was before: our 
freedom might have slipped through de two houses of Congress & 
President Linkum’s four years might have passed by & noting been done 
for we.  But now tings can never go back, because we have showed our 
energy & our courage & our naturally manhood…

Anoder ting is, suppose you had kept your freedom widout enlisting in dis 
army; your chillen might have grown up free, & would have been always 
flung in dere faces – “Your fader never fought for he own freedom” – and 
what could dey answer? Nebber can say that to dis African race any more.  
Tanks to dis regiment, never can say dat any more, because we first 
showed them we could fight by dere side…

Source:
McPherson, James.  The Negro’s Civil War.  New York: Ballantine Books, 1965.

James M. McPherson, ©1965 and renewed 1993 by James M. McPherson.  Used by permission of 
Pantheon Books, a division of Random House, Inc.
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Lesson 25 
 
Museum Connection: Labor and the Black Experience 
 
Lesson Title:  Isaac Myers 
 
Purpose:  In this lesson, students will read excerpts from primary sources about Isaac 
Myers in order to determine the contributions that he made to the African American 
community.  They will use their knowledge of those contributions to create a fundraising 
flyer for the Frederick Douglass-Isaac Myers Maritime Park. 
 
Time Frame: 2-3 class periods 
 
Grade Level and Content Area:  Middle, Social Studies 
 
Correlation to Social Studies Standards: 
USH 2.10.8.1    Analyze competing goals of Reconstruction and the effects on the 

political, economic, and social structure of different regions. 
 
PNW 7.2.3.2    Identify how individuals have contributed to the development of 

community. 
 
Social Studies:  Maryland College and Career Ready Standards 
4.A.4.d (Grade 8) Describe the economic opportunities and obstacles faced by 

different individuals and groups of people during this era 
 
5.B.5.e (Grade 8) Evaluate the impact of the Reconstruction period on the lives 

of African Americans, such as Jim Crow laws and 
sharecropping 

 
5.C.4.c (Grade 8) Analyze the advantages and disadvantages of early 

industrialization on the economy and society 
 
6.F.3 (Grades 7 and 8) Synthesize information from a variety of sources 
  
Correlation to Reading and English Language Arts Maryland College and Career 
Ready Standards: 
3.A.1.a  (Grades 7 and 8) Listen to critically, read, and discuss a variety of literary texts 

representing diverse cultures, perspectives, ethnicities, and 
time periods 

 
3.A.1.b (Grades 7 and 8) Listen to critically, read, and discuss a variety of literary 

forms and genres 
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Objective: 
Students will describe the contributions of Isaac Myers to post-Civil War African 
American society.  
  
Vocabulary and Concepts: 
Conflict  A conflict is a competitive or opposing action resulting from incompatible 
external or internal demands.  
 
Diversity  Diversity is variety. 
 
Eulogy  A eulogy is a tribute of praise, usually delivered at the time of a pers
death or funeral.  
 
Labor movement  An organized effort to attain better working conditions is a labor 
movement. 
 
Labor union  A group of workers who band together to seek better working conditions 
form a labor union.  
 
Platform  s platform is a statement of its principles, beliefs, and 
opinions on vital issues. 
 
Materials 
For the teacher: 
Teacher Resource Sheet 1 Baltimore Sun, October 1, 
2003 
Teacher Resource Sheet 2  Portrait of Isaac Myers (1835-1891)  
 
For the student: 
Student Resource Sheet 1  Isaac Myers: Contributions to the African American  

Community 
Student Resource Sheet 2   
Student Resource Sheet 3  Excerpts from Economic Cooperation Among Negro 

Americans 
Student Resource Sheet 4  Proceedings of the (Colored) National Labor Union 

Convention, December 6-10, 1869 
 
Resources 
Books: 
Berlin, Ira.  Slaves Without Masters: The Free Negro in the Antebellum South .  New 

York: Pantheon Books, 1974. 
 
Christian, Charles M.  Black Saga: The African American Experience, A Chronology.   

New York: Houghton Mifflin Company, 1995. 
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Foner, Philip.  Organized Labor and the Black Worker, 1619-1973.  New York: 
International Publishers, 1974.  

 
Foner, Philip S., and Ronald L. Lewis, eds.  Black Workers: A Documentary History 

from Colonial Times to the Present.  Philadelphia: Temple University Press, 
1989. 

  
Franklin, John Hope.  Black Reconstruction.  Chicago: University of Chicago Press, 

1961.  
 
Franklin, John Hope, and Alfred Moss.  From Slavery to Freedom.  New York: McGraw 

Hill, 2000. 
 
Fuke, Richard.  "Race and Public Policy in Post-Emancipation Baltimore," in From 

Mobtown to Charm City: New Perspectives on Baltimore's Past, Jessica 
Elfenben, et al., eds.  Baltimore: Maryland Historical Society, 2002. 

 
Harris, William.  The Harder We Run: Black Workers Since the Civil War.  New York: 

Oxford, 1982. 
 
Lebsock, Suzanne.  The Free Women of Petersburg: Status and Culture in a Southern 

Town, 1784-1860.  New York:  W. W. Norton, 1984. 
 
Spero, Sterling, and Abram Harris.  The Black Worker.  New York: Atheneum, 1972. 
 
Towers, Frank.  "Secession in an Urban Context: Municipal Reform and the Coming of 

the Civil War in Baltimore," in From Mobtown to Charm City: New Perspectives 
on Baltimore's Past, Jessica Elfenbein, et al., eds.  Baltimore: Maryland 
Historical Society, 2002. 

 
Wade, Richard.  Slavery in the Cities.  New York: Oxford University Press, 1964. 
 
Web sites: 
 
Entire Eulogy of Isaac Myers, The Ohio Historical Society 
http://dbs.ohiohistory.org/africanam/page.cfm?ID=2405&Current=P351 
 
Black Baltimore 1870-1920, Business & Industry, Maryland State Archives 
http://www.mdarchives.state.md.us/msa/stagser/s1259/121/6050/html/1040.html 
This site discusses African American contributions to business and industry.  It includes 
a short biography of Isaac Myers, as well as a picture and description of the 
Chesapeake Dry-Dock Company. 
 
Teacher Background: 
At the time of the first census in 1790, there were approximately 60,000 free Blacks in 
the United States, but by 1865 the number had jumped to about 500,000.  Although 
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some states prohibited the manumission of slaves, the census figures prove that many 
slaves were able to secure their freedom.  Influenced by their religious beliefs, some 
slave owners deliberately manumitted their slaves.  Others freed their slaves because 
they could not reconcile the principles of the Declaration of Independence with the 
institution of slavery.  Slaves could also earn their freedom as a result of meritorious 
service or by performing an extraordinary deed, such as fighting in the Revolutionary 
War.  Or, after many years of demonstrated loyalty, their owners might choose to 
manumit them in their wills.  A number of slaves even purchased their freedom, while 
still others had been born free. 
 
Free Blacks migrated from the South to urban areas in the North, where opportunities 
were greater.  Yet cities frequently offered them a harsh dose of reality.  Urban life was 
segregated, for example, and African Americans were forced to live in separate 
communities like "Little Africa" in Cincinnati or "Nigger Hill" in Boston.  Most northern 
schools were segregated, as were railway cars, steamboats, stagecoaches, theaters, 
lecture halls, hotels, restaurants, hospitals, and cemeteries.  In addition, free Blacks 
who moved to the city contended with cold and damp dwellings, malnutrition, and 
disease.  Because they viewed African Americans as troublemakers, thieves, and 
vagrants, many northern Whites resented the influx of free Blacks.  Such attitudes led to 
explosive confrontations in Philadelphia, Boston, New York, Providence, Pittsburgh, and 
Cincinnati.  Free Blacks who settled in southern cities encountered similar conditions.  
Nevertheless, by the beginning of the 20th century, vibrant, but restricted, communities 
of free Blacks existed in both the North and the South.  
 

1700s.  By the 1850s, free Blacks dominated the caulker trade and had formed their 
own trade union: the Caulkers Association.  At the same time, however, the economy 
had turned sour, immigration had increased, and political competition had intensified 
between the American Party, the Democratic Party, and other political factions.  In this 
increasingly volatile environment, the black caulkers of Baltimore came under attack in 
the caulker riots of 1858-1859 and then again in 1865, when white shipyard workers 
went on strike and demanded that black caulkers be fired.  One month after the strike 
began, shipyards in East Baltimore agreed to fire black caulkers by the spring of 1866.  
Between 1860 and 1870, emancipation, the shift to a peacetime economy, and the 
migration of rural blacks to Baltimore only increased tensions.  Despite all this, the 
population of African Americans in Baltimore rose from 27,900 in 1860 to 39,500 in 
1870.   
 
Born a free man in 1835, Isaac Myers was a native of Baltimore who became a well-
known labor leader.  At 16 he was apprenticed as a caulker.  Myers' experiences and 
contributions were many, including being the founder of the Aged Ministers Home of the 
AME Church and "chief porter and shipping clerk" for Woods, Bridges, and Co., a 

and railway business from James Muller, where he hired 300 black caulkers and 
carpenters and, in 1879, opened a coal yard.  As a supervisor and administrator, he 
was appointed special agent of the Post Office Department "where he supervised 
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aspects of the mail service in the Southern States with headquarters at Washington, 
erved as secretary of the Republican Campaign Committee of Maryland 

during the 1888 presidential election, and in the same year organized the Maryland 
Colored State Industrial Fair Association.  As president of the Colored Business Men's 
Association in Baltimore, he opened the first Building and Loan Association in 
Baltimore, and was Superintendent of Bethel A.M.E. School in the city.  Myers was also 
Mason and served as a Grand Master.  In addition to all these activities, he also found 
time to author a play called "The Missionary." 
 
One of the most notable contributions of Isaac Myers was his involvement in 
establishing a black labor union.  In July 1869, Myers was pivotal in organizing the State 
Labor Convention of the Colored Men of Maryland in Baltimore.  He also served as the 

in the United States, to improve labor conditions among black and white workers, and to 
eliminate racial discrimination against Blacks.  The next step came in December 1869 
when delegates from across the United States met in Washington, D.C., to form the 
Colored National Labor Convention.  Here for the first time, African Americans 
representing a variety of trades, occupations, and professions could freely discuss the 
conditions of Negro labor in the United States and propose improvements.  The result of 
the convention was the creation of the Colored National Labor Union (CNLU), which 
comprised local and state unions and every class of worker.  An important impact of the 
CNLU was the formation of state labor organizations by African Americans across the 
country.  One of these was the Alabama Negro Labor Union founded by James Rapier.  
In December 1869, when the CNLU convened, it was Isaac Myers who called the 
delegates to order. Isaac Myers also served on the Platform Committee, which 
structured resolutions for the Convention.  At the close of the Convention, it was Isaac 

labor 
convention. 
 
The organization of a national labor union for African Americans was extraordinary but 
was in step with the attempts by white labor to organize on a national basis.  Isaac 
Myers also had a role in efforts by Whites to unionize. The National Labor Union was 
started in 1866 in Baltimore and was the first post-Civil War national labor federation.  
The National Labor Union was a white labor union and its attempts to align with black 
labor failed.  Other national labor unions founded in this period included the short-lived 
Knights of Labor and the American Federation of Labor.  Both of these labor unions 
appealed to black labor with varying degrees of success. In August 1869, Myers was 
one of nine black delegates (out of a total of 142) attending the third National Labor 
Union convention.  Myers represented the Colored Caulkers Trade Union Society of 
Baltimore.  At that convention, Myers gave a speech calling for black and white worker 
unity. This was probably the first speech to be published of a black union leader.   
 
Myers  success in organizing black workers took place during the historical era known 
as Reconstruction (1865-1877), when the nation was faced with reincorporating the 11 
southern states that seceded and with establishing policies for 4 million newly freed 
slaves.  Many freedmen were drawn to urban centers of the north and south, and 
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participated in the development of black communities that were beginning to appear 
prior to the Civil War.  A host of black political leaders emerged during Reconstruction, 
including two United States senators, Hiram Revels and Blanche Bruce, both 
representing Mississippi.  Prominent politicians at the state level included P.B.S. 
Pinchback in Louisiana and Jonathan Jasper Wright, a Supreme Court Justice in South 
Carolina.  Black educational institutions of higher education (now termed Historically 
Black Colleges and Universities) were founded, many with white religious funding. It 
was within this context that Isaac Myers set out to improve conditions for black labor, 
just as A. Phillip Randolph will distinguish himself as a national labor organizer in the 
next century. 
 
Lesson Development: 
1. Motivation:  Display Teacher Resource Sheet 1, .  Ask:  

Who are the two black pioneers being honored?  What do we know about them?  
Lead students in a short discussion of the article. 

 
2. Tell students that while most people know about Frederick Douglass, few people are 

aware of the important contributions of Isaac Myers.  In this lesson they will examine 
the contributions of Isaac Myers to the African American Community.   

 
3. Summarize the information from the Teacher Background and relate it to the 

students.  Make sure that they understand the obstacles faced by African Americans 
after the Civil War. 

 
4. Display Teacher Resource Sheet 2, Portrait of Isaac Myers.  Divide students into 

three groups.  Distribute Student Resource Sheet 1, Isaac Myers: Contributions to 
the African American Community, to all students.   

 Group 1 should get Student Resource Sheet 
Eulogy. 

 Group 2 should get Student Resource Sheet 3, Excerpts from Economic 
Cooperation Among Negro Americans.  

 Group 3 should get Student Resource Sheet 4, Proceedings of the (Colored) 
National Labor Union Convention, December 6-10, 1869.  

Groups should use their assigned reading to complete the graphic organizer on 
Student Resource Sheet 1. 

 
5. After groups have completed their assignment, one person from each group should 

report their findings to the class.  As groups are reporting, keep a master list of 

Students should insert additional contributions to their own lists. 
 
6. Assessment:  You are a member of the Frederick Douglass-Isaac Myers Maritime 

Park Board of Directors and serve as Chairperson of the Fundraising Committee.  
Your committee has been having trouble raising funds because very few people are 
aware of Isaac Myers and his important contributions.  Create a flyer describing 

ions and the importance of creating a park to honor him.   
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7. Closure:  Have students present their posters to the class.  Ask:  Why is it important 

to recognize the contributions that individuals make to their community?  Can they 
think of any other individuals who have made important contributions, yet remain 
unknown or unrecognized?  Discuss. 

 
Thoughtful Application: 
Have students create a poster that highlights the contributions of an unknown or 
unrecognized person who has made important contributions to his or her community.  
Display the posters in a prominent place in the classroom. 
 
Lesson Extensions: 
 Visit the Reginald F. Lewis Museum of Maryland African American History and 

Culture. 
 Research other significant African-American labor union leaders (such as A. Philip 

Randolph, Maida Springer-Kemp, and William Lucy). 
 Research the exclusion of African Americans from white trade and industrial unions 

under Samuel Gompers and John L. Lewis.  
 Research Marylanders who have made important contributions to the African 

American community in other areas (such as Eubie Blake, Lillie Carroll Jackson, 
Kurt Schmoke, and Reginald Lewis). 
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Teacher Resource Sheet 1 
 

 
Baltimore Sun, October 1, 2003 
 
Fells Point: Ground is broken for a museum of black maritime history that will be the first of its 
kind in the nation. 
 
By Tom Pelton 
Sun Staff 
 
Cannons rumbled, a fireboat shot arcs of water, and a marching band thundered as more than 
100 people gathered beside the water in Fells Point yesterday to celebrate the groundbreaking 

 
 
The $13 million project to convert a more than century-old coffee warehouse into the Frederick 
Douglass-Isaac Myers Maritime Park should be complete by the end of next year. 
 
The museum will tell the long-ignored stories of African-Americans who played crucial roles in 

l be Douglass, a former 
Fells Point ship caulker who escaped from slavery to become an internationally known 

-owned shipyards. 
 
The center will also include a working 19th-century-style ship repair yard, classrooms where 
children will learn about shipbuilding, and visit a gift shop and a waterfront boardwalk. 
 

provide great inspiration to us because the
Piper Bond, president of the Living Classrooms Foundation, which is heading the project. 
 

d, who spoke from a podium where he was flanked by officials including 
U.S. Rep. Elijah E. Cummings and Kweisi Mfume, president of the National Association for the 
Advancement of Colored People  

*** 
Dr. Patricia Schmoke, wife of former Mayor Kurt L. Schmoke and a trustee of the Living 
Classrooms Foundation, said she was proud that one of her ancestors worked with Isaac Myers 

-owned shipyards, the Chesapeake Marine Railway and 
Dry Dock Co. 
 
The shipyard, founded to help provide opportunities for black workers and others in 1868 after 
white caulkers struck to force shipyards to fire their black laborers, operated until 1884 a few 

-
great-grandfather, John Locks, was one of the founders of this maritime railway, ... and my 

 
 
Copyright © 2003, The Baltimore Sun 
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Teacher Resource Sheet 2 
 

Isaac Myers 
(1835-1891) 

Fifty Years in the Gospel Ministry from 1864 to 1914 by Theophilus Gould Steward, Phila., Pa. Printed 
by A. M. E. Book Concern [1921?] (p 265) 
Images scanned by Andrew Leiter Text encoded by Apex Data Services, Inc., Andrew Leiter, and Jill 
Kuhn Sexton First edition, 2001 ca. 760K Academic Affairs Library, UNC-CH University of North 
Carolina at Chapel Hill, 2001. 
http://docsouth.unc.edu/church/steward/steward.html 
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Student Resource Sheet 1 
 
 

Isaac Myers: Contributions to the African American Community 
 
 

 

Biographical Information: 
 

Contributions to Maritime Industry: 

Contributions to the Labor Movement: 

Other Contributions: 
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Student Resource Sheet 2a 
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Student Resource Sheet 2b 
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Student Resource Sheet 2c 
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Student Resource Sheet 2d 
 

 
African Methodist Episcopal Church Review, Vol. 07, Num. 4, Ohio Historical Society 
http://dbs.ohiohistory.org/africanam/page.cfm?ID=2405&Current=P351 
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Student Resource Sheet 3a 
 
 

Excerpts from Economic Cooperation Among Negro Americans  
 

 
 

 
 
Used with permission of The University Library, The University of North Carolina at Chapel Hill 
http://docsouth.unc.edu/church/dubois07/title.html 
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Student Resource Sheet 3b 
 
 

The Chesapeake Marine Railway and Dry Dock Co. 
 

The Chesapeake Marine Railway and Dry Dock Co., a company owned and 
controlled by colored men, was organized in the year 1865. The company was 
capitalized at $40,000. The stock was divided into 8,000 shares at $5 a share. The 
corporation lived for a period of eighteen years or from 1865 to about 1883. The 
company was for many years very successful. 

Causes which brought the corporation into existence are these: The white 
laboring classes of Maryland organized a movement to drive all free Negro labor out of 
the State. The Negroes had for many years done all the caulking, a very profitable 
employment, and also a business for which Baltimore had become famous. Besides 
this, they were very successful as stevedores, and naturally had a large monopoly of 
the domestic work. The whites tried to compel the shipyards to discontinue the 
employment of Negro caulkers. But the 200 or 360 colored caulkers were the most 
proficient in the State, consequently the owners of ship yards could not afford to take 
the less competent white labor. Failing in their effort to get them out of the work by this 
means and failing to get a bill passed by the State Legislature, compelling all free 
Negroes to leave the State or choose a master, the whites resorted to brute force. 
Without police protection the colored men were fast being driven out of the ship yards 
by the white mobs that attacked them as they went home from work, when further 
attacks of the mob were rendered unnecessary by the ultimate agreement of the white 
ship carpenters not to work in any ship yard where colored caulkers were employed. As 

the yards. 
The movement to procure a yard of their own was started by a number of colored 

men. Meetings were held throughout the city with the result that finally $10,000 were 
raised. Prominent among the promoters of this organization were: John W. Locks, Isaac 
Myers, George Meyers, Joseph Thomas, James Lemmon, Washington Perkins, and 
John H. Smith, who paid the first dollar in the organization. Mr. Smith is the only one of 
the promoters still living. It is he, who just related to me, with a memory green and full 
as of the events of early youth, the remarkable struggle of this early Negro enterprise. 

A ship yard, situated at the corner of Philpot and Point street, said to be the spot 
where Frederick Douglass sat on a cellar door and studied his spelling book, owned by 
N. Muller, was bought for $40,000. The $10,000 already paid for stock was paid for the 
property and the balance through a mortgage of $30,000 to Wm. Applegarth on the 
yard, etc. At the time the yard was bought the majority of the corporation thought it was 
fee simple property, but instead there was a ground rent of $2,000 a year. However, the 
opinion is, that this was the only available place. 

In 
most sanguine supporters had expected. In its second and third years it held 
Government contracts besides many other large contracts.  In the fourth year the 
Government work was lost to the white caulkers because of the fact that the colored 
company could not compete with the whites, the colored caulkers refusing to work for a 
lower rate of wages. Nevertheless, business was prosperous and in five years the entire 
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Student Resource Sheet 3c 
 

 
mortgage of $30,000 with interest at 6 per cent per annum, a bonus of $1,000 a year, 
which they had agreed to pay so long as a part of the mortgage was unpaid, $2,000 a 
year ground rent, and the wages of from 100 to 200 men earning from $2 to $3.50 per 
day besides other expenses, were paid with the help of a small additional loan. 

the remaining unsubscribed stock was divided among the stockholders in proportion to 
the amount and age of their holdings. There had been subscribed and paid in all told 
$14,000, In the seventh year a 10 per cent dividend was paid, and for four years 
thereafter dividends of from 4 to 10 per cent were paid. 

Wrangling over offices the first two years caused loss. Desertion of the white 
boss carpenter came next, followed by his men and colored caulkers, together with the 
loss of a number of patrons; the desertion of the colored manager, Samuel Dogherty, 
with his followers next occurred, and other minor desertions caused the company loss 
of money and prestige. 

After twelve years a series of mishaps  wearing away of the fixed capital  for 
which no precaution had been taken, occurred. The larger of two railways used for 
docking ships wore out. It took one year to repair it at a cost of $6,000. The white firm 
that repaired it left a flaw, which later caused the ship yard a loss of much money and 
prestige. Ships, in several instances, were wedged in the track and were extricated only 
at a great cost and delay. 

The lack of trained managers was also another hindrance. The colored caulkers 
were most experienced workmen, but none had had any training or experience in the 
role of manager. But the final and greatest cause was the refusal of the owners of the 
ground to release the yard to the colored company except at an enormous rate of 
increase. The ground rent was doubled; that is, instead of $2,000 they now demanded 
$4,000. With the change which had now come about in the construction of ships from 
wooden bottoms to steel and with the increasing number of ships of larger tonnage 
which could not be accommodated by the company, the management of the 
Chesapeake Marine and Dry Dock Co. gave up business. 

The stockholders lost outright. It is said, however, that the loss of no one person 
was great as the stock was very widely distributed. 

The organization of the ship company saved the colored caulkers, for they are 

colored caulkers put an end to their efforts to drive colored labor out of other fields. And 
although the company failed, it must surely have been an object lesson to the whites as 
well as to the Blacks of the power and capability of the colored people in their industrial 
development. 
 
 
Economic Co-operation among Negro Americans. Report of a Social Study made by Atlanta University, 
under the Patronage of the Carnegie Institute of Washington, D. C., together with the Proceedings of the 
12th Conference for the Study of the Negro Problems, held at Atlanta University, on Tuesday, May the 
28th, 1907 W. E. Burghardt Du Bois, Ed. Atlanta The Atlanta University Press 1907 (p 152-153) 
 
http://docsouth.unc.edu/church/dubois07/dubois.html  
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CHESAPEAKE MARINE RAILWAY AND DRY DOCK COMPANY 

 
 
 

 
Maryland State Archives, The Road from Frederick to Thurgood, Black Baltimore in Transition 1870-1920 
http://www.mdarchives.state.md.us/msa/stagser/s1259/121/6050/html/cmrddc.html 
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Proceedings of the (Colored) National Labor Union Convention 
December 6-10, 1869 

 
The Convention was called to order by [President] Isaac Myers, Esq., of Maryland, who 

 
 
Mr. Isaac Myers, from the Committee on Platform, reported the following as the platform 

 
 
Resolved, That labor was instituted by Almighty God as a means of revealing the rich 
endowments of inanimate creation to be understood and used by man, and that labor is 
a duty common to, and the natural heritage of, the human family, each person having a 
natural right to labor in any field of industry for which he or she is capacitated, the right 
to be governed and restricted only by the laws of political economy. 
 
Resolved, That capital is an agent or means used by labor for its development and 
support, and labor is an agent or means used by capital for its development and general 
enhancement, and that, for the well-being and productiveness of capital and labor, the 

avoided and the workingman convinced that justice is done him and that he is receiving 
an equivalent for the labor performed. . . .  
 
Resolved, That education is one of the strongest safeguards of republican institutions, 
the bulwark of American citizenship, and a defense against the invasion of the rights of 
man; its liberal distribution to all, without regard to race, creed, or sex, is necessary for 
the well being and advancement of society, and that all should enjoy its blessing alike in 
each of the States and Territories of the United States; that educated labor is more 
productive, is worth, and commands, higher rates of wages, is less dependent upon 
capital; therefore it is essentially necessary to the rapid and permanent development of 
the agricultural, manufacturing, and mechanical growth and interests of the nation that 
there shall be a liberal free school system enacted by the Legislatures of the several 
States for the benefit of al the inhabitants thereof. 
 
Resolved, That the Government of the United States, republican in form, is a 
Government of the people, for the people, and by the people, and that all men are equal 
in political rights and entitled to the largest political and religious liberty compatible with 
the good order of society, as, also, the use and enjoyment of the fruits of their labor and 
talents; and that no laws should be made by any legislative body to the advantage of 
one class and against the interest and advantage of the other, but that all legislation 
should be for the benefit of all the people of any particular State and of the United 
States, to the end that loyalty to and love for the institutions and the Government of the 
United States should be a permanent consideration with all the citizens hereof. 
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Resolved, That we feel it to be a duty that we owe to ourselves, to society, and to our 
country, to encourage by all the means within our reach industrial habits among our 
people, the learning of trades and professions by our children without regard to sex; to 
educate and impress them with the fact that all labor is honorable and a sure road to 
wealth; that habits of economy and temperance, combined with industry and education, 
is the great safeguard of free republican institutions, the elevator of the condition of 
man, the motive power to increase trade and commerce, and to make the whole people 
of this land the wealthiest and happiest on the face of the globe. 
 
Resolved, That regarding the labor of the country the common property of all the 
people, that no portion should be excluded therefrom because of a geographical 
division of the globe in which they or their forefathers were born, or on account of 
statutes or color, but that every man or woman should receive employment according to 
his or her ability to perform the labor required, without any other test; that the exclusion 
of colored men and apprentices from the right to labor in any department of industry or 
workshops in any of the States and Territories of the United States by what is known as 

 
 
 
Isaac Myers,  
Henry Lee,  
Harry S. Harmon,  
Rev. Jos. P. Evans. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
https://archive.org/stream/cu31924002226805/cu31924002226805_djvu.txt  
 
http://chroniclingamerica.loc.gov/lccn/sn84026753/1871-01-19/ed-1/seq-1.pdf 
 
 
 
From Black Workers: A Documentary History from Colonial Times to the Present , edited by Philip S. Foner and  
Ronald L. Lewis (Philadelphia: Temple University Press, 1989), p. 165-175. 
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APPENDIX Y: Sample African & African American Studies Monthly Newsletter 
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APPENDIX Z: Pre and Post Conference Surveys African American History 

Educator’s Conference 
 

Pre-Conference Survey 
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Post Conference Survey 
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APPENDIX AA: African & African American Curriculum Implementation Progress 

      Monitoring Tool 
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APPENDIX BB: Sample Questions; African & African American Curriculum 
      AIMS and DEOC 

 
Grade 1 Visual Arts 

 

2102



 

Grade 2 ELA
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Grade 4 Social Studies 

Grade 6 World History 

Grade 7 Civics 
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Grade 7 ELA
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Grade 8 Science 

Grade 11 ELA 
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Grades 9- 12 Biology 

Grade 12 U.S. Government 
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APPENDIX CC: Agenda  September 16, 2019 
           African & African American History PLC with UF Faculty 
 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

Meeting with High School Teachers of African and African American History 
Alachua County School Board 

September 16, 2019 

Objective of the Meeting
and African American/diaspora history courses and seek ways that they can be supported. 

Agenda: 

Introduction  Brief introductions of the teachers and other participants 

Sharing of teache , experiences in teaching thus far 

What works and what has not worked  

Sharable teaching techniques  Creative and fun ways  

Suggested books e.g.  Africa 4th Edition  other resources  articles, online resources, videos 

Teaching Approaches  Suggested techniques  how might teachers approach the teaching 
of African and Africa-American history and culture  examples  Drs. Agnes Leslie and 
Barbara McDade-Gordon 

What support do the teachers need? 

Material Resources  Brief overview of the accessible library resources - Dr. Dan Reboussin 

School Presentations by faculty and students 

Examples of Material Resources e.g.  Harn Museum  Dr. Susan Cooksey 

Announcement of the Chinua Achebe and James Baldwin 40 th Anniversary of Encounter in 
Gainesville April 2-3, 2020  Commemorative events.  Suggestions from the teachers. 

Listserv to share insights or simply ask questions 

Benchmarks  - (Here we could discuss other meetings, events etc). 
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APPENDIX DD: African & African American Resources List Provided by the 
       ACAAHTP 

 

Resources: African and African American History/Studies 
Compiled by the Alachua County African American History Task Force (ACAAHTF) 

acaah.taskforce@gmail.com 
 

Dr. Dan Reboussin: African Studies Curator, UF Libraries danrebo@uflib.ufl.edu 
Ms. Stephanie Birch: African American Studies Librarian, UF Libraries 
stephanie.birch@ufl.edu 
Ms. Suzan Alteri:  suzanne@ufl.edu 
Dr. Agnes Ngoma Leslie: Master Lecturer/Outreach Director, UF Center for African Studies. 
African Politics, Women and Politics, African Societies, Africa and China Relations 
aleslie@ufl.edu 
 

Dr. Charles Bwenge: Master Lecturer/Language Coordinator, UF Center for African Studies. 
African Languages, Swahili, East Africa cbwenge@ufl.edu 
 

Dr. James Essegbey: Interim Director, African American Studies Program. African Languages, 
West Africa, Religions, Culture essegbey@ufl.edu 
 

Dr. Barbara McDade-Gordon: Associate Professor Emerita. Geography and Development in 
Africa; Global African Diaspora bmcdade07@gmail.com 
 

Dr. Jacob U'Mofe Gordon: Professor Emeritus. African and African American History 
jgordon07@gmail.com 
 

 
rslugano@ufl.edu 

 

Ms. Felicity Aku Tackey-Otoo: Doctoral Candidate. African Culture, Clothing & Fashion, 
Building Construction fel586@ufl.edu 
 

Mr. Qudus Onikeku: Research Assistant Professor, Center for Arts, Migration and 
Entrepreneurship, College of the Arts. African Arts, Music, Dance. qonikeku@arts.ufl.edu 
 

Mr. Osubi Craig: Director, Center for Arts, Migration, and Entrepreneurship. College of the 
Arts. African arts, culture. ocraig@arts.ufl.edu 
 

Mr. Elijah Adongo: Choral Director, Pazeni Sauti Choir, African Music, Choral Music, 
elijahoado1go@ufl.edu 
 

Dr. Kole Odutola: Senior Lecturer. African Culture, Languages, Yoruba, Art, Theater, 
Media kodutola@ufl.edu 
 

Mr. Mohammed Mustapha: Doctoral Candidate. Anthropology, Ghana, West Africa, Culture, 
Language mmustapha@ufl.edu 
 

Dr. Abdoulaye Kane: Associate Professor. West African Culture, Senegal, African 
Migrations akane@ufl.edu 
 

Dr. Susan Cooksey: Curator, African Art  Ancient to Contemporary. Harn Museum. 
scooksey@harn.ufl.edu 
 

Dr. Eric Segal: Director of Education, Harn Museum. Museum Studies, Museum Education. 
esegal@harn.ufl.edu 
 

Dr. Robin Poynor: Professor. African Art History, Nigeria, Ghana, West Africa. 
rpoynor@arts.ufl.edu 
 

 
2109



 

AFRICAN AMERICAN RESOURCES 

 

Dr. Patricia Hilliard Nunn: Senior Lecturer. African American History, Enslavement, 
Lynching, Black Film, Black Culture hilliardnunn@ufl.edu 
 
Mr. Kali Blount: Ancient Afrika, Political History in the U.S., Constitution/Civil Rights 
tanacabana@yahoo.com 
 
Ms. Lizzie Jenkins: Founder/CEO, The Real Rosewood Foundation. Local Florida History, 
Rosewood, Archer, Newberry Lizzieprj@aol.com 
 
Dr. Rik Stevenson: Visiting Assistant Professor. Marine Archeology, Slave Ships Recovery, 
African American History rstevenson2@ufl.edu 
 
Dr. Gwendolyn Zoharah Simmons: Senior Lecturer Emeritus. Religion, Islam, Activism, 
Civil Rights, Emancipation zoharah@ufl.edu 
 
Dr. Delia Steverson: Assistant Professor. African American Literature, Slave Narratives, 
Race & Disability Studies. dsteverson@ufl.ed 
 
Dr. Vincent Adejumo Senior Lecturer. African American History, Politics, 
Black Male Studies. vadejumo3@ufl.edu 
 
Dr. Ashley Preston: Lecturer. African American History, African American 
SocioCultural/Intellectual History & Thought ashleypreston@ufl.edu 
 
African and African American Open Access Resources Online. 
Below is a collection of user-friendly and interactive websites to augment your teaching: 
https://guides.uflib.ufl.edu/AFAM_K-12/home  
https://guides.uflib.ufl.edu/AFAM_K-12/Africa  
http://africa.ufl.edu/outreach/irohin/ 
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APPENDIX EE: Community Scholar Involvement; African & African American 
     Curriculum Creation- Flyer 
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APPENDIX FF: Collaboration with the Matheson Museum  
 
 
From:Joanna Talbot <info@mathesonmuseum.org> 
Date: Wed, Aug 8, 2018, 11:43 AM 
Subject: Re: African American History Resources? 
To: Rachel E Osborne <osbornere@gm.sbac.edu>, Peggy Macdonald 
<director@mathesonmuseum.org> 
 
Ms. Osborne, 
 
Thanks so much for reaching out to us! I'm including our director, Peggy Macdonald, on my 
response so she can chime in as well. Also, our new exhibit, Gators and Beyond: A Sports History 
of Alachua County, includes the history of African American teams in the area so maybe you 
can come check it out sometime! 
 

As far as books are concerned there are only a few available on local African American history: 
 

Lincoln High School: Its History and Legacy by Albert E. White and Kevin McCarthy 
 

Michael Gengler's book on the desegregation of Alachua County will hopefully be coming out 
soon 
 

The Historic Haile Homestead at Kanapaha Plantation by Karen Kirkman and Kevin McCarthy 
 

If you expand past our county there are many wonderful resources: 
 

The Highwaymen: Florida's African American Landscape Painters by Gary Monroe 
 

Remembering Paradise Park: Tourism and Segregation at Silver Springs by Lu Vickers and Cynthia 
Wilson-Graham 
 

Anna Madgigine Jai Kingsley: African Princess, Florida Slave, Plantation Owner by Daniel L. 
Schafer 
 

The African American Heritage of Florida, edited David Colburn and Jane Landers 
 

Mary Ann Carroll: First Lady of the Highwaymen by Gary Monroe 
 

Florida Soul: From Ray Charles to KC and the Sunshine Band by John Capouya 
 

Mary McLeod Bethune in Florida: Bringing Social Justice to the Sunshine State  by Ashley Robinson 
 

In regards to local speakers: 
 

Albert E. White - president of the Lincoln High School Alumni Association 
 

Karen Kirkman - president of the Historic Haile Homestead; expert on the enslaved laborers who 
built and worked at the plantation 
 

Dr. Patricia Hilliard-Nunn - senior lecturer in the UF African Americans Studies Dept and expert on 
the history of lynching in Alachua County 
 

Dr. Jon Sensbach - professor of history at UF and Matheson board member 
 

Dr. Peggy Macdonald - she teaches a course on African American history at Stetson and is very 
knowledgeable about Alachua County history 
 

If you would like contact information for any of these speakers let me know. 
 

Also, if you would like to use local, historical images in any of your lessons let me know and we 
can email you scans. We are still growing that part of our collection but we do have a few 
wonderful images. 
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